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Background 
RTI International and its partner AMIDEAST supported the MOEHE in the implementation of the 
United States Agency for International Development (USAID)/West Bank EGR project. This 
effort, which was initially scheduled from September 2017 to August 2022, assisted the 
Palestinian Authority (PA) to improve early grade reading and writing outcomes in the West 
Bank. Due to funding constraints and legislative restrictions outside the control of USAID or RTI, 
EGR prematurely closed January 31, 2019. 

During its 17-month span, EGR also encountered obstacles apart from the political issues. Per 
the contract, EGR was to engage the trainers from the NIET in all training activities. Upon arrival 
to the field, the MOEHE directed EGR to engage the coaches (supervisors) from Supervision 
and Qualifications rather than the trainers from NIET. The MOEHE’s rationale was that the 
supervisors could also conduct classroom observations, while the NIET trainers could only offer 
training. A few NIET trainers participated as observers in EGR coaching activities, yet the 
majority of coaches were from the Supervision and Qualifications Department. Ideally both 
trainers and supervisors would have been fully engaged as coaches to strengthen the 
sustainability of training activities. 

The second major difficulty followed the US government’s decision to move the US embassy 
from Tel Aviv to Jerusalem, essentially recognizing Jerusalem as the capital of Israel. The 
decision sparked major protests strikes during the time when EGR was training coaches for the 
Time on Task study. It had the additional consequence of prompting the MOEHE to distance 
itself from US-funded projects. Shortly thereafter, the project learned that the Taylor Force 
legislation, which had come into effect, restricted the use of future U.S. Government funding by 
the Palestinian Authority; projects could only cooperate with the PA until their current fiscal year 
(FY) 2016 obligation was depleted. FY 2017 funding was canceled, and FY 2018 funding 
uncertain. Finally, in December 2018, the Palestinian response to the Anti-Terrorism 
Clarification Act dictated the end of all USAID-funded programmatic activities by January 31, 
2019.  

To mitigate the multiple challenges, EGR specifically designed project activities to continue to 
build the MOEHE’s capacity to deliver a quality early grade reading program. EGR compressed 
the 2018–2019 training schedule to enable the project to provide training or workshops sessions 
in the five basic reading skills and one comprehensive writing module to MOEHE coaches, 
principals, and teachers by the middle of January 2019. The coaches would be able to observe 
classroom practices, but only for two months; however, the time was sufficient to familiarize 
coaches with the observation protocol. EGR introduced principals to the Teacher Learning 
Circle (TLC) school-based professional development model, although limited time prevented 
additional training in its implementation. Despite early closure, EGR achieved or introduced 
many important, sustainable activities for the MOEHE to continue in the future. 

Throughout its brief tenure, EGR diligently worked to align with and support the MOEHE 
processes for organizational systems strengthening and professional development to:  

• Develop leveled readers, decodables, and complementary materials, in cooperation with 
the MOEHE Supervision and Qualifications Department, to be provided to approximately 
3,0001 government preschool, Grade 1, and Grade 2 classrooms in the West Bank  

                                                 
 
1  Due to premature project closure, EGR implemented a scalable model in approximately 380 classrooms in 104 

schools. 
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• Train approximately 10,0002 (Kindergarten) KG, Grade 1 and 2 teachers on best 
practices for literacy instruction, working with the NIET 

• Mobilize supervisors, coaches, teacher mentors, and school principals to deliver and 
support early grade teacher coaching and peer learning, in partnership with the General 
Director of Supervision, the Field Follow-Up Department, and directorates  

• Foster greater cooperation among schools, teachers, and communities, drawing on the 
energy and inspiration from parents, volunteers, and local organizations to support 
reading enrichment activities 

• Assist the MOEHE in establishing policies dedicating sufficient time to reading and 
writing during school hours. 

EGR engaged with, as appropriate, the departments of General Education, Supervision and 
Qualifications, Planning, Student Activities, Assessment and Evaluation, Field Follow-Up, 
Information and Communication Technology (ICT), and the NIET.  

Introduction 
Research shows that coaching has a direct impact on learning outcomes.3 The EGR coaching 
model outlines the support provided to teachers to implement new instructional strategies that 
were introduced in EGR-provided training sessions to strengthen students’ reading and writing 
skills.  

Coaching is synonymous with professional development. A good coach helps teachers grow 
professionally and develop their skills. EGR views coaching as an interactive process that 
supports teachers to set goals, strengthen classroom practices, and provide encouragement to 
overcome challenges and celebrate successes. As an interactive process, coaching goes 
beyond training teachers; it involves continuously checking in with the teachers to ensure they 
have the support and guidance needed to be successful in the classroom. EGR’s coaching 
model includes classroom observations followed by delivery of descriptive feedback, teacher-to-
teacher collaboration through participation in TLCs4, and access to a variety of online resources.  

Coaches’ Selection and Training 
The MOEHE selected 58 coaches from the Supervision and Qualifications Department, 16 
coaches from General Education–KG section, and two observers from the NIET in addition to 
three general MOEHE observers to participate in EGR activities. As discussed previously, the 
MOEHE Supervision and Qualifications Department insisted that all coaches be selected from 
its coaching pool as they were the only people qualified to conduct classroom observations. 
NIET trainers were responsible only for specific training activities. As a compromise, two NIET 
personnel participated in EGR activities as observers to introduce them to EGR training 
activities.  

The 74 coaches and two observers participated in five workshops from July 2018 to January 
2019. During the first workshop in July, EGR conducted four days of training to present the 
project’s approach to training and school-based professional development. EGR also presented 
the module on the first basic reading skill: Phonemic Awareness. Subsequent trainings focused 

                                                 
 
2  Due to premature project closure, EGR trained 351 teachers. 
3  Elish-Piper, L., & L’Allier, S. (2011). Examining the relationship between literacy coaching and student reading 

gains in grades K–3. The Elementary School Journal, 112(1), 83-106. doi:10.1086/660685 
4  Due to premature project closure, EGR developed and distributed TLC manuals to 104 EGR principals. 
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on the remaining four modules on basic reading skills and introductory writing skills. Following 
the training sessions, coaches trained teachers and then observed their classroom practices to 
offer descriptive feedback on their classroom performance. During EGR’s four-month period of 
training implementation, coaches offered four training sessions for teachers. This cycle of 
coaching provided continuous support to teachers as they introduced new approaches to 
reading and writing to their students. EGR details the training of the coaches in the EGR 
Training Report. EGR’s coaching model report will begin with classroom observations followed 
by descriptive feedback sessions, the TLC model, and accessibility to online resources. 

Classroom Observations 
One of the most critical responsibilities of the MOEHE supervisors engaged in the EGR program 
was to conduct classroom observations of teacher practice. Focusing on student behavior in 
response to teacher instruction is as important as the teacher’s delivery of the lesson. The well-
trained observer notes both the teacher’s performance and the students’ reactions. The MOEHE 
had a system of classroom observations in place, but the coaches observed in classrooms only 
once a year with few or no follow-up meetings. EGR’s coaching model provided ongoing 
support to teachers to implement the routines introduced during EGR trainings and provide 
descriptive feedback on their performance. The ongoing support was the major difference 
between the EGR observation model and the current MOEHE model in which coaches 
observed teachers annually.  

EGR trained 74 coaches on the five basic reading skills modules before they, in turn, trained the 
teachers. While the focus of the Training Year 1 modules was the five basic reading skills and 
an overall module on writing skills, EGR integrated additional aspects, i.e., student-centered 
classrooms, formative assessments, and active learning strategies, that contribute to quality 
reading and writing instruction into each module. The training also focused on the role of 
coaches in conducting classroom observations and providing descriptive feedback to support 
improved teacher practice and student learning. 

EGR adapted the student-centered 
coaching observation approach in which the 
coaches place student learning objectives at 
the center of the teacher-coach 
conversation (Sweeney, 2011).5 The 
rationale behind this approach is that by 
drawing on the connection between student 
learning objectives and teacher practices, 
teachers and coaches can work together to 
address learning gaps. In this way, teachers 
build their skills for the teaching of reading 
and writing. A student-centered coaching 
approach helps teachers learn about how to 
use instructional routines that help students 
move from being passive recipients of 
information to active participants in their own 
learning. These were aligned with Our 
Beautiful Language student book and use 

                                                 
 
5 Sweeny, D. (2011). Student-centered coaching: A guide for K-8 coaches and principals. Thousand Oaks, California: 
Corwin Press.  

 
Students using a formative assessment as part of 

student-centered learning (Photo: RTI)  
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the EGR complementary materials to meet student learning needs that are directly linked to the 
learning objectives of the lesson.  

To facilitate the student-centered coaching 
approach, EGR developed a classroom 
observation form for coaches to use during 
school visits. The observation form included 
26 indicators based on the before – during – 
after lesson plan template (Annex A: EGR 
Observation Form). EGR developed an 
electronic version of the classroom 
observation form and downloaded it on 
electronic tablets using Tangerine software. 
Since all coaches received tablets, they 
could upload the information they collected 
shortly after the feedback session using the 
Tangerine program.  

During the first year of implementation, each 
MOEHE coach was responsible for training 
the teachers from three to four schools and 
following up with school visits to observe 
classroom practices and discuss the coaches’ observations with the teachers. The original plan 
included two visits to each teacher each month; however, in response to the MOEHE’s request 
to alleviate the coaches’ workload, EGR received USAID approval to reduce the visits to one 
per month. To facilitate the observations, EGR engaged a transportation service to take 
coaches to their assigned schools.  

Using the tablets provided by EGR, the coaches recorded their observation data in real time. As 
EGR received the data, EGR M&E staff analyzed them. During the period from October 2018 to 
the end of December 2018, the coaches visited 100 schools (96% of EGR schools) to conduct 
773 classroom observations. In the southern region, coaches visited 32 of 35 schools; they 
visited all 25 schools in the central region and 43 of 44 schools in the northern region. Uploaded 
data were incomplete for four EGR schools: the Primary Girls’ School in Jenin could not be 
reached due to an ongoing security situation, and three schools had no uploaded data although 
coaches confirmed conducting the observations. Because no data could be entered for these 
four schools, EGR did not consider them in the final reporting tally of school visits.  

One statistic that concerned EGR staff was that the percentage of KG classrooms visited was 
9% of the total observations while it was 48% for Grade 1 and 43% for Grade 2. The total 
number of EGR-supported KG classrooms was 37 located in 24 schools; however, coaches 
visited only 25 KG classrooms during the observation period. Four schools with KGs were in 
Tubas and Jericho directorates, where the KG supervisors failed to attend EGR’s first intensive 
training. Coaches claimed they visited the remaining 8 classrooms; however, the observation 
data were not uploaded to the EGR system. 

 
MOEHE coaches learning to use electronic tablets 

(Photo: RTI) 
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During the approximately two-month observation period, the coaches conducted 46% of the 
visits in the southern region, 18% in the central region, and 36% in the northern region.  
 

Table 1. Overview of the observations conducted at each grade level 

Region Directorate 
Number of Teachers Observed 

Cumulative Total KG G1 G2 
North Jenin 3 37 31 71 
  Nablus 7 41 27 75 
  Qabatiya 8 25 29 62 
  Qalqilya 11 23 31 65 
  South Nablus 4 12 12 28 
  Tubas   8 9 17 
  Tulkarem 3 19 16 38 
North Total   36 165 155 356 
Middle Jericho   5 4 9 
  Jerusalem 4 8 5 17 
  Jerusalem Subs   10 10 20 
  Ramallah   36 33 69 
  Salfeet 6 11 7 24 
Middle Total   10 70 59 139 
South Bethlehem   18 16 34 
  Hebron 4 36 38 78 
  Northern Hebron 8 27 20 55 
  South Hebron 8 37 30 75 
  Yatta 3 17 16 36 
South Total   23 135 120 278 
Grand Total   69 370 334 773 

 

Table 2. Observations conducted at regional level 

Region 
Number of Observations 

Percentage Visits October November December Grand Total 
North 107 109 140 356 46% 
Middle 33 61 45 139 18% 
South 87 83 108 278 36% 
Grand Total 227 253 293 773 100% 

 

Observed Teacher Performance on Key Indicators 

EGR tracked the number of observations and the teacher’s progress toward reaching key 
performance indicators. The coaches recorded their observations from October–December 
2018:  
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• 9%—Teacher encourages children to think about and discuss what they have learned in 
the lesson 

• 7%—Teacher applies effective components of formative assessment (e.g., motivation, 
self-evaluation, etc.) 

• 6%—Students engaged in meaningful, purposeful reading activities 

Despite the low progress percentages, EGR considered them as a starting point for 
understanding and using reading instructional techniques that reflect awareness of EGR-
recommended practices. Interestingly, the percentages mirrored the findings in the Time on 
Task study, which found that during 40% of the instructional time, students were not engaged in 
meaningful instruction. 

Table 3. Classroom observation key indicators summary during the period of Oct. 
to Dec. 2018 

Indicator 
Number of Teachers Responding 
Yes No NA 

Teacher generates a discussion about the topic before reading 
to create an interest in the reading 638 87 45 

Teachers and students read aloud during this observation 
visit, approx. 15–20 min. 497 131 145 

Students engaged in meaningful, purposeful reading activities 634 70 69 
Students practices correct letter formation 527 109 137 
Teacher encourages children to think about and discuss what 
they have learned in the lesson 617 101 55 

Teacher asks questions to check comprehension 628 83 62 
Teacher uses reading instructional techniques that reflect 
awareness of EGR-recommended practices  663 93 17 

Teacher applies effective components of formative 
assessment (e.g., motivation, self-evaluation, etc.) 697 74 0 

Teacher provides corrective feedback to students regarding 
errors, e.g., telling them what they missed and helping them to 
arrive at the correct answer 

687 79 7 

Teacher uses various instructional materials supplied by EGR  516 173 84 
Teacher has arranged the room to accommodate a variety of 
types of work (large group, small group, one-on-one, centers) 565 194 14 
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Table 4. Classroom observation key indicators summary during the period of Oct. 
to Dec. 2018    

 

Delivering Descriptive Feedback 
Extensive research has shown that teams and individuals perform better when they receive 
regular, effective feedback about their performance. In EGR’s coaching model, the observation 
of classroom practice was not complete until the coach had provided descriptive feedback to the 
teacher. 

EGR adopted the 3+1 approach to feedback, a model used in private-sector companies. Using 
research findings from Gallup’s work on employee engagement,6 EGR advocated for the 
following compliment principles: 

• Three compliments to one criticism equals positive behavior 

• Two compliments to one criticism equals neutral behavior 

• One compliment to one criticism equals negative behavior 

Coaches identified three positive aspects to the teacher’s presentation of the lesson and one 
area that required additional work. The teacher would work on the identified area in the month 
between observations. Focusing on only one area for improvement increased the likelihood of 
behavioral change. 

                                                 
 
6 Rath, T. (2004, December 9). The best ways to recognize employees. Gallup Management Journal. Studer 
Education. (2012, January 30). Why Teachers Should Provide Descriptive Feedback [Blog post]. Retrieved from 
https://whatsrightineducation.com/2012/01/30/why-teachers-should-provide-descriptive-feedback/ 
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https://whatsrightineducation.com/2012/01/30/why-teachers-should-provide-descriptive-feedback/
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The coaches found the 3+1 model difficult to implement. First, they were accustomed to finding 
many areas requiring improvement that the teacher would work on throughout the year. 
Coaches viewed many identified weaknesses as a testament to their personal expertise and 
knowledge. Second, the coaches felt that following up monthly put too much strain on their 
workload. Had EGR been able to implement the model over the time, the value of the 3+1 
model would have been readily observable. 

Teacher Learning Circles 

Quality professional development for 
teachers is a lifelong process, one that 
continues throughout their careers, 
starting with recruitment into the 
profession and concluding at retirement. 
Considerable research of evidence-based 
models in recent years documents that 
best practices that foster continual 
improvement of teachers’ skills have now 
moved beyond traditional in-service and 
training models in favor of opportunities 
that involve collaboration, dialogue, 
reflection, inquiry, and leadership. Best 
practice models are characterized by: 

• Continuous support to teachers to 
implement new classroom strategies 

• External teacher training paired with opportunities for collaborative, collegial learning 

• Active learning opportunities focusing on student outcomes and how teachers can 
transform their teaching practice 

• Programs with strong school backing that link to other school-based reforms. 

EGR’s coaching model had planned to address these best practice characteristics as a 
comprehensive teacher support system through the implementation of the TLC model, but the 
shortened project timeframe allowed only a brief introduction to the TLC model. 

In between the coaches’ visits, teachers would meet in TLCs, which are small communities of 
teachers who come together intentionally to support each other in the process of learning that 
leads to improved student learning outcomes. This continuous peer-to-peer contact would 
provide teachers, especially new teachers, with the support needed to implement new activities 
and strategies. 

Due to the project closure, EGR trained EGR schools’ principals on the TLC model to provide 
the basics of the model and to advocate for encouraging teachers be engaged in their own 
professional development by participating in a collegial learning circle.  

 
Teachers discussing a lesson during a TLC session (Photo: 

RTI)  
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Online Resources 

Inevitably, coaches and teachers had questions and 
comments during the training and implementation of 
new reading strategies and the observation protocol. 
The shortened timeframe introduced many modules 
over a short period, which hindered the automatic 
recall of the steps in a routine or the indicators for 
classroom observations. As part of the ongoing support 
to coaches and teachers, EGR distributed electronic 
tablets downloaded with EGR training materials and 
assessment tools to the 74 MOEHE coaches. 
Teachers received the training materials, but they did 
not receive the assessments. The materials on the 
tablets allowed coaches and teachers to access the 
observation form and additional EGR online resources 
whenever they had questions about implementation.  

Since Facebook is ubiquitous in Palestinian culture, 
EGR used a dedicated Facebook page to support 
supervisors and teachers. EGR staff and coaches sent 
useful links and relevant teaching materials to the 
coaches and teachers from EGR-supported schools. In 
addition, EGR used Tangerine electronic data 
collection software that had been designed for use on tablets and computers to collect 
observation data. EGR also developed a Google drive to share files and folders with coaches, 
teachers, and principals. EGR sent the MOEHE educators links by email to enable downloads 
of materials and videos on the tablets. 

EGR provided the MOEHE personnel, coaches, and teachers with a total of 5997 tablets 
downloaded with the classroom observation form, developed training materials, and 
instructional videos, to reinforce their knowledge of early grade Modern Standard Arabic.  

Coaches Recognition Final Event 
On January 16, 2019, EGR held a final project event to recognize the MOEHE’s efforts in 
supporting EGR activities. EGR invited all coaches, MOEHE observers, technical working group 
members, and Ministry leadership to honor them publicly for all they had accomplished over a 
brief time. MOEHE Minister Dr. Sabri Saidam opened the ceremony by thanking the EGR 
project for its supportive efforts and identifying it as one of the donor projects that stood out 
among others in the educational field. 

                                                 
 
7  Extra tablets not used by the coaches, schools’ resource rooms, and principals were provided to the MOEHE upon 

project closure. 

 
Vocabulary module on teachers and 

coaches’ tablets  
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Dr. Saidam also announced that the results 
from EGR studies had significantly impacted 
MOEHE policy decisions such as homework 
elimination, institutionalizing KGs in all schools, 
and university students’ engagement in schools 
as part of their community service hours. To 
ensure the sustainability of EGR’s resources, 
the Ministry planned to establish an EGR unit, 
under the auspices of the General Education – 
KG section, at the Ministry to provide national 
coaches, principals, and teachers access to all 
the materials EGR had produced. 

The Minister awarded each MOEHE coach who 
participated in EGR activities with a certificate 
of appreciation. The ceremony was followed by 
a lunch for all attendees. The overall response from the coaches was that they had learned 
much during EGR’s tenure and were committed to continuing many of the activities introduced 
in the training sessions.  

 

  

 
MOEHE Minister Dr. Sabri Saidam delivering remarks 

at EGR's final recognition ceremony for coaches 
(Photo: RTI) 
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Annex A - Classroom Observation Form – KG and Grades 1 and 2 

Part I: Classroom Observation Form 

Question Response 

Date   

Region   

Directorate   

Name of the school    

School national code   

Name of the observer   

Name of the observed teacher   

Teacher Unique ID   

Grade level observed □ KG □ G1 □ G2  

Class section observed □ A □ B □ C □ D 

Class period observed  □ First □ Second □ Third □ Fourth  

Number of students □ Enrolled □ Present 

Number of boys and number of girls □ Boys □ Girls 

Observation start time   

Observation end time   

Part II. Evaluation Scale 
The next section contains the marks the observer should use: 

N.A.  Indicator is not applicable to this lesson  
YES  The indicator was observed 
NO The indicator was not observed 

Part III. Pre-reading Phase (Before) 
The next section of the observation form deals with the pre-reading (before) phase of the 
lesson. The observer will document the steps the teacher takes to prepare students for the 
reading lesson. During this time, the teacher will set the purpose for reading, introduce 
vocabulary, or make predictions. The teacher will motivate students through activities that 
increase their interest. 
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Component III: Pre-reading Phase (Before) 
1 Teacher Performance Evaluation 
1.1 Teacher introduces the topic of the lesson Yes No N.A. 
1.2 Teacher encourages students to activate their background 

knowledge Yes No N.A. 

1.3 Teacher generates a discussion about the topic before 
reading to create an interest in the reading Yes No N.A. 

1.4 Teacher uses techniques and exercises for developing 
skills to make predictions Yes No N.A. 

Part IV. Guided Reading Phase (During) 
This section allows the observer to document the lesson’s core—the concepts that are the basis 
of the lesson. The teacher will guide students as they read aloud, provide wait time, and give 
prompts or clues as needed by individual students, such as "Try that again. Does that make 
sense? Look at how the word begins."  

 
Component IV. During (Guided) Reading Phase 

2 Teacher Performance Evaluation 
Oral Language Activities 

2.1 
Teacher teaches or reviews word recognition strategies (e.g., 
sounding it out, looking at the first letter, chunking, checking 
against what makes sense in context, etc.) 

Yes No N.A. 

2.2 Teacher explains how words are different in spoken and 
written Arabic Yes No N.A. 

2.3 Teacher models finger pointing for students to also use Yes No N.A. 

2.4 Teacher reads words or a text (depending on grade level) and 
has the class repeat them (echo reading) Yes No N.A. 

2.5 Students read words or text in unison (depending on grade 
level) Yes No N.A. 

2.6 Students work with a partner on a reading activity Yes No N.A. 
2.7 Students read individually a word or text aloud Yes No N.A. 

2.8 Teacher emphasizes reading with appropriate pausing, 
intonation, or expression Yes No N.A. 

2.9 Teachers and students read aloud during this observation 
visit, approximately 15–20 minutes Yes No N.A. 

2.10 Students engage in meaningful, purposeful reading activities Yes No N.A. 
Writing 
2.11 Students practice correct letter formation  Yes No N.A. 

2.12 Teacher asks the students to write or draw their own ideas 
(e.g., letters, words, or sentences) without copying  Yes No N.A. 

Part V. Post-Reading Phase (After) 
The post-reading phase is a time for the teacher to strengthen student comprehension skills and 
to provide praise for strategies used by students during the reading. The teacher will support 
student efforts to think deeply and connect content across the whole book. For example, a 
student may notice that an illustration at the beginning of the book or story shows ingredients in 
a pantry, and at the end, the ingredients are placed upon the kitchen table.  
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The teacher will offer instructions based on observations made during the reading. Teaching 
points are most valuable when pointing to new things that students are demonstrating or asking 
for reflection on how they solved problems. 
 

Component V. Post-Reading Phase (After) 
3 Teacher Performance Evaluation 
3.1 Teacher encourages children to think about and 

discuss what they have learned in the lesson Yes No N.A. 

3.2 Teacher asks explicit or recall questions about an 
activity or story or text read or listened to Yes No N.A. 

3.3 Teacher asks a variety of questions about the 
lesson Yes No N.A. 

3.4 Teacher asks questions to check comprehension  Yes No N.A. 

3.5 Teacher uses reading instructional techniques that 
reflect awareness of EGR-recommended practices  Yes No N.A. 

3.6 Teacher applies effective components of formative 
assessment (e.g., motivation, self-evaluation, etc.) Yes No N.A. 

3.7 
Teacher provides corrective feedback to students 
regarding errors, e.g., telling them what they missed 
and helping them to arrive at the correct answer 

Yes No N.A. 

Part VI. Climate and Materials 

Component VI. Physical Environment 

1.  
Teacher uses various instructional materials supplied 
by EGR  Yes No N.A. 

2.  
Teacher has arranged the room to accommodate a 
variety of types of work (large group, small group, 
one-on-one, centers) 

Yes No N.A. 

3.  
Students have access to complementary materials by 
EGR Yes No N.A. 
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