
It is crucial for educational programs in education in 
emergencies (EiE) to include SEL components as part 
of their curriculum. However, while developing the SEL 
competencies of students, programs must also honor the 
psychological needs of teachers as well, and equip them 
with the skills to reflect on their own experiences in an effort 
to better empathize with and respond to their students. 
This means, that in order for children to be supported when 
they speak out against violence or report trauma, schools 
(teachers, staff and the community), must be equipped to 
support them. Moreover, programs should identify a limited 
set of key, actionable indicators to inform implementation. 
These monitoring data should be used for course correction 
during project implementation and serve as indicators 
of the degree to which the program was implemented as 
intended (fidelity of implementation). In addition, whenever 
possible, SEL programs should seek to measure the impact 
of SEL activities on learning outcomes, as improved learning 
is central to the policy goals of education ministries 
everywhere.
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 ■ Parents entrust that the local 
primary school is a place 
where their children will gain 
knowledge and learn useful 
skills. However, schools are also 
places where children grow 
and develop emotionally and 
socially—not just academically. 
The institutional environment 
of a school shapes social and 
emotional development, whether 
intentionally designed to do so or 
not. Schools reflect the social and 
cultural contexts of the society 
in which they exist, but each 
school has the opportunity to 
create an environment specific to 
itself as a social venue. One key 
question is, will that environment 
be supportive of children’s 
development or detrimental to it?

 ■ Journeys addresses the social 
and emotional dimensions of 
children’s development at school 
in two ways. First, it offers a 
process and activities that enable 
teachers and students to foster 
everyone’s social and emotional 
development. Second, Journeys 
creates a school community 
where everyone communicates 
and promotes healthier 
relationships between adults 
and children. These improved 
relationships are what can make 
a school a more welcoming and 
nurturing, as well as an emotional 
and social, safe space. This goes a 
long way to ensure more robust 
social and emotional learning 
(SEL), even in crisis-affected areas.

 ■ Routine M&E through District Support  
and Supervision

 ■ SRGBV Measurement Framework and  
Literature Review

 ■ Quasi-experimental longitudinal study  
design, comparing treatment and control  
schools on (1) SRGBV experiences;   
(2) reading gains; and (3) attendance

 ■ A Longitudinal Study

 ■ Action Research Outlier Analysis

 ■ Outlier Analysis
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Summary

Background

  

The literature supports an integrated approach to SEL 
and not a curriculum, which is why Journeys works 
through schools and communities as holistic entities. 
Journeys focuses on building a child’s agency to 
navigate his/her world to avoid challenges and to seek 
assistance when there is violence. Journeys recognizes 
that for children to be able to express their agency, 
their SEL competencies must be developed. Moreover, 
a school must also be willing and able to welcome a 
child’s voice when he/she speaks out against violence. 

A positive and welcoming school supports a child’s 
social and emotional development, but educational 
programming that directly strengthens students’ social 
and emotional skills has also been shown to improve 
attendance and achievement, in addition to helping 
children cope with the challenges they face on a day-
to-day basis.

The Journeys Approach
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Use of Awareness-Building Social Technology
 ■ Reflection

 ■ Participatory games

 ■ Activities

 ■ Scenarios and drama

 ■ U-Model 

Implementation Strategy and Methodology

Monitoring, Evaluation, and Learning Approach

Discussion and Implications for Future 
Programming in EiE

Violence against P3 and P5 
Children in Schools during 
the Past Term in Uganda 

95.6% 
Bullying 

88.3% 
Corporal 
punishment

41.2% 
Sexual 
abuse 
for P3

50.1% 
Sexual 
abuse 
for P5

Three Journeys Activity Handbooks

Key Baseline Findings from Uganda 

Theory of Change

THEN  pupils
•  Enjoy learning

•  Participate in class 
without fear of 
humiliation and 
punishment

•  Stay in school throughout 
the primary cycle, 

•  Succeed in their 
schoolwork 

IF  life at school is 
characterized by 
•  A positive and 

supportive school  
climate 

•  A violence-free 
environment

•  Effective 
instruction
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Instruments 

Link to Education in Emergencies
 ■ Teachers’ own needs and personal experiences 

are honored so that they can better create a 
supportive learning environment

 ■ As children’s SEL competencies are nurtured, 
they are able to exercise their sense of agency 
and speak out against violence.

Theoretical/Empirical Description
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Pupils are punished too much for little things

Use of the stick/cane or other forms of physical 
discipline is common.

Pupils are sometimes afraid to go to school for 
fear of punishment

Percent	of	Pupils
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Student Perceptions of the School Climate 
Perceptions of Disciplinary Practices

Statements About School Life

Pupils are less positive when it comes to their perceptions about discipline in their 
school. From 44% – 48% of the pupils say that “in their school” pupils sometimes are 
afraid to go to school for fear of punishment (44%), the use of the cane is common 
(47%)and that pupils are punished too much for little things (48%).

Student Perceptions of the School Climate 
Perceptions of Teacher-Pupil Relations
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Teachers rarely help pupils individually with their 
class work.

Pupils sometimes threaten to hurt teachers

Sometimes teachers are unkind to children who 
have disabilities

Teachers do not give orphans a chance to 
participate

Teachers do not give very poor pupils a chance 
to participate

Teachers treat pupils from different tribes the 
same

Teachers treat girls and boys equally

Teachers like their pupils
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Survey of Gender Attitudes 
“It is more important for boys than girls to do well in school” by Subpopulation 
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