
To improve outcomes for children, this project implements an early grade reading program 
and promotes safe and supportive schools. It began in 2015 and will conclude in 2021.

Early Grade Reading (EGR) Achievements 2016-2019

1,216,732
pupils benefiting from early 
grade reading instruction

Research shows that mother tongue-based 
education in the early years improves reading 

and learning outcomes. Participating pupils 
begin learning to read in their local language 
in Primary 1.  They also begin to learn oral 
English in Primary 1 and gradually read in 
English in Primary 2 and Primary 3.  This 

prepares them for transition to learning in 
English in Primary 4.

UGANDA LITERACY ACHIEVEMENT  
AND RETENTION ACTIVITY

17,918
teachers trained  

in EGR methodology

from

3,345
schools

2,987,892
teaching and learning 
resources distributed

3
local languages

and English

in

95%
of total 
project 
target 

reached 
(18,858)

119% 
of total

project target 
reached 

(2,510,753)

94%
of total
project 
target

reached 
(1,300,000)

Positive and Supportive Schools  
Achievements 2016-2019

1,723,861
pupils benefiting from 
improved retention

Pupils benefit 
from the Journeys 
Program, which 
focuses on 
building pupils 
social and 
emotional skills 
and positive 
and supportive 
schools, free from 
violence.

129%
of total

program
target

reached 
(1,300,000)

28,479
teachers trained in Journeys to create 
a positive, violence-free school climate 

from

2,751
schools

303,501
number of community  
members participating  
in Journeys community  

dialogue meetings 

20,092
cases of violence reported, 
tracked, and followed by  
2,505 new Village Case 

Management Committees

resulting in

103%
of total 
project
target 

reached 
(27,729)

119% 
of total
project 
target 

reached 
(255,700)

117% 
of total
project
target 
reached  
(17,187)

Number of actions to prevent violence 
undertaken by community members 1,407

Number of mini (community) case 
conferences conducted 2,005

Number of sub-county case conferences 
conducted 603

Community Change Agents trained as 
trainers 4,903

District staff trained in case management 402

https://www.rti.org/education-transforms-lives-uganda



Percentage of primary 4 fluent English readers after 
three and four years of support

Primary 4 after three 
years of project support

Oct 2018

38%
49%

After one extra 
year of project 

support

Primary 4 after four 
years of project support 

Nov 2019

Reading Gains

Pupils in project schools were more likely 
to move to higher reading proficiency levels. 
Approximately 26% of the pupils in program 
schools who were low readers in P2 progressed 
to emergent or fluent status in P3, compared to 
control schools, where only about15% of the low 
readers progressed to emergent or fluent status 
one year later, in P3 (Figure 4).

Shifts in oral reading fluency from P2 to P3

Shifts in reading proficiency from P2 to P3

Figure 3 shows that by the time pupils reached P4, 38% of 
those that began the EGR program in P2 and 49% of those 
that began the EGR program in P1 became fluent English 
readers. Therefore, pupils exposed to the EGR program 
right from the start of their primary schooling were more 
likely to become fluent readers than those exposed to the 
program one grade later (Figure 3).

Percentage of primary 2 emergent local language 
readers across four years of project support

Runyankore-Rukiga

Runyoro-Rutooro

Luganda

The follow-up results indicated 
an increase of 23.5% points in the 
number of emergent readers among 
pupils whose teachers received 
training on teaching in the language 
of instruction.  By contrast among 
pupils whose teachers hadn’t 
received training on teaching in the 
language of instruction, the number 
of emergent readers increased by 
only 8.3% points.
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Overall, the number of emergent readers across 
several follow-up assessments was higher than 
the number of emergent readers at baseline 
(Figure 1).

The decline in 2019 in the reading scores may have resulted 
from a reduction in the number of teachers trained in local 
language instruction (from 96% to 90%). Moreover, head teacher 
support given at least once a month declined from 72% to 69%, 
and support by a Coordinating Centre Tutor at least once a term 
dropped from 61% to 56%. 

On average, pupils participating in both EGR and 
Journeys Program advanced in reading fluency by 
10.7 words per minute from P2 to P3 compared 
to pupils in comparison schools, who gained 6.4 
words per minute on average (Figure 2). 

Low readers are able to 
read 1-20 correct words 
per minute
Emergent Readers are 
able to read 21-40 correct 
words per minute
Fluent Readers are able 
to read over 40 correct 
words per minute



The Journeys approach aims to combat and prevent 
violence in schools. It is designed to engage all key actors in 
schools through a set of three activity handbooks written 
for school staff, community members, and pupils.

Pupils participating in Journeys and EGR were more likely 
to progress to the next grade and less likely to repeat a 
grade than pupils from schools with only EGR or from 
control schools (Figure 5). This difference was statistically 
significant (***p < 0.01). NORC, 2018 “Retention and 
Attendance Data Report 2,” USAID/Uganda.

Improved progression as a result of Journeys

Bullying
8,529

Corporal
punishment
2,675

Sexual 
violence 
1,489

Social and Emotional Skills Gains for Teachers and Pupils

Reported Improvements in Teacher  
Social and Emotional Skills 
Value teacher-pupil relationships 
Listen to pupils
Know their pupils as individuals
Are approachable
Care about and help pupils

Reported Improvements in Pupil  
Social and Emotional Skills
Love self and others
Help other pupils with schoolwork
Show kindness to other girls and boys
Participate more in class
Ask for help
Are not Afraid – “Can tell teachers anything”

3
3
3
3
3

3
3
3
3
3
3

Increased SEL Index Scores for Pupils 
Participating in Journeys Compared to 
Controls

The SEL gains were 
slightly higher, on average, 
for pupils in the treatment 
group compared to the 
control group (Figure 6). 
Though the effect size 
for the difference-in-
differences analysis was 
low (0.11SD), qualitative 
findings pointed to some 
important shifts in both 
pupils’ and teachers’ 
social and emotional 
competencies, which— 
according to teacher and 
pupil reports—were a 
direct result of Journeys.

Cases Reported

Pupils in 
program schools 
had greater 
reading gains 
and experienced 
less corporal 
punishment than 
pupils in control 
schools, and 
began to develop 
important 
social and
emotional skills.
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Figure 5

Figure 6

The Journeys Program Approach

Progressed to next grade each year
Jumped to a higher grade
Repeated a grade



Geri Burkholder

Chief of Party, Uganda Literacy Achievement 

and Retention Activity

2 Kafu Road, Nakasero, Kampala, Uganda

+256-784-177713  +256-204-250100

RTI International  gburkholder@rti.org

“I always used to walk with a cane, 
bark [at], and threaten children, which 
was causing a lot of fear among the 
pupils. But now with Journeys, I counsel 
and guide them and now am looked at 
[like a] father and they are now open 
to tell me their problems, which we 
solve together.” 

Teacher Pupil

“Before, Uganda Kids 
Unite (Journeys) pupils 
were very stingy and 
would even eat [inside] 
the toilet so that they 
wouldn’t have to share 
their food, but now they 
help others and share.” 

“Not all of us were able to talk to 
our children and consider that they 
also have problems. But today, any 
child can go to any teacher they feel 
comfortable with. I myself am a case 
in point because I was a harsh person. 
For every issue I would be tough, but 
am now a convert.”

Teacher 

Interviews highlighted improvements in social and emotional skills for both teachers and pupils.  Teachers said 
they understand and listen to their pupils more, and pupils said they love and help each other.

A greater percentage of treatment schools than control 
schools had declines in corporal punishment prevalence 
from P2 to P3 (i.e., after one year of the project). 
Approximately 48% of the treatment schools showed a 
decrease in corporal punishment prevalence compared 
to 27% of the control schools and this difference was 
statistically significant (p < 0.02).

Decreased Corporal Punishment

Compared to the control schools, a greater 
percentage of boys and girls in treatment schools 
who experienced corporal punishment during P2 
did not report experiencing corporal punishment 
during P3.

Comparison LARA/Journeys

Percentage of schools that showed decreases in  
corporal punishment prevalence in one year  
(P2-P3)

Statistically significant (p = .012)

Percentage of pupils who reported 
experiencing corporal punishment at P2 
(2018) but reported no corporal punishment 
experience at P3 (2019)

Figure 7 Figure 8
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Figure 2,3,4,6,7,8. RTI (2020). Uganda School-Related Gender-Based Violence Longitudinal Study: Occasion 2 report. USAID 
https://shared.rti.org/content/literacy-achievement-and-retention-activity-uganda-school-related-gender-based-violence. 

https://www.rti.org/education-transforms-lives-uganda
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