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Has reading achievement increased as a result of the USAID/Uganda Literacy Achievement and Retention Activity 
interventions?  In order to answer this question, Early Grade Reading Assessments (EGRA) have been carried out as 
shown in Figure 1 below: 
 
 
 
Figure: 1 
 
 
In 2016, the program started with Primary 1 (Group 1) and Primary 2 (Group 2) pupils simultaneously.  EGRA data was 
collected at the beginning of Primary 1 (P1) and Primary 2 (P2) in March 2016 and then at the end of every school year. 
The assessments were conducted in three program languages (Luganda, Runyankore-Rukiga and Runyoro-Rutooro) as 
well as English in 63 Cluster 1 (C1) schools1. Pupils were assessed on the five foundational skills of reading: phonemic 
awareness, alphabetic principle, fluency, vocabulary, and comprehension. The EGRA subtasks used to measure these 
skills included letter-sound identification, non-word decoding, oral passage reading, reading comprehension, listening 
comprehension and oral vocabulary in English.  
 
This briefer contains results of the second follow up that was conducted in October 2017 in program schools, at the end 
of P2 for Group 1 pupils and end of P3 for Group 2 pupils as shown in Figure 1.  Since the program does not have control 
schools in C1 (and in C2 only P1 baseline data has been gathered to-date), gains in program schools were compared with 
gains in SHRP control schools to determine the effect of the program2.  
 

Snapshot of findings 
 

• Across the 3 local languages, at the end of P2, schools receiving program interventions had better gains in 
local language oral reading fluency than control schools. In addition, Luganda and Runyankore-Rukiga 
program schools had higher gains than control schools in local language reading comprehension.   

 
• At the end of P3, control schools had better gains than program schools in English oral reading fluency. 

However, Runyankore-Rukiga and Runyoro-Rutooro program schools performed better than control 
schools in English reading comprehension. 

                                                           
1 The C1 districts where EGRA was conducted include: Kayunga, Kiboga, Lwengo, Mpigi, Mukono, Rakai and Nakeseke for Luganda; Sheema, Mbarara and Mitooma for Runyankore-Rukiga 
and Hoima  for Runyoro-Rutooro 
2 The comparisons were made with Luganda, Runyankore-Rukiga and Runyoro-Rutooro SHRP control schools data which was collected at: (i) the end of P2 in October 2014 (for Luganda and 
Runyankore-Rukiga) and October 2015 (for Runyoro-Rutooro) and (ii) the end of P3 in October 2015 (for Luganda and Runyankore-Rukiga) and October 2016 (for Runyoro-Rutooro). 

Early Grade Reading Assessment Results, May 2018 
 

Cluster 1 Monitoring Follow-Up 2 
End of P2 and P3: Luganda, Runyakore-Rukiga and Runyoro-Rutooro 

                     BASELINE             FOLLOW UP 1          FOLLOW UP 2 
                    (March 2016)            (October 2016)         (October 2017)      
Group 1        Beginning of P1          End of P1    End of P2 
Group 2         Beginning of P2          End of P2     End of P3 



 
Local Language Letter Sounds: Figure 2 shows how much pupils the program started with in P1 had gained over pupils 
in control schools by the end of P2 (follow up 2), in terms of the average number of correct letter sounds per minute 
(clspm). In Luganda, there was a gain of 7.6 clspm in program schools compared to a gain of 3.6 clspm in control 
schools from the beginning of P1 to the end of P2.  In Runyankore-Rukiga, the gain in control schools was higher than 
program schools (7.1 clspm vs 5.8 clspm) while in Runyoro-Rutooro the gain was almost similar in program and 
control schools (10.4 clspm vs 10 clspm).   

 
Figure 2:  Gains in the Local Language Average Number of Correct Letter Sounds Per Minute (clspm)  

from beginning of P1 to  end P2 
 

 

 
 
Local Language Oral Reading Fluency (ORF) and Comprehension: This subtask measured pupils’ oral reading fluency 
with connected text (pupils were asked to read a short story). Pupils who are just starting to read use much of their 
short-term memory to decode and read words of the connected text. When they attain some level of fluency, their 
short-memory progressively shifts to engaging with the meaning of the text.  Fluency in reading connected text is 
therefore a precondition for comprehension.  
 
Figure 3 shows the gains in the proportion of pupils who could read 20+ correct words per minute (cwpm) in program 
schools above those found in control schools, from the beginning of P1 to the end of P2. In Luganda, the gain in the 
proportion of pupils who could read 20+ cwpm was 19.3% in program schools compared to 9.0% in control schools. In 
Runyakore-Rukiga, 44.1% more pupils could read upwards of 20 cwpm in program schools compared to 5.5% in 
control schools by the end of P2. In Runyoro-Rutooro, the gain in the proportion of pupils reading 20+ cwpm in 
program schools and control schools was almost similar (6.4% and 5.9% respectively), although both results are very 
low. In all the three languages, pupils in program schools were 1 to 8 times more likely to read 20+ words per minute 
than pupils in control schools at the end of P2. Runyakore-Rukiga program schools had the greatest gain.    
 
 
Figure 3: Gains in the Proportion of Pupils who Could Read 20+ Correct Words Per Minute (cwpm) in Local Language 

 from beginning of P1 to  end P2 
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Beyond reading words with fluency, pupils were assessed to ascertain whether they understood what they read (in a 
short story they were asked to read).  Figure 4 shows gains in the proportion of pupils who could correctly answer at 
least one local language reading comprehension question in program and control schools, from the beginning of P1 to 
the end of P2.  The gain in Luganda program schools was more than double that for control schools (40.6% compared 
to 15%) while the gain in Runyankore-Rukiga program schools was almost triple that for control schools (64.3% 
compared to 21%). However, in Runyoro-Rutooro the gain in the proportion of pupils who could correctly answer a 
comprehension was slightly higher in control schools than program schools (17% vs 12.7%).    
 
Figure 4: Gains in the Proportion of Pupils who Correctly Answered at Least One Reading Comprehension Question 

in Local Language  from beginning of P1 to  end P2 
 

 
 
English Oral Reading Fluency (ORF) and Comprehension:  The program follows the MoES thematic curriculum with 
teachers in P1-P3 trained to teach literacy in the local language and English taught as a subject. Pupils can transfer the 
local language reading skills they have acquired to facilitate learning to read in English. By the end of P3, 
improvements associated with the program would be expected in the English ORF outcomes.  Pupils who the program 
started with at the beginning of P2 in 2016 were followed up at the end of P2 in October 2016 (follow up 1) and at the 
end of P3 in October 2017 (follow up 2) to ascertain their English ORF and comprehension gains.  The gains from the 
end of P2 to the end of P3 in program schools were compared to gains from the end of P2 to the end of P3 in control 
schools.  
 
Results on the English ORF sub task (Figure 5) at the end of P3 show that the gains in control schools were higher 
than the gains in programs schools across the three languages: The greatest difference in the gains was in Luganda 
where 38.7% more pupils in control schools could read over 20 cwpm in English compared to 26.9% more pupils in 
program schools.  In Runyankore-Rukiga, the gain in the proportion of pupils who could read over 20 cwpm in English 
was 43% in control schools compared to 35.9% in program schools. In Runyoro-Rutooro, the difference in the gains 
was smaller, with 14.5% more pupils in control schools and 13% more pupils in program schools reading over 20 
cwpm in English.  
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Figure 5: Gains in the Proportion of Pupils who Could Read 20+ Correct Words Per Minute (cwpm) in English 

 from end of P2 to end of P3 
 

 
 

 
 

The English reading comprehension gains by the end of P3 are shown in Figure 6.  With the exception of Luganda, there 
were more gains in program than control schools: In Runyankore-Rukiga, the gain in the proportion of pupils who could 
answer at least one reading comprehension question was slightly higher in program schools than in control schools 
(30.8% vs 30%).  For Runyoro-Rutooro, although the improvements were low generally, the gain in program schools was 
higher (3.8%) than the gain in control schools (-1%).  In Luganda, the gain in the proportion of pupils who could answer 
at least one reading comprehension question was higher (35%) in control schools than in program schools (20.1%). 

 
Figure 6: Gains in the Proportion of Pupils who Could Answer at least One Reading Comprehension Question in 

English from end of P2 to end of P3 
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