
A Guide for Promoting Gender Equality 

and Inclusiveness in Teaching and 

Learning Materials 

March 10, 2015 

EdData II  
Education Data for Decision Making 

A Path Forward 



About the Presentation 

• This presentation was prepared for CIES, Washington, D.C., 

10 March, 2015.  

• The USAID EdData II project is led by RTI International. Data 

for Education Research and Programming (DERP) is EdData 

II Task Number 19, AID-OAA-12-BC-00004.  

 



Acknowledgments 

RTI thanks the USAID Africa Bureau Education for 
the feedback and guidance during the research 
and writing phases. 

 

  

. 

 

  



USAID Equality Initiatives - Globally 
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• Addressing gender in education programming 

• Gender-based violence, and school related gender-based 

violence 

• Child marriage 

• Trafficking in persons 

• Fostering women’s leadership 



• A call for equality for and 

inclusion of all children in 

education is made explicit by 

several key education initiatives 

such as the following: 

– Millennium Development Goals  

– Dakar Framework for Action 

– Education for All   

• Still, the mechanisms required 

to ensure quality and inclusion 

are lacking. 

The Need for Equality and Inclusion Is Clear, but the 

Path to Achieving Them Is Not 
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Inclusive education is an 

approach that necessitates 

changes in teaching and 

learning practices so that 

“… the curriculum is flexible 

enough to provide possibilities 

for adjustment to individual 

needs and to stimulate 

teachers to seek solutions 

that can be matched with the 

needs and abilities of each and 

every pupil.” 
UNESCO, 2005  

UNESCO (United Nations Educational, Scientific, and Cultural Organization). 2005b. Guidelines for Inclusion: Ensuring Access to 

Education for All. UNESCO, Paris, France. Available at http://unesdoc.unesco.org/images/0014/001402/140224e.pdf 



• Teachers are arguably the most 

important catalyst for successful 

implementation of inclusive 

education; their preparedness to 

do so is crucial.  

• Because teaching is centered 

around teaching and learning 

materials, messages transmitted 

by such materials—whether 

explicitly or implicitly—can have a 

strong and lasting impact on a 

child’s attitudes and perceptions.  

At the Heart of Teaching and Learning Practices Lie 

Teacher and Teaching Materials 
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In a study of U.S. textbooks, 24% of the male 

characters were represented as aggressive, just 

over 21% were argumentative, and nearly 36% were 

competitive. In comparison, only 4.9% of female 

characters were aggressive, 6.5% were 

argumentative, and 11.4% were competitive  

(Evans and Davies, 2000).  

Issues of Bias and Inequality Continuing 

to Plague Education Efforts 
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Evans, L., and K. Davies. 2000. No sissy boys here: A content analysis of the representation of masculinity in elementary school reading 

textbooks. Sex Roles 42(3/4):255–256. 



Issues of Bias and Inequality Continuing 

to Plague Education Efforts (Continued) 
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A comparative review by Blumberg (2007) found that, of 

the 359 occupations presented in primary-level 

textbooks, only 15% depicted women in salaried jobs. A 

study in Syria identified 463 salaried jobs, of which 84% 

were filled by male characters and 16% by female 

characters (Blumberg, 2007). 

 

 

  

 
Blumberg, R.L. 2007. Gender Bias in Textbooks: A Hidden Obstacle on the Road to Gender Equality in Education. Background paper prepared for 

the EFA Global Monitoring Report 2008. Available at http://unesdoc.unesco.org/images/0015/001555/155509e.pdf  

 



Issues of Bias and Inequality Continuing 

to Plague Education Efforts (Continued) 
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A study on the Let’s Learn English project in Kenya by 

Kobia (2009) found that male characters were more 

often represented than female characters in 

illustrations (i.e., 55.8% for men and boys versus 4.2% 

for women and girls). 

 

  

 
Kobia, J.M. 2009. Femininity and masculinity in English primary school textbooks in Kenya. The International Journal of Language Society and 

Culture 28:57–71. 



• Other equally pervasive forms of exclusion exist, whether they 

are based on the 

– Presence of a disability;  

– One’s socio-economic status, class,  

ethnic background, political orientation,  

or language; or  

– Any of multiple other factors that                                                                             

cause a subgroup of society to be                                     

undervalued and underrepresented in society, civic activities, 

and/or education.  

• It is critical for full inclusion of all children in access to and 

participation in education that all forms of bias, discrimination, 

and underrepresentation be removed. 

 

Bias and Underrepresentation, However, Are Not 

Limited to Gender 
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This guide is intended to  

• Inform the development of new 

materials and evaluations of existing 

teaching and learning materials 

• Provide guidance in equitable and 

non-stereotypical ways to represent 

members of all subgroups of a society 

• Reach audiences of laypersons and 

experts in curriculum development, 

classroom instruction, education 

administration and policy, and others 

involved in developing and reviewing  

classroom-based teaching and 

learning materials.  

A Guide for Promoting Gender Equality and 

Inclusiveness in Teaching and Learning Materials 
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Structure of the Guide 
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• Introduction and Context 

• 2-Page content “spreads” 

– Equal Frequency of Representation 

– Gender Equitable and Inclusive Illustrations 

– Gender Equitable and Inclusive Language 

– Gender Equitable and Transformational Roles 

• Worksheets 



Sample Content Spread 
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Worksheet Instructions 
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Sample Worksheet 
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Compilation Worksheet 
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Pilot Testing of the Guide 
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• Piloted in early 2014 for ease of use during 

curriculum development (Malawi and 

Ethiopia) and against existing materials 

(Uganda), with a focus on usability by 

those whose first language is not English 

• Piloted again in late 2014 with wider 

audience, including Special Olympics, 

UNICEF, Mehla NGO, Catholic Health 

Association of India, USAID, Dutch 

Coalition on Disability and Development, 

Inclusion Resolution Activist, Christian 

Blind Mission (CBM), Disability and 

Development Cooperation Association 

(bezev), Partnership for Early Childhood 

Development & Disability Rights, and 

University of Texas 



Pilot Testing Recommended Changes 
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• Inclusion of language about 

physical disabilities 

• Refinement and consolidation 

of worksheets 

• Refinement and simplification of 

language 

• Inclusion of additional and more 

diverse illustrations 



Next Steps 
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• Finalize the guide with 

USAID guidance 

• Rollout the guide to USAID 

Bureau for Africa 

education projects 



“Since the guide identified the major gender issues in 

educational materials, it gives direction for curriculum 

developers on what areas they should pay due attention in 

preparing materials. In our case, for example, we were able 

to review the draft materials using the guide and share the 

findings with curriculum development teams and make 

some modification.”  

Pilot Test Reviewer  
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More Information 

 Catherine Powell Miles 

Bureau for Africa 

U.S. Agency for International Development 

1300 Pennsylvania Ave, N.W. 

Washington, DC  20523 

E-mail: cmiles@usaid.gov 

Telephone: (202) 712-4693   
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