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EXECUTIVE SUMMARY 

The USAID/Uganda Literacy Achievement and Retention Activity (Literacy 
Achievement and Retention Activity) is designed to support the Government 
of Uganda, through the Ministry of Education and Sports (MoES), to improve 
early grade reading (EGR) skills and retention by strengthening reading 
instruction, building a positive and supportive school climate for learning, and 
reducing school-related gender-based violence (SRGBV). The underpinning 
hypothesis of the Literacy Achievement and Retention Activity’s theory of 
change is twofold: first, if there is a positive and supportive school climate 
where teachers deliver quality reading instruction and are themselves 
supported, pupils will be positively encouraged in both their academic and 
social development. Second, if schools have a zero tolerance for SRGBV, 
pupil and teacher attendance, pupil retention across the primary grades, and 
ultimately learning outcomes will increase.  

Between March and June 2016, the Literacy Achievement and Retention 
Activity conducted Early Grade Reading Assessment (EGRA) and SRGBV 
baseline studies for the purpose of establishing a snapshot of literacy and 
gender-based violence in the Literacy Achievement and Retention Activity 
schools. The baseline assessment of early grade reading skills was 
conducted for Primary 1 (P1) and Primary 2 (P2) in March and the SRGBV 
baseline was conducted for Primary 3 (P3) and Primary 5 (P5) between April 
and June 2016. This report provides the results of the baseline study and 
makes recommendations for the improvement of early grade reading and for 
the strengthening of SRGBV prevention and response in Uganda.  

The EGRA results indicate that children are struggling to read in their local 
language. Figure 1 shows that the percent of children that could not read a 
word was between 64% and 94%.  
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Figure 1. Percentage Distribution of Oral Reading Fluency 
(correct words per minute), P2 

 

 

The children in the P1 classes predictably struggled more than children in the 
P2 classes. Between 96% and 100% of pupils in P1 could not recognize a 
single word.  

These reading outcomes, though disappointing, are precisely what the 
Literacy Achievement and Retention Activity is designed to improve. Its 
impact will be measured with follow-up evaluations.  

The SRGBV baseline results show a challenging school environment for 
many pupils. When asked about bullying and non-sexual violence with a 
question such as, “In this term has anyone physically hurt you on purpose?” 
59% of pupils self-reported that this had happened to them at least once. 
Although the MoES banned corporal punishment in 2006, 70% of pupils self-
reported being hit by the teacher with an object at least once during the term. 
Less sexual violence was reported compared with non-sexual and corporal 
violence. When asked, “During this term, how many times did anyone touch, 
grab or pinch your butt, breasts or private parts?” 80% of girls and 81% of 
boys reported that this had not happened to them.  

When asked about perceptions of the learning environment, results were 
mixed with pupils often giving contradicting responses across similar 
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questions. For example, 49% of pupils agreed with both statements “pupils 
cared about each other” and “pupils often threatened and called other pupils 
names.” This confirms field reports that some pupils were struggling to 
interpret negatively posed questions. However, for all positively phrased 
questions, there was a high level of consistency with at least 84% agreement 
when comparing pairs of questions. When results for perceptions of school 
climate were presented by sex, disabled pupils, and orphans, results were 
very similar to the overall results with the exception of disabled pupils. As an 
example, when posed with the statement, “Violence is a problem,” 52% of 
disabled pupils agreed compared with 37% overall.  

The attitudes and beliefs section of the questionnaire was posed to pupils, 
parents, and school staff. When the statement, “Only men should work for 
pay outside the home,” a higher percentage of pupils (68% boys and 69% 
girls) were in agreement compared with parents (41% male and 36% female) 
and school staff (11% male and 7% female) as shown in Table 1, below. The 
statement “It is more important for boys and girls to do well in school” was 
agreed with by more boys (82%) than girls (56%). It will be interesting in 
follow-up to evaluate if these attitudes change due to the SRGBV program 
and why these differences exist between the groups. 

Table 1. Attitudes and Beliefs, by Pupil, Parent and School Staff 

  Percent Agreement 

Question Pupil Parent School Staff 

 Male Female Male Female Male Female 

“Only men should work for pay outside the home” 68% 69% 41% 36% 11% 7% 

“It is more important for boys than girls to do well in 
school” 82% 56% 64% 59% 33% 30% 
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INTRODUCTION: 
BACKGROUND AND PURPOSE 
OF THE STUDY 

The Literacy Achievement & Retention Activity conducted a baseline 
assessment of reading skills in P1 and P2 (in March 2016) and SRGBV in P3 
and 5 (between April and June 2016). The assessments were conducted in 
sampled treatment and control schools located in its target districts, using 
EGRA and SRGBV instruments adapted for Ugandan languages and context. 
The results of the EGRA and SRGBV baselines are presented in this report 
with the purpose of informing the MoES, development partners and other 
relevant stakeholders of the current status of early grade reading 
achievement and SRGBV in Literacy Achievement and Retention Activity 
intervention districts. The baseline data will also be used to inform current 
and future adaptations of the Literacy Achievement and Retention Activity’s 
theory of change. This introductory chapter of the report gives a brief country 
profile of Uganda as well as the description and purpose of the EGRA and 
SRGBV baseline studies.  

1.1 COUNTRY PROFILE 

Uganda is a country in East Africa with a population of approximately 35 
million people, an average annual growth rate of 3.0% and primary school 
enrollment of 8.7 million (2015 Statistical Abstract: UBOS).1 According to the 
Human Development Index (2015)2 the literacy rate is 85.5% for female and 
89.6% for male. In Uganda, children generally enter primary school at age 6. 
However, pupils’ ages can widely vary depending on their socio-economic 
status and parents’ education levels. In 1997 the Government of Uganda 
introduced free Universal Primary Education (UPE) in order to promote 
Education For All (EFA). The years following the introduction of UPE were 
characterized by a massive increase in pupil enrollment. Uganda’s education 
strategy subsequently shifted to focus on increasing the quality of education.  

                                                
1 The Uganda Bureau of Statistics (2015), 2015 Statistical Abstract,   
http://www.ubos.org/onlinefiles/uploads/ubos/statistical_abstracts/Statistical 20Abstract 202015.pdf  
2 United Nations Development Programme (2015), Human Development Report 2015, 
http://hdr.undp.org/sites/default/files/2015_human_development_report.pdf 

http://www.ubos.org/onlinefiles/uploads/ubos/statistical_abstracts/Statistical%2020Abstract%20202015.pdf
http://hdr.undp.org/sites/default/files/2015_human_development_report.pdf
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In 2007, the MoES introduced the Thematic Curriculum. This was a major 
effort towards improving the quality of education in Uganda. Under the 
thematic curriculum, the pupils are supposed to be taught primarily in their 
mother tongue or dominant local language for the first three years of 
schooling to enable them to read, write ,and understand easily, gradually 
increasing the use of English through P4 which is the transitional year. In P5 
through P7 English is the only medium of instruction. The use of mother 
tongues as language of learning and teaching for the first three years of 
schooling is associated with enhanced learning when accompanied by 
appropriate complementary inputs such as materials and teacher training. It 
is recognized that children learning in a familiar language perform learn better 
(Ssentanda, 2014)3. Other interventions being undertaken by the MoES to 
improve the quality of education, according to the ESSAR (2015)4, include: 
enhancement of school inspection and support supervision, provision of 
instructional materials, construction of additional classrooms, curriculum 
review and development, implementation of the quality enhancement 
initiative) for twelve poor performing districts through capacity building 
activities, and instruction in local language for lower primary.  

Despite efforts by the MoES to improve the quality of education, recent 
assessments on how Ugandan children are developing early grade reading 
skills consistently point to low learning achievements in early grades. The 
most recent National Assessment of Progress in Education report (UNEB, 
2014)5 shows that only 48.6% of the P3 pupils assessed demonstrated oral 
reading proficiency in English—this means that more than half of the P3 
pupils are not proficient in English reading. The UWEZO Annual Learning 
Assessment data (2014)6 show that among P3 pupils, only 19% could read a 
P2 English story. Although the national curriculum stipulates that local 
language should be used as the medium of instruction in P1 through P3, the 
local language literacy data among P3 pupils show relatively weak literacy in 
local language vs. English. In P3, 9.5% of pupils were able to read a P2 level 
local language story. These literacy rates are lower than those recorded for 
reading an English story (19%).  

                                                
3 Ssentanda, M. E., 2014: The Challenges of Teaching Reading in Uganda: Curriculum guidelines and language 
policy viewed from the classroom. Apples: Journal of Applied Language Studies, 8 (2), 1–22. 
https://jyx.jyu.fi/dspace/bitstream/handle/123456789/43771/Apples-v8-issue2-Ssentanda.pdf?sequence=1 
3 USAID ((2016) The State of the Ugandan Child: An Analytical Overview. 
4 MoES (2014), Education, Science, Technology and Sports Sector Annual Performance Report FY 2014/15, 
http://www.education.go.ug/files/downloads/pRint%20ESSAPR%20FY%202014-
15%20%20%20Prefinal%209(1)%20-%20final.pdf 
5 Uganda National Examination Board (2014), National Assessment of Progress in Education, UNEB, Kampala, 
Uganda 
6 UWEZO, 2015:  Are our Children Learning? Five Stories on the State of Education in Uganda in 2015 and 
Beyond. Kampala: Twaweza East Africa. http://www.twaweza.org/uploads/files/Uwezo2014-ALA-UG-
FINALUPDATED-July2016-web.pdf 

https://jyx.jyu.fi/dspace/bitstream/handle/123456789/43771/Apples-v8-issue2-Ssentanda.pdf?sequence=1
http://www.twaweza.org/uploads/files/Uwezo2014-ALA-UG-FINALUPDATED-July2016-web.pdf
http://www.twaweza.org/uploads/files/Uwezo2014-ALA-UG-FINALUPDATED-July2016-web.pdf
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Some of the factors that adversely affect early acquisition of literacy in 
Uganda’s primary schools include: lack of adequate instructional and pupil 
reading materials in schools, inconsistent implementation of the “language of 
instruction” policy, variation in the nature and quality of the reading pedagogy 
in the early years, and inadequate supervision and support services to 
schools and teachers (Ssentanda, 2014).7 The pre-service teacher training 
curricula have also not been fully updated to support the new primary school 
curriculum, which further contributes to inadequate instructional skills for 
teaching early grade reading. 

In addition to improving reading outcomes for primary pupils, the MoES has 
prioritized school safety as a means to improve retention and primary school 
completion. 

Of the over eight million primary school going-children in Uganda—those 
attending schools through UPE efforts—43% have been categorized as 
moderately vulnerable and 85% crucially vulnerable to having their human 
rights violated.8 Vulnerable children are susceptible to situations that put 
them at risk of neglect, exploitation, abuse, and violence. Ugandan girls face 
higher risks compared to boys, and girls and boys with special needs face 
higher risks than those without.  

According to the MoES, causes of violence towards children include: poverty; 
limited availability of food, water, shelter, and health services; harmful 
religious and cultural beliefs and harmful traditional practices; collapse of 
traditional social networks and family support; corruption that undermines 
access to justice or fairness; and lack of awareness of child rights.9 Violence 
affects children differently depending on their age, gender, physical abilities, 
and socio-economic background. Further research is needed to better 
understand the gender and power relationships that inform social norms with 
respect to children. 

The MoES has been working to reduce the violence in schools beginning with 
banning corporal punishment in 1996. The character of school climate 
replicates the community. Therefore it is not surprising to learn that within 
Uganda schools the vulnerabilities and the risk of violence is evident. A 
number of contextual realities exist in Uganda that make it difficult, 
uncomfortable, and/or unsafe for pupils to attend school. Children in Uganda 
experience high levels of violence at the hands of adults and peers at home 

                                                
7 Ssentanda, M. E., 2014: The Challenges of Teaching Reading in Uganda: Curriculum guidelines and language 
policy viewed from the classroom. Apples: Journal of Applied Language Studies, 8 (2), 1–22. 
https://jyx.jyu.fi/dspace/bitstream/handle/123456789/43771/Apples-v8-issue2-Ssentanda.pdf?sequence=1 
8 USAID ((2016) The State of the Ugandan Child: An Analytical Overview. 
9 MoES (2016) Reporting, Tracking, Referral and Response (RTRR) Guidelines on Violence Against Children in 
Schools. 

https://jyx.jyu.fi/dspace/bitstream/handle/123456789/43771/Apples-v8-issue2-Ssentanda.pdf?sequence=1
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and school and in their communities (Leach, Slade, & Dunne, 2012)10. Some 
of the SRGBV that occurs in and around Ugandan schools includes corporal 
punishment, sexual harassment, psychological mistreatment, and sexual 
assault or abuse.  

Although sexual harassment often involves boys harassing girls, in Uganda, 
girls have also been reported to sexually harass boys (Leach, Dunne, & 
Salvi, 2014)11. Furthermore, girls experience verbal abuse from teachers 
regarding their physical appearance and intellect, which belittles them, 
decreases their confidence and concentration, and ultimately affects their 
performance (Management Systems International [MSI], 2008)12. In 2001, the 
rate of sexual harassment among pupils was 41%, and in 2007, rates as high 
as 58% were reported.  

In 2012 the MoES, in partnership with UNICEF, commissioned research that 
identified pervasive violence against children in and around Ugandan 
schools.13 Children are subjected to a variety of forms of violence in school 
including corporal punishment, bullying, and sexual assault. More than three 
fourths (75.6%) of children surveyed reported experiencing corporal 
punishment in government schools; 46% experienced bullying; and 77.7% of 
primary children experienced some form of sexual abuse while in school, with 
51% of those between the ages of 10 and 13 years old.14 Sexual abuse 
included 8% of girls subjected to defilement (intercourse), 24% spoken to in a 
sexual way, 18% received marriage proposals, 25% were touched in a sexual 
manner, and 29% were forced to watch pornography.15 Another study on 
violence against children in Uganda (Naker, 2005)16 found that more than 
24% of male and female pupils reported that sexual violence occurred at 
school. This result was corroborated by a 2004 ActionAid International 
Uganda study (MSI, 2008)17, which revealed that nearly 40% of pupils had 

                                                
10 Leach, F., Slade, E., & Dunne, M. (2012). Desk review for concern: Promising practice in SRGBV prevention 
and response programming globally. Sussex, UK: University of Sussex. Retrieved from 
http://www.ungei.org/resources/files/Promising_practice_in_school_related_gbv_prevention_and_response_prog
ramming_2012.pdf 
11 Leach, F., Dunne, M., & Salvi, F. (2014). School-related gender-based violence (SRGBV): A global review of 
current issues and approaches in policy, programming, and implementation responses to SRGBV from the 
education sector. Paris, France: UNESCO. Retrieved from 
http://www.unesco.org/new/fileadmin/MULTIMEDIA/HQ/HIV-
AIDS/pdf/SRGBV_UNESCO_Global_ReviewJan2014.pdf 
12 MSI. (2008). Are schools safe havens for children? Examining school-related gender-based violence. 
Washington, DC: USAID. Retrieved from http://pdf.usaid.gov/pdf_docs/PNADM792.pdf 
13 UNICEF (2012), Violence against children in Uganda: A decade of research and practice, 2002-2012) 
14 Ibid 
15 UNICEF (July, 2015), National Strategic Plan on Violence Against Children in Schools [2015-2020], Theme: 
All forms of Violence Against Children in Schools are Unacceptable; Creating safe schools is a shared 
responsibility.  
16 Naker, D. (2005). Violence against children: The voices of Ugandan children and adults. Kampala, Uganda: 
Raising Voices and Save the Children. Retrieved from http://raisingvoices.org/wp-
content/uploads/2013/03/downloads/resources/violence_against_children.pdf 
17 MSI. (2008). Are schools safe havens for children? Examining school-related gender-based violence. 
Washington, DC: USAID. Retrieved from http://pdf.usaid.gov/pdf_docs/PNADM792.pdf 

http://www.ungei.org/resources/files/Promising_practice_in_school_related_gbv_prevention_and_response_programming_2012.pdf
http://www.ungei.org/resources/files/Promising_practice_in_school_related_gbv_prevention_and_response_programming_2012.pdf
http://www.unesco.org/new/fileadmin/MULTIMEDIA/HQ/HIV-AIDS/pdf/SRGBV_UNESCO_Global_ReviewJan2014.pdf
http://www.unesco.org/new/fileadmin/MULTIMEDIA/HQ/HIV-AIDS/pdf/SRGBV_UNESCO_Global_ReviewJan2014.pdf
http://pdf.usaid.gov/pdf_docs/PNADM792.pdf
http://raisingvoices.org/wp-content/uploads/2013/03/downloads/resources/violence_against_children.pdf
http://raisingvoices.org/wp-content/uploads/2013/03/downloads/resources/violence_against_children.pdf
http://pdf.usaid.gov/pdf_docs/PNADM792.pdf
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experienced some form of gender-based violence while going to and from 
school. Although the extent to which experiencing violence increases pupil 
dropout or decreases school performance is not known, Plan Uganda 
reported (Leach et al., 2014)18 that dropout and poor performance were two 
negative impacts of experiencing violence at school.  

There is a wide range of psychological and physical mistreatment 
experienced by children in Ugandan schools. Moreover, such violence in 
Uganda is higher and increasing in frequency over time compared to schools 
in Kenya and Tanzania.19 According to the MoES (2015), the sexual 
harassment of pupils by teachers has more than doubled in the past seven 
years, far exceeding the increases observed in Kenya and Tanzania.20 
Teachers and peers were reported to be the major perpetrators of abuse. 
The prevailing rationale for teachers’ abuse of children is a desire for high 
academic achievement and to build in children disciplined behavior and 
character. However, this behavior results.  

Uganda has robust laws, policies and strategies that protect children, 
including the recent Child Act (Amendment, 2016). However, the 
implementation of these laws, policies, and strategies remains weak primarily 
due to lack of sufficient numbers of personnel and budgets at the national 
and local government and community levels to provide child welfare and 
protection services.21 There is limited advocacy, sensitivity and awareness 
children’s rights or how to build on the positive and effective child protection 
efforts of families, communities, government, and non-government actors. 
Child welfare and protection systems are compromised by the lack of 
coordination between the various services (childcare, education, health and 
counselling services, law enforcement, justice, etc.). There is also a lack of 
integration between formal and informal child protection systems where 
parents, communities, and child protection services work together.  

The MoES has robust policies against violence in school beginning with the 
ban on corporal punishment in 1996. In 2015, the MoES developed the 
National Strategic Plan on Violence Against Children in Schools [2015-2020] 
and the Reporting, Tracking Referral and Response (RTRR) Guidelines on 
Violence Against Children to improve the security and safety of children and 

                                                
18 Leach, F., Dunne, M., & Salvi, F. (2014). School-related gender-based violence (SRGBV): A global review of 
current issues and approaches in policy, programming, and implementation responses to SRGBV from the 
education sector. Paris, France: UNESCO. Retrieved from 
http://www.unesco.org/new/fileadmin/MULTIMEDIA/HQ/HIV-
AIDS/pdf/SRGBV_UNESCO_Global_ReviewJan2014.pdf 
19 International Institute for Education Planning in Southern and Easter Africa, 2011.  Source of data: Violence in 
Primary Schools in Southern and Eastern Africa: Evidence from SACMEQ, 2011, UNESCO. 
20 The rise in SRGBV incidence is likely a result of two phenomena: an actual increase in SRGBV incidence and 
improved reporting of such occurrences. 
21 USAID (2016) The State of the Ugandan Child: An Analytical Overview. 

http://www.unesco.org/new/fileadmin/MULTIMEDIA/HQ/HIV-AIDS/pdf/SRGBV_UNESCO_Global_ReviewJan2014.pdf
http://www.unesco.org/new/fileadmin/MULTIMEDIA/HQ/HIV-AIDS/pdf/SRGBV_UNESCO_Global_ReviewJan2014.pdf
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increase retention and performance in schools. These efforts are aligned with 
MoES obligations under the amendment under the Children’s Act22, that 
brings into law the following requirements: a duty to report violence against 
children; corporal punishment outlawed in schools; and the right to protective 
services for every child. The Children (Amendment) Act provides the legal 
framework for the protection of children and provisions for their well-being 
and a requirement by every school. Violations to the Children Act are 
punishable by fines and prison terms. 

Within the above context, the Literacy Achievement and Retention Activity 
was designed to partner closely with the MoES, the USAID/Uganda School 
Health and Reading Program (School Health and Reading Program) and the 
Global Partnership for Education to expand early grade reading to an 
additional 28 districts, bringing the total number of districts with early grade 
reading interventions to 85 out of the 112 districts in Uganda.  

The Literacy Achievement and Retention Activity aims to improve literacy by 
supporting interventions that (1) improve key aspects of reading skills in both 
English and three local languages in the early primary grades (P1–P4) and 
(2) improve the year-to-year retention of pupils in the primary grades by 
ensuring that the school environment for pupils is safe from any form of 
SRGBV. The working hypothesis predicts the following link between SRGBV, 
retention, and literacy: Reducing SRGBV will increase pupils’ retention by 
allowing them to focus on lessons and feel secure in the learning 
environment, thereby improving their ability to learn to read. This hypothesis 
presumes improved early grade reading instruction. 

These two objectives will be accomplished by providing systemic capacity 
building of the education system, school-level support, and community- and 
household-level support and encouraging the participation of community and 
household members. The Literacy Achievement and Retention Activity will be 
rolled out to 28 districts through a phased, two-stage and geographic 
expansion that organizes the 28 districts into two clusters as shown in Table 
2. The Literacy Achievement and Retention Activity will be implemented in 
Cluster 1 (13 districts) in the 2016 school year and in Cluster 2 (15 districts) 
in the 2017 school year. Table 2 also shows the Literacy Achievement and 
Retention Activity’s rollout by grade and district Clusters. See Figure 2 for a 
map of Literacy Achievement and Retention Activity’s districts. 

This five-year (April 2015‒April 2020) USAID/Uganda investment is 
implemented by RTI International (RTI).  

                                                
22 Government of Uganda. (2015). The Children’s Amendment No2 Bill. 
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Table 2. Number of Schools Supported through Literacy Achievement and 
Retention Activity, by District Cluster and School Year 

 School Year 0 
(Apr–Dec 2015) 

School Year 1 
(Feb–Dec 2016) 

School Year 2 
(Feb–Dec 2017) 

School Year 3 
(Feb–Dec 2018) 

School Year 4  
(Feb–Dec 2019) 

Cluster 1 
13 Districts 

Preparations for 
Cluster 1 

1,600 schools 1,600 schools 1,600 schools 1,600 schools 

Primary (P)1–P2 P1–P3 P1–P4 P1–P4 

Cluster 2 
15 districts — Preparations for 

Cluster 2 
1,804 schools 1,804 schools 1,804 schools 

P1–P2 P1–P3 P1–P4 
 

Figure 2. Literacy Achievement and Retention Activity Project Districts 

 

 

1.2 STUDY DESCRIPTION  

Introduction. The Literacy Achievement and Retention Activity used a 
Randomized Control Trial during the baseline. Coordinating Centers (CCs) in 
the intervention districts were randomly assigned to three treatment groups 
(Treatment 1, Treatment 2, and Control) per language. Treatment 1 is 
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receiving the reading interventions. Treatment 2 is receiving the reading and 
SRGBV interventions, and a Control Group is not receiving either 
intervention. The treatment groups are described in Table 3 below.  

Table 3. Description of Literacy Achievement and Retention Activity Treatment 
Groups 

EGR Activities  EGR and SRGBV Activities Control 

Treatment 1 Treatment 2 Treatment 3 

172 schools 1428 150 schools 

• Teacher training 

• Local language reading 
primers for pupils and 
teaching material 

• Ongoing support supervision 
of teachers in the classroom 

• Out-of-school reading clubs 

• Teacher training 

• Local language reading 
primers for pupils and 
teaching material 

• Ongoing support supervision 
of teachers in the classroom 

• Out-of-school reading clubs 

• School Management 
Committees (SMC) SRGBV 
clubs 

• Grant to address SRGBV 
and retention 

• No interventions 

 

A total of twenty-one EGRA schools were randomly selected from each of the 
three treatment groups per language giving a total of 189 schools (i.e., 
twenty-one schools multiplied by three treatment groups multiplied by three 
languages) from which the participants were selected randomly. For SRGBV, 
twenty-four schools were randomly selected from each of the three treatment 
groups by language giving a total of 216 school that participated in the 
baseline.  

The Literacy Achievement and Retention Activity’s evaluation efforts were 
supported by district education officers, head teachers, teachers, school 
management committees, and pupils. Furthermore, the Literacy Achievement 
and Retention Activity will work with the MoES to explore how EGRA can be 
incorporated into its efforts to measure and monitor pupil reading levels and 
how SRGBV data collection efforts can support the rollout of the MoES 
National Strategy on VACiS and Action Plan. 

After the baseline, EGRA data and other school level information will be 
collected annually (in October) from 2016–2019 in randomly selected schools 
in order to gauge increases in reading achievement and reading supportive 
behaviors (e.g., among teachers, administrators, and parents). The SRGBV 
impact evaluation data will be gathered at midline in November 2017 and 
endline in November 2019.  
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Baseline Assessment. In March 2016, the Literacy Achievement and 
Retention Activity conducted a baseline EGRA against which the impact of 
the project’s early grade reading interventions will be measured. The impact 
evaluation compares foundational reading skills and reading fluency among 
pupils in program schools and control schools where the program is not 
implemented. Assessment teams traveled to 189 sampled schools and 
randomly selected and assessed pupils in P1 and P2 using EGRA tools that 
were carefully calibrated in coordination with local stakeholders (researchers, 
language experts, and teachers) and the MoES to reflect local language and 
curriculum standards. The assessment was comprised of a variety of 
subtests that were administered in English and three local languages—
Luganda, Runyankore-Rukiga, and Runyoro-Rutooro. Different subtests were 
used for each grade. Besides the EGRA, background information was 
gathered from pupils about their home environment as well as their school 
attendance prior to primary school and the reading environment at home. In 
addition, teachers and head teachers were interviewed as part of the 
assessment. The P1 and P2 class teachers were interviewed and asked 
questions about teaching qualifications, their years of experience, and 
previous pre- and in-service training. Head teachers were asked about the 
support that the school and community provide in the area of reading. A  
subset of reading lessons were also observed to see if teachers were 
undertaking supportive, reading-related actions.  

In addition, an SRGBV baseline survey was conducted. These data are 
required to inform progress related to increasing retention through a positive 
and supportive school climate free from SRGBV. The SRGBV baseline study 
largely involved individually administered surveys that attempt to gather data 
on pupils’ experiences of SRGBV, their perception of the school climate, and 
attitudes about gender equality. The baseline also gathered data on gender 
attitudes from school staff and parents/guardians.  

The baseline tools were previously drafted by RTI for the SRGBV 
Measurement Toolkit being developed under the Opportunities for 
Achievement and Safety in Schools Program, USAID Bureau for Africa, 
Office of Sustainable Development. With USAID approval, these tools were 
adapted and pilot-tested by the Literacy Achievement and Retention Activity 
M&E Team.  

A family wealth index was added to the pupil survey to gather data on a 
family’s ownership of selected assets. These data will allow the evaluation to 
control for differences in household wealth. Participants in this study included 
school staff (teaching and non-teaching), parents/guardians, and pupils. The 
pupils were randomly sampled from P3 and P5 , with an equal number of 
pupils sampled from each class. Data collection took place between April and 
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June 2016 in a total of 216 schools where the program is implemented and 
comparison schools where the program is not being implemented. 
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2 RESEARCH DESIGN 

2.1 RESEARCH QUESTIONS 

The specific research questions to be answered by the early grade reading 
skills and SRGBV baselines are outlined below.  

2.1.1 EGR BASELINE RESEARCH QUESTIONS 

The early grade reading baseline assessment carried out by the Literacy 
Achievement and Retention Activity was meant to answer the following 
questions: 

1. What is the level of reading achievement among pupils in 
local language and English in program and control schools?  

2. What is currently happening in P1 reading lessons?  

3. How well are teachers and schools supported to teach 
reading? 

4. What should be the focus of future MoES and stakeholder 
support for reading?  

2.1.2 SRGBV BASELINE RESEARCH QUESTIONS 

The baseline assessment of SRGBV in the Literacy Achievement and 
Retention Activity intervention districts was designed to address the following 
research questions: 

1. (a) Are there differences between pupil perception of the school 
climate, pupil attitudes about gender equality, and the extent of 
pupil experience with SRGBV; and (b) are these shifts (if any) 
different between the treatment and Control Groups?  

2. What are the inter-relations between (a) pupil perception of the 
school climate, (b) pupil attitudes about gender equality, and (c) 
the extent of pupil experience with SRGBV.  
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2.2 OVERVIEW OF SAMPLING AND DATA COLLECTION 

This section provides a detailed overview of the sample sizes and sampling 
procedures for both EGRA and SRGBV, assessor training, data collection 
and instrument reliability and validity. 

2.2.1 SAMPLE SIZES  

EGRA Sample. Table 4 below provides an overview of the EGRA Sample. 
The study population included male and female pupils randomly selected 
from P1 and P2 in treatment and control schools per each of the three 
languages. At each school, a head teacher (or designate in their absence) 
and the literacy teacher for the grade being assessed was also interviewed. 
The head teachers were included in the study population because of their 
role as pedagogical leaders in the school while literacy teachers were 
included because they are responsible for literacy instruction in the 
classrooms. During the assessments, a subset of reading lessons was also 
observed to understand teacher instructional practices.  

The sampling procedures combined random and purposive sampling 
techniques. The sampling approaches were informed by related EGRA 
studies conducted by the School Health and Reading Program. The target 
treatment and control schools were drawn from government primary schools. 
First, we designated schools to treatment and control clusters and then 
selected schools within each cluster. The number of schools in the sample 
frame is shown in Table 5. There are a total of 172 schools involved in 
Treatment 1 (reading only) and 1,428 schools participating in Treatment 2 
(reading+SRGBV interventions).  

For each language, twenty-one schools were randomly selected from each 
treatment (Treatment 1 and Treatment 2) and Control Group giving a total of 
sixty-three schools. Altogether sixty-three Treatment 1 schools, sixty-three 
Treatment 2 schools, and sixty-three control schools were selected for the 
baseline giving a total of 189 schools.  

To select the schools, the list of all schools in the treatment and Control 
Groups per language was generated and each school was assigned a unique 
serial number. An online randomizer was then used to select the specific 
number of treatment and control schools by language as shown in Table 4 
below. From each school, the study targeted ten P1 pupils (five boys and five 
girls) and ten P2 pupils (five boys and five girls). A head teacher in each of 
the 189 schools was also interviewed. In the case where there was no head 
teacher in the school, a designate/deputy head-teacher would be interviewed. 
In each school, a class teacher of the respective grades assessed was 
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interviewed and a subset of P1 and P2 reading lessons were also observed. 
In total, 1,853 P1 (942 males and 911 females) and 1,867 P2 (933 males and 
934 females) pupils were randomly selected and assessed; 178 P1 and 170 
P2 teachers were interviewed; 182 head teachers were interviewed; and 
thirty-nine reading lessons observed as shown in Table 4.  

Table 4. EGRA Sample Distribution by Treatment Group 

 Schools P1 Learners P2 Learners P1 
Teachers 

P2 
Teachers 

Head 
Teachers 

Classroom 
Observations 

  Male Female Male Female 

58 57 61 15 
Treatment 1 
Schools 
(reading 
interventions 
only) 

63* 327 298 326 298 

Treatment 2 
Schools 
(reading+ 
SRGBV 
interventions) 

63* 307 309 308 317 61 59 58 15 

Control 
Schools 
(no 
interventions) 

63* 308 304 299 319 59 54 63 9 

Total 189 942 911 933 934 178 170 182 39 

*Includes 21 schools for Luganda, 21 for Runyankore/Rukiga and 21 for Runyoro/Rutooro 
 

Table 5. Sample Frame for Control, Treatment 1 and Treatment 2 Groups 

 Language Number of 
Districts 

Number of Coordinating 
Centers 

Number of 
Schools 

Control 

Runyoro/Rutooro 1 2 28 

Luganda 4 4 73 

Runyankore/Rukiga 3 3 49 
 Total Schools 150 

Treatment 1 
Schools (reading 
interventions 
only) 

Runyoro/Rutooro 1 2 28 

Luganda 4 4 90 

Runyankore/Rukiga 3 3 54 
 Total Schools 172 

Treatment 2 
Schools 
(reading+ 
SRGBV 
interventions) 

Runyoro/Rutooro 1 6 98 

Luganda 9 34 956 

Runyankore/Rukiga 3 18 374 

 Total Schools 1428 
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The total pupil sample is shown in Table 6. More detail of the sample design 
and weighting added to the data and used to calculate estimates in shown in 
Annex A. 

Table 6. EGR Sampled Pupils, by Language, Treatment Group and Sex 

    Luganda Runyankore-Rukiga Runyoro-Rutooro   
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P1 

boys 102 116 105 100 105 102 106 106 100 942 

girls 99 91 100 101 103 103 104 104 106 911 

Total 201 207 205 201 208 205 210 210 206 1853 

P2 

boys 100 115 104 94 104 105 105 107 99 933 

girls 100 93 105 115 102 104 104 103 108 934 

Total 200 208 209 209 206 209 209 210 207 1867 

 

In 2016, the academic year started in late February and this assessment was 
conducted in early March. At the beginning of the academic year, we would 
expect most P1 pupils to be six or seven years of age, and P2 to be seven or 
eight. Figure 3 shows that the percentage of children at the appropriate age 
for their grade is 50% for P1 and 42% for P2. Clearly, both graphs indicate 
that there were many pupils who are older than expected for the grade they 
are attending. 
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Figure 3. Percent of Children in P1 and P2 by Age 

 

 

SRGBV Sample. The study population included male and female pupils from 
P3 and P5 in treatment and control schools. The sample also included school 
staff (teaching and nonteaching) as well as parents/guardians of children in 
the study schools. The SRGBV baseline was carried out in twenty-four 
schools per treatment (Treatment 1 and Treatment 2) and Control Group for 
each of the three languages. Out of the twenty-four schools per 
treatment/Control Group, twenty-one are schools that also participated in the 
EGRA baseline. The same procedures used to select EGRA schools (as 
explained above) were used to select the additional three schools for each 
treatment and Control Group. Altogether, 216 schools (i.e., seventy-two 
schools from Treatment 1, seventy-two schools from Treatment 2 and 
seventy-two schools from the Control Group) participated in the SRGBV 
baseline. 

The SRGBV baseline targeted twenty-four pupils from each of the 216 
schools (an overall total of 5,184 pupils). Due to sensitivity of SRGBV 
questions posed, it was decided to sample P3 and P5 pupils. Twelve pupils 
(six girls and six boys) were to be selected from P3 and 12 pupils (six girls 
and six boys) from P5. In each grade two of the pupils would be from a 
subpopulation of pupils who are disabled or orphaned, and to ensure these 
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are included in the sample, the data collectors would check the orphan or 
disabled status of all sampled children on the parental permission form. If 
none of these “special pupils” have been selected in the sample but exist in 
the class, the class teacher would be asked to generate a list of special 
pupils to be used for a second round of sampling in order to select an orphan 
and/or disabled pupil to replace a pupil from the initial sample. Any orphan or 
disabled pupil selected during this second round of sampling would replace 
the last pupil of corresponding sex who did not fall within these two special 
categories in the sample. Ideally the final sample for a class consisted of 
twelve pupils to participate in the study (six girls and six boys), two of whom 
were from the special pupil list. 

The number of pupils selected for the sample is shown in Table 7. Notice that 
the number of boys and girls selected for the sample is very close, with a 
total of 2,410 boys and 2,423 girls selected. 

Table 7. SRGBV Pupil Sample  

    Luganda Runyankore-Rukiga Runyoro-Rutooro   

 c
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P3 

boys 148 131 124 131 144 133 140 139 140 1230 

girls 124 136 124 129 139 147 142 147 131 1219 

Total 272 267 248 260 283 280 282 286 271 2449 

P5 

boys 138 133 107 120 138 141 135 133 135 1180 

girls 128 137 123 125 143 141 136 139 132 1204 

Total 266 270 230 245 281 282 271 272 267 2384 

The numbers and percentage of the subpopulation of pupils who are orphans 
or disabled are shown in Table 8. A total of 144 and 692 pupils identified as 
disabled or an orphan, respectively, were selected in the sample. 

Table 8. Percent of the Sample by Children 
Identified as Orphans or with a Disability 

  Is the child an Orphan? 

Does the Child 
have a 
Disability? 

 Girls 
 No Yes Total 

No 2011 (83%) 348 (14%) 2359 (97%) 

Yes 52 (2%) 10 (0%) 62 (3%) 

Total 2063 (84%) 358 (15%) 2421 (100%) 

  Boys 

  No Yes Total 
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  Is the child an Orphan? 

No 1997 (83%) 328 (14%) 2325 (97%) 

Yes 76 (3%) 6 (0%) 82 (3%) 

Total 2073 (87%) 334 (14%) 2407 (100%) 

 

The percentage of children who have a disability is approximately 3% of the 
entire sample and roughly even by sex. Fifteen percent of girls and 14% of 
boys identify as orphans. Only sixteen children identify as orphans and with 
having a disability. Note that these percentages of orphans and disabled 
pupils relate to the sample and are not representative of the general 
population.  

Of the 144 children with a disability, 69% of those in the sample have been 
reported by school authorities as having sight or hearing as the disability 
challenge, as seen in Table 9. 

Table 9. Types of Disabilities, 
Identified 

 Number 
of Pupils  Percent 

Sight 37 26% 

Hearing 32 22% 

Speech 11 8% 

Mental 17 12% 

Mobility 47 33% 

Total 144 100% 

 

A total of 1,296 school staff (six from each of the 216 schools) were targeted 
for the baseline. With six staff selected from each school, 432 school staff 
would be selected from the seventy-two schools in the Treatment 1 Group, 
432 school staff would be selected from the seventy-two schools in the 
Treatment 2 Group and 432 school staff would selected from the seventy-two 
schools in the Control Group. In addition, an overall sample of 2,160 parents 
and guardians was targeted to take part in the baseline on a volunteer basis. 
With ten parents/guardians selected from each school, 720 
parents/guardians would be randomly selected from seventy-two school 
communities in the Treatment 1 Group, 720 parents/guardians would be 
randomly selected from seventy-two school communities in the Treatment 2 
group and 720 parents and guardians would be randomly selected from 72 
schools in the Control Group. Table 10 shows the overall SRGBV baseline 
sample distribution by treatment group. 
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Table 10. SRGBV Sample Distribution by Treatment Group 

  Schools P3 (proxy for P2) 
Learners 

P5 (proxy for P4) 
pupils 

School 
staff Parents/guardians 

   Male Female Male Female 
  Male Female 

      

Treatment 
1 Schools 72 419 395 393 389 423 337 382 

Treatment 
2 Schools 71 414 422 405 419 417 345 375 

Control 
Schools 72 397 402 383 397 417 344 368 

Total 215 1230 1219 1181 1205 1257 1026 1125 

 * Twenty-four schools for Luganda, twenty-four schools ffor Runyankore/Rukiga, and twenty-four schools for Runyoro/Rutooro) 

2.2.2 ASSESSOR TRAINING AND PERFORMANCE 
MEASUREMENT 

The Literacy Achievement and Retention Activity EGRA baseline assessment 
engaged forty-five experienced assessors (fifteen per each of the three 
languages) and three data quality assurance (DQA) officers drawn from a 
pool previously trained by the School Health and Reading Program. All the 
assessors and DQA officers participated in a four-day refresher training 
program to help them develop a thorough understanding of the goals of the 
baseline assessment and field protocol and to help them strengthen their 
competencies needed to conduct the data collection activities according to 
protocol.  

The assessors were trained on rapport building, how to administer the 
different EGRA subtasks, how to sample pupils in the schools, how to 
administer interviews for teachers and head teachers as well as 
tablet/Tangerine trouble shooting. The training also had a strong focus on 
data quality assurance; assessors were subjected to inter-rater reliability 
(IRRs) tests to ensure reliable collection of the data. Results of the IRRs are 
presented in Appendix C. Supervisors had an extra half-day of training to 
orient them on their roles. The assessor training was facilitated by the 
Literacy Achievement and Retention Activity and School Health and Reading 
Program M&E staff who had experience in conducting similar trainings. The 
three DQA officers also facilitated sessions during the training. Participation 
of Literacy Achievement and Retention Activity and School Health and 
Reading Program M&E staff as well as DQA officers in the training was key 
to the successful training of assessors, bringing together a valuable skill mix 
and experience. 
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For the SRGBV baseline, data collection was done by seventy-two assessors 
fluent in the local language (i.e., twenty-four Luganda, twenty-four 
Runyankore/Rukiga, and twenty-four Runyoro/Rutooro).  

2.2.3 DATA COLLECTION 

EGRA data collection teams: Data collected took place March 7–29, 2016, 
in a total of 189 schools. There were three data collection teams—one for 
each language (i.e., Luganda, Runyoro/Rutooro, and Runyankore/Rukiga). 
Each language team had fifteen members who were divided into five sub 
teams of three members. Two members of the sub team were the assessors 
whose role was to conduct the pupil assessments while the third member 
was a supervisor who also conducted pupil assessments and performed 
other responsibilities that included administering the head teacher and 
teacher surveys as well as managing the sub team. Every day, each of the 
five sub teams per language would visit one school (i.e., five schools were 
visited per day per language) to assess pupils and conduct teacher and head 
teacher interviews. The fifteen member team for each language was under 
the overall supervision of a DQA officer. The DQA officer was responsible for 
overseeing all aspects of data collection deployment, observing assessors 
and providing feedback and support, ensuring data were uploaded from the 
electronic tablets every evening, and observing the reading classes. All the 
assessors, supervisors, and DQA officers recruited for this study were drawn 
from a pool of assessors and DQA officers already trained by the School 
Health and Reading Program who had experience conducting the EGRA in 
the three languages. Besides team supervisors and DQA officers, data 
collection was overseen by School Health and Reading Program M&E staff. 

EGRA and supplementary data collection: EGRA was administered to 
pupils both in their local language and in English via tablets using the 
Tangerine application. Tangerine is open-source electronic data collection 
software designed specifically to collect EGRA data on mobile devices. It is 
also used to capture interview responses from pupils, teachers, and Head 
Teachers. Assessment teams traveled to sampled schools and randomly 
selected pupils in P1 and P2. Each pupil was assessed on both English and 
the local language EGRA subtasks. The pupil assessment took 
approximately took about 30 minutes—15 minutes for each language. There 
are “early stops” built into the sub-tasks so that pupils who are struggling are 
not made to sit for longer than necessary.  

The subtasks in the EGRA tools used by the Literacy Achievement and 
Retention Activity were adapted from EGRA tools used by the School Health 
and Reading Program. These subtasks were adapted and vetted to the three 
languages during a weeklong workshop that included researchers, primary 
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school teachers, language board members, Coordinating Center Tutors 
(CCTs) and MoES staff.23 Facilitation of the workshop was led by an RTI 
reading expert and School Health and Reading Program staff. During the 
workshop, the participants discussed and reviewed each section, developed 
stories appropriate for each language and the cultural context, and translated 
instructions to be read by the assessor to the pupils. The tools were also 
piloted in each of the three language areas during the workshop. Table 11 
gives a description of the EGRA sub-tasks used by the Literacy Achievement 
and Retention Activity in each grade.  

Table 11. Literacy Achievement and Retention Activity EGRA Sub-
tasks by Grade 

EGRA Subtask and 

How measured 
Grade 

Assessed 
Foundational 
Reading Skill Pupil Demonstrates by: 

Orientation to Print P1 Pre-reading Showing where they would begin reading 
on a page 

Letter Sound Knowledge (English 
and local language) 

Correct Letters Per Minute (clpm) 
P1 and P2 Alphabetic 

principle 

Provide SOUND of upper & lowercase 
letters in random order “what is the 

sound this letter makes?” 

Segmenting (local language only) 
individual sounds (phonemes) in 

Leblango and English and 
syllables in Luganda, Ateso, and 

Runyankore-Rukiga reflecting 
structure of orthography 

P1 and P2 Phonemic 
awareness 

Segment words into phonemes or 
syllables. “What are the sounds you hear 

in this word?” 

Oral reading passage with 
comprehension (English and local 

language) 
Correct Words per minute (cwpm 
or ORF) and number of questions 

answered correctly 

P1 and P2 
Oral reading 
fluency and 

comprehension 

Read a passage with accuracy and 
speed and answer questions correctly 

Listening Comprehension (local 
language only) P1 Comprehension Pupil responds correctly to questions 

asked about a passage read to him/her 

Oral Vocabulary 
(English only) P1 and P2 Knowledge of 

vocabulary 

Receptive language, point to body parts, 
objects & show direction (“place the 

pencil behind you”).  

 

The Literacy Achievement and Retention Activity also adapted 
supplementary data collection tools used by the School Health and Reading 
Program to assess pupil context, instructional leadership and pedagogical 
quality. The tools also provide important contextual information on the 
respondents. These tools include; the pupil context interview a head teacher 

                                                
23 The adaptation workshop for Luganda was held in December, 2012, Runyankore/Rukiga were adapted in 
January, 2013 and Runyoro/Rutooro were adapted in August 2013. 
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interview, teacher interview, reading lesson and classroom observation tool 
and school inventory. The following provides a summary of each of the tool.  

Pupil context interview: In addition to the EGRA tools, a pupil context tool 
was also adapted and piloted during this workshop. The pupil context tool 
includes information on pupils’ preschool attendance, possessions in the 
household, and support for reading in the home.  

Head Teacher Questionnaire: This tool was used to gather information from 
head teachers regarding their instructional leadership, including their training 
and education background and their support to the teaching of reading at 
lower grades. Data from this instrument will be used to inform training and 
targeted corrective actions intended to improve the managerial skills of head 
teachers and their support to the teaching of reading and safety interventions 
in the lower grades.  

Teacher Questionnaire: The tool was used to gather information on the 
teachers’ education and experience and demographics, support and 
supervision received, and the availability of teaching materials. The 
information will provide the basis of training and the provision of teaching 
materials to teachers to help them improve their pedagogical skills. 

Classroom Observation Tool: The classroom observation tool is used by 
trained observers to assess a reading lesson and record basic information on 
the classroom environment and the lesson itself in the areas of instructional 
content, teaching methods, pupil assessment and materials used. The 
availability and utilization of materials was also observed. The information 
gathered with this tool will be used to improve teachers’ pedagogical skills 
through training and continuous support. 

School Inventory Form: The school inventory form looked at basic 
infrastructure (water source and electricity) as well as the presence and use 
of a school library. Other questions include the presence of pupils with 
special needs and School Management Committee activities—which will 
inform other aspects of the Literacy Achievement and Retention Activity 
implementation.  

All data collection instruments can be found in Annex B.   

Data Quality Control: As part of quality control, the EGRA baseline protocol 
went through various approval mechanisms before it was implemented. The 
protocol received exemption from the RTI Institutional Review Board (IRB) 
but went through an expedited review by the local IRB (Mulago School of 
Biomedical Sciences Research Ethics Committee) and received clearance 
from the Uganda National Council for Science and Technology (UNCST). 
The careful selection of the assessment teams from experienced assessors 



Baseline Report of Early Grade Reading and School-Related Gender-Based Violence | 35 

already trained by the School Health and Reading Program and the rigorous 
refresher training of these members is another critical element of quality 
control applied to this baseline assessment. In addition, supervisors assigned 
to each team supervised sample selection and data collection processes, and 
resolved all emerging challenges—as much as possible—before, during, or 
after data collection. The three DQA Officers and three Field Monitors (i.e., 
Literacy Achievement and Retention Activity M&E Coordinator, Literacy 
Achievement and Retention Activity M&E Officer, Literacy Achievement and 
Retention Activity M&E Assistant) provided oversight to each district team to 
prevent or correct errors in the data collection process, and ensure that the 
data collected is of the highest quality.  

Each language team also had daily debriefing sessions (attended by all 
assessors, field monitors and DQA officers for the respective languages) 
immediately after the field work to discuss any issues that arose during the 
day and plan for the following day’s work. During debriefing sessions, DQA 
Officers would check-in with supervisors to ensure all targeted schools and 
participants for the day had been covered.  

Every day the DQA officers would send data electronically to a server. The 
data management team (comprised of an external consultant hired as a Data 
Manager and School Health and Reading Program M&E Specialist) would 
download these data and carry out data quality checks three times a week to 
ensure, for example, that the assessors were not rushing the assessment or 
moving the pupil along too slowly. The data management team would then 
update field teams with the key data quality issues observed with the data. 
The DQAs would discuss these issues with the assessors in their evening 
debriefs. This also included tracking the number of pupils assessed at each 
school and flagging issues such as low numbers of assessments undertaken.  

SRGBV Data Collection Teams: Data collection took place from April 13 to 
May 9, 2016 (first phase involving Treatment 2 and Control schools) and from 
June 13 to June 22, 2016 (second phase involving only Treatment 1 
schools). The assessors were organized into three teams (i.e., a team for 
Luganda, a team for Runyankore/Rukiga and a team for Runyoro/Rutooro) 
and each team was supported by a DQA officer. The DQA officers had 
overall responsibility for maintaining the quality of data by providing support 
and supervision to the assessors. They also participated in the actual data 
collection. Each language team was further divided into sub-teams of four 
assessors with each sub team having an assessor who doubled as the 
supervisor. In addition to data collection, supervisors took on additional tasks 
of managing the sampling process in the schools, providing continual 
assessor support and ensuring the assessors adhered to the study 
procedures. The assessment team would spend two days in each school. 
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Three Literacy Achievement and Retention Activity staff (e.g., the M&E 
Coordinator, M&E Officer, and M&E Assistant) provided overall supervision 
and technical assistance to the data collection team.  

SRGBV Data Collection: Data for the SRGBV baseline was collected during 
individual face-to-face interviews involving quantitative surveys24 which were 
administered to pupils, school staff, and parent/guardians. The pupil interview 
was comprised of three different questionnaires that provided information on 
the following: (1) pupil experience of SRGBV during “this term” and the “past 
week”, (2) pupil attitudes about gender norms, and (3) pupil perceptions of 
the school climate. School staff interviews and the parent/guardian interviews 
involved only one questionnaire: the Survey on Attitudes about Gender 
Equality. The pupil interviews and parent/guardian interviews were done in 
the local language while for school staff, the interviews were done in either 
local language or English depending on the respondent’s preference. Like 
EGRA, SRGBV data were gathered using the Tangerine application. The 
process used to adapt the SRGBV instruments for this baseline study is 
explained in Annex D. 

Prior to beginning the presentation of the survey questions for all respondent 
groups, assessors were required to engage the respondent in a brief “warm 
up” activity in order to establish rapport, and for pupils, a child-friendly 
atmosphere. During this time the respondents were informed that all 
information shared will be entirely voluntary and that they are not required to 
answer any questions that they do not want to answer or otherwise feel 
uncomfortable doing so. The respondents were also informed that they may 
opt out of the study at any time. Periodically during the interview the assessor 
would reiterate the options to refuse to answer a question or to opt out. Prior 
to beginning of the interview, respondents were informed of the availability of 
a professional counselor of the same sex with whom they could visit for any 
reason and at any time during the data collection period.  

For pupils, as part of the survey of pupils’ experiences of SRGBV, 
icebreakers in the form of an SRGBV story scenario were used to help 
sustain a comfortable, non-threatening interview environment. These stories 
provide an opportunity to discuss different SRGBV story scenarios informally 
in the one-on-one setting with the assessor. These various story scenarios 
were not personalized to the pupil and therefore established a non-
confrontational atmosphere prior to asking questions about their personal 
experience of the various acts of SRGBV (e.g., bullying, harsh punishment at 
school, and sexual violence). The pupil interviews, in total, took 
approximately 55 minutes. School staff and the parent/guardian interviews 

                                                
24 Some survey questions included open-ended questions that elicit short single or two-word answers. The 
responses to these questions were coded and analyzed using quantitative measures. 
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were also done on the school premises and each took approximately 10 
minutes.  

Data Quality Control: The SRGBV baseline protocols went through a 
thorough review and approval that involved an SRGBV consultant (Dr. Liz 
Randolph), the Literacy Achievement and Retention Activity M&E Team, The 
AIDS Support Organization Research Ethics Committee, the Uganda 
National Council for Science and Technology and the U.S.-based Institutional 
Review Board for RTI. Furthermore, all the pupil surveys included two 
examples that assessors would explain and then ask the pupil to attempt 
before the beginning of the assessment activity. This was to ensure the 
pupils knew what was expected of them. 

A team of experienced assessors fluent in both English and the local 
language spoken in the study area was recruited and trained for six days. 
Prior to the baseline assessment, most assessors had participated in the 
School Health and Reading Program HIVAIDS Knowledge, Attitudes and 
Practices (KAP) survey, the Literacy Achievement and Retention Activity 
SRGBV formative assessment as well as the pilot-test of the SRGBV 
baseline tools. Each of the three language teams was under the overall 
supervision of the DQA officer who provided oversight to ensure high quality 
data is gathered. Each language team had twenty-four assessors who were 
divided into sub-teams of four assessors with one assessor doubling as a 
supervisor. The supervisor was responsible for data quality assurance at the 
sub-team level of top of other activities like sample selection. The Literacy 
Achievement and Retention Activity M&E team and a team from USAID 
Learning Contract (QED) observed data collection in selected schools across 
the three language areas to monitor consistent application of the procedures 
during data collection. 

2.2.4 INSTRUMENT RELIABILITY AND VALIDITY  

Internal consistency is an appropriate and standard classical evaluation 
approach for cross-sectional data. Cronbach’s alpha was 0.62 for the English 
reading subtasks and 0.63 for the Ugandan language reading subtasks. 
Cronbach’s alpha should be at least 0.70 for adequacy, and coefficients 
closer to 1.0 indicate a good assessment (Aron, Aron, & Coups, 2013).25 If 
the phonemic subtask is dropped from the analysis for the Ugandan 
Language subtask, the alpha increases to 0.72. More details on the results 
and challenges of this subtask are given in the main results section. The 
English subtask reports a low alpha because the subtasks are less related to 

                                                
25 Aron, A., Coups, E. J., & Aron, E. N. (2013). Statistics for Psychology, 6th ed. Upper Saddle River, N.J.: 
Pearson Education. 
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each other; the reading and vocabulary words scores are more a function of 
everyday life in Uganda for the children while the letter sounds subtask is 
more associated to teaching and learning. 

Technical details about instrument reliability and validity testing for both the 
EGRA and SRGBV instruments are presented in Annex D of this report.  
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3 MAIN RESULTS 

This section presents EGRA results for each subtask by language (including 
English), grade, and treatment group. Tables showing mean and zero scores 
by language and grade as well as other more comprehensive information 
(e.g., standard errors, confidence intervals of estimates, and comparisons by 
sex) are detailed in Annex F along with comparisons of estimates by sex. 

An important part of a baseline is to establish equivalency of estimates 
between the treatment and control groups. This will be analyzed and 
discussed in Annex H. Note that while the main results present estimates by 
strata, the comparisons across strata are detailed in Annex F and the focus 
of this section is to present a “snapshot” of pupil reading skills. While it would 
be ideal to “collapse” the treatment arms and just report results by language 
and grade, the design of the sample prevents this from being a prudent step 
due to the unequal weighting effect and increased bias in estimates. 

This section presents the average score estimates for the baseline EGRA, 
first for local language subtasks, followed by English. It is important to note 
that comparison across languages are not a focus of this report. Although 
differences may seem apparent, further study would necessary to identify 
explanations for the differences. The potential confounding issues that would 
have to be investigated include, but are not limited to, basic school and pupil 
demographics such as school type, urban/rural location, socio-economic 
status of the assessed children, and language spoken at home.  

Table 12 summarizes pupil performance on the Listening Comprehension 
Subtask, with results disaggregated by language and treatment group. This 
subtask was used to assess P1 only. Overall performance on this subtask 
showed limited comprehension of the listening passage, where pupils 
assessed in Luganda and Runyoro-Rutooro were only able to answer one in 
three questions correctly, on average. Runyankore-Rukiga pupils were able 
to answer 1.5 questions correct on average. The final column, Percent Zero 
Scores, indicate that up to 50% of the P1 pupils assessed in Runyoro-
Rutooro could not answer one comprehension question correctly after 
hearing the passage read to them.  
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Table 12. Mean and Percent Zero for Listening 
Comprehension Items, P1 by Treatment and Language 

Language Treatment 

Overall 
Mean 

(max = 

(Out of 3) 

Percent 
Zero Scores 

Luganda 

Control (n=201) 0.9 43% 

Treatment (n=207) 1.0 31% 

Treatment + SRGBV (n=205) 1.0 35% 

Runyankore-
Rukiga 

Control (n=201) 1.5 12% 

Treatment (n=208) 1.5 16% 

Treatment + SRGBV (n=205) 1.6 10% 

Runyoro-
Rutooro 

Control (n=210) 0.8 50% 

Treatment (n=210) 1.0 45% 

Treatment + SRGBV (n=206) 1.0 46% 

 

The comparison of estimates are shown in Appendix F. Out of the nine 
treatment and language categories, boys scored statistically 
significantly better than girls in Runyankore-Rukiga / Control 
(boys 1.71 vs. girls 1.37 , p<0.05), Runyoro-Rutooro Control 
(boys 0.95 vs girls 0.64, p<0.05)and Treatment + SRGBV (boys 
1.20 vs. girls 0.72, p<0.05). However, in the context of the 
multiple comparisons being made and the real terms of these 
differences of up to half a correct question, it is important not to 
overplay these differences. 

Being able to identify the sound(s) associated with each letter is a 
prerequisite to sounding out, or decoding, unfamiliar words. 
Table 13 summarizes fluency and zero scores on the letter 
sounds subtask. The results indicate most pupils are not 

experienced in sounding out letters. In P1 the percent zero scores range from 
21%–80% and in P2 from 7%–42%. Even when the percent zero scores are 
low and many pupils can sound letters, the mean score is never more than 
eight correct letters per minute, which is the equivalent to sounding out up to 
one letter approximately every eight seconds. The results disaggregated by 
sex can be found in Appendix F, and are again close. While girls scored 
significantly better in three strata, it cannot be concluded that girls are 
consistently outscoring boys. 

LETTER 
SOUNDS 
SAMPLE 

U t w e a W k e B A 

T a B Y N b V n A u 

i C A u ŋ K A I m R 
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Table 13. Mean and Percent Zero Scores for Correct Letter 
Sounds per Minute, by Treatment, Language, and Grade 

Language Grade Treatment 
Overall 
Mean 

(clspm)) 

Percent 
Zero 

Scores 

Luganda 

P1 

Control (n=201) 1.03 56% 

Treatment (n=207) 2.14 46% 

Treatment + SRGBV (n=205) 1.25 54% 

P2 

Control (n=200) 3.36 27% 

Treatment (n=208) 5.25 19% 

Treatment + SRGBV (n=209) 3.05 35% 

Runyankore-
Rukiga 

P1 

Control (n=201) 4.76 23% 

Treatment (n=208) 4.83 24% 

Treatment + SRGBV (n=205) 4.72 21% 

P2 

Control (n=209) 7.30 7% 

Treatment (n=206) 7.70 12% 

Treatment + SRGBV (n=209) 9.29 5% 

Runyoro-
Rutooro 

P1 

Control (n=210) 1.33 80% 

Treatment (n=210) 1.55 78% 

Treatment + SRGBV (n=206) 1.30 77% 

P2 

Control (n=209) 6.37 42% 

Treatment (n=210) 6.63 38% 

Treatment + SRGBV (n=207) 7.68 30% 

  *Confidence intervals can be found in Annex F.  

The phonemic awareness subtask asks the pupils to 
sound out words, an important skill for reading. 
Children are presented with a word orally and asked 
to pronounce its component phonemes (sounds or 
syllables depending on the language) individually. 
Where this subtask differs from letter sounds is that a 
phoneme is either a single letter or combination of 
letters. For this task, the children sounded out 
twenty-five phonemes across ten words, with the 
exception of Runyoro-Rutooro, which had 32 
phonemes across ten words. The phonemic percent 
correct is shown in Table 14. The percent zero 
scores are between 52% and 83% for P1 and 45% 

and 66% for P2. The highest average score percent on any strata is 16%, 
achieved in the Luganda control group, P2.  

LUGANDA PHONEMIC 
AWARENESS 
QUESTION: 

Nnyingo ki eziri mu 
“lumu”? 

What are the syllables in 
“lumu”? 

 

 



42  | Baseline Report of Early Grade Reading and School-Related Gender-Based Violence 

Table 14. Mean and Percent Zero for Phonemic Correct Percent, by 
Treatment, Language and Grade 

Language Grade Treatment 
Overall 
Mean 

(%Correct) 

Percent 
Zero Scores 

Luganda 

P1 

Control (n=201) 11% 61% 

Treatment (n=207) 13% 55% 

Treatment + SRGBV (n=205) 14% 64% 

P2 

Control (n=200) 16% 45% 

Treatment (n=208) 12% 48% 

Treatment + SRGBV (n=209) 10% 56% 

Runyankore-
Rukiga 

P1 

Control (n=201) 7% 64% 

Treatment (n=208) 6% 70% 

Treatment + SRGBV (n=205) 6% 65% 

P2 

Control (n=209) 9% 52% 

Treatment (n=206) 6% 66% 

Treatment + SRGBV (n=209) 7% 62% 

Runyoro-
Rutooro 

P1 

Control (n=210) 4% 83% 

Treatment (n=210) 4% 76% 

Treatment + SRGBV (n=206) 4% 76% 

P2 

Control (n=209) 8% 66% 

Treatment (n=210) 7% 64% 

Treatment + SRGBV (n=207) 9% 58% 

 

Interestingly, on average pupils did worse with the first phoneme in every 
word compared with the following phonemes in the word. This pattern is 
consistent across languages. An example of this is shown in Figure 4, below 
using Runyankore-Rukiga, P2. The gray bars indicate the first phoneme in 
each word. The best rationale for this observation is that as the child hear 
each word twice, they hold the word in their short-term memory to give their 
answer. The sound that is most salient is more easily recalled and repeated 
to the assessor. In multiple phoneme words, this is usually the last phoneme.  
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Figure 4. Percent Correct Phoneme Item, P2 Runyankore-Rukiga 
(unweighted) 

 

 

The end goal of literacy 
development is to read connected 
text at a fluid and accurate enough 
level to allow for comprehension of 
what is read. The average scores 
for oral reading fluency are shown 
in Figure 5. The average scores 
are 3.7 correct words per minute or 
less or a about one word every 15 
seconds, indicating most children 
are struggling or not able to read in 
P1 and P2; the average in P1 is 
less than one. These results paint a 
picture of children who are mostly 
not reading, and if they can are at 
best recognizing or sounding out 
words very slowly. Annex F shows 
the mean oral reading fluency by 
sex. For all strata and grades the 
average reading fluency results are 
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LUGANDA READING PASSAGE: 

Kaye yasamba omupiira ku Lwokutaano. 
Tiimu ye yawangula.Kaye yakoowa nnyo. 
Yatuula ku ntebe awummulemu. Yekanga 
n’abuuka mu bbanga nga akaaba. 

Banne abamu bamusekerera.Omusomesa 
yagenda alabe ekibaddewo.Kaye 
yamulaga amaggwa abiri. Omusomesa 
yabuuza ani yali agataddewo. Abayizi 
basooka nebegaana. Oluvanyuma omu ku 
basambi b’omupiira yagamba nti yeyali 
akikoze. Kaye yasigala yebuuza lwaaki 
munne yamutega amaggwa. 
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very close, giving no one an advantage, regardless of sex, school location, or 
any other strata. 

The challenge of pupils not learning in their mother tongue is an issue for 
some. Pupils reported speaking the same language at home as they spoke at 
school 91%, 92% and 85% of the time for Luganda, Runyankore-Rukiga and 
Runyoro-Rutooro, respectively. Of the small percentage of pupils who spoke 
a different language at home, data were not collected on how well, if at all, 
they spoke the language of instruction. The pupils also reported at least 82% 
of the teachers taught using the local language. These results are presented 
in Section 3.3.1 later in the report. 

Figure 5. Mean Oral Reading Fluency, by Treatment, Language and Grade 

 

These averages for reading fluency are heavily influenced by the number of 
children who could read one or less words. For P1, this was at least 90% of 
the pupils as shown in Figure 6. For the older P2 children, the percent of 
pupils scoring zero was between 64% - 94%, with Runyoro-Rutooro pupils 
getting the highest zero scores for P2 and almost 100% zero scores for P1.  

The results by sex indicate no statistically significant differences in reading 
estimates.  
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Figure 6. Percent One Word or Less Scores, Oral Reading Fluency, by 
Treatment, Language, and Grade 

 

 

It is important to note that it is not the case that all the pupils cannot 
recognize any words. If we look at the best performing strata—the Treatment 
2 Group in Runyankore-Rukiga for P2— the distribution of scores 
demonstrate some pupils in P2 are recognizing words as shown in Figure 7. 
There are about 5% of pupils who are able to read at least 21 correct words 
per minute. This translates to one word about every three seconds. Thus 
while pupils are not yet reading with fluency, a small minority of them are 
emerging as readers and some will be able to read with limited 
comprehension. 
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Figure 7. Oral Reading Fluency, Literacy Achievement 
and Retention Activity+SRGBV Treatment Group, 
Runyankore-Rukiga, P2 

 

 

Once having read the passage, pupils were asked up to five questions about 
the passage. Pupils were asked only 
questions that corresponded with the text 
read, so, for example, pupils who read 
through only the first ten words of the 
passage would be asked only questions 
that corresponded with those first ten 
words of the passage. Table 15 shows the 
results out of five for reading 
comprehension. As stated earlier in the 
oral reading fluency task, as most pupils 
were not able to read any text in the 
passage, they were not asked any reading 
comprehension questions. In order to be 
able to assess the comprehension skills of 
the pupils, those pupils who were not 

asked any questions were scored zero. This explains the low overall mean 
scores as over 90%of the P2 strata pupils scored one or less words. 

Table 15. Mean and Percent Zero for Reading Comprehension, by Treatment, 
Language and Grade 

Language Grade Treatment 

Overall 
Mean 

(max = 

(items 
out of 5) 

Percent Zero 
Scores 

Luganda P1 
Control (n=201) 0.00 100% 

Treatment (n=207) 0.03 98% 

FIRST TWO LUGANDA 
READING COMPREHENSION 
QUESTIONS: 

Kaye omupiira yagusamba 
lwakumeka? 
(On what day did Kaye play football?) 

Kaye yawumulira wa? 
(Where did he rest?) 
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Language Grade Treatment 

Overall 
Mean 

(max = 

(items 
out of 5) 

Percent Zero 
Scores 

Treatment + SRGBV (n=205) 0.00 100% 

P2 

Control (n=200) 0.11 91% 

Treatment (n=208) 0.17 88% 

Treatment + SRGBV (n=209) 0.04 97% 

Runyankore-Rukiga 

P1 

Control (n=201) 0.02 99% 

Treatment (n=208) 0.01 99% 

Treatment + SRGBV (n=205) 0.02 98% 

P2 

Control (n=209) 0.28 83% 

Treatment (n=206) 0.23 87% 

Treatment + SRGBV (n=209) 0.30 84% 

Runyoro-Rutooro 

P1 

Control (n=210) 0.00 100% 

Treatment (n=210) 0.00 100% 

Treatment + SRGBV (n=206) 0.00 100% 

P2 

Control (n=209) 0.02 98% 

Treatment (n=210) 0.00 100% 

Treatment + SRGBV (n=207) 0.02 99% 

 

If we again look at the strongest performing strata, we see that while 84% of 
pupils scored zero, about 10% of pupils managed to answer two or three 
reading comprehension questions correctly (Figure 8). There will be some 
pupils who, though able to sound out individual words in the passage, are not 
reading with fluency such that they are comprehending what they are 
reading. 

Figure 8. Reading Comprehension Scores, Treatment 2 
Group, Runyankore-Rukiga, Grade  
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3.1.1 ENGLISH EGRA SUBTASKS 

To explore the pupils’ proficiency in English, they were given four English-
language subtasks. For each of these subtasks, although the items were in 
English, the instructions were in the local language of the pupil to ensure 
understanding of the task. To minimize the number of subtasks and better 
ensure meaningful results, P1 pupils were only assessed on the English 
vocabulary words subtask. Table 16 illustrates pupils’ performance on the 
Letter Sound Knowledge in English. The results are consistently lower on 
average than the letter sounds subtask in the local languages with an overall 
mean between 3.3 and 6.5 correct letters per minute. This means that pupils 
are getting a letter correct at a fastest average speed of about one letter 
sound per 8 seconds, which is still a very slow pace for sounding letters.  

Table 16. Mean and Percent Zero for Correct English Letter Sounds 
per Minute, by Treatment, Language (P2) 

Language / Home 
Language Treatment 

Overall 
Mean 

(clspm) 

Percent 
Zero 

Scores 

English / Luganda 

Control (n=200) 3.3 54% 

Treatment (n=208) 5.1 37% 

Treatment + SRGBV (n=209) 3.1 53% 

English / Runyankore-
Rukiga 

Control (n=209) 4.1 37% 

Treatment (n=206) 4.7 30% 

Treatment + SRGBV (n=209) 6.5 20% 

English / Runyoro-Rutooro 

Control (n=208) 3.6 50% 

Treatment (n=210) 4.0 48% 

Treatment + SRGBV (n=207) 4.4 41% 

 

For the English vocabulary subtask, the child was asked to show parts of 
their body (e.g., foot, arm), objects in the environment (such as pencil or 
shoes), and follow instructions (e.g., put the pencil on the table). Each child 
was asked a total of nineteen questions. The results for the subtask are 
shown as percent correct estimates in Table 17. This subtask was the 
strongest in terms of average score for all the subtasks with every child able 
to respond to at least one vocabulary word as shown with all percent zero 
scores being zero.  
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Table 17. Mean and Percent Zero for Percent Correct English Vocab Words, by 
Treatment, Language, and Grade 

Language / Home 
Language Grade Treatment 

Overall 
Mean 

(%Score
) 

Percent Zero 
Scores 

English / Luganda 

P1 

Control (n=201) 69% 0% 

Treatment (n=207) 64% 0% 

Treatment + SRGBV (n=205) 65% 0% 

P2 

Control (n=200) 61% 0% 

Treatment (n=208) 55% 0% 

Treatment + SRGBV (n=209) 58% 0% 

English / Runyankore-
Rukiga 

P1 

Control (n=201) 55% 0% 

Treatment (n=208) 57% 0% 

Treatment + SRGBV (n=205) 59% 0% 

P2 

Control (n=209) 50% 0% 

Treatment (n=206) 52% 0% 

Treatment + SRGBV (n=209) 49% 0% 

English / Runyoro-
Rutooro 

P1 

Control (n=210) 72% 0% 

Treatment (n=210) 72% 0% 

Treatment + SRGBV (n=206) 72% 0% 

P2 

Control (n=209) 66% 0% 

Treatment (n=210) 67% 0% 

Treatment + SRGBV (n=207) 63% 0% 

 

Figure 9 shows the distribution of English vocabulary word scores for P1 and 
P2. The distribution of scores by grade are similar, indicating that vocabulary 
assessed is either taught or experienced at an early age and teaching and/or 
learning of English in grade 2 is hardly impacting the vocabulary word scores, 
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Figure 9. Distribution of English Vocabulary Word Score, by Grade 

 
 

The final two subtasks pupils were assessed on were English oral reading 
and reading comprehension; only P2 was assessed in these tasks and 
results are shown in Table 18. The cell text that is boxed in BLUE indicates 
better English performance than the corresponding reading fluency estimate 
in the local language oral reading fluency assessment. This is most likely 
explained by pupils being able to identify a few familiar, everyday words 
rather than fluent reading. This theory is reinforced by the low reading 
comprehension scores in English.  

Table 18. Mean and Percent Zero for English Oral Reading Fluency and 
English Reading Comprehension (Out of Five) Score, P2 by Treatment, 
Language 

 Oral Reading Fluency Reading Comprehension 
Score 

Language 
Overall Mean 

(wpm) 

Percent 
Zero 

Scores 

Overall Mean 
(max = 

(Items out of 5) 

Percent 
Zero Scores 

Luganda 
1.8 79% 1.8 80% 
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 Oral Reading Fluency Reading Comprehension 
Score 

1.5 80% 0.6 90% 

Runyankore-Rukiga 

6.2 45% 3.4 68% 

4.7 43% 2.7 78% 

5.9 36% 3.7 64% 

Runyoro-Rutooro 

0.8 78% 0.9 91% 

0.3 85% 0.4 94% 

1.2 72% 0.8 90% 

Text in BLUE boxes indicate better performance than the corresponding local language estimate.   

3.2 SRGBV BASELINE MAIN RESULTS 

This section presents SRGBV results for each section of the instrument, the 
objective being a general description of the responses to each section to 
present a “snapshot” of experiences and attitudes by pupils, teachers and 
care-givers 

3.2.1 PUPIL EXPERIENCES 

In order to assess the extent of SRGBV prevalence, pupils were asked about 
their experiences of school-related gender-based violence in three categories 
detailed in this section. All the detailed results of these questions can be 
found disaggregated by sex, disability and orphan identification in Appendix 
G. The results in this section generalize the results observed.  

Bullying and Other Forms of Non-Sexual Violence—Victimization 

Bullying and non-sexual violence is defined as a non-sexual form of violence 
that includes a range of psychological and physical acts of intimidation, which 
may be detrimental to the academic, social, emotional, and physical 
development of the children. If a child feels unsafe at school, this is most 
likely to negatively impact their learning. 
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Children were read a short story which, ideally, they could relate their own 
personal experiences or observations to. They were then asked a series of 
general questions about bullying and non-sexual violence to discern if they 
had experienced this either personally or through observation. This story 

served as an ice-breaker to 
establish rapport with the pupil. 
Gradually, in each section, pupils 
were asked about their own 
personal experiences.  

Almost all the pupils reported 
understanding the story (98%) 
when read in the language they 
know.  

When asked, “How many times 
did someone physically hurt you 
on purpose by pushing you 
down, kicking you, or hitting you 
with a hand, clenched fist, object 
or weapon?” 59% of the pupils 
reported being victims at least 
once as shown in Figure 10. 
These results emphasize the 
importance of the SRGBV 
program and the need to create 
school environments where 
pupils feel safe and able to learn. 

BULLYING AND OTHER FORMS OF 
NON-SEXUAL VIOLENCE STORY 

Mary and Rachel are good friends because 
they live in the same village.  Rachel just 
started P4. At first, Rachel liked her new 
class and told her friend Mary how happy 
she was to be in P4. Now Rachel does not 
like school very much. Every day after 
school when the two friends walk home 
together, Rachel tells Mary how mean the 
girls in her class are. Pupils in Rachel’s class 
sometimes call her mean names such as 
“stupid” and “ugly.” Sometimes, children on 
the playground grab at her school bag. 
Today, Rachel told Mary that the other girls 
will not let her play with them at break. She 
said to Mary, “If I try to play with them, they 
just ignore me.” Rachel cried when she told 
her friend Mary about this. 
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Figure 10. Pupils Self-Reporting “How many times did 
someone physically hurt you on purpose by pushing you 
down, kicking you, or hitting you with a hand, clenched fist, 
object or weapon?” 

 

Pupil responses to other questions in this section are given in Table 19, 
below. At least 40% of pupils reported experiencing each incident within the 
school term, indicating challenging school environments for pupils. 

Table 19. Pupils Self-reporting Experiences of Bullying and Other Forms of 
Non-Sexual Violence 

In this term, how many times did someone . . .  Never Once A few 
times 

Many 
times 

make fun of you and tease you.  32% 22% 27% 19% 

say mean things to you or called you names that you did not like.  40% 17% 22% 21% 

leave you out of your group of friends or during games or activities.  51% 20% 18% 12% 

steal something from you.  23% 30% 29% 18% 

break or ruined something of yours on purpose  44% 26% 20% 10% 

physically hurt you on purpose by pushing you down, kicking you, or hitting 
you with a hand, clenched fist, object or weapon 41% 22% 21% 16% 

threaten to hurt you or your family, but did not do it.  57% 20% 15% 8% 

force you to do something you did not want to do such as joining a group in 
m 58% 18% 16% 8% 

tell lies about you or spread rumors or stories to other pupils or a teacher that 
were not true 40% 21% 23% 16% 

 

Never
41%

Once
22%

A few times
21%

Many times
16%
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Corporal Punishment Victimization 

The MoES officially banned corporal punishment in 2006, yet it still occurs 
routinely. Part of the SRGBV program is the implementation of tools to help 
teachers move away from physical and corporal punishment and towards 
non-violent teaching methods. 

As with the previous section, the topic of corporal punishment was introduced 
in a story, followed by a series of questions posed to pupils. These questions 
were designed to assess the extent to which pupils can identify and relate to 
the incidents of corporal punishment. When asked if they had experienced 
any corporal violence in the past week, 35% and 31% of boys and girls, 
respectively, who responded said they had (Figure 11), but only 36% of 
these pupils had felt safe enough to report the incident. 

Figure 11. Percent of Children Reporting 
Corporal Punishment in the Past Week 

 

. 

Types of corporal punishment reported by pupils is shown in Table 20. The 
standout response is that 70% of pupils reported that they were hit by the 
teacher with an object such as a cane, stick, belt, or book during the term, 
indicating the occurrence of corporal punishment is the norm, rather than the 
exception. 
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Table 20. Pupils Self-reporting Experiences of Corporal Punishment 

Please tell me how many times in this term a teacher . . . Never Once A Few Times Many Times 

shouted things at you in front of your classmates that 
humiliated you. 58% 23% 15% 4% 

hit you with a hand or closed fist on any part of your body 
including your head, face, hand, chest or leg. 55% 24% 16% 5% 

hit you with any type of object such as a cane, stick, belt or 
book.  30% 25% 27% 19% 

pulled or twisted your ear. 59% 21% 14% 6% 

made you stand or kneel in a way that hurts or for a long 
period of time. 68% 16% 11% 5% 

made you work at the school as punishment.  63% 17% 13% 6% 

made you work at the teacher’s house as punishment.  84% 8% 5% 2% 

 

Sexual Harassment and Sexual Violence 

Most of the questions for this section showed little 
difference in response between sex as shown in 
Table 21, below, where the largest difference in 
response is that 13% and 23% of boys and girls 
respectively reported someone making love 
proposals to them that upset them. Ten percent or 
less of the pupils reported being offered items or a 
ride in exchange for something sexual.  

 

 

 

 

Table 21. Pupils Self-reporting Experiences of Sexual Violence 

  Never Once A few times Many times 

During this term how many times 
did ANYONE . . .  

 Boys Girls Boys Girls Boys Girls Boys Girls 

Make sexual gestures at you or 
looked at you in a sexual way Only for P5 

pupils 

79% 73% 12% 14% 7% 9% 3% 4% 

Make love proposals to you that 
upset you  87% 77% 7% 14% 4% 6% 2% 3% 

Pull at your clothing to see your underwear or 
your body  81% 75% 12% 16% 5% 7% 2% 2% 

Touch, grab or pinch your butt, breast or private 
parts  81% 80% 10% 12% 6% 5% 2% 2% 

EXCERPT FROM THE 
SEXUAL HARASSMENT 
AND SEXUAL VIOLENCE 
STORY 

“. . . Helen walks to school every 
day.  On the way a boy named 
John bothers Helen by saying bad 
things and grabbing at her. Her 
friend Gladys stands up for her 
when John pulls her blouse up.” 



56  | Baseline Report of Early Grade Reading and School-Related Gender-Based Violence 

  Never Once A few times Many times 

Offer to give you a ride in their taxi, motorbike 
or bicycle if you did something sexual like 
kissing or bad touching in exchange 

94% 93% 3% 4% 2% 2% 1% 1% 

Offer to give you food or a drink if you did 
something sexual like kissing or bad touching 
in exchange 

93% 90% 4% 7% 2% 2% 1% 1% 

 

Some questions were appropriate for only P5 pupils, such as ”During this 
term how many times did anyone make sexual comments about you, your 
body or your clothes.” Slightly more girls (31%) responded that they had 
experienced this at least once compared with boys (27%) as shown in Figure 
12. 

Figure 12. Percent of P5 Pupils Self Reporting “During 
this term how many times did anyone make sexual 
comments about you’re your body or your clothes?” 

 

3.2.2 PUPIL PERCEPTIONS OF SCHOOL CLIMATE 

A positive school climate is friendly, inviting and supportive; children feel safe 
and are treated fairly, by their peers and the school staff. A school that 
struggles to maintain a positive school climate often creates an environment 
that discourages pupils from attending. In this section, pupils were asked 
about how they perceived school climate. Rather than hearing a story and 
being asked how it related to them, the pupils were asked a series of 
questions and were given a choice of “agree,” “disagree,” “not sure,” and “no 
response.” 
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Most pupils thought that teachers treated boys and girls equally. There is little 
difference between the level of agreement by sex, with 89% and 87% 
agreement for boys and girls, respectively as shown in Figure 13. 

Figure 13. “Do Teachers Treat Boys and Girls Equally?” by 
Sex 

 

 

Generally, the perceptions of school climate did not differ by pupil sex as 
shown in Annex G. However, differences in school climate perception differed 
more for disabled pupils, where more of these pupils consider their school to 
be violent or threatening. Over 50% of disabled pupils thought violence was a 
problem, compared with 37% and 39%, overall and by orphans, respectively 
(Figure 14). 
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Figure 14. Pupil Perception of School Climate, by Disabled, Orphan and 
Overall 

 

 

The children had positive reflections about their teachers, with very little 
difference by minorities or sex. When asked if they liked their teachers, 96% 
responded positively as shown in Figure 15. Generally, very positive results 
would pose challenges with respect to measuring the impact of the 
interventions. However, the question that we posed and will track over time 
is: Will pupil perceptions of teachers change as they are informed, due to the 
intervention, that SRGBV-related behaviors exhibited by teachers are 
unacceptable. For example, the Literacy Achievement and Retention 
Activity’s rapid assessment discovered that the use of corporal punishment 
towards disobedient boys is welcomed by pupils, teachers, and other 
stakeholders alike. Will pupils’ positive perception of teachers decline as they 
see that use of corporal punishment is not allowed, yet teachers continue to 
use this practice.  
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Figure 15. Pupil Perception of Teachers, Overall 

 

 

Some of the results appeared contradictory, indicating that further probing 
and adjustments of assessment items would be required. For example, when 
asked if pupils get along with each other 95% agreed, but when asked if 
pupils often threaten and call other pupils names, 54% agreed. While at a 
first glance inconsistent, what this means is that children generally get along 
well, but at the same time acknowledge that harassment happens. 
Discussion on Internal Consistency of Pupil Surveys can be found in Annex 
D.  

3.2.3 ATTITUDES AND BELIEFS OF PUPILS, PARENTS 
AND SCHOOL STAFF 

The role of parents in supporting their children’s learning is critical. In this 
regard, it is important to create a baseline of attitudes and beliefs of gender 
norms at home and at school by surveying pupils, parents and school staff. 
The attitudes survey was broken down to three sections: gender norms at 
home, gender norms at school and power relations. 

The samples for the pupils, parent/guardians and school staff were very 
similar in terms of male-female ratios. The parent survey had the highest ratio 
of females of all the surveys (52.3%) as shown in Table 22. Thus, any result 
differences between the surveys will not be explained through different 
gender balances of their respective sample. 
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Table 22. Pupil, Parents, and 
School Staff Sample Sizes, by 
Sex 

 Pupils Parents School 
Staff 

Male 2410 
(49.9%) 

1026 
(47.7%) 

610 
(48.5%) 

Female 2423 
(50.1%) 

1125 
(52.3%) 

647 
(51.5%) 

Total 4833 2151 1257 

 

The full results of the attitudes survey is shown in Annex G; some of the 
highlights are in Table 23, below. For gender norms at home, some of the 
results are unexpected. The results presented in this table emphasize some 
of these unusual results and focuses less where the differences in percent 
agreement by pupil, parent and school staff are small. For all the questions in 
this section, the responses by sex within each group are similar with the 
exception of the question, “A mother should tolerate violence from the father 
in order to keep the family together”; females are more likely to agree with 
this statement, for example 66% and 79% of male and female parents, 
respectively. These results are unusual; the lower male percent agreement 
might be from the desire to answer in a positive, sensitive manner rather than 
their true opinion.  

Across the groups, the results seem to indicate that pupils are the least 
gender considerate of the three groups, for example returning the highest 
percent agreement with the statements: “There are times when a man needs 
to beat his wife” (30% of boys and 32% of girls) and “A mother should 
tolerate violence from the father in order to keep the family together” (82% of 
boys and 56% of girls). It is interesting that these two questions, which have 
a similar topic but different emphasis, produced different percent agreements. 
Both are rather disturbing. These questions will be monitored in the future to 
see if pupils change their perceptions once they feel the effects of the 
Literacy Achievement and Retention Activity SRGBV intervention. That is, as 
they learn that mothers and women should not endure violence under any 
circumstance, will the leaners start reporting differently on these two 
questions (demonstrated through decreased percentages). 

Table 23. Attitudes and Beliefs, by Pupil, Parent and School Staff 

  Percent Agreed with Statement 

Question Pupil Parent School Staff 

Sex Male Female Male Female Male Female 
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  Percent Agreed with Statement 

Gender Norms Home 

“Only men should work for pay outside the 
home” 68% 69% 41% 36% 11% 7% 

“There are times when a man needs to beat 
his wife” 30% 32% 18% 18% 13% 14% 

“The father should have more say than the 
mother in making family decisions” 85% 82% 79% 79% 50% 47% 

“A mother should tolerate violence from the 
father in order to keep the family together” 72% 78% 66% 79% 51% 61% 

Gender Norms School 

“It is acceptable for a girl to get married 
before she is 18 years old” 6% 6% 2% 3% 2% 1% 

“Girls should continue in school if they get 
married” 48% 48% 76% 81% 77% 80% 

“A pregnant girl should be allowed to go to 
school” 17% 15% 38% 28% 39% 25% 

“It is more important for boys than girls to do 
well in school” 82% 56% 64% 59% 33% 30% 

Power Relations 

“Girls like it when boys tease and make fun 
of them” 34% 20% 34% 23% 22% 19% 

“Older pupils do not have the right to be 
mean to younger pupils” 86% 83% 87% 82% 85% 82% 

It is wrong for older boys and men to make 
sexual comments to girls when they are 
walking to and from school (only for 
Standard Five Pupils) 

68% 70% 68% 68% 78% 72% 

 

The school staff consistently had the lowest percent agreement on the 
gender norms at home questions. The questions shown in Table 23 are all 
negatively posed; as such, the school staff results are probably due to self-
response bias and their higher level of education and experience in response 
to such questions and hopefully advocacy for girls. 

Gender norms at school questions show similar trends to the norms at home 
section. Again, pupils consistently give responses that indicate a self-report 
bias, a lesser understanding of gender consideration or potentially an 
understanding of the question. Only 47% of pupils thought a girl should 
continue in school if they got married, which was lower than parents or school 
staff, at 77% agreement. Again, school staff seemed to give the most 
thoughtful responses, for example only 30% being of the opinion that it was 
more important for boys than girls to do well in school. 

The power relations section returned results that were much closer by group. 
While some of the questions were asked to just the P5 pupils, the topics—
especially the ones posed to P2—might have been more relatable to their 
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own experiences. For example, the question, “Older pupils do not have the 
right to be mean to younger pupils,” was agreed with by 83% of pupils, 84% 
of parents, and 82% of school staff. The question itself probably works well 
for all ages of pupil because it is relatable as they have at some point been in 
the youngest grade at school. 

3.3 SSME RESULTS 

3.3.1 SSME INSTRUMENTS FOR UGANDA 

Table 24 contains a brief summary of each Snapshot of School Management 
Effectiveness instrument designed for and used in Uganda. See Annex B for 
the complete SMME instruments. The results from the SSME have been 
analyzed by language group, regardless of grade or assigned treatment 
group for ease of understanding. As language of instruction differs by district, 
many differences seen between language groups can be attributed to 
geographic differences or differences on the district or CC  levels.  

Table 24. Summary of SSME Instruments for Uganda 

Instrument Level of Data 
Obtained Description of Data Collected 

Pupil Questionnaire Pupil 
Pupil characteristics, household background, 

access to books, reading habits, and teachers’ 
practices 

Teacher Questionnaire Teacher Teacher characteristics, instructional practices, 
training, supervision, and academic expectations 

Classroom Observation Classroom 
Teacher instructional practices, classroom materials 

and layout, pupil engagement, and pupil-teacher 
interactions 

Head Teacher 
Questionnaire School 

Head teacher characteristics, supervision, resources 
and materials, teaching corps, and community 

involvement 

School Inventory School 
Background data on the school (e.g., school size, 
location), enrollment, and pupil participation in the 

assessment 

 

3.3.2 FINDINGS FROM PUPIL INTERVIEWS 

After the administration of the EGRA, pupils were asked questions about their 
home life, schooling and reading-related behaviors, and their experiences in 
class. The answers to these questions can provide a helpful lens into the 
attitudes in the pupils’ home surrounding language and reading, and can add 
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depth to the Teacher and Head Teacher Questionnaires regarding language 
use and teaching of reading skills in the classroom. 

Both P1 and P2 pupils were interviewed, but their answers did not differ 
substantially in most places, so the results for both grades have been 
combined here. Any place where the two grades differed in any substantial 
way will be indicated with an asterisk (*). Table 25 presents selected results 
from the Pupil Questionnaire, disaggregated by language. Comparisons and 
conclusions across language groups are not recommended as the difference 
between the groups could be explained though many reasons not identified in 
the graphs and tables in this section such as socio-economic and so on. 
However, for simplicity of reporting, the results by language are presented in 
the same tables and graphs. 

The findings presented are unweighted and representative of the sample 
only. However, this enables us to collapse and present the results by 
language. The purpose of these results is to present a “snapshot” to aid the 
understanding of the sample characteristics. 

Table 25. Results from Pupil Interviews  

  Luganda Runyankore-
Rukiga 

Runyoro-
Rutooro 

Lives with one or both parents 77% 82% 81% 

Speaks [School Local Language] primarily at home 91% 92% 85% 

Read to or with someone at home in the last week 52% 57% 53% 

Sees others reading at home 62% 64% 70% 

Takes books home from school 22% 84%??? 27% 

Teacher uses [School Local Language] to teach most of 
the time 86% 82% 97% 

Was absent in the last week 53% 49% 51% 

Teacher was absent last week 54% 55% 61% 

Attended Preschool 78% 74% 79% 

Is repeating this grade* 9% 6% 14% 

Ate before school 56% 29% 72% 

Eats lunch at school 81% 51% 64% 

Is wearing shoes* 37% 25% 29% 

 

As seen in Table 25, the majority of pupils live with one or both of their 
parents (77%–82%), and the majority of pupils speak the language of 
assessment (which is also the language of instruction of the school) as their 
primary home language (85%–92%). Over half the pupils eat lunch while at 
school (51%–81%), while only one quarter to one third of pupils were wearing 
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shoes at the time of assessment (25%–37%). The percentage of pupils who 
ate before school on the day of assessment is widely varied, with the majority 
of pupils in Runyoro-Rutooro schools reporting doing so (72%), over half of 
pupils in Luganda schools reporting doing so (56%), and less than one-third 
of pupils in Runyankore-Rukiga schools reporting eating before school (29%).  

Figure 16. Pupils Reading at Home  

 

 

In terms of a pupil’s home environment, living in a household with books and 
seeing others read regularly is formative in developing an early familiarity and 
understanding of reading. Developing reading skills requires opportunities to 
practice reading and individuals to practice with. As seen in Figure 16 above, 
the majority of pupils interviewed reported that they speak the language of 
instruction as their primary home language (85%-92%), and they see others 
read at home (62%-70%). More than half of the pupils interviewed also 
reported having others in the home read to them (52%-57%). This indicates 
that most pupils enjoy the sort of home environment that would be best suited 
to helping them practice and improve their reading skills, and these indicators 
are fairly similar across all three languages. 
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Figure 17. Pupils Reading in School  

 

 

Pupils were also interviewed regarding their experiences in school, and the 
results are presented above in Figure 17. The majority of pupils reported that 
their teachers mainly instructed in the language assessed (82%–97%), and 
that they attended preschool before P1 (74%–79%). These inputs are 
promising, as change in these areas is more difficult through intervention. 
The majority (84%) of pupils in Runyankore-Rukiga language schools report 
being able to borrow books and take them home, but less than 30% (22% 
and 27%, respectively) of pupils in Luganda and Runyoro-Rutooro language 
schools report being allowed to borrow books. This may be related to the lack 
of libraries or books for classrooms which will be discussed later in this 
report. Approximately half of all pupils report being absent at least one day of 
the week prior to being interviewed (49%–53%), and over half of all pupils 
reported that their teacher was absent at least one day of the week prior 
(54%–61%). These percentages reflect a substantial amount of instruction 
time missed for pupils, either from their own absence or their teachers when 
they would either be added to another class or miss instructional time 
altogether. Ample instruction time is a requirement for pupils to learn reading 
skills and is impossible to achieve if attendance is an issue.  

3.3.3 FINDINGS FROM TEACHER INTERVIEWS 

Teachers from both P1 and P2 were interviewed regarding their teaching 
qualifications, trainings, experience, and teaching supports. In total, 348 
teachers were interviewed, 178 P1 teachers and 170 P2 teachers. Figure 18 
shows the basic demographics for these teachers. 
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Figure 18. Teacher Demographics and Qualifications  

 

 

As seen in Figure 18 the vast majority of teachers were female, reported the 
language of instruction as being their mother tongue, and reported teaching 
in the same school last year. Percentages for the teacher’s reported highest 
level of qualification differs slightly between languages, with a larger 
percentage of teachers from Runyankore-Rukiga and Runyoro-Rutooro 
schools reporting having Grade V/Diploma 26than teachers from Luganda 
schools (39% and 31% vs. 19%). Another disparity among languages is the 
number of teachers reporting that they attended in-service training on how to 
teach reading. Less than half the teachers in Luganda language schools 
report having had in-service training (47%), whereas the majority of teachers 
in Runyankore-Rukiga and Runyoro-Rutooro schools report having attended 
in-service training (62% and 79%, respectively).  

Teacher Support and Training 

Figure 19 below describes the responses of teachers when asked about 
trainings or support from Head Teachers and CCTs. Large percentages of 
teachers reported attending trainings and being able to use what they learned 
from those trainings, but the numbers still leave room for improvement. Only 
47% of Luganda teachers reported attending an in-service training on how to 
teach reading, compared to 62% and 79% of teachers in Runyankore-Rukiga 
and Runyoro-Rutooro, and only between 60%-70% of teachers reported 

                                                
26 The basic training necessary for teaching in Primary schools in Uganda is Grade III (certificate level), all 
Primary school teachers are supposed to have this basic level. However, some teachers chose to upgrade to 
Grade V (Diploma). 
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attending the Literacy Achievement and Retention Activity training in January 
of 2016. Most teachers reported having a Head Teacher or other person 
observe their teaching at least once a month, but only 51%–64% of teachers 
reported having a CCT observe their teaching at all in the past year. These 
responses indicate that teachers are receiving some training and support but 
those supports could be substantially increased and improved. 

Figure 19. Teacher Training and In-School Support  

 

It is important that only teachers from the program schools attended the 
January 2016 Literacy Achievement and Retention Activity training. Figure 
20 shows the number of teachers in the sample who reported attending the 
training. This figure represents the 347 teachers who responded to this 
question. Of these teachers, a total of 4 teachers in the control schools 
sample reported to have attended the training and 12 teachers in the 
program schools self reported that they did not attend the training. What is 
difficult to do is determine if these responses are accurate. The Literacy 
Achievement and Retention Activity team will continue to monitor training and 
attendees to ensure the appropriate teachers receive training.  
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Figure 20. Teachers Self Reporting Attendance at January 2016 Literacy 
Achievement and Retention Activity Training 

 

 

Teachers were also asked what kinds of support would be most useful to 
improve their ability to teach reading, and the responses are collected in 
Figure 21. The overwhelming majority of teachers reporting needing more 
materials (between 76% and 78%), and nearly half reported that they would 
find training to be helpful to improve their abilities (42% to 53%). Between 
27% and 28% of teachers from Luganda and Runyoro-Rutooro schools 
reported that in-class supports would also help improve their ability to teach 
reading, while only 12% of teachers from Runyankore-Rukiga schools 
reported the same. Teachers who reported that Observation and Feedback 
would be most useful to them was also varied among languages, ranging 
from 8% to 19%.  
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Figure 21. What kind of support would be most useful?  

 

 

These findings indicate P1 and P2 teachers in Uganda are in need of more 
support and are eager to receive more training and materials to help them in 
their teaching.  

Results from Classroom Observations 

Thirty-nine P1 Classrooms were also observed during a reading lesson, 13 
classrooms per language. In these classrooms, assessors observed various 
inputs to the pupils’ learning environment, pupil assessment, and specific 
teacher actions related to teaching reading. While not being perfectly 
representative of all P1 classrooms, these observations can provide a great 
deal of insight into the day-to-day interactions between teachers and pupils in 
the classroom. 

In regards to the learning environment, Figure 22 below describes the 
findings. While in the majority of classrooms, all pupils had exercise books, a 
pencil or pen, and a seat, there were very few classrooms which had other 
books accessible for children to read in the class (92% to 100% of 
classrooms had no other books accessible), pupils’ work was rarely displayed 
on walls (0% reported in Runyankore-Rukiga classrooms, 8% in Luganda 
classrooms, and 38% in Runyoro-Rutooro classrooms), and only 15%–38% 
of classrooms had all pupils with access to a textbook or printed material. 
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Figure 22. Learning Environment 

 

 

Figure 23 describes evidence of pupil assessment in reading by the 
teachers. Assessment records vary among the languages, with only 23% of 
teachers from Runyankore-Rukiga and Runyoro-Rutooro classrooms having 
records of pupil assessment with marks on aspects of reading, and 46% of 
teachers from Luganda classrooms having them. A full 100% of teachers 
from Runyankore-Rukiga classrooms have current assessment records with 
input for most pupils, while only 60% of Runyoro-Rutooro teachers and 50% 
of Luganda teachers do. Teacher assessment behavior is much more closely 
aligned when it comes to exercise books, as the majority of observers noted 
regular exercises being completed by the pupils and the teacher having 
marked the exercise books in the last week. 
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Figure 23. Pupil Assessment  

 

 

3.3.4 FINDINGS FROM HEAD TEACHER/PRINCIPAL 
INTERVIEWS 

All Head Teachers that were available were interviewed (182 total), and all 
schools were inventoried using the School Inventory instrument to give a 
fuller picture of school inputs and pupil environments and school supports.  

Head Teacher Demographics 

Figure 24 below describes the basic demographics of head teachers in 
sampled schools. The results are presented by control-treatment groups. The 
majority of Head Teachers were male (66%–67%), and 75% of these 
sampled head teachers in the treatment group attended the Literacy 
Achievement and Retention Activity training, but also 12% of head teachers 
in the control schools also reported attending. In regard to head teacher 
experience, between 42% and 43% of head teachers served in the same 
school for at least four years. 
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Figure 24. Head Teacher Demographics  

 

Head Teacher Supervision and Responsibility 

Head teachers were asked about their responsibility in supervising and 
supporting teachers in their lesson planning and teaching.  

Figure 25. Supervision Responsibility and Frequency  

 
 

Figure 25 details the responses of head teachers to questions about 
reviewing teacher lesson plans and observing classroom teaching. The 
results are presented by treatment group to see if there is a shift since the 
January training. Almost all schools in the sample have an administrator or 
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senior teacher assigned to review lesson plans (98%–100%), and 53% and 
65% of control and treatment school teachers respectively have their lesson 
plans reviewed every week. Although the number of head teachers reporting 
having lesson plans checked weekly is higher, this is a baseline assessment 
and a gain cannot yet be attributed to training. While less head teachers in 
treatment think control schools take responsibility for observing lessons (89% 
versus 71%), this is a task more delegated in a treatment schools and only 
10% of schools have no one assigned to this task. 

School Supports 

Head teachers were also asked about the level of involvement of School 
Management Committees (SMCs) and Parent Teacher Associations (PTAs) 
in their respective schools. Figure 26 below shows that while SMCs met 
fairly regularly for the majority of schools (once every few months), their 
support for activities that promote reading was widely varied, ranging 
anywhere from 45% of schools to 71%. In addition, PTA involvement in 
schools seems to be lacking, as the percentage of head teachers reporting 
that the PTA met twice or more in the past term falls below 50% for all 
language groups, and goes as low as only 30% of head teachers in Runyoro-
Rutooro schools. 

Figure 26. Community School Support 
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3.3.5 SUMMARY OF SSME FINDINGS 

This section of the report has presented data from interviews with pupils, 
teachers, and head teachers in order to supplement the results from the 
EGRA assessments previously described. The main purpose of these data is 
to describe schools, classrooms, and pupils in the Literacy Achievement and 
Retention Activity treatment groups and to provide a snapshot of pupils within 
their learning environments.  

Across all three interviews, and even within the classroom observations, a 
pattern began to emerge: teachers and schools are lacking materials and 
training, and pupils are missing instruction time. Half (49.8%) of pupils across 
all language groups reported missing school at least one day in the week 
prior to assessment, and many also reported that their teacher had been 
absent at least once as well. Teachers across all language groups and 
grades reported in large numbers that they needed support in the form of 
materials and training, while the percentages of teachers who were able to 
attend training varied, and lower numbers of teachers reported receiving 
direct support from Head Teachers and CCT’s. Head Teachers also reported 
varying rates of teacher observation and lesson plan review and sporadic 
support from SMCs and PTAs.  

Based on these results, it appears that the teachers in the Literacy 
Achievement and Retention Activity program are willing and eager to attend 
trainings and use materials and supports that may be provided to them. 
There is room for improvement among teacher training and support systems 
and pupil attendance, and hopefully the Literacy Achievement and Retention 
Activity program will be able to provide enough supports and training to drive 
that improvement. 
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4 CHALLENGES AND 
LIMITATIONS 

4.1 CHALLENGES AND LIMITATIONS 

This baseline study encountered the following challenges and 
limitations: 

Missed assessments and interviews: There was a challenge of 
finding fewer numbers of pupils in some schools due to absenteeism 
and low enrollment. However, for schools where teams found fewer 
numbers in one sex and more in another sex in a given class, the 
solution was to have one sex compensate for the other. This was 
meant to make the best of a bad situation in order to realize the 
samples and reduce the number of shortfalls in the exercise. In 
addition, some head teacher and teacher interviews were not done 
in cases where these people were absent from school.  

Sampling and sample size limitation: The sampling procedures 
for the baseline were not designed to detect differences in the socio-
economic status of households where pupils come from as well as 
rural vs. urban schools. These are some of the important structural 
factors that account for variations in reading outcomes. The purpose 
of the baseline assessment was to determine the current status of 
reading abilities (i.e., what pupils know and do not know about 
reading) in treatment and control schools within the three languages 
prior to the implementation of the Literacy Achievement and 
Retention Activity interventions. In order to detect statistical 
differences in the subcategories, it would require the use of 
purposive sampling and increasing the sample sizes.  

4.1.1 SAMPLE SIZE LIMITATION  

The overall number of reading lessons observed during the baseline 
was very small (only thirty-nine classrooms were observed) since the 
baseline was designed to provide a general picture of what is 
currently happening in P1 reading lessons. Only thirteen 
observations were conducted per language meaning the baseline 
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does not provide particularly informative district specific data on 
aspects like the methodological approaches teachers use to teach 
reading, the duration of the reading lessons, and the availability and 
use of appropriate teaching and learning materials which are critical 
to the teaching of reading. To gather substantial classroom data for 
district level decisions related to improving reading instruction, the 
sample of schools would need to be larger and this could be 
achieved by training more assessors to conduct classroom 
observations. 
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ANNEX A: SAMPLING AND 
WEIGHTING 

SAMPLING DESIGN FOR THE BASELINE ASSESSMENT 

School sampling was done using stratified random sampling. Strata were 
created by assigning all schools in the 13 project districts to a treatment 
group via Coordinating Center (CC). All CCs were randomly assigned to a 
treatment group by language, and all schools within that CC then belonged to 
that treatment group. The sample frame is shown in Table 26. There are a 
total of 175 school involved in the reading program and 1398 schools 
participating in the reading program + SRGBV. 

Table 26. Sample Frame for Control, Treatment and Treatment + SRGBV 
Groups 

 Language 
Number 

of 
Districts 

Number of Coordinating 
Centers 

Number 
of 

Schools 

Control 
Runyoro/Rutooro 1 2 28 

Luganda 4 4 73 

Runyankore/Rukiga 3 3 49 
 Total Schools 150 

Treatment 
Runyoro/Rutooro 1 2 29 

Luganda 4 4 89 

Runyankore/Rukiga 3 3 57 
 Total Schools 175 

Treatment + 
SRGBV 

Runyoro/Rutooro 1 6 92 

Luganda 9 34 961 

Runyankore/Rukiga 3 18 345 
 Total Schools 1398 

 

The Treatment group and Language combined gives 9 strata by which the 
schools were stratified for sampling. 21 schools for the EGRA assessment 
and 24 schools for the SRGBV assessment from within each strata were 
randomly sampled for assessment. 

Two stage sampling as used: 
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Stage 1: Schools were selected for each strata using random sampling. The 
probability of a school being selected was equal to the number of schools 
within each particular strata. 

Stage 2: Pupils were selected using systematic sampling. The pupils for each 
grade were separately lined up and then every nth pupil (as appropriate for 
the number of pupils in the class that day) was selected.  

WEIGHTS 

Weights for the three stages were calculated through the inverse of 
probability of selection.  

Stage 1 weight: 𝒏𝒏𝒏𝒏𝒏𝒏𝒏𝒏𝒏𝒏𝒏𝒏 𝒐𝒐𝒐𝒐 𝒔𝒔𝒔𝒔𝒔𝒔𝒐𝒐𝒐𝒐𝒔𝒔𝒔𝒔 𝒔𝒔𝒔𝒔𝒏𝒏𝒔𝒔𝒔𝒔𝒏𝒏𝒔𝒔 𝒊𝒊𝒏𝒏 𝒏𝒏𝒔𝒔𝒔𝒔𝒔𝒔 𝒔𝒔𝒔𝒔𝒏𝒏𝒔𝒔𝒔𝒔𝒔𝒔
𝒏𝒏𝒏𝒏𝒏𝒏𝒏𝒏𝒏𝒏𝒏𝒏 𝒐𝒐𝒐𝒐 𝒔𝒔𝒔𝒔𝒔𝒔𝒐𝒐𝒐𝒐𝒔𝒔𝒔𝒔 𝒔𝒔𝒏𝒏𝒔𝒔𝒏𝒏𝒔𝒔𝒔𝒔𝒏𝒏𝒔𝒔 𝒊𝒊𝒏𝒏 𝒔𝒔𝒔𝒔𝒏𝒏𝒔𝒔𝒔𝒔𝒔𝒔

 

The weights for the second stage per obtained from pupil counts by gender 
and school 

Stage 2 weight: 𝑛𝑛𝑛𝑛𝑛𝑛𝑛𝑛𝑛𝑛𝑛𝑛 𝑜𝑜𝑜𝑜 𝑝𝑝𝑛𝑛𝑝𝑝𝑝𝑝𝑝𝑝𝑝𝑝 𝑝𝑝𝑛𝑛 𝑡𝑡ℎ𝑛𝑛 𝑐𝑐𝑝𝑝𝑐𝑐𝑝𝑝𝑝𝑝𝑛𝑛𝑜𝑜𝑜𝑜𝑛𝑛 𝑛𝑛𝑏𝑏 𝑔𝑔𝑛𝑛𝑐𝑐𝑔𝑔𝑛𝑛,𝑔𝑔𝑛𝑛𝑛𝑛𝑔𝑔𝑛𝑛𝑛𝑛
𝑛𝑛𝑛𝑛𝑛𝑛𝑛𝑛𝑛𝑛𝑛𝑛 𝑜𝑜𝑜𝑜 𝑝𝑝𝑛𝑛𝑝𝑝𝑝𝑝𝑝𝑝𝑝𝑝 𝑝𝑝𝑛𝑛𝑝𝑝𝑛𝑛𝑐𝑐𝑡𝑡𝑛𝑛𝑔𝑔  𝑝𝑝𝑛𝑛 𝑡𝑡ℎ𝑛𝑛 𝑐𝑐𝑝𝑝𝑐𝑐𝑝𝑝𝑝𝑝𝑛𝑛𝑜𝑜𝑜𝑜𝑛𝑛 𝑜𝑜𝑜𝑜𝑛𝑛 𝑡𝑡ℎ𝑛𝑛 𝑝𝑝𝑐𝑐𝑛𝑛𝑝𝑝𝑝𝑝𝑛𝑛 𝑛𝑛𝑏𝑏 𝑔𝑔𝑛𝑛𝑐𝑐𝑔𝑔𝑛𝑛,𝑔𝑔𝑛𝑛𝑛𝑛𝑔𝑔𝑛𝑛𝑛𝑛

 

Final pupil level weight is the product of the weights for stages 1 and 2.  

SAMPLE SELECTION PROCEDURES 

Participants of the EGRA and SRGBV baseline studies included pupils, 
teaching and non-teaching staff as well as parents and guardians in Literacy 
Achievement and Retention Activity intervention and control schools.  The 
sampling procedures used to select participants combined random and 
purposive sampling techniques as explained below:  

Schools: simple random sampling was used to select the required number of 
schools from the 9 strata (Treatment 1 + Treatment 2 + Control group x 3 
languages). The procedures involved generating a list of all schools in each 
stratum and assigning each school a unique number. An online randomizer 
was then used to select 21 schools in each of the 9 strata giving a total of 
189 schools for the EGRA baseline and 24 schools in each of the 9 strata 
giving a total of 216 schools for the SRGBV baseline.  

Pupils: systematic random sampling was used to select the pupil sample. 
For EGRA, the planned sample was 10 pupils (5 boys and 5 girls) from each 
of the two grades (P1 and P2) per school while for SRGBV the planned 
sample was 12 pupils (6 boys and 6 girls) from each of the two grades (P3 
and P5) per school. An overall sample of 3,780 and 5,184 pupils was 
targeted for EGRA and SRGBV respectively.  The actual samples reached 
during data collection are shown in Table 6. 
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To select the EGRA pupil sample in each classroom, team supervisors 
counted down the rows closest to the door (from front to back) and handed 
one card to every 10th boy and every 10th girl. If the supervisor went through 
the class and still had cards remaining, they would continue counting from 
the beginning.  If pupils were seated on the floor or not in rows, the 
supervisor would have to approximate rows. The supervisor lined up the 
pupils but instead of one continuous line outside, the line will “snake” around 
the classroom.  Leaving the pupils inside would help to ensure that the team 
had only pupils from that class and that disruption to the school day is 
minimized.  The pupil’s initials would be written on the card. This card would 
then be handed to the assessor before the EGRA.    

There could be circumstances when it would become necessary to replace 
some of the pupils in the already selected sample–such as pupils with 
learning disabilities (like the deaf and or blind pupils). Replacement of such 
pupils would be done after sample selection and it is the assessor in 
consultation with the supervisor (not the teacher) to determine whether the 
child is unable to undergo the assessment. In that case, the assessor would 
thank the child and send him/her back to the classroom (but give this child a 
gift) and select another child of the same sex that is seated nearest to the 
one who has just been replaced. 

For SRGBV, the Literacy Achievement and Retention Activity Field Assistants 
(FAs) in the study districts visited each school a day prior to data collection 
and briefed school officials on the nature of the study.  While at the school 
the FAs used the class attendance records to randomly select 20 pupils (10 
boys and 10 girls) in P3 and 20 pupils (10 boys and 10 girls) in P5 who are 
present that day27 . Immediately after the pupils were selected, the head 
teachers prepared a letter inviting the parents or legal guardians of the 
selected pupils (including replacements) to a school meeting scheduled for 
the morning of the following day to discuss the study and the consenting 
process. On the day of data collection in the morning, parents were briefed 
(in a group) by the research team about the study, its purpose, activities, 
risks and benefits. After the group briefing, each parent or guardian had an 
individual session with an assessor. In this individual session, a translated 
copy of the parental permission form was given to the parent/guardian and 
they were given a chance to ask questions before they decided whether or 
not to give their permission.  The form was either read to the parent (or 
guardian) or read along with them (depending on the level of their literacy) 
and then signed if permission is granted for their child to participate in the 
study. If they can’t write, then they were asked about their decision and the 

                                                
27 The purpose of selecting only 20 learners from each grade was to avoid a situation where all parents of pupils 
in a given grade are invited to come to a school to give parental permission which causes delays in the 
consenting process and disruption of school activities.   
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relevant check-box was marked by a member of the research team (parental 
permission obtained or not obtained). Two members of the research team 
signed as witness to verbal consent.   One copy of the form was retained by 
the parent/guardian and the other by the research team. 

Lists of eligible pupils whose parents have given permission were generated 
(disaggregated by grade and sex) and it is from these lists that the final pupil 
sample was drawn using systematic random sampling. To select the pupils 
from the lists, a sampling interval (skip count) was computed by diving the 
total number of eligible pupils present with the number of respondents 
required per grade level and sex. The product was rounded off to the nearest 
integer. To make the process simple, the first pupil on the list was selected 
and then a pupil who fell on the sampling interval was selected until the 
required number of pupils was reached. In instances where the last number 
on the list was reached before the required sample of pupils is attained, data 
collectors kept on looping back to the beginning of the list until the sample 
size was obtained. All other pupils whose parents gave consent but have not 
been selected in the final sample were maintained as replacements in the 
event a pupil does not agree to participate. The selected pupils were clearly 
marked on the lists. Then data collectors together with class teachers went to 
the classes to identify the selected pupils. In instances where the eligible 
pupils were less than the required number in the school at the time of data 
collection, all those present were automatically selected.  

In the sample of 12 pupils per class, we targeted a selection of two 
vulnerable pupils (either disabled or orphan), one boy and one girl.  After the 
selection, teachers were asked if any of the vulnerable pupils are included 
among the sample of the 12 pupils. If none of the vulnerable pupils are 
among the random sample of 12 and these pupils do exist in the class, the 
teacher was asked to generate a list of vulnerable pupils and this was used 
for a second round of sampling in order to select an orphan and/or disabled 
pupil to replace a pupil from the initial sample which was generated.   Any 
orphan or disabled pupil selected during this second round of sampling would 
replace the last pupil of corresponding sex who doesn’t fall within these two 
special categories in the sample.  Ideally the final sample for a class 
consisted of 12 pupils to participate in the study (6 girls and 6 boys), 2 of 
which are from the special pupil list.  In addition there were 8 replacement 
pupils (4 girls and 4 boys), 2 of which would be from the special pupil list if 
these children existed in the targeted graded.   

Head teachers: these were key respondents in the EGRA baseline. A head 
teacher in each of the 189 EGRA schools was invited to participate in an 
individual interview and the actual number of head teachers interviewed is 
shown in Table 4. The head teachers were purposively selected because of 
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their role as pedagogical leaders in the schools. In case that there was no 
head teacher in the school, a deputy head-teacher was interviewed.   

Teaching and non-teaching staff: for the EGRA baseline, a literacy teacher 
of the respective grades assessed in 189 schools were invited to participate 
in an individual interview and the actual number of teachers interviewed is 
shown in Table 10. Teachers were asked questions about their teaching 
qualifications, how long they have spent at the assessment school, if they 
have been trained to teach reading and support that they receive to teach 
reading. In regard to SRGBV, the sample involved school staff (both teaching 
and non-teaching staff) in each of the 216 schools. To select the school staff, 
the attendance roster of all school staff present at the school on the day of 
data collection was generated. This roster was used to randomly select a 
maximum of 6 school staff, 3 men and 3 women following the same 
systematic random sampling procedures used to select pupils as described 
above.  If less than six staff were available, all staff were interviewed.  Those 
who agreed to take to take part in the study were required to provide their 
written consent.  

Parents and guardians:  These participated only in the SRGBV baseline. 
Parents/guardians were mobilized by the head teachers to come to school on 
the day of data collection.  At the school the research team briefed the 
parents/guardians about the study, the goals, activities, risks and benefits of 
participation and the parents/guardians were given an opportunity to ask 
questions, both in a group and individually. In an individual setting with a 
member of the research team, each parent/guardian was given a consent 
form.  The consent form was either read to the participant or read along with 
the participant (depending on the level of literacy of these participants) and 
then signed to indicate whether they have agreed or declined to participate in 
the study. If a participants could not write, they were asked about their 
decision and the relevant check-box was marked by a member of the 
research team (consent obtained or not obtained). Two members of the 
research team signed as witness to verbal the consent.  One copy of the form 
was given to the parent/guardian.  A second copy of the consent form 
remained with the research team. A list of parents who have given their 
consent was generated and 10 (5 men and 5 women) were randomly 
selected from this list following the same systematic random sampling 
procedures used to select pupils as described above. The actual number of 
male and female parents/guardians who participated in the baseline is 
presented in Table 10. 
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ANNEX B: COMPLETE EGRA, 
SRGBV, AND SSME 
INSTRUMENTS FOR THE UGANDA 
LITERACY ACHIEVEMENT AND 
RETENTION ACTIVITY BASELINE 
ASSESSMENTS 



                                                                                         

    1 English / Luganda  

  
 

Early Grade Reading Assessment 
Assessor Instructions and Pupil Protocol 

 March, 2016 
English  

 
General Instructions:  
It is important to establish a playful and relaxed rapport with the children to be assessed via simple initial conversation on topics of 
interest to the child (see examples below). The child should perceive the following assessment almost as a game to be enjoyed rather 
than a severe situation. It is important to read ONLY the Subtasks in boxes aloud slowly and clearly.  
 
 

Good morning.  My name is _______ and I live in _______.  I’d like to tell you a little bit about myself.   [For example, number and ages of 
children; sports.] 1. Could you tell me a little about yourself and your family? [Wait for response; if the child is reluctant, ask question two, but if 
she/he seems comfortable continue to verbal consent]. 2. What do you like to do when you are not in school 

 
Verbal Agreement 
 

• Let me tell you why I am here today. I work with the Ministry of Education, Science, Technology & Sports and we are trying to 
understand how children learn to read.  You were picked by chance, like in a raffle or lottery.  
 

• We would like your help in this.  But you do not have to take part if you do not want to 
 
• We are going to play a reading game.  I am going to ask you to read letters, words and a short story out loud.   
 
• Using a stopwatch, I will see how long it takes you to read.    
 
• This is NOT a test and it will not affect your grade at school.   

 
• I will also ask you other questions about your family, like what language your family uses at home and some of the things your family 

has.     
 
• This assessment will take between 25 to 30minutes.  
 
• I will NOT write down your name so no one will know these are your answers.   

 
• Once again, you do not have to participate if you do not wish to.  Once we begin, if you would rather not answer a question, that’s all 

right.  
 
• Do you have any questions? Do you want to participate?  

 
Check box if verbal agreement is obtained:    YES     

                   
(If verbal agreement is not obtained, thank the child and move on to the next child, using this same form.) 

A. Date of Assessment: |____|____| 
day 

|____|____| 
month 

|____|____| 
year 

 F.  Is teacher being 
observed?  Yes/no 

 
 

B. Assessor’s Name:  
  

G. Class: ○ 1 = P1    
○ 2 = P2  

○ 3 = P3 
○ 4 = P4 

C:  District   H:  class name (stream)  

D. School Name:   I. Pupil Age:   
|______|______| 

E. Multigrade class: 
○ 1 = yes 
○ 2 = no 

 J. Pupil’s Gender: ○ 1 = boy    
 

○ 2 = girl 

  
K. Time: 

 
Start |_____|_____|: |____|____|   Finish  |____|____|: |____|____| 

 



 

Good effort! Let’s go on to next section.    2 English  

   

 

Subtask 1. Letter Sound Knowledge 
 
Show the child the sheet of letters in the pupil stimuli booklet. Say, 
 

Here is a page full of letters of the English alphabet. Please tell me the SOUNDS of as many letters as you can - not the 
NAMES of the letters, but the SOUNDS.  
 
For example, the sound of this letter [point to u] is /u/ as in “up”.    
 
Let’s practise: tell me the sound of this letter.  [point to f]:   
 If the child responds correctly say: Good, the sound of this letter is /f/.  
 If the child does not respond correctly, say: The sound of this letter is /f/.  
 
Now try another one: tell me the sound of this letter. [point to L]:  
 If the child responds correctly say: Good, the sound of this letter is /l/.   
 If the child does not respond correctly, say: The sound of this letter is /l/.   
 
When I say “Begin,” please sound out the letters as quickly and carefully as you can. Tell me the sound of the letters, 
starting here and continuing this way.  [Point to the first letter on the row after the example and draw your finger across the first 
line]. If you come to a letter sound you do not know, continue to the next one. If not, I will keep quiet and listen to you. 
Ready? Begin.  

Start the timer when the child reads the first letter.  
 Follow along with your pencil and clearly mark any incorrect letters with a slash ( / ).  
 Count self-corrections as correct. If you already marked the self-corrected letter as incorrect, circle it ( ø ) and continue.  
 If the pupil skips an entire line, draw a line through it on the protocol.   
 Stay quiet, except if the pupil hesitates for 3 seconds, point to the next letter and say, “Please go on.”     
 If the child gives you the letter name, rather than the sound, say: “Please tell me the sound of the letter”. This prompt may 

be given only once during the subtask. 

AFTER 60 SECONDS SAY, “Stop.”   Mark the final letter read with a bracket ( ] ).  
 
Early stop rule: If you have marked as incorrect all of the answers on the first line with no self-corrections, say “Thank you!”  
discontinue this subtask,  check the box at the bottom, and continue tothe next subtask. 
 

Examples:       u      f     L 
 

 1 2 3 4 5 6 7 8 9 10   

 e  y n  K u  s a H n W     (10) 

 H S L T c O e X G f  (20) 

 b D r e N P A E N i  (30) 

 A o i J t a h L U E  (40) 

 g t E i C d Q s V D  (50) 

 Y c h m O E t p N R  (60) 

 T E U a h a w d T A  (70) 

 R T O N S n i R e i  (80) 

 s r E o H M Z L o e  (90) 

 i S t i O e A T L F  (100) 
 
 

Time showing on stopwatch at completion (number of SECONDS):   

 
Check this box if the subtask was discontinued because the child had no correct answers in the first line.  



 

Good effort! Let’s go on to next section.               3 English  

 
 Subtask 2a. Oral Passage Reading  

 
Show the child the story in the pupil stimuli booklet. Say, 
 

Here is a short English story. I want you to read it aloud, quickly but carefully. 
When you have finished, I will ask you some questions about what you have read. 
 When I say “begin,” read the story as best as you can.  I will keep quiet and listen 
to you, but if you come to a word you do not know I will tell you to go on. Ready? 
Begin. 
Start the timer when the pupil reads the first word.  
 Follow along with your pencil and clearly mark any incorrect words with a slash (/).  
 Count self-corrections as correct. If you already marked the self-corrected word as incorrect, 

circle it ( ø ) and continue. 
 Stay quiet, except if the pupil hesitates for 3 seconds, point to the next word, and say, “Please 

go on.”   
 
AFTER 60 SECONDS, say, “Stop.”  Mark the final word read with a bracket ( ] ).  
 
Early stop rule: If the pupil does not give a single correct response on the first line of the pupil 
stimuli booklet, say “Thank you!” Draw a line through the words in the first row, check the box at 
the bottom, and continue to the next task. 

Subtask 2b. Reading Comprehension 
 

When 60 seconds are up or if the child finished reading the passage in less 
than 60 seconds, REMOVE the passage from the child’s view, and ask the 
questions after saying:  

 
Now I will ask you a few questions about the story you just 
read. Try to answer the questions as well as you can.   

 
 

 Give the child at most 10 seconds to answer the question, mark the 
child’s response, and move to the next question.   

 Read the questions for each line up to the bracket showing where the 
child stopped reading. 

 
 

Sam lives on a farm. He has goats. Sam likes the goats. They are funny. They eat 
anything! He feeds the goats after school. Sam puts his homework near the goats. He 
plays football. Then his sister calls him. His homework is gone! A goat is eating 
something white. Now he knows where his homework is. 

   Correct Incorrect No 
Response 

Sam lives on a farm. 5 Where does Sam live? [on a farm]    

He has goats. Sam likes the goats. They are funny. They eat anything! He 
feeds the goats after school. 

24 What does Sam have? [goats]    

Sam puts his homework near the goats. He plays football. 34 What did Sam play? [football]    

Then his sister calls him. His homework is gone!  43 Who calls Sam? [his sister]    

A goat is eating something white.  Now he knows where his homework is. 56 What happened to Sam’s homework? [a 
goat ate it]    

      

Time remaining on stopwatch at completion (number of SECONDS): _____  

 Check this box if the subtask was discontinued because the child had no correct answers in the first line.  



 

                  4 English  

Subtask 3: English Vocabulary   
 
You will ask the child to show parts of his/her body, objects in the environment, and check their understanding of spatial 
terms in English. The directions can be read Luganda or English but the vocabulary words are stated in English.  Note 
the answers in the following manner: 

 
 Mark:  put a slash (/) through each INCORRECT word or phrase. 

 
 Self-correcting: If the child initially gives a wrong answer but then corrects before the next item, count this item as 

correct. If you already marked the self-corrected letter as incorrect, circle it ( ø ) and continue.  
 
 

 Materials: a sheet of paper, pencil, rubber 
 
 
 

 
A. Body Parts:  

 
Say, 
 
I'll say words in English that represent parts of the body. Show me what part of your body the word 
means. Let’s practice: say “nose”. [Point to your nose so that you model for the student].  Wait for the child 
to gesture to his nose.  Say « head » Wait for the child to gesture to his/her head.  Thereafter say say “Head” 
and wait for the child to gesture to his/her head and say; Good, “Let’s start”).  
 
 

 
foot arm chin knee mouth back elbow shoulder 

 
 

              
 

B. Words from the Environment: 

Say, 
Now I will say other words and you show me examples of those words around us. 
 

 
 

pencil shoes book rubber paper ground (floor) 
 

 
          

 
C. Spatial Words 

Place a pencil and sheet of paper side by side in front of the child. Say, 
 
Say to the child: ..“This is a pencil, this is a paper”.  You will place the pencil where I tell you to put it. 
Put the pencil…. 
 
 
on the paper next to the paper behind you under the paper to the right of the paper 
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Early Grade Reading Assessment 

Assessor Instructions & Pupil Protocol 
March, 2016 

Luganda 
 

General Instructions:  
 
It is important to establish a playful and relaxed rapport with the children to be assessed via simple initial conversation on 
topics of interest to the child (see examples below). The child should perceive the following assessment almost as a game to 
be enjoyed rather than a severe situation. It is important to read ONLY the Subtasks in boxes aloud slowly and clearly.  
 

 

Oli otya__________?  Nze  ______   era mbeera  _______.  Njagala okukutegeeza ebimu ku bintu 
ebinkwatako.  [For example, number and ages of children; sports.]  1. Oyinza okumbuulira ebimu ku bintu 
ebikukwatako awamu n’abantu b’obeera nabo ewammwe? [Wait for response; if the child is reluctant, ask 
question two, but if she/he seems comfortable continue to verbal consent]. 2. Biki by’otera okwagala okukola 
bw’oba toli ku ssomero?     
 

Verbal Agreement 
s  

• Ka nkubuulire lwaki nzize wano leero. Nkolera mu Minisitule y’Ebyenjigiriza n’Emizannyo era nga 
tugezaako okutunuulira engeri abaana gye bayigamu okusoma.  Walondeddwa mu ngeri ya kalulu. 

• Twandyagadde otuyambeko mu nsonga eno gye tuliko.  Naye tetukukaka kwetaba mu kunoonyereza 
kuno bw’oba toyagala.  

• Tugenda okuzannyayo akazannyo ak’okusoma.  ŋŋenda kukusaba osome amaloboozi, ebigambo 
awamu n’emboozi ennyimpi mu ddoboozi eriwulikika obulungi.   

• Nga neeyambisa akuuma kano, ŋŋenda kulaba ekiseera ky’onoomala ng’osoma. 
• Kino si kigezo n’olwekyo teweeraliikirira. 
• Nate era nja kukubuuza ebibuuzo ebikwata ku maka gy’ova, ng’olulimi lwe mwogera n’ebimu ku bintu 

bye mulina awaka.   
• Sijja kuwandiika linnya lyo era teri n’omu ajja kumanya by’ogenda okumbuulira.  
• Nziramu okukujjukiza nti bw’oba toyagala kwetaba mu kunoonyereza kuno tokakibwa.  Ne bwe tuba 

tutandise n’owulira nga waliwo ekibuuzo ky’otoyagala kuddamu, okireka. 
• Olina ekibuuzo kyonna kye wandy’agadde okumbuuza? Okkirizza okwetaba mu kazannyo kano? Kale 

katutandike. 
 

 
Check box if verbal agreement is obtained:    YES     

                   
(If verbal agreement is not obtained, thank the child and move on to the next child, using this same form.) 

 

A. Date of Assessment: |____|____| 
day 

|____|____| 
month 

|____|____| 
year 

 F.  Is teacher being 
observed?  Yes/no 

 
 

B. Assessor’s Name:  
  

G. Class: ○ 1 = P1    
○ 2 = P2  

○ 3 = P3 
○ 4 = P4 

C:  District   H:  class name (stream)  

D. School Name:   I. Pupil Age:   
|______|______| 

E. Multigrade class: 
○ 1 = yes 
○ 2 = no 

 J. Pupil’s Gender: ○ 1 = boy    
 

○ 2 = girl 

  
K. Time: 

 
Start |_____|_____|: |____|____|   Finish  |____|____|: |____|____| 

 
 

Subtask 1: Orientation to Print  (FOR P1 LEARNERS ONLY) 
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Show the child the passage on the last page of the pupil stimuli packet.  
Read the instructions to the child. Record the child’s response to an item before moving to the next item. 
 
Materials: a passage from the local language pupil stimuli packet 

 
I don’t want you to read this now. On this page, where would you begin to read? Show me with your finger. 

Bino ssagala obisome kati. Ku lupapula luno, wa w'otandikira okusoma. Ndagawo n’olugalo lwo. 

 
1.  [Child puts finger on the top row, left-most word]   ○ Correct           ○ Incorrect ○ No Response 

 
 
 
 
 
 
 

(Assessor points to first word then says….) Now show me where you would read next.  
 
 
Kati ndaga w'oddako okusoma. 

 
2. [Child moves finger from left to right] ○ Correct           ○ Incorrect ○ No Response 

 
 
 
 
 
 
 

When you get to the end of the line, where would you read next? (Assessor points to the last word of the first 
line)   
 
Bw'otuuka ku nkomerero y'olunyiriri, wa w'oddako okusoma? 

 
3. [Child moves finger to left-most word of second line] ○ Correct           ○ Incorrect ○ No Response 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
Subtask 2. Letter Sound Knowledge 
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Show the child the sheet of letters in the pupil stimuli booklet. Say, 
 

Olupapula luuluno okuli ennyukuta za walifu. Mbuulira amaloboozi g’ennyukuta zonna z’omanyi—
njagala MALOBOOZI so si MANNYA gaazo.  
 

Ekyokulabirako, eddoboozi ly’ennyukuta eno [point to A]:  liri  /a/ nga mu kigambo “amata”. 
 

Katwegezeemu: mbuulira eddoboozi ly’ennyukuta eno [point to v]:  
If the child responds correctly say: Kirungi, eddoboozi ly’ennyukuta eno liri  /v/ 
If the child does not respond correctly, say: Eddoboozi ly’ennyukuta eno liri  /v/ 

Kati gezaako ku eno: mbuulira eddoboozi ly’ennyukuta eno [point to L]:  
If the child responds correctly say: Kirungi, eddoboozi ly’ennyukuta eno liri  /l/ 
If the child does not respond correctly, say: Eddoboozi ly’ennyukuta eno liri  /l/  
 

 

Bwe ŋŋamba nti “Tandika,” wa amaloboozi g’ennyukuta mu bwangu ddala nga bw’osobola kyokka ate 
nga weegendereza. Tandikira wano weeyongereyo bw’oti.  [Point to the first letter on the row after the 
example and draw your finger across the first line].  Nja kusirika nkuwulirize,naye bwonosanga ennyukuta 
gy’otomanyi ddoboozi genda kweddako. Weetegese? Tandika 

 
 

Start the timer when the child reads the first letter.  

 Follow along with your pencil and clearly mark any incorrect letter sounds with a slash (/).  
 Count self-corrections as correct. If you already marked the self-corrected letter sound as incorrect, circle it ( ø ) and 

continue. 
 If the pupil skips an entire line, draw a line through it on the protocol.   
 Stay quiet, except if the pupil hesitates for 3 seconds, point to the next letter and say, “Genda mu maaso”.  
 If the child gives you the letter name, rather than the sound, say: “Mbulira ddoboozi lya nnyukuta” This prompt may be 

given only once at the beginning of the subtask.  

AFTER 60 SECONDS SAY, “Lekera awo.”  Mark the final letter sound read with a bracket (  ]  ).  
 
Early stop rule: If you have marked as incorrect all of the answers on the first line with no self-corrections, say “Weebale 
nnyo!”, discontinue this subtask, check the box at the bottom, and continue to the next subtask. 
 

Examples:       A      v     L 
 
 

 1 2 3 4 5 6 7 8 9 10   

 o y b d E G A L ŋ e     (10) 

 A N L n Z y s g k m  (20) 

 U t w e a W n e B A  (30) 

 T a B Y N b V n A u  (40) 

 i C A u ŋ K A  i m R  (50) 

 E J O M  r a U a O W  (60) 

 A i k A P N L u A b  (70) 

 G u a E M a O H T a  (80) 

 a L F i e i k N  o U  (90) 

 ny g a  K o n a m w A  (100) 
 

 

Time showing on stopwatch at completion (number of SECONDS):   

 
Check this box if the subtask was discontinued because the child had no correct answers in the first line.  
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Subtask 3. Segmenting 
 
 

This is NOT a timed subtask and there is not a pupil stimuli.  Read aloud each word twice and have the child say the 
syllables.   
 
Remove the pupil stimuli booklet from the child’s view. Say,  
 
 

 

Ekyokukola kino kya kuwuliriza. Buli kigambo kirina ennyingo. Njagala omenye ennyingo eziri mu buli 
kigambo. Ekyokulabirako, mu kigambo “muti” mulimu ennyingo zino “mu” ne “ti”.  Mu kyokukola kino 
njagala omenye ennyingo z’owulira mu buli kigambo. Buli kigambo nja kukyatula emirundi ebiri.  Wuliriza 
ekigambo kino, n’oluvannyuma omenye ennyingo ezikirimu.   
 
Ka twegezeemu. Nnyingo ki eziri mu kigambo “gema”? “gema”? 

[If the child responds correctly, say:]: Kirungi nnyo, ennyingo eziri mu kigambo “gema”  ziri “ge” 
“ma”.  
[If the child does not respond correctly, say]: ennyingo eziri mu kigambo  “gema”  ziri “ge” “ma”.  Kati 
ddamu ombuulire  ennyingo eziri mu kigambo “gema”.  [Wait 5 seconds for the child to respond.] 
  

Kati ka tufuneyo ekyokulabirako ekirala: nnyingo ki eziri mu kigambo “taata” “taata” 
[If the child responds correctly, say]: Kirungi nnyo, ennyingo eziri mu kigambo “taata” ziri “taa” “ta”  
[If the child does not respond correctly, say]: ennyingo eziri mu kigambo “taata” ziri “taa” “ta” 
Kati ddamu ombuulire ennyingo eziri mu kigambo “taata”. [Wait 5 seconds for the child to respond.]  

 
Nja kusoma ekigambo emirundi ebiri. Kiwulirize bulungi, oluvannyuma ombuulire ennyingo eziri mu 
kigambo ekyo. Kale katutandike. 
 
 

 Pronounce each word slowly.  Do not break the word into individual syllables.  
 Only say each word twice.  
 If the child gives you the word, rather than the syllable, say: “Mbuulira ennyingo” This prompt may be given only 

once during the subtask. 
 Put a slash ( / ) through each INCORRECT syllable.   
 If the child has not responded after 3 seconds, mark all the syllables as incorrect and proceed to the next word.  
 Mark the final word attemtped with a bracket ( ] ). 

Early stop rule: If a child gives no correct answers among the first five words, say, “Weebale nnyo!” discontinue this 
subtask, check the box at the bottom of the page, and continue to the next subtask.  
 

Nnyingo ki eziri mu “______________”?  “______________”?    [Say each word twice] 

 lumu lu        mu 

 

 

 weta  we ta  

 wano wa no  

 bali ba li  

 kutu ku tu (5 words) 

 sapatu sa pa tu  

 mukazi mu ka zi  

 bazina ba zi na  

 kabaka ka ba ka  

 akati a ka ti  
 

Check this box if the subtask was discontinued because the child had no correct answers in the first five words.  
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Subtask 4a. Oral Passage Reading  
Show the child the story in the pupil stimuli booklet. Say, 

Waliwo wano emboozi.  Njagala oginsomere n’obwegendereza naye mu 
bwangu.  Ng’omalirizza, nja kukubuuza ebibuuzo ebikwata ku mboozi 
gy’osomye. Bwe ŋŋamba nti “tandika”, soma bulungi ddala nga 
bw’osobola era mu bwangu.  Nja kusirika nkuwulirize, naye 
bwonosanga ekigambo ky’otomanyi genda kukiddako. Weetegese?  
Tandika. 

Start the timer when the pupil reads the first word.  

 Follow along with your pencil and clearly mark any incorrect words with a slash (/).  
 Count self-corrections as correct. If you already marked the self-corrected word as 

incorrect, circle it ( ø ) and continue.  
 Stay quiet, except if the pupil hesitates for 3 seconds, point to the next word, and say, 

“Genda mu maaso.”  
 

AFTER 60 SECONDS, say, “Lekera awo.” Mark the final word read with a bracket ( ] ).  
 

Early stop rule: If the pupil does not give a single correct response on the first line of the 
pupil stimuli booklet, say “Weebale nnyo!” discontinue the task, check the box at the 
bottom, and continue to the next task. 

Subtask 4b. Reading Comprehension 
 

When 60 seconds are up or if the child finished reading the passage in less than 60 
seconds, REMOVE the passage from the child’s view, and ask the questions after saying:  
 

Kati ŋŋenda kubuuzaayo ebibuuzo bitonotono ku ebyo by’osomye.  
Gezaako okuddamu obulungi nga bw’osobola. 

 

• Give the child at most 10 seconds to answer the question, mark the child’s 
response, and move to the next question.    

• Read the questions for each line up to the bracket showing where the child 
stopped reading. 

 

  

 Do not read the English translation to the child. 
On Friday, Kaye played football.  His team won.  He was very tired. He sat down on a chair to rest.  
Suddenly, he jumped up crying.  Some of the children laughed at him. The teacher went to see what 
had happened.  Kaye showed her two thorns.  The teacher asked who had put them there. At first the 
students denied.  Then one of the footballers owned up. Kaye wondered why the footballer had put 
thorns on the chair.  

1. On what day did Kaye play football? (Friday) 
2. Where did he rest? (on a chair) 
3. How many thorns did Kaye find? (two) 
4. What happened when the teacher first asked about the thorns? (the children denied) 
5.   Why might the thorns have been left on the chair? [to embarrass Kaye; the other team was upset 

they lost; to note the two goals he scored] 

  Correct Incorrect No 
Response 

Kaye yasamba omupiira ku Lwokutaano. 5 Kaye omupiira yagusamba lwakumeka? 
[Lwakutaano]     

Tiimu ye yawangula.  Kaye  yakoowa nnyo. Yatuula ku ntebe 
awummulemu. 

15 Kaye yawumulira wa? [ku ntebe]     

Yekanga n’abuuka mu bbanga nga akaaba.  Banne abamu 
bamusekerera.  Omusomesa yagenda alabe ekibaddewo.  
Kaye yamulaga amaggwa abiri.   

32 Ku ntebe yasanga ko amaggwa ameka? [abiri]    

Omusomesa  yabuuza ani yali agataddewo.  Abayizi basooka 
nebegaana.  

40 Omusomesa bweyabuuza ataddewo amaggwa 
abayizi bassoka kukola ki? [kwegaana, begaana]    

Oluvanyuma omu ku basambi b’omupiira yagamba nti yeyali 
akikoze.  Kaye yasigala yebuuza lwaaki munne yamutega 
amaggwa. 

56 

Olowooza lwaaki abaana baateeka amaggwa ku 
ntebe ya Kaye?[kubanga yali ateebye goolo, baali 
banyiivu kubanga baali bawanguddwa, baali 
baagala kumulumya] 

   

 

 Time showing on stopwatch at completion (number of SECONDS): ____ 

Check this box if the subtask was discontinued because the child had no correct answers in the first line.    
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Subtask 5. Listening Comprehension  
 
Remove the pupil stimuli booklet from the child’s view. Say,  
 

Ngenda kukusomera emboozi nga nnyimpi omulundi gumu. Bwe nnaaba mmaze 
okugikusomera, nja kukubuuza ebibuuzo. Wuliriza n’obwegendereza, oluvannyuma 
oddemu ebibuuzo bye nnaaba nkubuuzizza.    

 
 This is an untimed task.  

 Read the entire passage ONLY ONE TIME.  

 Ask all of the questions.  

 Do not allow the child to look at the passage or the questions.  

 Give the child 10 seconds to begin answer each question. Mark the child’s response, and continue to the 
next question. 
 
 

Lule ayagala nnyo okusoma ebitabo. Maama we 
amugulira ebitabo bingi. Asoma ekitabo kimu buli 
wiiki. Olumu asomeramu banne. Ayigamu ebintu 
bingi. Asoma nnyo engero. Ayagala kuba musomesa 
nga taata we. 
 

 
 
Kati ddamu ebibuuzo bino, 
 Correct Incorrect No 

Response 
Ki Lule ky’ayagala ennyo? (bitabo/okusoma ebitabo)    

Mu kusoma Lule ayigiramu ki? (ebintu bingi) 

 

   

Lwaki maama wa Lule amugulira ebitabo bingi?  (asobole okufuuka 
omusomesa/okumwagazisa okusoma/asobole okubisoma/kubanga 
ayagala nnyo okusoma ebitabo/asobole okuyiga) 
 

   

 
 

 

 

Do not read the English translation to the child. 
 
Lule likes reading books a lot. His mother buys him many books. He reads a book every week. Sometimes he reads to his 
friends. He learns a lot of things. He reads many stories. He wants to be a teacher like his father. 
 

1. What does Lule like to do? (read books, learn new things) 
2. What does Lule learn while reading? (many things) 
3. Why does Lule’s mother buy him many books? (so that he can be a teacher/ as motivation for reading, so that he can 

read, because he enjoys reading, so that he can learn) ]  
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Early Grade Reading Assessment 
Assessor Instructions & Pupil Protocol 

March, 2016 
Runyankore Rukiga 

General Instructions:  
 
It is important to establish a playful and relaxed rapport with the children to be assessed via simple initial conversation on 
topics of interest to the child (see examples below). The child should perceive the following assessment almost as a game to 
be enjoyed rather than a severe situation. It is important to read ONLY the Subtasks in boxes aloud slowly and clearly.  
 

 

Oraire ota.  Eiziina ryangye  niinye__________ kandi nintuura  _____________.  Niinyenda kukugambiraho 
bikye ebirikunkwataho.  [For example, number and ages of children; sports.]  1. Noobaasa kungambira 
ebirikukukwataho hamwe n’abantu abu orikutuura nabo owaanyu?  [Wait for response; if the child is 
reluctant, ask question two, but if she/he seems comfortable continue to verbal consent]. 2. Nookunda kukora ki 
waaba otari ha ishomero?    
 

Verbal Agreement 
  

• Reka nkugambire ekyatuma naija aha eriizooba. Ninkora na Minisiture y’Ebyobwegyese n’Emizaano 
kandi nitwenda kumanya omuringo ogu abaana barikwegyeramu okushoma. 

• Nk’oku omuringo gw’okuteera akaruuru guri, omugisha gukukwatsire waarondwa kuba omwe omuri 
abo abu turikuza kubuuza. 

• Nitukushaba ngu otuyambe omu nshonga egi ei turikucondoozaho. Kwonka nabwo waaba otarikwenda 
titurikukugyema. 

• Nituza kuzaana akazaano k’okushoma. Ninza kukushaba oshome amaraka g’enyuguta, ebigambo 
hamwe n’akatebyo kagufu haza obishome munonga omu iraka ririkuhurirwa gye.    

• Ninza kukoresa eshaaha egi kureeba obwire obu oraamare orikubishoma.   
• Eki ti kigyezo kandi tikiine kakwate koona n’omuringo ogu orikukoramu ebigyezo byawe aha ishomero. 
• Kandi nabwo niinyija kukubuuza aha birikukwata aha ka yaanyu; nk’orurimi oru murikukoresa omuka 

hamwe n’ebintu ebimwe ebi mwine omuka owaanyu.   
• Ekyokukora eki, nikyeija kumara obwire kumara obwire buri ahagati yedakiika 25 na 30. 
• Tindikwija kuhandiika eiziina ryawe, nahabwekyo tihaine orikwija kumanya ngu ebi niiwe waabigamba.  
• Niinyongyera kukumanyisa ngu titurikukugyema kugarukamu ebibuuzo. Ku turaabe twatandikire, haaba 

hariho ekibuuzo eki otarikwenda kugarukamu noobaasa kukireka, tihariho nshonga. 
• Hariho ekintu kyona eki orikwenda kumbuuza? Waikiriza nkubuuze? 
• Oyeteekateekire tutandike? 

 
 
 

 
Check box if verbal agreement is obtained:    YES     

                   
(If verbal agreement is not obtained, thank the child and move on to the next child, using this same form.) 

 

A. Date of Assessment: |____|____| 
day 

|____|____| 
month 

|____|____| 
year 

 F.  Is teacher being 
observed?  Yes/no 

 
 

B. Assessor’s Name:  
  

G. Class: ○ 1 = P1    
○ 2 = P2  

○ 3 = P3 
○ 4 = P4 

C:  District   H:  class name (stream)  

D. School Name:   I. Pupil Age:   
|______|______| 

E. Multigrade class: 
○ 1 = yes 
○ 2 = no 

 J. Pupil’s Gender: ○ 1 = boy    
 

○ 2 = girl 

  
K. Time: 

 
Start |_____|_____|: |____|____|   Finish  |____|____|: |____|____| 
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Subtask 1: Orientation to Print (For P1 LEARNERS ONLY) 
 
Show the child the passage on the last page of the pupil stimuli packet.  
Read the instructions to the child. Record the child’s response to an item before moving to the next item. 
 
Materials: a passage from the local language pupil stimuli packet 
 

 
I don’t want you to read this now. On this page, where would you begin to read? Show me with your finger. 

Ebi tinkwenda obishome. Aha rupapura oru, ninkahi ahuwa kutandikira okushoma? Nyoreka n’orukumu 

rwawe. 

 
1.  [Child puts finger on the top row, left-most word]   ○ Correct           ○ Incorrect ○ No Response 

 
 

 
 
 
 

(Assessor points to first word then says….) Now show me where you would read next.  Hati nyoreka 
ahuwakwongyerayo  okushoma. 

 
2. [Child moves finger from left to right] ○ Correct           ○ Incorrect ○ No Response 

 
 
 
 
 
 
 
 

When you get to the end of the line, where would you read next? (Assessor points to the last word of the first 
line) Wahiika aha muheru gw’orunyiriri, ninkahi ahokweyongyerayo okushoma? 

 
3. [Child moves finger to left-most word of second line] ○ Correct           ○ Incorrect ○ No Response 
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Subtask 2. Letter Sound Knowledge 
Show the child the sheet of letters in the pupil stimuli booklet. Say, 
 

Aha rupapura oru hariho enyuguta eza arifu yo Runyankore/Rukiga. Ninkushaba onshomere amaraka 
gaazo, kutari kugamba amaziina gaazo. Nooshabwa kwatura enyuguta zoona omu maraka gaazo ezi 
orikubaasa. Eky’okureeberaho, eiraka rye’nyuguta egi (point to A) ni /a/ nka “amate” 
 
Katwegyezemu: Ngambira eiraka rye’nyuguta egi (point to V): 

If the child responds correctly say: Yebare, eiraka rye’nyuguta egi ni /v/ 
If the child does not respond correctly, say: Eiraka rye’nyuguta egi ni /v/ 

Hati gyezaho enyuguta endiijo: Ngambira eiraka rye’nyuguta egi (point to r). 
If the child responds correctly say: Yebare, eiraka rye’nyuguta egi ni /r/ 
If the child does not respond correctly, say: Eiraka rye’nyuguta egi ni nka /r/  

 
Ku ndaagire ngu “tandika” ninkushaba ngu oyature amaraka omu bwira kwonka orikwegyendesereza 
nk’oku kirikubaasika. Yatura amaraka g’enyuguta, orikutandikira aha reero ogumizemu oti.  [Point to the 
first letter on the row after the example and draw your finger across the first line]. Waagira enyuguta ei 
waahikaho haza otarikumanya eiraka ryayo, ogumizemu aha enyuguta eri kugarukaho. Niinyija kuguma 
mpunami nkuhurikiriize. Oyeteekateekire? Hati tandika. 
 

Start the timer when the child reads the first letter.  

 Follow along with your pencil and clearly mark any incorrect letter sounds with a slash (/).  
 Count self-corrections as correct. If you already marked the self-corrected letter sound as incorrect, circle it ( ø ) and 

continue. 
 If the pupil skips an entire line, draw a line through it on the protocol.   
 Stay quiet, except if the pupil hesitates for 3 seconds, point to the next letter and say, “gumizamu”.  
 If the child gives you the letter name, rather than the sound, say: “ninkushaba kungambira oku enyugata egi 

erikwaturwa”   This prompt may be given only once at the beginning of the subtask.  

AFTER 60 SECONDS SAY, “Rekyera aho.”  Mark the final letter sound read with a bracket (  ]  ).  
 
Early stop rule: If you have marked as incorrect all of the answers on the first line with no self-corrections, say “Yebare 
munonga!”, discontinue this subtask, check the box at the bottom, and continue to the next subtask. 
 

Examples:       A      V     r 
 

 1 2 3 4 5 6 7 8 9 10   
 i y n C A H i o m s     (10) 

 A k M P g A e N J r   (20) 

 u a m A o B t i  O i  (30) 

 o K E r E h a R i  M  (40) 

 N u R  i A R n i e Y  (50) 

 K e T n g w G Y Z b  (60) 

 a U F r k a W A V N  (70) 

 i r m  K i e U n S u  (80) 

 U h B i a b k y E  t  (90) 

 O a N d  A E O w a b  (100) 
 

Time showing on stopwatch at completion (number of SECONDS): 
 

  Check this box if the subtask was discontinued because the child had no correct answers in the first line.  
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Subtask 3. Segmenting 
 
 

This is NOT a timed subtask and there is no pupil stimuli.  Read each word aloud twice and have the child say the syllables.   
 
Remove the pupil stimuli booklet from the child’s view. Say,  
 
 

 

Ogu n’omurimo gw’okuhurikiriza. Buri kigambo kiine engingo.  Niinyenda ongambire engingo eziri omu buri 
kigambo. Ekyokureeberaho, omu kigambo “shoma” harimu engingo “sho” na ”ma”.  Omu kyokukora eki, 
niinyenda onyorokye engingo ezi orikuhurira omu buri kigambo. Ekigambo niinyija kuba ninkigamba emirundi 
ebiri reero ongambire engingo zoona ezirimu.   
 
Katwegyezemu: Omu kigambo “maama” harimu engingo ziiha?  
 If the child responds correctly, say: Waakora gye munonga! Omu kigambo “maama”    harimu engingo: 
 “maa” na “ma”  
 [If the child does not respond correctly, say]: Omu kigambo “maama” harimu engingo: “maa” na ”ma. 
Hati naiwe ngambira engingo eziri omu kigambo “maama”.  [Wait 5 seconds for the child to respond.] 
 
Katugyezeho ekyokureeberaho ekindi. Omu kigambo omuti harimu engingo ziiha? 
 [If the child responds correctly, say]: Waakora gye munonga! Omu kigambo “omuti” harimu engingo 
 “o”,”mu” na “ti”.   
 [If the child does not respond correctly, say]: Omu kigambo omuti harimu engingo “o”, ”mu’ na ”ti”.  
 Hati naiwe ngambira engingo eziri omu kigambo omuti. [Wait 5 seconds for the child to respond.]  
 
Ninza kugamba ekigambo emirundi ebiri. Ohurikirize, reero ongambire engingo eziri omu kigambo ekyo. Kare. 
Hati katutandike. 

 

 Pronounce each word slowly.  Do not break the word into individual syllables.  
 Only say each word twice.  
 If the child gives you the word, rather than the syllable, say: “Ninkushaba ngu oyature engingo z’ekigambo” This 

prompt may be given only once at the beginning of the subtask. 
 Put a slash through each INCORRECT syllable. 
 If the child has not responded after 3 seconds, mark all the syllables as incorrect and proceed to the next word.  
 Mark the final word attemtped with a bracket ( ] ). 

Early stop rule: If a child gives no correct answers among the first five words, say, “Yebare munonga!” discontinue this 
subtask, check the box at the bottom of the page, and continue to the next subtask.  
 

Ni ngingo ki eziri omu kigambo   “___________”?  “_____________”?    [Say each word twice] 

 iwe i we 

 

 

 eki e ki  

 kurya ku rya  

 obu o bu  

 taata taa ta (5 words) 

 oburo o bu ro  

 efuka e fu ka  

 amate a ma te  

 kubura ku bu ra  

 okutu o ku tu  
 

Check this box if the subtask was discontinued because the child had no correct answers in the first five words.  
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Sub task 4a. Oral Passage Reading  
Show the child the story in the pupil stimuli booklet. Say, 
 

Aka n’akatebyo kagufu akandi. Niinyenda ngu okashome omu iraka 
ririkuhurirwa gye. Ku oraaheze, ninza kukubuuza ebibuuzo ebikwatsire 
aha katebyo ku waashoma. Ku ndagire ngu tandika, oshome akatebyo 
kurungi munonga nk’oku orikubaasa. Ninza kuhunama nkuhurikirize, 
okwihaho washanga ekigambo ekigumire, ogumizemu aha kigambo 
ekikugarukaho. Oyetekatekire? Kare Tandika. 

 

Start the timer when the pupil reads the first word.  
 Follow along with your pencil and clearly mark any incorrect words with a slash (/).  
 Count self-corrections as correct. If you already marked the self-corrected word as 

incorrect, circle it ( ø ) and continue.  
 Stay quiet, except if the pupil hesitates for 3 seconds, point to the next word, and 

say, “Gumizamu.”  
 
AFTER 60 SECONDS, say, “rekyera aho.” Mark the final word read with a bracket ( ] ).  
 

Early stop rule: If the pupil does not give a single correct response on the first line of 
the pupil stimuli booklet, say “yebare munonga!” discontinue the task, check the box at 
the bottom, and continue to the next task. 

Sub task 4b. Reading Comprehension 
 

When 60 seconds are up or if the child finished reading the passage in less than 60 
seconds, REMOVE the passage from the child’s view, and ask the questions after 
saying:  

Hati naaza kukubuuza ebibuuzo bikye ebirikukwata aha katebyo kakye 
aku waaheza kushoma. Gyezaho kugarukamu ebibuuzo kurungi nk’oku 
orikubaasa. 

• Give the child at most 10 seconds to answer the question, mark the child’s 
response, and move to the next question.    

• Read the questions for each line up to the bracket showing where the child 
stopped reading.   

 Do not read the English translation to the child. 
 

Mariya’s mother sent her to the market. She gave her money to buy two paw paws. On her way, she 
met her friends. They started playing. When they were playing, Mariya lost her money. 
She remained with little to buy one pawpaw. She was confused. She later saw a woman with a big 
bunch of banana. Mariya asked to help her. When they reached in the market, the woman gave 
Mariya some money. Mariya thanked her. She bought the paw paws. She went back home happily.   
 
1. Where did Mariya’s mother send her? ( to the market) 
2. Whom did she meet on her way? ( her friends) 
3. What happened when Mariya was playing? (the money got lost) 
4. Where did she get the money to buy the second pawpaw? (she carried the women’s bunch of 

banana) 
5. Why do you think Mariya was happy?( her mother didn’t know what happened; she got the 

money to buy a second pawpaw, her mother didn’t know that she lost the money) 
 

  Correct Incorrect No  
Response 

Nyina Mariya akamutuma omu katare.  
 

5 Mariya nyina akamutuma nkahi? [omu katare]    
Akamuha sente kugura amapapaari abiri. Akabugana bagyenzi be 
omu muhanda.  
 

15 
Ni baahi abu yaabugaine omu muhanda? 
[abaana bagyenzi be] 
 

   

Bakatandika kuzaana. Bakaba nibazaana esente ezimwe zaabura.  
 

22 Ku baabaire nibazaana haakabaho ki? [esente 
ezimwe zaabura]    

Akasigaza esente z’okugura ipapari rimwe. Akashoberwa. Akareeba 
omukazi aine ekitookye kihango. Mariya akamushaba kumuhwera. 
Bakahika omu katare. Omukazi akaha Mariya sente. 

43 Akaiha nkahi sente z’okugura eipapaari erindi? 
[akookorera omukazi ekitookye yaamuha sente]    

Mariya akamwebaza. Akagura amapapaari abiri. Akagaruka omuka 
ashemereirwe. 
 

51 

Nooteekateeka ngu ahabwenki Mariya 
yaashemereirwe? [nyina taramanyire ngu akanaga 
sente, Nyina taramanyire ekyabaireho, akabona 
esente z’okugara eipapaari erindi] 

   

 Time showing on stopwatch at completion (number of SECONDS): _____  

Check this box if the subtask was discontinued because the child had no correct answers in the first line. 



 

   6  Runyankore Rukiga 
 

Subtask 5. Listening Comprehension  
 
Remove the pupil stimuli booklet from the child’s view. Say,  
 

 
Naaza kukushomera akatebyo kagufu omu iraka ririkuhurirwa gye omurundi gumwe 
reero naaheza, nkushabe kugira ebibuuzo bikye ebi waagarukamu ebirikukwata aha 
katebyo ako. Ninkushaba ngu ohurikirize gye reero bwanyima ogarukemu ebibuuzo 
kurungi nk’oku orikubaasa. Kare Kantandikye. 

 
 This is an untimed task.  

 Read the entire passage ONLY ONE TIME.  

 Ask all of the questions.  

 Do not allow the child to look at the passage or the questions.  

 Give the child 10 seconds to answer each question. Mark the child’s response, and continue to the next 
question. 
 
 

Niinye Ankunda. Orwakashatu oruhwaire nkacwa 
omuyembe naagurya. Ku naahikire omu ka naariibwa 
omunda. Taata akantwara omu irwariro. Omushaho 
akampa omubazi. Yampabura ngu buriijo 
nshemereire kubanza naayozya ebijuma ntakabiriire.  
 

 
 Correct Incorrect No 

Response 

Ankunda akarya ki?(omuyembe, omuyembe kutoogize)    

Ahabwenki Ankunda yaatwirwe omu irwariro?(ahabw’okurwara/ akarya 
omuyembe gutoogize/ akarwara omunda)    

Ahabwenki tushemereire kwozya ebijuma 
tutakabiriire?(okuzibira/okwerinda obukooko/okwihaho obukooko/okwerinda 
okurwara) 

   

 
 

 

 

 

 

Do not read the English translation to the child. 
 
My name is Ankunda. Last Wednesday I picked a mango and ate it. When I reached home I felt pain in my 
stomach. My father took me to hospital. The doctor told me to always wash fruits before I eat them. 
 

1. What did Ankunda eat? (mango/unwashed mango) 
2. Why was Ankunda taken to hospital? ( felt pain in the stomach/had eaten unwashed mango) 
3. Why should we wash fruits before eating them?(to avoid germs/to remove germs to avoid falling sick/ to 

avoid sickness)  
 

 

 



Weebale muno! Leka tugende omumaiso.      
    
 Runyoro – Rotoo 1 

  

   
 

Early Grade Reading Assessment 
Assessor Instructions & Pupil Protocol 

March, 2016  
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General Instructions:  
Establish a relaxed rapport with the child to be assessed.  This can be by engaging in a simple conversation with the child 
(see the example below). The child should perceive the assessment almost as a game to be enjoyed rather than a severe 
situation. It is important to read ONLY the sections in boxes aloud slowly and clearly.  
 

Oraire ota? Ibara lyange ninyowe _______ kandi nyikara ________. Ningonza kukumanyisaho bike ebikunkwataho.  
[For example, number and ages of children; sports.]  

1. Noosobora kummanyisaho bike ebikunkwataho n’eka y’owaanyu? [Wait for response; if the child is reluctant, 
ask question 2, but if she/he seems comfortable continue to verbal agreement]. 

2. Kiki eki ogonza kukora obu oba otali ha somero?   
 

Verbal Agreement  
• Leka nkugambire habwaki ndi hanu kiro kinu. Ninkorra omu kitongole kya USAID/Uganda  Literacy 

Achievement and Retention Activity  kandi nitulengaho kwetegereza nkooku abaana beega kusoma. 
Okomerwemu omu mulingo gw’okukwatwa akaruru otagenderiirwe. 

 

• Nitugonza obukoonyezi bwawe omu nsonga enu. Kyonka tokuhambirizibwa kwetabamu kakuba oba 
otarukugonza.  

 

• Nitugenda kuzaana akazaano k’okusoma. Ningenda kukusaba osome enyuguta, ebigambo kandi 
n’oruganikyo rugufu omu iraka erirukuhulirwa. Ningenda kukozesa esaaha epima obwire obu omazire. 

 

• Kinu TIKIRI kirengeso kandi tikiija kwoleka nkooku orukusomamu ha isomero.  
 

• Nkwija kukukaguza ebikaguzo ebindi hali eka y’owaanyu, nk’orulimi oru mukozesa omuka n’ebintu ebimu 
ebi mwina omuka. 

• Ekyokukora kinu kikwiija kutwara obwire bwahagati yedakika (25-30). 
 

• TINDUKWIJA kuhandiika ibara lyawe nahabwekyo busaho arukwija kumanya ngu niiwe ogarukiremu binu. 
 

• Ningarukamu okukwijukiza ngu, tokuhambirizibwa kwetaba omu musomo gunu kakuba oba otarukugonza. 
Hanyuma y’okutandika, obu oraaba otagondeze kugarukamu kikaguzo kyona, eki tikiina bulemeezi. 

 

• Oina ebikaguzo byona? Oyeteekaniize kutandika? 
 

Check box if verbal agreement is obtained:    YES                       
(If verbal agreement is not obtained, thank the child and move on to the next child, using this same form.) 

 
 

A. Date of Assessment: |____|____| 
Day 

|____|____| 
month 

|____|____| 
year 

 F. Is the teacher being 
observed?   

○ 1 = yes 
 

○ 2 = no 

B. Assessor’s Name:  
  

G. Class: 
○ 1 = P1    
○ 2 = P2  

○ 3 = P3 
○ 4 = P4 

C:  District   H:  Class Name: (stream)  

D. School Name:   I. Pupil Age:  
 

|______|______| 

E. Multigrade Class: 
○ 1 = yes 
○ 2 = no 

 J. Pupil’s Gender: ○ 1 = boy    
 

○ 2 = girl 

  
K. Time: 

 
Start |_____|_____|: |____|____|   Finish  |____|____|: |____|____| 
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Subtask 1: Orientation to Print (For P1 LEARNERS ONLY) 
 
Show the child the passage on the last page of the pupil stimuli packet.  
Read the instructions to the child. Record the child’s response to an item before moving to the next item. 
 
Materials: a passage from the local language pupil stimuli packet 
 

 
I don’t want you to read this now. On this page, where would you begin to read? Show me with your finger. 

Tinkugonza osome binu hati. Ha rupapura runu, waakutandikiire nkaha kusoma. Nyoleka n’ekyara kyawe. 

 
1.  [Child puts finger on the top row, left-most word]   ○ Correct           ○ Incorrect ○ No Response 

 
 

 
 
 
 

(Assessor points to first word then says….) Now show me where you would read next.  Hati nyoleka hali 
waakweyongiire kusoma. 

 
2. [Child moves finger from left to right] ○ Correct           ○ Incorrect ○ No Response 

 
 
 
 
 
 
 
 

When you get to the end of the line, where would you read next? (Assessor points to the last word of the first 
line) Hanyuma y’okumarayo orukarra rwona, waakweyongiire kusoma nkaha ahandi? 

 
3. [Child moves finger to left-most word of second line] ○ Correct           ○ Incorrect ○ No Response 

 
 
 
Section 2. Letter Sound Knowledge 
 
Show the child the sheet of letters in the pupil stimuli booklet. Say:  
 

Runu nurwo orupapura orunyakuroho enyuguta z’alifu y’Orunyoro-Rutooro. Ninsaba ongambire AMARAKA 
g’enyuguta zoona ezi omanyire – hatali MABARA g’enyuguta baitu  AMARAKA gaazo. 
 
Ekyokurorraho, iraka ly’enyuguta [point to A] liri /a/ omu kigambo “amata”. 
 
Katwerengesemu: ngambira iraka ly’enyuguta enu [point to v]. 

If the child responds correctly say: Kirungi, iraka ly’enyuguta enu liri /v/. 
If the child does not respond correctly, say: Iraka ly’enyuguta enu liri /v/. 

 
Hati lengaho erindi. Ngambira iraka ly’enyuguta enu [point to L]. 

If the child responds correctly say: Kirungi, iraka ly’enyuguta enu liri /l/. 
If the child does not respond correctly, say: Iraka ly’enyuguta enu liri /l/. 

 
Obu ndaagamba “Tandika” ninsaba oyatule amaraka g’enyuguta omu bwangu oburukusoboka kandi omu 
bwegendereza.  Ngambira amaraka g’enyuguta zinu, nootandika n’orukarra rw’okubanza.  [Point to the first letter on 
the row after the example and draw your finger across the first line]. Kakuba oitirana enyuguta ei otamanyire iraka, 
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ninyija kukugamba ogende hali enyakugarukaho. Kitali ekyo ninyija kuculeera nkuhuliirize. Oyeteekaniize? 
Tandika. 

 

Start the timer when the child reads the first letter.  

 Follow along with your pencil and clearly mark any incorrect letters with a slash (  / ).  
 Self-corrections are correct. If you already marked the self-corrected letter as incorrect, circle it ( ø ) and continue. 
 Stay quiet, except if the pupil hesitates for 3 seconds, point to the next letter and say, “Genda omumaiso”. Mark the 

skipped word as incorrect.  
 If the child gives you the letter name, rather than the sound say “Ninsaba ongambire IRAKA ly’enyuguta”This prompt 

may be given only once during the subtask.  
AFTER 60 SECONDS SAY, “Lekera aho” Mark the final letter read with a bracket ( ] ).  
 
Early stop rule: If you have marked as incorrect all of the answers on the first line with no self-corrections, say “Weebale!”   
discontinue this subtask,  check the box at the bottom, and go on to the next subtask. 
 
Example :       A      v     L 
 

 1 2 3 4 5 6 7 8 9 10   
 i e R e a U z e p i     (10) 

 B m k o U H i A y M  (20) 

 e  T o B E  v d i r i  (30) 

 K u c E R A R o E M   (40) 

 a L b h i O U M u k  (50) 

 Z O L a m r t n k L  (60) 

 u e a w O A Y A g u  (70) 

 S U e j r N a E A G  (80) 

 o g m k f i T J b a  (90) 

 K s A h a E b t K N  (100) 
 

 
Time remaining on stopwatch at completion (number of SECONDS):   

 

Check this box if the subtask was discontinued because the child had no correct answers in the first line.  
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Section 3:  Segmenting 
 

This is NOT a timed subtask and there is no pupil stimuli.  Read aloud each word twice and have the child say the 
syllables.  Remove the pupil stimuli booklet from the child’s view. Say,  
 
Eky’okukora kinu ky’okuhuliiriza. Buli kigambo kiina engiga. Ningenda kukusomera ebigambo by’Orunyoro-
Rutooro. Ningonza ompe engiga eziri omu buli kigambo. Ekyokurorraho: omu kigambo“ente” harumu engiga zinu e-
nte. Omu ky’okukora kinu ninyenda ompe engiga eziri omu buli kigambo. Buli kigambo ninyija kukyatura emirundi 
ebiri. Huliiriza ekigambo kinu, hanyuma ompe engiga ezirumu. 
 

Leka twerengesemu. Ngiga ki ezinyakuli omu kigambo “cupa” – “cupa”?  
 If the child responds correctly, say:  Kirungi muno! Engiga  ezinyakuli omu “cupa” nizo cu-pa.  
 If the child does not respond correctly, say: Engiga ezinyakuli omu “cupa” nizo cu-pa.  Hati niiwe arukugarukaho. 
Ngambira engiga ezinyakuli omu “cupa”.   Wait 3 seconds for the child to respond. 
 
Leka tulengeho ekindi. Ngiga ki ezinyakuli omu kigambo “amata” – “amata”? 
 If the child responds correctly, say: Kirungi muno! Engiga ezinyakuli omu kigambo “amata” nizo a-ma-ta. 
 If the child does not respond correctly, say: Engiga ezinyakuli omu kigambo“amata” nizo a-ma-ta. Hati niiwe 
 arukugarukaho. Ngambira engiga ezinyakuli omu kigambo “amata”. [Wait 3 seconds for the child to respond.] 
 
Ninyija kubaza ekigambo emirundi ebiri. Huliiriza ekigambo hanyuma ongambire engiga ezinyakuli omu kigambo 
ekyo. Oyeteekaniize? Kale.  Leka tutandike. 
 

 Pronounce each word slowly.  Do not break the word into individual syllables.  
 Only say each word twice.  
 If the child gives you the word, rather than the syllable say: “Ninsaba ongambire engiga z’ekigambo”This prompt 

may be given only once during the subtask. 
 Put a slash ( / ) through each incorrect syllable as well as any syllable that the child does not say.  
 If the child has not responded after three seconds, mark all the syllables as incorrect and proceed to the next word.  

Early stop rule: If a child gives no correct answers among the first five words, say, “Weebale!” discontinue this subtask, 
check the box at the bottom of the page, and continue to the next subtask.  
 
Ngiga ki ezinyakuli omu kigambo ______________? ______________?  [Say each word twice.] 

 Ijo i jo     

 Eka e ka     

 Nyenkya nye nkya     

 Ebicu e bi cu    

 Enjura e nju ra   (5 words) 

 Ekiibo e kii bo    

 Akatale a ka ta              le   

 Akanaga a ka               na ga   

 Obusera o bu se        ra   

 Ekibbiriiti e ki bbi      rii ti  

 
Check this box if the subtask was discontinued because the child had no correct answers in the first five words.  
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Check this box if the subtask was discontinued because the child had no correct answers in the first line.  

Time remaining on stopwatch at completion (number of SECONDS): _____  

Section 4a. Oral Passage Reading  
 
Show the child the story in the pupil stimuli booklet. Say, 
 

Hanu haroho oruganikyo rugufu. Ningonza orusome n’iraka 
erinyakuhulirwa, omu bwangu kandi omu bwegendereza. Obu oraamara, 
ninyija kukukaguza ebikaguzo bimu hali ebi osomere. Obu ndaagamba 
“tandika”, osome oruganikyo omu mulingo ogurukukirrayo kimu oburungi. 
Ninyija kuculeera nkuhuliirize. Oyeteekaniize? Tandika? 

Start the timer when the pupil reads the first word.  

 Follow along with your pencil and clearly mark any incorrect words with a slash ( / ).  
 Self-corrections are correct. If you already marked the self-corrected letter as 

incorrect, circle it ( ø ) and continue.  
 Stay quiet, except if the pupil hesitates for 3 seconds, point to the next word, and 

say, “Genda omumaiso” Mark the skipped word as incorrect.  
 
AFTER 60 SECONDS, say, “Lekera aho” Mark the final word read with a bracket ( ] ).  
 
Early stop rule: If the pupil does not give a single correct response on the first line of 
the pupil stimuli booklet, say “Weebale!” Draw a line through the words in the first row, 
check the box at the bottom, and continue to the next task. 
  

Section 4b. Reading Comprehension 
 

When 60 seconds are up or if the child finishes reading the passage in less 
than 60 seconds, REMOVE the passage from the child’s view, and ask the 
first question below. Say,  

 
Hati ninyija kukukaguza ebikaguzo bike ha ruganikyo oru 
waruga kusoma. Lengaho kugarukamu kurungi muno 
ebikaguzo. 

 
 Give the child at most 10 seconds to answer the question, mark the 

child’s response, and move to the next question.   

 Read the questions for each line up to the bracket showing where the 
child stopped reading. 

Do not read the English translation to the child. 
 
Musa was looking after rabbits. His parents didn’t like them. The rabbits were eating flowers.  
He built for them a big cage. The rabbits multiplied a lot more. He started selling rabbits and got money. 
He bought a bicycle. The parents were very happy. The fellow pupils also started looking after rabbits. The 
teachers thanked him. He was a clever child.  
1. What was Musa looking after? (rabbits) 
2. Why didnt the parents like the rabbits?(they were eating flowers) 
3. What did Musa do to look after rabbits? (he built a big cage) 
4. What did Musa buy after selling the rabbits (a bicycle) 
5. Why did the teachers thank Musa? (he was a clever child; for rearing rabbits) 

   Correct Incorrect No 
Response 

Musa akaba naalinda obume.  4 
Musa akaba naalinda ki?  [obume]    

Abazairebe bakaba batarukubugonza. Bukaba nibulya 
ebimuli omuka. 

11 
Habwaki abazaire bakaba batarukugonza 
obume? [bukaba nibulya ebimuli] 
 

   

Akombeka ekiju kikooto kubulinda.  15 Musa akakoraki kulinda obume?  [akombeka 
ekiju]    

Obume bukazaara muno. Akatandika kutunda obume 
yatunga sente. Akaguramu egaali.  

25 
Musa akaguraki obu yatunzire obume? [egaali] 
    

Abazaire baasemererwa muno. Abaana bagenzibe nabo 
bakatandika kulinda obume. Abasomesabe bakamusiima 
muno. Akaba ali mwana mugezi. Bakamuha ebitabu ikumi 
kumusiima.  

45 

Habwaki Musa abasomesa baamusimire? 
[akaba ali mwana mugezi; habbw’okulinda obume] 
    

      



Weebale muno! Leka tugende omumaiso.            Runyoro – Rotoo 6 

 



Weebale muno! Leka tugende omumaiso.          Runyoro – Rotooro  7 

Section 5. Listening Comprehension  
 
 

Remove the pupil stimuli booklet from the child’s view. Say,  
 

Ninyija kukusomera oruganikyo rugufu n’iraka erirukuhulirwa omurundi gumu kandi 
hanyuma nkukaguze ebikaguzo bitiito. Ninsaba ohuliirize kurungi kandi ogarukemu 
ebikaguzo omu mulingo ogurukusoboka omurungi muno. Oyeteekaniize? 

 
 This is an untimed task.  

 Read the entire passage.  

 Ask all of the questions.  

 Do not allow the child to look at the passage or the questions.  

 Limit the child to 10 seconds to answer each question. Mark the child’s response, and continue to the next question. 
 

Atuhuura agonza muno kubaka akapiira. Ha isomero azaana na bagenzi be. Buli 

sabiiti azinga akapiira. Akozesa ebigogo. Atuhuura akateeba egooro y’obusinguzi. 

Isomero lye lyasinga omuzaaano. Isomero likamuha ekisembo habw’okuzaana 

kurungi. Ekisembo akakitwara omuka. Abazaire baasemererwa muno. 

 

Say, 
Hati ningenda kukukaguzaho ebikaguzo.  

 

 Correct Incorrect No 
Response 

Atuhuura agonza ki?  (kubaka akapiira)    

Atuhuura akatunga ki obu yateebere egooro?  (ekisembo)    

Habwaki abazaire ba Atuhuura baasemeriirwe muno? (akateeba egooro; 
akatwara ekisembo; akatunga obusinguzi, akazaana kurungi)    

 
Do not read the English translation to the child. 
 
Atuhuura likes playing netball. She plays at school with her friends. Every week she makes a ball. She uses banana 
fibres. Atuhuura scored a winning goal. Her school won the match. The school gave her a gift. She took it home. Her 
parents were very happy. 
1. What does Atuhuura like? (playing netball) 
2. What did Atuhuura get when she scored a goal? (a gift) 
3. Why were Atuhuura’s parents happy? (she scored a goal; she was victorious; she took a gift home, she played 

well) 
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u      f     L 
e  y n  K u  s a H n W 
H S L T c O e X G f 
b D r e N P A E N i  
A o i J t a h L U E 
g t E i C d Q s V D 
Y c h m O E t p N R 
T E U a h a w d T A 
R T O N S n i R e i 
s r E o H M Z L o e 
i S t i O e A T L F 
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Sam lives on a farm. He has goats. Sam likes the goats. 

They are funny. They eat anything. He feeds the goats 

after school. Sam puts his homework near the goats. He 

plays football. Then his sister calls him. His homework is 

gone. A goat is eating something white. Now he knows 

where his homework is. 
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A      v     L 
o y b d E G A L ŋ e 
A N L n Z y  s g k m 
U t w e a W n e B A 
T a B Y N b V n A u 
i C A u ŋ K A  i m R 
E J O M  r a U a O W 
A i k A P N L u A b 
G u a E M a O H T a 
a L F i e i k m  o U 
ny g a  K o n a N w A 
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Kaye yasamba omupiira ku Lwokutaano. Tiimu ye yawangula.  

Kaye  yakoowa nnyo. Yatuula ku ntebe awummulemu. Yekanga 

n’abuuka mu bbanga nga akaaba.  Banne abamu 

bamusekerera.  Omusomesa yagenda alabe ekibaddewo.  Kaye 

yamulaga amaggwa abiri.  Omusomesa  yabuuza ani yali 

agataddewo.  Abayizi basooka nebegaana. Oluvanyuma omu 

ku basambi b’omupiira yagamba nti yeyali akikoze.  Kaye 

yasigala yebuuza lwaaki munne yamutega amaggwa. 
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  A    v    L 
 

i e R e a U z e p i 
B m k o U H i A y M 
e  T o B E  v d i r i 
K u c E R A R o E M  
a L b h i O U M u k 
Z O L a m r t n k L 
u e a w O A Y A g u 
S U e j r N a E A G 
o g m k f i T J b a 
K s A h a E b t K N 
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 buni    fako   litu 
 

kuti fali tiri mati mbese 
finu hakaga pamu pake enzi 
giro nuti havi masatu yuli 
wiro gisoro bakada niri napo 
mubwo denda fukwo mino jike 
mukayi lika galu gumo huti 
guka kimo kuwe bidu kobi 
bani kuga kangi janu hagadi 
babini nuhara nyiwe huli wande 
vawe kuyu hansu dukwo yapamu 
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Musa akaba naalinda obume. Abazairebe bakaba 

batarukubugonza. Bukaba nibulya ebimuli omuka. 

Akombeka ekiju kikooto kubulinda. Obume bukazaara muno. 

Akatandika kutunda obume yatunga sente. Akaguramu 

egaali.  Abazaire baasemererwa muno. Abaana bagenzibe 

nabo bakatandika kulinda obume. Abasomesabe 

bakamusiima muno. Akaba ali mwana mugezi. Bakamuha 

ebitabu ikumi kumusiima.  
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A      V     r 
i y n C A H i o m s 
A k M P g A e N J r  
u a m A o B t i  O i 
o K E r E h a R i  M 
N u R  i A R n i e Y 
K e T n g w G Y Z b 
a U F r k a W A V N 
i r m  K i e U n S u 
U h B i a b k y E  t 
O a N d  A E O w a b 
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Nyina Mariya akamutuma omu katare. Akamuha sente 

kugura amapapaari abiri. Akabugana bagyenzi be omu 

muhanda. Bakatandika kuzaana. Bakaba nibazaana 

esente ezimwe zaabura.  Akasigaza esente z’okugura 

ipapaari rimwe. Akashoberwa. Akareeba omukazi aine 

ekitookye kihango. Mariya akamushaba kumuhwera. 

Bakahika omu katare. Omukazi akaha Mariya sente. 

Mariya akamwebaza. Akagura amapapaari abiri. 

Akagaruka omuka ashemereirwe. 
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Survey of Perceptions of School Climate 

Instructions 

Hello. My name is [INSERT NAME] and I am working for the USAID/Uganda Literacy Achievement and Retention Activity in collaboration 
with the Ministry of Education, Science, Technology and Sports.   In this interview I am going to read you some statements about your 
school. If you agree with the statement say AGREE.  If you don't agree with the statement say DISAGREE.  If you are not sure you may tell 
me that you are NOT SURE. Remember, everything that we talk about here and everything that you say will be kept private. I will not 
share your name or what you say in our interview.  
 
Start time........................................................ 

Continue or Opt 
Out?  

You have given your consent to participate in this study, but you can stop at any time 
or can choose not to answer any question that makes you feel uncomfortable. If at any 
time you become upset, there is a trained counselor here who you can speak with 
confidentially. Would you like to continue? 

YES NO 

 Ok let’s practice. 

PRACTICE ITEM 
1 

AT THIS SCHOOL we start at 8:00 in the morning. Do you agree with this statement or disagree? If you Agree, say AGREE.  If 
you do not agree, say DISAGREE.  If you are not sure, say NOT SURE.  

PRACTICE ITEM 
2  

AT THIS SCHOOL pupils wear uniforms.   Do you agree with this statement or disagree? If you Agree, say AGREE.  If you do not 
agree, say DISAGREE.  If you are not sure, say NOT SURE.  

 Ok, are you ready? Let’s go on.  

Common 
Identifier 

Item 
Number Enumerator begins by saying:  IN THIS SCHOOL….....  Responses 

BDI1 1 Most pupils try their best to attend every school day Agree Disagree Not 
Sure 

No 
response 

SS7 2 Pupils treat each other with respect Agree Disagree Not 
Sure 

No 
response 

BDI23 3 Most pupils work hard on their school work Agree Disagree Not 
Sure 

No 
response 
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TS3 4 Pupils like their teachers Agree Disagree Not 
Sure 

No 
response 

TS6 5 Teachers like their pupils Agree Disagree Not 
Sure 

No 
response 

TS1 6 Pupils often go to the teacher for help with Class work Agree Disagree Not 
Sure 

No 
response 

TS4 7 Teachers care about the pupils they teach. Agree Disagree Not 
Sure 

No 
response 

TS2 8 Teachers listen to pupils when they discuss their problems Agree Disagree Not 
Sure 

No 
response 

TS5 9 Teachers rarely help pupils individually with their school work Agree Disagree Not 
Sure 

No 
response 

SS2 10 Pupils care about each other Agree Disagree Not 
Sure 

No 
response 

BDI19 11 Pupils from different religious backgrounds are friendly to each other Agree Disagree Not 
Sure 

No 
response 

SS1 12 Boys and girls are not very nice to each other Agree Disagree Not 
Sure 

No 
response 

BDI12 13 Pupils often treat disabled pupils unkindly Agree Disagree Not 
Sure 

No 
response 

BDI20 14 Pupils might embarrass or harm a boy if he behaves more like a girl Agree Disagree Not 
Sure 

No 
response 

BDI21 15 Pupils treat orphans the same as other pupils Agree Disagree Not 
Sure 

No 
response 

 16 Pupils treat pupils who are very poor the same as other pupils Agree Disagree Not 
Sure 

No 
response 

BDI8 17 Pupils from different tribes do not get along Agree Disagree Not 
Sure 

No 
response 

BDI21 18 Sometimes teachers are unkind to children who are disabled  Agree Disagree Not 
Sure 

No 
response 

BDI5 19 Teachers treat girls and boys equally Agree Disagree Not 
Sure 

No 
response 

BDI6 20 Teachers do not give orphans a chance to participate in class Agree Disagree Not 
Sure 

No 
response 

 21 Teachers do not give very poor pupils a chance to participate in class Agree Disagree Not 
Sure 

No 
response 
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BDI7 22 Teachers treat pupils from different tribes the same  Agree Disagree Not 
Sure 

No 
response 

CPS9 23 Pupils know what the rules are in class and school Agree Disagree Not 
Sure 

No 
response 

DF13 24 Pupils are often asked to help decide what is best for the class or school Agree Disagree Not 
Sure 

No 
response 

DF12 25 Most pupils follow the rules in class and school Agree Disagree Not 
Sure 

No 
response 

DF11 26 The school rules are fair Agree Disagree Not 
Sure 

No 
response 

DF10 27 The consequences of breaking school rules are fair Agree Disagree Not 
Sure 

No 
response 

DF1 28 Pupils are punished too much for little things Agree Disagree Not 
Sure 

No 
response 

DF2 29 Pupils are rewarded when they do well in classwork Agree Disagree Not 
Sure 

No 
response 

DF8 30 Pupils are sometimes afraid to go to school for fear of punishment Agree Disagree Not 
Sure 

No 
response 

DF7 31 Use of the stick/cane or other forms of physical discipline (for example pulling ears, 
kicking, slapping, standing in the sun.) is common Agree Disagree Not 

Sure 
No 

response 

S13 32 Violence is a problem Agree Disagree Not 
Sure 

No 
response 

S8 33 Pupils are taught how to solve conflicts with others Agree Disagree Not 
Sure 

No 
response 

SS8 34 Pupils are taught they should care about how others feel Agree Disagree Not 
Sure 

No 
response 

S7 35 Pupils often worry that other pupils might be mean to hurt them  Agree Disagree Not 
Sure 

No 
response 

SS4 36 Most pupils have a friend they can talk to Agree Disagree Not 
Sure 

No 
response 

SS6 37 Pupils get along with each other Agree Disagree Not 
Sure 

No 
response 

S15 38 Pupils sometimes threaten to hurt teachers  Agree Disagree Not 
Sure 

No 
response 

S2 39 Girls  feel safe at school Agree Disagree Not 
Sure 

No 
response 
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S12 40 Boys feel safe at school Agree Disagree Not 
Sure 

No 
response 

SS5 41 Pupils often threaten and call other pupils names  Agree Disagree Not 
Sure 

No 
response 

S5 42 There are places in or near the school where it is not safe to go alone Agree Disagree Not 
Sure 

No 
response 

S4 43 Pupils do not feel safe traveling to and from school Agree Disagree Not 
Sure 

No 
response 

CPS1 44 Pupils know who to report to when they experience or witness violence Agree Disagree Not 
Sure 

No 
response 

S10 45 Pupils usually report incidences of physical violence when they experience or witness it Agree Disagree Not 
Sure 

No 
response 

CPS10 46 School officials don’t do anything when pupils hurt other pupils Agree Disagree Not 
Sure 

No 
response 

S11 47 Pupils know what it means to be sexually harassed or sexually assaulted Agree Disagree Not 
Sure 

No 
response 

S9 48 Pupils are afraid to report incidences of sexual harassment or sexual violence Agree Disagree Not 
Sure 

No 
response 

CPS8 49 There are clubs for pupils to learn about and discuss sexual harassment and sexual 
violence  Agree Disagree Not 

Sure 
No 

response 

CPS17 50 There are no pupil groups where boys and girls can openly discuss problems they face 
in or out of school  Agree Disagree Not 

Sure 
No 

response 

CPS2 51 Teachers or school officials immediately take action when pupils report incidences of 
violence Agree Disagree Not 

Sure 
No 

response 

CPS16 52 Senior woman and senior man teachers are helpful to pupils when they are in trouble  Agree Disagree Not 
Sure 

No 
response 

CPS7 53 Provides individual assistance and psychological counseling to pupils when needed Agree Disagree Not 
Sure 

No 
response 
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Survey of Attitudes and Beliefs:  Students 

Instructions 

Hello. My name is [INSERT NAME] and I am working for the USAID/Uganda Literacy Achievement and Retention Activity in 
collaboration with the Ministry of Education, Science, Technology and Sports.  In this interview I am going to read you some statements 
about your school. If you agree with the statement say AGREE.  If you don't agree with the statement say DISAGREE.  If you are not sure 
you may tell me that you are NOT SURE. Remember, everything that we talk about here and everything that you say will be kept private. 
I will not share your name or what you say in our interview.  
 
Start time........................................................ 

Continue or Opt 
Out?  

You have given your consent to participate in this study, but you can stop at any time 
or can choose not to answer any question that makes you feel uncomfortable. If at any 
time you become upset, there is a trained counselor here who you can speak with 
confidentially. Would you like to continue? 

YES NO 

 Ok let’s practice. 

PRACTICE ITEM 
1 

Blue is very beautiful color.  Do you agree with this statement or disagree? If you Agree, say  AGREE.  If you do not agree, say 
DISAGREE.  If you are not sure, tell me you are NOT SURE.  

PRACTICE ITEM 
2  

Cake is very good to eat.  Do you agree with this statement or disagree? If you Agree, say AGREE.  If you do not agree, say 
DISAGREE.  If you are not sure, say NOT SURE 
 

 Ok, are you ready? Let’s go on. 

Common 
Identifier 

Item 
Number Attitude Statements Responses 

GNH01 1 Only men, should work for pay outside the home Agree Disagree Not 
Sure 

No 
response 

GNS10 2 It is not a problem for a girl to act or dress more like a boy Agree Disagree Not 
Sure 

No 
response 



 2 

PR01 3 Girls like it when boys tease and make fun of them Agree Disagree Not 
Sure 

No 
response 

GNH02 4 If the father and mother both work, fathers should share in cooking and cleaning Agree Disagree Not 
Sure 

No 
response 

GNS01 5 It is acceptable for a girl to get married before she is 18 years old Agree Disagree Not 
Sure 

No 
response 

PR02 6 Even if a boy is tempted by the way a girl is dressed, the boy should not assume  the 
girl wants attention Agree Disagree Not 

Sure 
No 

response 

GNH03 7 In a home, the wife should help make decisions on spending money  Agree Disagree Not 
Sure 

No 
response 

GNS02 8 Girls should continue in school if they get married Agree Disagree Not 
Sure 

No 
response 

PR03 9 It is acceptable for girls to have sex with older men if they want things such as a cell 
phone, money or jewelry [only for P5 pupils) Agree Disagree Not 

Sure 
No 

response 

GNS03 10 Girls and boys should be treated equally in the classrooms by their teachers  Agree Disagree Not 
Sure 

No 
response 

GNH04 11 It is acceptable for a woman to disagree with her husband Agree Disagree Not 
Sure 

No 
response 

GNS04     12 Girls are generally more intelligent than boys Agree Disagree Not 
Sure 

No 
response 

PR04     13 It is acceptable for a teacher to get a pupil pregnant if he marries her Agree Disagree Not 
Sure 

No 
response 

GNH05 14 There are times when a man needs to beat his wife Agree Disagree Not 
Sure 

No 
response 

GNS05 15 Girls should be able to play sports at school Agree Disagree Not 
Sure 

No 
response 

PR05 16 It’s wrong for older boys and men to make sexual comments to girls when they are 
walking to and from school. [only for P5 pupils) Agree Disagree Not 

Sure 
No 

response 
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GNH06 17 Women should be able to own land and property Agree Disagree Not 
Sure 

No 
response 

GNS06 18 It is more important for boys than girls to do well in school Agree Disagree Not 
Sure 

No 
response 

PR06 19 Older students do not have the right to be mean to younger students. Agree Disagree Not 
Sure 

No 
response 

GNS07 20 A pregnant girl should be allowed to go to school Agree Disagree Not 
Sure 

No 
response 

GNH07 21 The father should have more say than the mother in making family decisions Agree Disagree Not 
Sure 

No 
response 

GNS09 22 It is not a problem for a boy to act or dress more like a girl Agree Disagree Not 
Sure 

No 
response 

PR07 23 A student should try to fit in with friends, even if it means picking on another student.   Agree Disagree Not 
Sure 

No 
response 

GNH08 24 A mother should tolerate violence from the father  Agree Disagree Not 
Sure 

No 
response 

GNS09 25 Boys are usually more intelligent than girls Agree Disagree Not 
Sure 

No 
response 

OQ05 26 What do you do when you see a student or some other person bothering  or hurting 
another student at school or traveling to and from school Write Response No 

response 

OQ06 27 What are some of the things that you and your friends do to avoid danger at school or 
on the way to school?  Write Response No 

response 
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Survey of Experiences of SRGBV: Student   

Introduction and 
General 

Instructions 

Hello. My name is [INSERT NAME] and I am working for the USAID/Uganda Literacy Achievement and Retention Activity in 
collaboration with the Ministry of Education, Science, Technology and Sports.  We want to learn about what happens at school 
or traveling to and from school that makes students feel upset and unsafe. This interview has two parts. During the first 
part, I will tell you a short story about something that happened to a student that upset that student. The story is not 
real. We will discuss the story, and then will go on to the second part of the interview. During the second part, I will 
ask you about experiences that are similar to the ones in the story. I will ask whether specific incidents happened to 
you, and I will ask how often these incidents happened. Remember, everything that we talk about here and everything 
that you say will be kept private. I will not share your name or what you say in our interview.  

Continue or Opt 
Out? 

You have given your consent to participate in this study, but you can stop at any time or can 
choose not to answer any question that makes you feel uncomfortable. If at any time you 
become upset, there is a trained counselor here who you can speak with confidentially. Would 
you like to continue? 

Yes No 

Part 1: Bullying and Other Forms of Non-Sexual Violence—Victimization 

Bullying 
Scenario 

Let us begin with the first short story. Listen carefully to the story. After I read it, we will discuss the story together, 
and I will ask a few questions to you. 

Bullying Scenario 

Mary and Rachel are good friends because they live in the same village .  Rachel just started P4. At first, Rachel liked her new class and told 
her friend Mary how happy she was to be in P4. Now Rachel does not like school very much. Every day after school when the two friends 
walk home together, Rachel tells Mary how mean the girls in her class are. Pupils in Rachel’s class sometimes call her mean names such as 
“stupid” and “ugly.” Sometimes, children on the playground grab at her school bag. Today, Rachel told Mary that the other girls will not let 
her play with them at break. She said to Mary, “If I try to play with them, they just ignore me.” Rachel cried when she told her friend Mary 
about this.  
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BSQ1    

What is happening in this story? [Note: Talk about the story together. This is 
an icebreaker and an opportunity to build trust. You might want to share a 
personal experience with bullying that you experienced or witnessed as a 
child. You can prompt the pupil about specific events in the story, ask 
simple questions, and read the whole story again if you believe that it is 
important to do so. Before going to the next questions, summarize the 
story.] To summarize, you say, “Rachel used to like school. Now some girls in 
her class are bothering her. They call her names, grab herschool bag, and will not 
let her play. Rachel is sad.”  
 
Did the pupil understand thestory? 

Yes No No 
response 

BSQ2 

Have you heard about someone in your school who experienced the same thing 
or something similar in or around the school?  Yes No No 

response 

If "Yes" => Please tell me about this. Genuinely listen, but do not write 
response 

No 
response 

BSQ3 
Have you seen a student being treated this way by other students at school?     Yes No No 

response 

If "Yes" => Please tell me about this. Genuinely listen, but do not write 
response 

No 
response 

BSQ4 

Has anything like this ever happened to a close friend of yours or a family 
member?                  Yes No No 

response 

If "Yes" => Please tell me about this.  Genuinely listen, but do not write 
response 

No 
response 

BSQ5 

Has anything like this ever happened to you?  Yes No No 
response 

If "Yes" => Please tell me about this.  Genuinely listen, but do not write 
response 

No 
response 
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Thank you very much.  There will be more stories, but for now, let us talk about similar experiences that may have happened to you at 
school or when you were walking to and from school. I will make some statements about different things that happen to pupils in and near 
school.  Please listen to each one carefully and tell me how many times these things happened to you during this term. Please tell me or 
indicate by pointing if this "Never" happened during this term (Point to the stimulus card for "Never"), if it happened “Once,” (Point to the 
Stimulus Card for "Once"), if it happened "A few times," (Point to the Stimulus Card for "A Few Times") or if it happened "Many times."(Point 
to the Stimulus Card for "Many Times").  Now point to each Stimulus Card, one by one, and practice saying what each one stands for, Never, 
Once, A Few Times, Many Times. [Once you are sure the pupil understands the response choices, say], "That is very good, now let's 
practice.” 

Here is the first practice item.  
 
In this term how many times did you miss a day of school? Now look at the 
cards and tell me if you “Never” missed a day of school in this term, if you 
missed school only “Once” in this term, if you missed “A few times” in this term 
or if you missed school “Many times” in this term  [Point to the Stimulus Card 
each time] 
 

Never Once A few 
times  

Many 
times  

No 
response 

Here is the next practice item.   
 
In this term how many times did you bring lunch to school? Now look at the 
cards and tell me if you “Never” brought lunch to school this term if you 
brought lunch only “Once” this term,  If you brought a “Few times” this term or 
if you brought lunch to school “Many times” during this term. 
 
Ok, very good. Thank you. Now I will mention some more things that 
sometimes happen to children at school or when they are walking to and 
from school. Please listen to each one carefully and tell me how many 
times these things happened to you during this term. 
 

In this term, how many times did someone....... 

Never Once A few 
times  

Many 
times  

No 
response 

1 
Make fun of you and tease you.     

Never Once A few 
times  

Many 
times  

No 
response 

2 Say mean things to you or called you names that you did not like.  Never Once A few 
times 

Many 
times 

No 
response 
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3 Leave you out of your group of friends, games, or activities.  Never Once A few 
times 

Many 
times 

No 
response 

4 Steal something from you.  Never Once A few 
times 

Many 
times 

No 
response 

5 Brake or ruin something of yours on purpose  Never Once A few 
times 

Many 
times 

No 
response 

6 Physically hurt you on purpose by pushing you down, kicking you, or hitting 
you with a hand, clenched fist, object or a weapon. Never Once A few 

times 
Many 
times 

No 
response 

7 Threaten to hurt you or your family, but did not do it.  Never Once A few 
times 

Many 
times 

No 
response 

8 Force you to do something you did not want to do such as joining a group 
in making fun of or hurting another student.  Never Once A few 

times 
Many 
times 

No 
response 

9 Tell lies about you or spread rumors or stories to other students or a 
teacher that were not true.  Never Once A few 

times 
Many 
times 

No 
response 

If all of the responses to Questions 1–9 are "Never" => Jump to Part 2          

 
 

10 

 
 
Who usually did these things we just talked about, was it a fellow pupil, a 
teacher or someone else? 

 
 

Pupil 

 
 

Teacher 

 
Someone 

else 

 
No 
response 

 

 
 

11 

 
 
If it was someone else, was this person at the school or outside of the 
school? 

 
 

At the 
school 

 
Out of 

the 
school 

 
No 

response 
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12 
Please think about this past week. Did you experience any of these things 
we just talked about during the past week?    Yes No No response 

13 Did you tell anyone about it? Yes No No response 

14 Who did you tell?  Write Response No response 

PART 2 Corporal Punishment Victimization 

Corporal Punishment Scenario Now we will discuss the second short story.  Listen carefully to the story and after I read it we will discuss 
the story together and I will ask you a few questions. 

Corporal Punishment - Boy, Age 8-12 

Peter has just joined P6.  Peter loves school and makes high marks.  Peter knew that he would please his new teacher in school, Mr. Paul. One 
day in his new class, Peter's classmate John raised his hand to answer a question.  John’s answer was incorrect and Mr. Paul walked over to John 
and hit him on the head with his hand. This made Peter afraid of his teacher. The next day, John and Peter were working together on a group 
project and Mr. Paul heard them talking.  Mr. Paul shouted at both of them and told them to stand in the corner.  They had to stand in the 
corner the rest of the day and were not allowed to go for break.  Peter was embarrassed to stand in the corner in front of his new classmates in 
school.  The next day Peter gave the wrong answer to a question. As punishment he was required to carry heavy buckets of water from the 
school to Mr. Paul’s house every day for two weeks.  Peter is no longer happy to go to school.   
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CPQ1 

SB.1 What is happening in this story? [Talk about the story together.  
This is an icebreaker and an opportunity to build trust.  You might want to 
share an experience of harsh punishment that you had as a child.  You can 
prompt the pupil about certain events in the story, ask simple questions 
and read the whole story again if you feel it is important to do so. Before 
going to the next questions, summarize the story]. To summarize, you say, 
“Peter has just joined P6 . His new teacher punishes pupils if they give incorrect 
answers. Peter had to stand in the corner all day and take water to the teacher’s 
house as punishment” 
 
Did the pupil understand the story? 

YES NO No response 

CPQ2 

Have you heard about someone in your school that experienced the same 
thing or something similar in or around the school?                                                                           Yes No No response 

 If Yes => Please tell me about this this Genuinely listen, but do not write 
response No response 

CPQ3 

Has anything like this ever happened to you or to a close friend of yours 
or family member? Yes No No response 

If Yes => Please tell me about this this Genuinely listen, but do not write 
response No response 

CPQ4 
Has anything like this ever happened to you?                  Yes No No response 

If Yes => Please tell me about this Genuinely listen, but do not write 
response No response 

LET'S BEGIN PART 3 Please tell me how many times a TEACHER did the following things to you during this term. Please tell me or indicate by 
pointing if this "Never" happened in this term, if it happened “Once,” if it happened "A few times," or if it happened "Many times."  [Note:  Point 
to the different response options on the stimulus sheet as you say them]  
 
Please tell me how many times in this term a TEACHER........ 
 

15 Shouted things at you in front of your classmates that humiliated you Never Once A few 
times 

Many 
times No response 
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16 Hit you with a hand or closed fist on any part of your body including your 
head, face, hand, chest or leg. Never Once A few 

times 
Many 
times No response 

17 Hit you with any type of object such as a cane, stick, belt or book Never Once A few 
times 

Many 
times No response 

18 Pulled or twisted your ear Never Once A few 
times 

Many 
times No response 

19 Made you stand or kneel in a way that hurts or for a long period of time. Never Once A few 
times 

Many 
times No response 

20 Made you work at the school as punishment Never Once A few 
times 

Many 
times No response 

21 Made you work at the teacher’s house as punishment Never Once A few 
times 

Many 
times No response 

If all of the responses to Questions 15–21 are "Never" => Jump to Part 3          

22 Please think about this past week.  Did you experience any of these things 
that we just talked about during the past week?  YES NO No response 

23 Did you tell anyone about it?  YES NO No response 

24 Who did you tell?  Write Response No response 

PART 3 Sexual Harassment and Sexual Violence 
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Sexual Violence Scenario Now we will discuss the third short story.  Listen carefully to the story and after I read it 
we will discuss the story together and I will ask you a few questions. 

Sexual Harassment Scenario 

Helen walks to school every day with other girls in the village.  Boys walk to school also but not with the girls.   Sometimes the boys yell things at 
the girls like, “hey beautiful, will you marry me?”   All the boys laugh and sometimes the girls laugh too.  One day one of the boys named John 
came up to Helen in the group and grabbed her blouse and pinched her bottom and ran back to the group of boys who all laughed.  From then 
on, Helen tried to hide when she saw John on the way to school, but he still picked on her and often shouted at her, saying things like “sexy 
girl ,” “marry me Helen,” or “come home with me Helen” in front of the other boys who always got a good laugh.  One day he pulled her blouse 
up, exposing her breasts.  Helen’s friend Gladys went over to the boys and told John to leave Helen alone and said she was going  to report him 
to the teacher if he didn’t stop bothering Helen.   

SHVQ1    

SB.1 What is happening in this story? [Talk about the story together.  
This is an icebreaker and an opportunity to build trust.  You might want to 
share an experience of harassment that you had as a child.  You can 
prompt the student about certain events in the story, ask simple questions 
and read the whole story again if you feel it is important to do so. Before 
going to the next questions, summarize the story]. To summarize, you say, 
“Helen walks to school every day.  On the way a boy named John bothers Helen 
by saying bad things and grabbing at her. Her friend Gladys stands up for her 
when John pulls her blouse up.” 
 
Did student understand scenario?    

YES NO No response 

SHVQ2 

Have you heard about someone in your school that experienced the same 
thing or something similar in or around the school?                                                                            Yes No No response 

If Yes => Please tell me about this this Genuinely listen, but do not write 
response No response 

SHVQ3 

Have you seen a student being treated this way at school by other 
students?                                  Yes No No response 

If Yes => Please tell me about this this   Genuinely listen, but do not write 
response No response 
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SHVQ4 

Has anything like this ever happened to a close friend of yours or a family 
member? Yes No No response 

If Yes => Please tell me about this this Genuinely listen, but do not write 
response No response 

SHVQ 
5 

Has anything like this ever happened to you?   Yes No No response 

If Yes => Please tell me about this this Genuinely listen, but do not write 
response No response 

LET'S BEGIN PART 4.  During this term how many times did ANYONE do any of the following things to you when you were at school or when 
you were traveling to or from school and you did not want them to?  Please indicate if this "Never" happened this term, if it happened “Once,” if 
it happened "A few times," or if it happened "Many times." 
 
During this term how many times did ANYONE...... 
 

25 Make sexual comments about you, your body or your clothes (for only P5 
pupils) Never Once A few 

times 
Many 
times No response 

26 Make sexual gestures at you or looked at you in a sexual way  (for only P5 
pupils) Never Once A few 

times 
Many 
times No response 

27 Make love proposals to you that upset you  Never Once A few 
times 

Many 
times No response 

28 Show you or gave you sexual pictures or showed you sexual videos (for 
only P5 pupils) Never Once A few 

times 
Many 
times No response 

29 Spread sexual rumors and lies about you  (for only P5 pupils) Never Once A few 
times 

Many 
times No response 

30 Spy on you when you were not fully dressed such as when you were 
changing clothes or in the toilet at your school  Never Once A few 

times 
Many 
times No response 

31 Has anyone at school or when going to and from school ever forced you 
to look at their butt, breasts or private parts and you didn’t want them to?  Never Once A few 

times 
Many 
times No response 
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32 Pull at your clothing to see your underwear or your body  Never Once A few 
times 

Many 
times No response 

33 Force you to kiss them and you didn't want them to  Never Once A few 
times 

Many 
times No response 

34 Touch, grabbed or pinched your butt, breast or private parts  Never Once A few 
times 

Many 
times No response 

35 Try to get you to touch their private parts but you didn't do it  Never Once A few 
times 

Many 
times No response 

36 Force you to touch their private parts  Never Once A few 
times 

Many 
times No response 

37 Try to get you to do something sexual with them other than kissing, but 
you didn't do it? (for only P5 pupils) Never Once A few 

times 
Many 
times No response 

38 Force you to do something sexual with them other than kissing (for only 
P5 pupils) Never Once A few 

times 
Many 
times No response 

39 Offer to give you a ride in their taxi, motorbike or bicycle if you did 
something sexual like kissing or bad touching in exchange Never Once A few 

times 
Many 
times No response 

40 Offer to give you food or a drink if you did something sexual like kissing or 
bad touching in exchange  Never Once A few 

times 
Many 
times No response 

41 Offer to give you something like a cell phone, air time, radio or jewelry if 
you did something sexual like kissing or bad touching in exchange  Never Once A few 

times 
Many 
times No response 

42 Offer to give you good marks if you did something like kissing or bad 
touching sexual  Never Once A few 

times 
Many 
times No response 
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43 Threaten to give you bad marks if you didn't do something like kissing or 
bad touching sexual  Never Once A few 

times 
Many 
times No response 

If all of the responses to Questions 25 - 43 are "Never" => You are done  

  
44 

 
Who usually did these things we just talked about, was it a fellow pupil, a 
teacher or someone else? 

 
 

Pupil 
 

 
 

Teacher 
 

 
Someone 

else 
 

 
 

No 
response 

 

 

 
45 

 
If it was someone else, was this person at the school or outside of the 
school? 
 

 
 

At the 
school 

 

 
Out of 

the 
school 

 

 
No 

response 
 

 
 
l 

 

46 Please think about this past week.  Did you experience any of these things we 
just talked about during the past week?                                            YES NO No Response 

     47 
 
 
     48 

Did you tell anyone about it?   YES NO No response 

Who did you tell?  Write response No response 

 
 
 



 1 

Survey of Attitudes and Beliefs:  School Personnel 

Instructions 

Hello. My name is [INSERT NAME] and I am working for the USAID/Uganda Literacy Achievement and Retention Activity in 
collaboration with the Ministry of Education, Science, Technology and Sports.  In this interview I am going to read you some statements 
about your school. If you agree with the statement say AGREE.  If you don't agree with the statement say DISAGREE.  If you are not sure 
you may tell me that you are NOT SURE. Remember, everything that we talk about here and everything that you say will be kept private. 
I will not share your name or what you say in our interview.  
 
Start time........................................................ 

Continue or Opt 
Out?  

You have given your consent to participate in this study, but you can stop at any time 
or can choose not to answer any question that makes you feel uncomfortable. If at any 
time you become upset, there is a trained counselor here who you can speak with 
confidentially. Would you like to continue? 

YES NO 

 Ok let’s practice. 

PRACTICE ITEM 1 Blue is very beautiful color.  Do you agree with this statement or disagree? If you Agree, say AGREE.  If you do not agree, say DISAGREE.  If you 
are not sure, tell me you are NOT SURE.  

PRACTICE ITEM 2  Cake is very good to eat.  Do you agree with this statement or disagree? If you Agree, say AGREE.  If you do not agree, say DISAGREE.  If you are 
not sure, say NOT SURE 

 Ok, are you ready? Let’s go on. 

Common 
Identifier 

Item 
Number Attitude Statements Responses 

GNH01 1 Only men, should work for pay outside the home Agree Disagree Not 
Sure 

No 
response 

GNS10 2 It is not a problem for a girl to act or dress more like a boy Agree Disagree Not 
Sure 

No 
response 

PR01 3 Girls like it when boys tease and make fun of them Agree Disagree Not 
Sure 

No 
response 

GNH02 4 If the father and mother both work, fathers should participate in cooking and cleaning Agree Disagree Not 
Sure 

No 
response 
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GNS01 5 It is acceptable for a girl to get married before she is 18 years old Agree Disagree Not 
Sure 

No 
response 

PR02 6 Even if a boy is tempted by the way a girl is dressed, the boy should not assume  the 
girl wants attention Agree Disagree Not 

Sure 
No 

response 

GNH03 7 In a home, the wife should participate in making decisions on spending money  Agree Disagree Not 
Sure 

No 
response 

GNS02 8 Girls should continue in school if they get married Agree Disagree Not 
Sure 

No 
response 

PR03 9 It is acceptable for girls to have sex with older men if they want things such as a cell 
phone, money or jewelry  Agree Disagree Not 

Sure 
No 

response 

GNS03 10 Girls and boys should be treated equally in the classrooms by their teachers  Agree Disagree Not 
Sure 

No 
response 

GNH04 11 It is acceptable for a woman to disagree with her husband Agree Disagree Not 
Sure 

No 
response 

GNS04 12 Girls are generally more intelligent than boys Agree Disagree Not 
Sure 

No 
response 

PR04 13 It is acceptable for a teacher to get a pupil pregnant if he marries her Agree Disagree Not 
Sure 

No 
response 

GNH05 14 There are times when a man needs to beat his wife Agree Disagree Not 
Sure 

No 
response 

GNS05 15 Girls should be able to play sports at school Agree Disagree Not 
Sure 

No 
response 

PR05 16 It’s wrong for older boys and men to make sexual comments to girls when they are 
walking to and from school.  Agree Disagree Not 

Sure 
No 

response 

GNH06 17 Women should be able to own land and property Agree Disagree Not 
Sure 

No 
response 

GNS06 18 It is more important for boys than girls to do well in school Agree Disagree Not 
Sure 

No 
response 

PR06 19 Older students do not have the right to be mean to younger students. Agree Disagree Not 
Sure 

No 
response 

GNS07 20 A pregnant girl should be allowed to go to school Agree Disagree Not 
Sure 

No 
response 
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GNH07 21 The father should have more say than the mother in making family decisions Agree Disagree Not 
Sure 

No 
response 

GNS08 22 It is not a problem for a boy to act or dress more like a girl Agree Disagree Not 
Sure 

No 
response 

PR07 23 A student should try to fit in with friends, even if it means picking on another student. Agree Disagree Not 
Sure 

No 
response 

GNH08 24 A mother should tolerate violence from the father in order to keep the family 
together Agree Disagree Not 

Sure 
No 

response 

GNS09 25 Boys are usually more intelligent than girls Agree Disagree Not 
Sure 

No 
response 

OQ01 26 Do you feel it is the role of the teacher to instruct children about gender equality? Yes No Not 
Sure 

No 
response 

OQ02 27 Do you feel it is the responsibility of the teacher to take action to eliminate sexual 
violence in your schools?   Yes No Not 

Sure 
No 

response 
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Survey of Attitudes and Beliefs:  Parents and Caregiver 

Instructions 

Hello. My name is [INSERT NAME] and I am working for the USAID/Uganda Literacy Achievement and Retention Activity in collaboration 
with the Ministry of Education, Science, Technology and Sports.   In this interview I am going to read you some statements about your 
school. If you agree with the statement say AGREE.  If you don't agree with the statement say DISAGREE.  If you are not sure you may 
tell me that you are NOT SURE. Remember, everything that we talk about here and everything that you say will be kept private. I will not 
share your name or what you say in our interview.  
 
Start time........................................................ 

Continue or Opt 
Out?  

You have given your consent to participate in this study, but you can stop at any time or 
can choose not to answer any question that makes you feel uncomfortable. If at any 
time you become upset, there is a trained counselor here who you can speak with 
confidentially. Would you like to continue? 

YES NO 

 Ok let’s practice. 

PRACTICE ITEM 1 Blue is very beautiful color.  Do you agree with this statement or disagree? If you Agree, say AGREE.  If you do not agree, say DISAGREE.  If you 
are not sure, tell me you are NOT SURE.  

PRACTICE ITEM 2  Cake is very good to eat.  Do you agree with this statement or disagree? If you Agree, say AGREE.  If you do not agree, say DISAGREE.  If you are 
not sure, say NOT SURE 

 Ok, are you ready? Let’s go on. 

Common 
Identifier 

Item 
Number Attitude Statements Responses 

GNH01 1 Only men, should work for pay outside the home Agree Disagree Not 
Sure 

No 
response 

GNS10 2 It is not a problem for a girl to act or dress more like a boy Agree Disagree Not 
Sure 

No 
response 

PR01 3 Girls like it when boys tease and make fun of them Agree Disagree Not 
Sure 

No 
response 

GNH02 4 If the father and mother both work, fathers should share in cooking and cleaning Agree Disagree Not 
Sure 

No 
response 
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GNS01 5 It is acceptable for a girl to get married before she is 18 years old  Agree Disagree Not 
Sure 

No 
response 

PR02 6 Even if a boy is tempted by the way a girl is dressed, the boy should not assume  the girl 
wants attention Agree Disagree Not 

Sure 
No 

response 

GNH03 7 In a home, the wife should help make decisions on spending money  Agree Disagree Not 
Sure 

No 
response 

GNS02 8 Girls should continue in school if they get married Agree Disagree Not 
Sure 

No 
response 

PR03 9 It is acceptable for girls to have sex with older men if they want things such as a cell 
phone, money or jewelry  Agree Disagree Not 

Sure 
No 

response 

GNS03 10 Girls and boys should be treated equally in the classrooms by their teachers  Agree Disagree Not 
Sure 

No 
response 

GNH04 11 It is acceptable for a woman to disagree with her husband Agree Disagree Not 
Sure 

No 
response 

GNS04 12 Girls are generally more intelligent than boys Agree Disagree Not 
Sure 

No 
response 

PR04 13 It is acceptable for a teacher to get a pupil pregnant if he marries her Agree Disagree Not 
Sure 

No 
response 

GNH05 14 There are times when a man needs to beat his wife Agree Disagree Not 
Sure 

No 
response 

GNS05 15 Girls should be able to play sports at school Agree Disagree Not 
Sure 

No 
response 

PR05 16 . It’s wrong for older boys and men to make sexual comments to girls when they are 
walking to and from school.  Agree Disagree Not 

Sure 
No 

response 

GNH06 17 Women should be able to own land and property Agree Disagree Not 
Sure 

No 
response 

GNS06 18 It is more important for boys than girls to do well in school Agree Disagree Not 
Sure 

No 
response 

PR06 19 . Older students do not have the right to be man to younger students.  Agree Disagree Not 
Sure 

No 
response 

GNS07 20 A pregnant girl should be allowed to go to school Agree Disagree Not 
Sure 

No 
response 
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GNH07 21 The father should have more say than the mother in making family decisions Agree Disagree Not 
Sure 

No 
response 

GNS08 22 It is not a problem for a boy to act or dress more like a girl Agree Disagree Not 
Sure 

No 
response 

PR07 23 A student should try to fit in with friends, even if it means picking on another student Agree Disagree Not 
Sure 

No 
response 

GNH08 24 A mother should tolerate violence from the father in order to keep the family together Agree Disagree Not 
Sure 

No 
response 

GNS09 25 Boys are usually more intelligent than girls Agree Disagree Not 
Sure 

No 
response 

OQ03 26 As a parent, what can you do to protect your children from verbal harassment that they 
may encounter at school or on the way to and from school?   Write Response No 

response 

OQ04 27 As a parent, what can you do to protect your children from physical or sexual harm that 
they may encounter at school or on the way to and from school?   Write Response No 

response 
 



FAMILY WEALTH INDEX STIMULI 
 

Question 21

 
       River or stream 

 
Well or borehole 

 
    Communal tap 

 

 

Tap in the home 

                   

 
 

A protected Spring 
 
 
 
 



 
 

  
 

Water truck Water Tanker 
 

 
 
 
 
 
 
 
 
 

Question 21b



  

Outside the house In a shed 
 
 

  
 

 
 

Inside the house 
Question 26 
 



Question 20  

 

Using firewood Using a coal pot Using a stove - gas 

 
 
 
 
 
 
 
 
 
 

 
 
 
 

 
 
 

 
  

 
                     

  
 
 

Using a stove - electricity 

 

Using a cooker Using a charcoal Stove 



Question 19  

 

A pit toilet A shared toilet A communal toilet 

 
 
 

 
 
 

A flush toilet outside your house 

  
 
 

 
 
 

A flush toilet inside your house 



  

Radio Mobile phone Television 
 

 
 

 
 

  

 

                        Computer                                        Refrigerator Question 22, 23, 27, 28, 29 
 



  

 
 
 
 
 
 
 
 
 

Bicycle  Car/truck 
 
 
 
 

   

Question 24-25 
 



FAMILY WEALTH INDEX (ADMINISTERED WITH THE LEARNER SURVEY): 

 

 

 
18) Now I would like to ask you questions about your household. does your family have 

electricity in your home?  
kakati nsaba okukubuzaayo ebibuuzo ebikwata kumaka gamwe. ewamwe mulinayo 
amasanyalaze?  
hati nkankubuuze ebibuzo ebirakwata ahaka yanyu. omuka mwineyo amashanyaraze?  
hati ninkusaba kukukaguza ebikaguzo ebikwataho omuka owanyu. haliyo 
amasanyaraze? 
 

NO YES DON’T 
KNOW/RE
FUSE 

19) What type of toilet does your family use at your 
home?  
ewamwe mukozesa kabuyonjo ya kika ki?  
omuka nimukoresa kamina ya kikaki?  
omuka owanyu mugira kyoloni ki? 

NO 
TOILET 

PIT 
TOILET 
(INCLUDI
NG 
SHARED
& 
COMMU
NAL) 

FLUSH/EAS
TERN 
TOILET 
OUTSIDE 
YOUR 
HOME 

"FLUSH/EAST
ERN TOILET 
INSIDE YOUR 
HOME" 

OTHER DON’T 
KNOW/RE
FUSE" 

20) How does your family prepare 
meals at your home? Does 
your family mostly use...  
ewamwe musinga kukozesa ki 
okufumba?  
omuka nimusinga kukozesaki 
kuteka?  
omuka owanyu, mukira 
kukozesa ki kuchumba? 

 FIREWOO
D  

 

A 
CHARCOA
L BURNER 

A 
KEROSE
NE 
STOVE" 

A GAS 
STOVE 

"AN 
ELECTRIC 
STOVE/COOK
ER" 

OTHER  DON’T 
KNOW/RE
FUSE 



21) Where do you normally get 
your water for washing and 
bathing at home?  
ewamwe mugyawa amazzi 
agokwooza n'okunaaba?  
omuka nimutaha nkahi amaizi 
agokuteka n'okwoza  
amaizi go'kwoga n'okwogya 
mugaiha nkaha? 

 river, 
stream  

 

WELL OR 
BOREHOLE  

COMMUN
AL TAP  

WATER 
PIPE / 
TAP IN 
YOUR 
HOME 
LAKE 

WATER 
TRUCK OR 
TANK 

PROTECTED 
SPRING" 

OTHERS 
(SPECIFY) 

DON’T 
KNOW/RE
FUSE 

22) Does your family have a radio?  
ewamwe mulinayo lediyo?  
omuka owanyu, mwineyo radiyo?  
omuka owanyu mugira reediyo? 

NO YES DO NOT 
KNOW/N
O 
RESPONS
E 

23) Does your family have a television?  
ewamwe mulinayo tivi?  
omuka owanyu mwineyo t.v?  
omuka owanyu mugira t.v? 

NO YES DO NOT 
KNOW/N
O 
RESPONS
E 

24) does your family have a bicycle? 
ewamwe 
mulinayo 
eggaali?  
omuka 
owanyu 
mwineyo 
egaali?  
omuka 
owanyu 
mugira 
egaali? 

 

NO YES DO NOT 
KNOW/N
O 
RESPONS
E 



25) Does your family have a motor vehicle?  
mulinayo emotoka ewamwe?  
omuka owanyu mwineyo emotoka?  
omuka owanyu mugira emotoka? 

NO YES DO NOT 
KNOW/N
O 
RESPONS
E 

26) Does your family have a kitchen inside the home?  
mulinayo effumbiro lyomunyumba ewamwe?  
omuka ekiyungu kyanyu kiri omunju?  
omuka owanyu ekichumbiro kiri omunju omunda? 

NO YES DO NOT 
KNOW/N
O 
RESPONS
E 

27) Does your family have a computer?  
ewamwe mulinayo kompyuta?.  
omuka owanyu mwineyo kompyuta?  
omuka owanyu mwinayo kompyuta? 

NO YES DO NOT 
KNOW/N
O 
RESPONS
E 

28) Does your family have a refrigerator?  
ewamwe mulinayo firiigi?  
omuka owanyu mwineyo firiji?  
omuka owanyu mwinayo firiji? 

NO YES DO NOT 
KNOW/N
O 
RESPONS
E 

29) Does anyone in your familty have a mobile phone?  
waliwo omuntu yena ewamwe alina essimu eyomungalo?  
hariho omuntu omuka aine esimu?  
haliyo omuntu wena omuka owanyu agira essimu? 

NO YES DO NOT 
KNOW/N
O 
RESPONS
E 

30) Does someone read to you at home?  
waliwo omuntu yena ewaka akusomeramu?  
hariho omuntu omuka arakushomera?  
haliyo omuntu wena omuka owarakusomera?. 

NO YES DO NOT 
KNOW/N
O 
RESPONS
E 

 



Lara Head Teacher Interview Baseline Jan 2016 

Last Updated: 1453452115000  

Enumerator Name  
 

Date and Time 
Date  
Time  

 
School Location 
District  
School Name  
School Code  
CC  

 
Head Teacher Tangerine ID Number 
Head Teacher Tangerine ID Number  

 
Head Teacher Consent 
Hello, my name is____________.  I am working with the USAID/Uganda Learning 
Achievement and Retention Activity in collaboration with the Ministry of Education and 
Sports. We are undertaking a study to better understand how children learn to read.  
  
Your school was selected through a random process and we would like your help in giving 
us some information about the school. But you do not have to take part if you do not want 
to.  Though the information acquired through this data collection process will be shared 
with the MOES with the hope of identifying areas where additional support may be 
needed, your school will not be identified by name nor will you be identified 
individually.  The name of your school and the class level and class you teach will be 
recorded, but only so that we can correctly link school, class, and learner data so as to 
analyze relationships between children’s learning and the characteristics of the settings in 
which they learn.   
  
This interview will take about 10 minutes. 
  
Do you have any questions for me now? [Answer succinctly] 
  
Do you agree to participate?   
Does the head teacher consent? ☐ 

 
Head Teacher Interview (Part 1) 



1a) What is your position at this school?  

  Head Teacher  
  Deputy Head Teacher  
  Other  

1b) If other, please specify  

  

2) [Is the head teacher male or female?]  

  Male  
  Female  

2b) How long have you been a head teacher in this or any school? ( )  

  Less than one year  
  1-3 years  
  4-10 years  
  More than 10 years  

3a) Have you received special training or taken courses that prepared you to teach reading or 
support teachers to teach reading in the past year?  

  Yes  
  No  
  Doesn't know/Refuses to respond  

3b) What is your role in promoting reading at the school? (Multiple choices possible)  

  Observing reading lessons  
  Providing materials to support reading  
  Promote team lesson planning  
  Organise meetings or workshops to discuss the teaching of reading  
  None, no role  

3c) Did you attend the USAID/RTI/MoESTS Learning Achievement and Retention Activity 
Reading Training in January, 2016? (only include reading training)  

  Yes  
  No  
  Don't know/no response  

3d) Why didn't you attend this January, 2016 training?  



  Not invited  
  Unavailable  
  Other specify  

3e) If other reason for not attending, please specify.  

  

4a) What is the language of instruction for this school for P1-P3?  

  Luganda  
  Runyankore / Rukiga  
  English  
  Runyoro/Rutooro  
  Other (specify in 4b)  

4b) If other language, specify  

  

5b) Who is responsible for reviewing teacher's lesson plans?  

  Head Teacher  
  Deputy Head Teacher  
  Other (specify)  
  No one reviews  

5c) If other person, specify  

  

6) How often are these plans reviewed?  

  Never  
  Once per year  
  Once every term  
  Once every month  
  Every week or more often  
  Don't Know / No Response  

 
Head Teacher Interview (Part 2) 

7a) In your school, who is responsible for observing teachers lessons in their classrooms?  

  No one is responsible/observes  



  Head Teacher  
  Deputy Head Teacher  
  Other (specify in 7b)  
  Don't Know / Refuse to respond  

7b) If other, please specify:  

  

8) How often are teachers observed teaching in the classroom?  

  Never  
  Once per year  
  Once per term  
  Once per month  
  Once a week  
  Don't Know / Refuse  

11) How often did the School Management Committee meet in this past year?  

  Never  
  Once a year  
  Once every 2-3 months  
  Once a month  
  Once a week  
  Don't Know / No response  

11a) Does the SMC support any activities that promote reading in the school?  

  Yes  
  No  

11a2) If yes, what kind of reading activities does the SMC support? (Enter any activities 
mentioned)  

  

11b) How many times did the Parents' Teachers' Association meet in the last term? (If beginning 
of the school year, the last term refers to third term of previous school year.)  

  Once  
  Twice  
  3 times  
  More than 3 times  
  They did not meet  



12) How many GIRL learners are enrolled in P1? "PLEASE COUNT IN REGISTER AND 
ENTER NUMBER" ([Please enter a number. Use 888 if you do not know or can not find the 
information.])  

  

13) How many BOY learners are enrolled in P1? "PLEASE COUNT IN REGISTER AND 
ENTER NUMBER" ([Please enter a number. Use '888' if you do not know or can not find the 
response.])  

  

14) [If P1 girls vs. boys not known] How many learners are enrolled in P1?  

  

15) How many GIRL learners are enrolled in P2? "PLEASE COUNT IN REGISTER AND 
ENTER NUMBER" ([Please enter a number. Use '888' if you do not know or can not find the 
response.])  

  

16) How many BOY learners are enrolled in P2? "PLEASE COUNT IN REGISTER AND 
ENTER NUMBER" ([Please enter a number. Use '888' if you do not know or cannot find the 
response.])  

  

17) [If P2 girls vs. boys not known] How many learners are enrolled in P2?  

  

18) How many GIRL learners are enrolled in P3? "PLEASE COUNT IN REGISTER AND 
ENTER NUMBER" ([Please enter a number. Use '888' if you do not know or cannot find the 
response.])  

  

19) How many BOY learners are enrolled in P3? "PLEASE COUNT IN REGISTER AND 
ENTER NUMBER" ([Please enter a number. Use '888' if you do not know or cannot find the 
response.])  

  



20) [If P3 girls vs. boys not known] How many learners are enrolled in P3?  

  
 

 



Lara Teacher Interview Baseline Jan16  

Last Updated: 1453453124000  

Enumerator Name  
 

Date and Time 
Date  
Time  

 
School Location 
District  
School Name  
School Code  
CC  

 
Teacher Tangerine ID Number 
Teacher Tangerine ID Number  

 
Teacher Consent 

Hello, my name is ____________________________.  I am working with the Learning 
Achievement and Retention Activity in Collaboration with the Ministry of Education and 
Sports.  We are undertaking a study to better understand how children learn to 
read.  Along with assessing the reading abilities of learners, we are observing and 
interviewing teachers about the teaching of reading.  

We already observed your reading lesson and thank you for allowing us to do that.  We 
would now like to ask you a few more questions about your classroom and your 
preparation and support for the teaching of reading.  

If you agree to participate in the survey, all the observations and answers that you provide 
will be kept confidential.  Though the information acquired through this data collection 
process will be shared with the Ministry of Educaiton and Sports with the hope of 
identifying areas where additional support may be needed, your school will not be 
identified by name nor will you be identified individually by name.   

You are free to choose not to answer any question and you can stop the interview at any 
time, ask me to clarify questions or ask me to repeat something you did not hear or 
understand.  You can also withdraw from the survey at any time however, observing your 
class and your honest answers to our questions will help us understand better how 
learners learn to read.  We greatly appreciate your cooperation.  

  



This interview will take about 20 minutes.  Do you have any questions for me now? 

Do you agree to participate?   

  
  
  
  
Does the teacher consent? ☐ 

 
Teacher Interview - Part 1 

1) Class taught:  

  P1  
  P2  
  P3  
  P4  

2a) Stream or name of class (This may be a letter (1a or 1b) or a word (such as 1 green or 1 
elephant))  

  [a]  
  [b]  
  [c]  
  [d]  
  Other  
  Not applicable/only 1 stream  

2b) If other, please specify  

  

3) [Is the teacher male or female?]  

  Male  
  Female  

4a) What is your first (maternal) language or mother tongue?  

  Luganda  
  Runyankore/Rukiga  
  English  
  Runyoro/Rutooro  
  Other (specify in 4b)  



4b) If other, please specify:  

  

5a) What is the language of instruction in P1-P3 in the school?  

  Luganda  
  Runyankore/Rukiga  
  English  
  Runyoro/Rutooro  
  Other (specify in 5b)  

5b) If other, please specify:  

  

6) Do you speak this language?  

  Yes  
  No  
  No response  

8) Have you received any instruction on teaching in this language?  

  Yes  
  No  
  No response  

9a) Is this the same language that you use for teaching most of the time?  

  Yes  
  No  
  No response  

9b) If no, what language do you use for teaching most of the time?  

  Luganda  
  Runyankore Rukiga  
  English  
  Runyoro/Rutooro  
  Other (please specify)  

9c) If other, please specify.  

  



10a) What is your highest level of academic or professional qualification?  

  Grade III/Teaching Certificate  
  Grade V/Diploma  
  Degree  
  Other (specify in 10b)  
  Don't Know / Refuse  

10b) If other, please specify:  

  

11) How many years have you been teaching this class? ([Please enter a number] )  

  

11b) Did you teach in this school last year?  

  Yes  
  No  

 
Teacher Interview - Part 2 

1) Have you attended any in-service training on how to teach reading?  

  Yes  
  No  
  Don't Know / Refuse  

1c) Did you attend the USAID/RTI/MoES Learning Achievement and Retention Activity 
Training in January, 2016?  

  Yes  
  No  
  Don’t know no response  

1cii) Why didn’t you attend this January 2016 LARA/MoES training?  

  Not invited  
  Unavailable  
  Other specify  

1cii other) If other reason for not attending, please specify.  

  



1e) If you attended other reading training, what kind of reading training did you attend? (name of 
sponsoring organization, title or topic of training)  

  

2) Have you been able to apply what you learned in the reading training session(s)?  

  Yes  
  No  
  Did not attend any reading training  
  Don't Know / Refuse  

3a) If NOT, what prevents you from applying what you learned in the classroom? ([Do not read 
options out loud. Mark all that apply])  

  Not enough materials  
  No support  
  Not enough time  
  Need more training and support  
  Too many students  
  Don't Know / Refuse  
  Other  

3b) If other, please specify.  

  

4) Do you keep a register of learner attendance?  

  Yes  
  No  

5a) Could I please see your learner attendance register? ("Check yes if teacher shows register of 
attendance.")  

  Yes  
  No  

5b) [Attendance records taken last week?] ("Check to see if last week's attendance was taken. 
Tick yes even if it was only taken for one day.")  

  Yes  
  No  

5c) [Record number of learners absent one or more days last week:] ([Please enter a number])  



  

7) Does the head teacher, deputy head teacher, or anyone else at the school ever check or review 
your lesson plans?  

  Yes  
  No  
  Don't Know / Refuse  

8) If YES, how often are lesson plans reviewed?  

  Once a year  
  Once per term  
  Once every month  
  Once every week  
  Daily  
  Don't Know / Refuse  

 
Teacher Interview - Part 3 

2) How frequently does your head teacher, deputy head teacher, subject head or someone else at 
the school observe your teaching?  

  Never  
  Once a year  
  Once every term  
  Once every month  
  Once every week or more frequently  
  Don't Know / Refuse  

3) How often did a Coordinating Center Tutor (CCT) observe you teaching in class last year?  

  Never  
  Once a year  
  Once every term  
  Once every month  
  Once every two weeks  
  Once every week or more often  
  Don't Know / Refuse  

5) Did the CCT offer support in teaching reading?  

  Yes  
  No  
  Don't Know / Refuse  



8a) What kind of support would be most useful for you to improve your ability to teach reading? 
([Mark all that apply])  

  Training  
  In-class support  
  Materials  
  Observation and feedback  
  Don't Know / Refuse  
  Other (specify in 8b)  

8b) If other, please specify:  

  

9) Are you aware of learners with special needs in your class?  

  Yes  
  No  
  Don't Know / Refuse  

10a) What kind of special needs do you see among the learners in your class?  

  Hearing impaired  
  Visually impaired  
  Mentally impaired  
  Other (specify in 10b)  

10b) If other, please specify:  

  
 

 



Lesson/Classroom Tool 
Date and Time 
Instructions:  
  
1. The deployment plan will provide you with the school and class/teacher to be observed/interviewed. 
2. Introduce yourself to the teacher (see below) and obtain permission to observe a reading lesson and conduct a 
follow-up interview with the teacher.  
3. Schedule the interview with the teacher at a convenient time after class or during break. 
4. The observation must be completed in class during a reading lesson.  If the teacher indicates that there is not a 
separate reading lesson, ask to observe a lesson that focuses on reading or literacy.  Observe at least 30 minutes of 
the reading lesson. 
5. Sit at the back of the class where you are able to observe both the teacher and the students.  Be unobtrusive. Do 
not interrupt the lesson nor show any reaction to what occurs. 
6. After the reading lesson ends, there are questions that require interaction with the teachers and learners.   
Year........................... Month................................Day.......................................................... 
 
 
 
District...........................School Name............................EMIS#...................CC.................... 

Consent 
Hello, my name is____________.  I am working with the USAID/Uganda Literacy Achievement 
and Retention Activity (LARA) in collaboration with the Ministry of Education Science 
Technology & Sports. We are observing and interviewing teachers in this district about the 
teaching of reading. We would like to observe a reading lesson taught and later ask you questions 
about reading.    
  
If you agree to participate in the survey, all the observations and answers that you provide will be 
kept confidential. You are free to choose not to answer any question that you would prefer not to 
answer. You can stop the interview at any time, ask me to clarify any question, or ask me to 
repeat something you did not understand. You may also choose to withdraw from the survey at 
any time. However, observing your class and your honest answers to our questions will help us 
understand better how students learn to read and the support they receive.  We greatly 
appreciate your cooperation. 
  
First we will observe a lesson that you conduct on reading, and then we will interview you.  The 
interview will take about 20 minutes. 
  
Do you have any questions for me now? [Answer succinctly].   
Does teacher agree to participate in the survey? 
 
Yes  
No 



Part 1: Introduction and Teacher Identification 
Teacher Identification Information (complete this before the lesson begins with information from the head teacher 
and/or teacher)  
 
1) Which class is being observed: 
P1 
P2 
P3 
P4 
If there is more than one stream in any class, we need to know the name of the stream, P1A or P1B or 
P1orange for example 
 
2a) Which stream of class (or name of class) is being observed: 
[a] 
[b] 
[c] 
Other specify in 2b 
 
2b) Other........................................ 
Not applicable -- only one stream 
 
3) Subject of class being observed 
Reading (literacy 1) 
writing (literacy 2) 
 
4) Total number of students registered in Class........................... 
Teacher should get information from class register 
 
5) Number of boys registered in Class.......................................... 
 
 
6) Number of girls registered in Class........................................... 
 
7) Local language school uses for instruction in P1-P3 
Luganda 
Runyankore/Rutooro  
Runyoro/Rutooro 
Other (specify in 8) 
 
8) Other local language school uses for instruction in P1-P3...................................... 
 
 
 
 



9) Language teacher uses for instruction 
 
Same as school 
Other local language (specify in 10) 
English 
 
10) Specify as in 9....................................................... 

 
Part 2: Classroom Environment 
Classroom Environment (Complete this section based on your own observation before teacher begins lesson.) 
 
1) How many learners have seats?  
Fewer than half have seats 
More than half have seats 
All have seats 
No Seats 
 
2) Learners' work is displayed in the room/space or on the walls 
Yes 
No 
Not applicable 
 
3) Is there adequate light in the classroom to read? 
Yes 
No 
 

Part 3A: Real-time Lesson Observation 
Class Start-up (select “observed” only once as the action first occurs.  At end of observation, select 
actions that were not observed).  Please note the time the class starts in order to determine how long the 
lesson lasted.   

0) Class being focused on 
P1 
P2 
P3 
P4 
 
1) Teacher guides students to….read words from printed material or book (individual reading of printed 
material)? 

 
 



Observed 
Not observed 
 
2) Teacher guides students to read words/texts from the chalkboard 
Observed 
Not observed 
 
3) Teacher guides students to….make correct letter sounds 
Observed 
Not observed 
 
4) Teacher guides students to….differentiate between letter name and the correct letter sound 
Observed 
Not observed 
 
5) Teacher guides learners to see words as made up of syllables (writes words by syllables on board e.g. 
"ki-tten").  
Observed 
Not observed 
 
6) Teacher guides learners to "beat the word" - clap/beat/tap/stamp the syllables of words 
Observed 
Not observed 
 
7) Teacher guides students to….Blend letter-sounds to form syllables and words? 
Observed 
Not observed 
 
8) Teacher guides learners to discuss a picture in their books 
Observed 
Not observed 
8b) Teacher guides learners to....find a story in their books and read it while finger pointing at words 
Observed 
Not observed 
 
8e) Learners answer questions about the story  
Observed 
Not observed 
 
8f) Teacher guides learners to....discuss concepts related to the weekly sub-theme 
Observed 
Not observed 
 
8h) Teacher guides learners to....formulate questions that might be answered in the text 
Observed 
Not observed 



 
8j) Teacher guides learners to....respond correctly to questions 
Observed 
Not observed 
 
8l) Teacher guides learners to....read story silently 
Observed 
Not observed 
 
9) Teacher...praises or compliments students 
Observed 
Not observed 
 
10) Teacher assesses some learners during class (checks exercise books, gets learners to read/write 
individually) 
Observed 
Not observed 
 
11) Teacher uses…blackboard/chalkboard 
Observed 
Not observed 
 
12) Teacher uses...supplementary reading materials 
Observed 
Not observed 
 
13) Girls and boys were given equal chances to answer questions?  
yes 
no 
 
14) Teacher taught lesson in official school language for P1-P3?  
All of the time 
some of the time 
not at all 
 
15) How long was the lesson? ................................................................................ 
 
16) What DAY is being taught in the observed lesson? ASK AFTER THE LESSON 
day 1  
Day 2  
Day 3 
Day 4 
Day 5 
Don't know 
 

 



Part 3B: Post-lesson Observations 
1) Total number of learners attending class............................................................ 
 
 
2) Total number of boys attending class................................................................. 
[Have boys stand up. Count] 
 
 
3) Total number of girls attending class................................................................. 
[Have girls stand up. Count] 
 
 
 
4) How many learners have textbook or printed material?  
[Ask children to hold up textbook. Count] 
All 
Half or more than half 
Less than half 
None 
 
5) The language of the text book or printed material 
.............local language being used by teacher 
.............English 
.............other language 
 
6) How many learners have an exercise book? 
[Ask children to hold up an exercise book. Count] 
All 
Half or more than half 
Less than half 
None 
 
7) How many learners have pencil or pen? 
[Ask children to hold up pencil or pen. Count] 
All 
Half or more than half 
Less than half 
None 
 
8) Are there other books accessible for children to read in the class? 
None 
Fewer than 20 books 
More than 20 books 
 
9) Are there regular exercises completed by the learners?  



Look at the exercise books collected to answer this question. Are there recent exercises 
completed in the learner books? 
Yes 
No 
 
10) Has the teacher marked the exercise books in the last week? 
Check the exercise books you collected. Has the teacher written a grade or comments in the book 
in the past week?  
Yes 
No 
 
 
11) Has the teacher taught the lesson as indicated in the lesson plan?  
Ask the teacher to see his or her lesson plan for this lesson before answering.  
Yes 
Partly 
Not at all 
No lesson plan 
 
12) Does the lesson plan include aspects of appropriate reading methodology?  
Yes 
No 
 
12a) Does the lesson plan follow the LARA reading guide?  
Ask to see the LARA reading guide and ask to see the lesson that was followed for this lesson.  
Yes 
No 
No LARA reading guide 
 
13) Is there evidence of regular lesson planning?  
Look at previous lesson plans and see if there are developed plans with sequential dates, etc.  
Yes 
No 
 
14) Does the teacher have any records of learner assessment?  
Ask teacher to see these records. Do they include learner marks on aspects of reading?  
Yes, with learner marks on aspects of reading 
Yes, but no learner marks on aspects of reading 
No records 
 
15) Are the assessment records current and include input for most learners?  
Check the assessment records 
Yes 
No 
 

 



School Inventory Tool 
 
Year........................... Month................................Day.......................................................... 

 
 
District.........................School Name............................EMIS#...................CC...................... 
 
 
1) Does the school have electricity? If YES, is it functioning today? 
No  
Yes, but not functioning today  
Yes, and functioning today 
 
3) What is the source of water for the school?  
None  
Well water 
Hand Pump/bore hole 
Tap 
Rain barrel/tank 
Other, list other in question 3a 
 
3a) Other source of water 
 
4) Are there functioning toilets/latrines? 
[A Functioning Toilet Is One That Can Be Used; If a Flush Toilet, the Flush Mechanism Is 
Working, If Pit Toilet Not Full] 
Yes 
No 
 
5) Are there private/separate toilet facilities for girls and boys? 
Yes 
No 
 
6) Is there a school library? If YES, are students using the library at the time of visit? 
 
No, there is no library 
Yes, but no students are using it 
Yes, and students are using it 
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ANNEX C: INTERRATER 
RELIABILITY RESULTS 

The assessors who participated in the baseline went through a four-day 
training that reinforced their skills in the administration of EGRA, teacher and 
head teacher interviews, rapport building and sampling. In addition assessors 
were required to take both English and local language Inter Rater Reliability 
(IRR) tests. Two round of IRRs were administered (i.e. IRR1 and IRR2) 
during the course of the training. The purpose of the IRRs was to ascertain 
the extent to which assessors agree in their scoring on the same test. The 
accuracy and consistency of assessors is very critical to the reliability of 
EGRA data.   

Before the training, Data Quality Assurance Officers (DQAs) worked with the 
Literacy Achievement and Retention Activity and SHRP M&E teams to 
prepare and pre-code errors into an assessment sheet (called the “Gold 
Standard”) for each language. Using the Gold Standard, two DQAs - one 
acting as a pupil and the other acting as an assessor - were video-taped 
simulating EGRA administration. During the training, the videos were played 
and assessors were required to score using the IRRs uploaded on their 
tablets. The scoring was done at an item level. The English IRRs were 
administered in the plenary (to 45 assessors) while the ones for local 
language were administered in small language groups of 15 assessors per 
language. Each assessor saved and uploaded their results which were 
downloaded by the Data Manager and the Literacy Achievement and 
Retention Activity and SHRP M&E teams to analyze and establish whether 
the assessors’ scoring agrees with the Gold Standard. As shown by the 
overall scores for IRR2 in Figure 27 below, we had at least 97% agreement 
between assessors on the scoring of the same tests by the end of the 
training, which illustrates a high degree of consistency and accuracy among 
the assessors.  
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Figure 27. Summary of the IRR results by language 
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ANNEX D: TECHNICAL DETAILS 
ON INSTRUMENT RELIABILITY 
AND VALIDITY TESTING 

Internal Consistency of Pupil Surveys 

Internal consistency (Cronbach, 1951) is the average correlation of all 
possible half-scale divisions and is frequently provided in published 
assessment psychometrics. In other words, it provides an understanding of 
the general agreement of different items on the same assessment that are 
trying to measure the same construct. For example, the bullying and other 
forms of non-sexual violence section of the pupil experiences survey all ask 
questions to establish an overall construct of the section, thus pupils should 
be responding consistently according to their experience of perceptions of 
bullying and non-sexual violence. The range of the internal consistency 
statistic is from zero to one, where higher values are desired and a value of 
zero indicates inconsistency of measurement. As a general guideline, 
Cronbach’s alpha should be at least 0.70 for adequacy, and coefficients 
closer to 1 indicate a good assessment (Aron, Aron, & Coups, 2013).). 

Table 27 shows that the Cronbach’s Alpha for the pupil experiences section 
to be good, with Alpha scores of at least 0.75. The pupil attitudes and school 
climate sections have much poorer scores, none over 0.70. This is telling us 
that the individual pupils are not being consistent in their responses to the 
questions in the section. 

Table 27. Cronbach’s Alpha Coefficients for SRGBV Questionnaire Sections 

Survey Number of 
Questions 

Cronbach’s 
Alpha 

Pupil Attitudes Survey 25   

Gender Norms at Home 8 0.41 

Gender Norms at School 10 0.44 

Power Relations 7 0.39 

Pupil School Climate Survey 51   

Belonging & Diversity 11 0.52 

Pupil-Pupil Relations 7 0.34 
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Survey Number of 
Questions 

Cronbach’s 
Alpha 

Teacher-Pupil Relations 6 0.32 

Discipline and Fairness 8 0.43 

Safety 11 0.60 

Child Protection Structures 8 0.36 

Pupil Experiences Survey 36   

Bullying 9 0.79 

Corporal Punishment 8 0.75 

Sexual Harassment & Violence 19 0.90 

 

As an example of the inconsistent responses, we can look at a few of the 
pupil-pupil relations questions. Two questions asked “Pupils get along with 
each other” and “Pupils care about each other” have a high level of 
agreement as shown in Table 28, which indicates 88% of pupils agree with 
both statements. 

Table 28. Cross-tabulation of “Pupils get along with each other” and “Pupils 
care about each other” 

  Pupils get along with each other 
  Disagree Agree Total 

Pupils care about each other 

Disagree 73 (1.5%) 282 (6.0%) 355 (7.5%) 

Agree 195 (4.1%) 4187 (88.4%) 4382 (92.5%) 

Total 268 (5.7%) 4469 (94.3%) 4737 (100.0%) 

 

However, if we look at the responses to “Pupils often threaten and call other 
pupils names” with “Pupils care about each other,” we get a less predictable 
results as shown in Table 29. For two questions measuring the same 
construct, it seems odd that only 42.9% of the pupils agree that pupils care 
about each other and disagree that pupils often threaten and call each other 
names. The likely reason explanation is that pupils were often confused with 
negatively posed questions and still responded “Agree”, which was observed 
by some assessors. Annex I shows the other frequencies of questions such 
as this, where if the pupils were perhaps responding consistently, more would 
have disagreed with the statement “Pupils often threaten and call other pupils 
names” and agreed with “Pupils care about each other”, but only 43% did. 
This information will be used for analyzing and adjusting assessment items.  
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Table 29. Cross-tabulation of “Pupils get along with each other” and “Pupils 
often threaten and call other pupils names” 

  Pupils often threaten and call other pupils names 
  Disagree Agree Total 

Pupils care about each other 

Disagree 117 (2.5%) 241 (5.2%) 358 (7.7%) 

Agree 2001 (42.9%) 2307 (49.4%) 4308 (92.3%) 

Total 2118 (45.4%) 2548 (54.6%) 4666 (100.0%) 

 

In the pupil-pupil section there are two negatively posed questions out of 
seven total. On removing these two questions, the alpha score increases 
from 0.34 to 0.45. This statistic is better, but still not acceptable. 

The final explanation why these questions do not produce a high Alpha score 
is due to their all being dichotomous variables in a high level of agreement 
and as such a lack of variability is impacting the Alpha score, in much the 
same way two dichotomous questions with a high level of agreement will 
produce a low Pearson’s correlation coefficient. 

Table 30 shows the percent agreement for the five positively phrased 
questions in the pupil-pupil section. The percent agreement is not less than 
84% but correlation coefficients not higher than 0.336, indicating low 
variability amongst the dichotomous variables. 

Table 30. Percent Agreement for Five Positively Phrased Pupil-Pupil Section 
Questions 

Question 
1. "Pupils 
care about 
each other" 

2. "Most pupils 
have a friend they 

can talk to" 

3. "Pupils get 
along with 

each other" 

4. "Pupils treat 
each other with 

respect" 
2. "Most pupils have a 
friend they can talk to" 92% (r=0.076)    

3. "Pupil get along with 
each other" 88% (r=0.184) 91% (r=0.116)   

4. "Pupils treat each 
other with respect" 85% (r=0.336) 84% (r=0.026) 85% (r=0.191)  

5. "Pupils are taught 
they should care about 
how others feel" 

84% (r=0.143) 86% (r=0.148) 85% (r=0.148) 80% (r=0.087) 

 

While it is a positive outcome that these remaining questions all indicate a 
strong association and thus seem to indicate a connecting construct of a 
pupil to pupil index, these questions all have high percentages (usually 90% 
or more) of pupils agreeing with whatever statement is read to them, resulting 
in what is what is called a “ceiling effect”. In that regard, it is going to be 
challenging to show impact of SRGBV by improving these scores on the 
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follow-up evaluation. They are also describing a school environment that 
seems “a little too good”. In that regard, it would be good to review the 
interview protocol as it is possible that a portion of pupils are mostly just 
agreeing with whatever question is posed by the interviewer. This would also 
explain the odd results in the negatively phrased questions. 

ADAPTATION OF THE SRGBV INSTRUMENTS FOR THE 
LITERACY ACHIEVEMENT AND RETENTION ACTIVITY 
CLUSTER 1 BASELINE STUDY 

Introduction 

The underpinning hypothesis of the Literacy Achievement and Retention 
Activity in Uganda is: “If there is a positive and supportive learning 
environment where teachers deliver quality instruction and are themselves 
supported, pupils are positively encouraged in both their academic and social 
development, and there is no tolerance for violence, then pupil retention 
across the primary grades, and learning outcomes will be improved.” 

Three intermediate results support the achievement of Literacy Achievement 
and Retention Activity Result 2, “Improved retention in primary schools.”  
These are: 

IR 2.1. Improved capacity of the education system to implement 
SRGBV-related policies 

IR 2.2. Schools strengthened to provide a positive and supportive 
school climate for learning 

IR 2.3 Strengthened community commitment and capacity to support 
SRGBV prevention and response programs 

The baseline and subsequent studies for evaluating the impact of Literacy 
Achievement and Retention Activity Result 2 interventions are designed to 
collect the data needed to measure performance on the key outcome 
indicators of these intermediate results. These include:  

• Extent of pupil reported experience of SRGBV in this term28.” 

• Teacher attitudes about gender equality 

• Pupil attitudes about gender equality 

• Pupil perceptions of the school climate 

• Parent/caregiver attitudes about gender equality 

                                                
28 Note, these data are collected at the very end of a term and therefore, the reference to the timeframe is stated 
“this term” rather than “the past term.”  
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With USAID approval, the Literacy Achievement and Retention Activity M&E 
Team adapted five instruments that have previously been drafted by USAID 
for inclusion in the SRGBV Measurement Toolkit being developed under the 
Opportunities for Achievement and Safety in Schools Program, USAID 
Bureau for Africa, Office of Sustainable Development.  These instruments 
included:  

• Survey of Pupil Experiences of SRGBV 

• Survey of Pupil Perceptions of School Climate 

• Survey of Gender Attitudes:  Pupil  

• Survey of Gender Attitudes: School Personnel 

• Survey of Gender Attitudes: Parents and Caregivers 

The adaptation of the above survey instruments involved three stages, as 
follows:  

• Pre-pilot Adaptation and Translation 

• Adaptations informed by the Pilot Study, including cognitive 
interviewing 

• Final revisions based on item analyses conducted using the baseline 
data 

Adaptations implemented at each stage informed the final set of Result 2 
instruments that will be used to track performance related to the Literacy 
Achievement and Retention Activity Result 2 interventions in Cluster 1 
Schools. These are discussed according to the above stages. 

Pre-pilot adaptation and translations 

The pre-pilot stage involved a review of the original item set for all of the 
instruments for contextual relevance and appropriateness for the target age 
groups. The translations into Luganda, Runyoro-Rutooro, and Runyankore-
Rukiga also took place in this stage.    

The process involved individual and group review and discussion of the items 
in the original survey instruments.  Some of the items were rephrased into 
words that participants (especially primary school pupils) would understand 
better while some few items that do not reflect the local culture were changed 
or removed. In addition, two major changes were made to the Pupil 
Experience of SRGBV:  

1. Questions from the original survey that asked directly who the 
perpetrator was (i.e., “who usually did this?”) were removed.  
Even though respondents would not be required to answer nor report 
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actual names, experience from the SRGBV formative study revealed 
that Uganda pupils are inclined to report a lot of detail about 
perpetrators when asked.  
For the purpose of the baseline, these questions were removed 
because they were not essential data for the baseline and because of 
the potential risk to the pupil.  

2. Questions from the original survey that asked pupils about their 
experience as a perpetrator of bullying and sexual violence were 
removed.  
This decision was made for two reasons.  First these items 
introduced an additional burden of time to the pupil participant.  
Second, the team decided that incidents of SRGBV victimization 
would adequately serve as the performance measurement for “Extent 
of SRGBV experience” in the Literacy Achievement and Retention 
Activity Result Framework. 

Translations were completed in three steps. After identifying experienced 
translators known to the Literacy Achievement and Retention Activity M&E 
team, , the instruments were translated to the three target local languages 
and then rendered into Tangerine® software. This was the first step.  

The second step was completed during the 2-day training of the 
enumerators.  During the training for the pilot data collectors, enumerators 
gave an external eye to the initial translations in order to identify and correct 
translation issues prior to uploading the tools on the tablets.  

Following the cognitive interviewing during the pilot stage (below) additional 
translation adjustments were highlighted based on the pupil’s reported 
interpretation of the items that surfaced during the cognitive interviewing 
stage.  

Pilot Stage and Cognitive Interviewing 

The pilot data collection in five schools involved a total of 247 learners, 274 
parents and 52 teachers.  Item analyses were conducted, based on the pilot 
data (and these item analyses were conducted again, based on the baseline 
data).  In addition, the pilot stage involved considerable cognitive 
interviewing.   

Cognitive Interviews  
Adaptation decisions made based on the pilot were primarily derived from the 
cognitive interviews.  General findings from the cognitive interviews are listed 
below.  
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• Provision of stimulus cards was very important for learners to 
differentiate response options of Never, Once, A Few Times, and 
Many Times.  

• In general, improvements of the items were based on the following.  
Specific item revisions are provided in the next section. 

o Improved specificity and clarity of overall question 

o Clarity of specific terms, for example, “school work” was 
replaced by “school chores” 

o Improved translations 

o Age-related changes.  For example, the P3 learners failed to 
understand questions that made reference to “sexual” such as 
“sexual comments.” P3 learners did understand related 
language such as “bad touches.” 

Item Analyses from Pilot Study 
The frequency distribution of responses from the pilot on the Survey of Pupil 
Perception of School Climate identified a number of items that failed to show 
any variation in response.  Eleven of the 52 items on this survey, failed to 
show any variation; that is, over 90% of the respondents gave the same 
response – either Agree or Disagree.  There were two immediate implications 
and decisions made related to this finding.  

First, after modifying the items based on the cognitive interviews, it was 
decided to conduct the item analyses again using the full baseline study.   

Ideally, one would revise the problematic items or remove them and then 
conduct a second pilot to evaluate item performance of the revised set of 
items.  In fact, it is not uncommon to have even a third iteration of the pilot 
study in order to allow sufficient learning and finalize a set of survey items 
that return maximal reliability and validity.   

However, the timeline required for the baseline, however, did not allow such 
an iterative approach to take place.  

Modifications based on the item analyses conducted from the baseline 
data. 

The item analyses based on the baseline study provided a frequency 
distribution across response choices for items within each survey 
instruments.  Items where greater than 85% of the respondents chose the 
same response needed to be reviewed for further inclusion in the baseline or 
for revision.  There were also a number or item pairs that seemed to 
contradict themselves.  
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As a result of these analyses, the team deleted a small set of items within 
each survey instrument.  Though recommendations for revising some of the 
wording of some items were made, it was not possible to modify the wording 
of items for the baseline study, as this would preclude the comparability of 
findings from the baseline to the endline studies.  However, deletions were 
considered to be acceptable as the final reduced set of items would be used 
at every data collection occasion.   

Decisions about deletions were made for two reasons. The first decision 
made if, due to the agreeability among respondents, the team did not feel 
that there was value added.  Second, some deletions were made based on a 
review of the contradictions given by certain item pairs.  In the situation 
where there were contradictions across two items, the team sometimes 
identified one of the two items that had an ambiguous term and this item 
would be deleted from the item set for the instrument.  
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ANNEX E: INTRACLASS 
CORRELATION COEFFICIENTS 
AND STANDARD DEVIATIONS 

The intraclass correlation coefficient (ICC) is a measure of how much 
variability lies between schools and how much lies within schools (RTI 
International, 201629). The ICC can be used to estimate sample size in a 
school based cluster design. By accounting for the ICC, a more accurate 
estimate of power can be made for the design.  

Oral reading fluency is used to make the ICC and standard deviation values 
as seen in the table below. 

Table 31. Interclass Correlation and Standard Deviation for Oral Reading 
Fluency, by Treatment-Language Stratification and Grade 

Treatment-Language Strata Intra-class Correlation 
(ICC) 

Standard 
Deviation 

Design 
Effect 

Control-Luganda 0.00 0.38 0.65 

Control-Runyankore/Rukiga 0.00 1.85 1.21 

Control-Runyoro-Rutooro Missing30 0.00 Missing 

Treatment1-Luganda 0.17 2.25 4.79 

Treatment1-Runyankore/Rukiga 0.02 0.94 1.37 

Treatment1-Runyoro-Rutooro Missing 0.00 Missing 

Treatment2-Luganda Missing 0.00 Missing 

Treatment2-Runyankore/Rukiga 0.07 0.99 1.92 

Treatment2-Runyoro-Rutooro 0.00 0.49 0.76 

Control-Luganda 0.15 4.88 4.19 

Control-Runyankore/Rukiga 0.17 6.20 1.66 

Control-Runyoro-Rutooro 0.05 3.00 1.59 

Treatment1-Luganda 0.09 4.77 1.93 

Treatment1-Runyankore/Rukiga 0.07 5.94 1.58 

Treatment1-Runyoro-Rutooro 0.00 2.31 0.83 

Treatment2-Luganda 0.00 2.33 1.03 

Treatment2-Runyankore/Rukiga 0.07 6.41 1.68 

Treatment2-Runyoro-Rutooro 0.02 3.26 1.60 

                                                
29 RTI International. (2016). Early Grade Reading Assessment Toolkit, Second Edition. North Carolina. 
30 Missing values occur when all pupil scores are 0. 
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Data for Figure 5: Mean Oral Reading Fluency, by Treatment, Language and Grade 

Language Grade Treatment Mean SE 95% CI Boys 
Mean Girls Mean 

Balance 
Test 
(SD) 

Percent Zero 
Scores 

Luganda 

P1 

Control (n=201) 0.02 0.017 (-0.02 
0.05) 0.0 0.03   100% (99%, 100%) 

Treatment (n=207) 0.67 0.566 (-0.51 
1.85) 1.23 0.0 0.24 96% (90%, 102%) 

Treatment + SRGBV (n=205) 0.00     0.0 0.0 0.09 100% (100%, 
100%) 

P2 

Control (n=199) 1.82 0.653 (0.46 3.19) 1.4 2.3   80% (62%, 99%) 

Treatment (n=208) 2.45 0.520 (1.36 3.53) 2.3 2.7 0.12 78% (69%, 87%) 

Treatment + SRGBV (n=209) 0.56 0.168 (0.21 0.92) 0.4 0.7 0.34 90% (85%, 95%) 

Runyankore-Rukiga 

P1 

Control (n=201) 0.24 0.126 (-0.02 
0.51) 0.3 0.2   97% (93%, 100%) 

Treatment (n=208) 0.11 0.073 (-0.04 
0.26) 0.0 0.2 0.09 99% (97%, 100%) 

Treatment + SRGBV (n=205) 0.20 0.100 (-0.01 
0.41) 0.1 0.3 0.03 96% (92%, 100%) 

P2 

Control (n=209) 3.40 0.530 (2.30 4.51) 3.5 3.3   68% (60%, 77%) 

Treatment (n=206) 2.67 0.478 (1.67 3.67) 1.7 3.7 0.11 78% (72%, 84%) 

Treatment + SRGBV (n=209) 3.70 0.599 (2.45 4.95) 3.8 3.5 0.04 64% (54%, 74%) 

Runyoro-Rutooro 

P1 

Control (n=210) 0.00     0.0 0.0   100% (100%, 
100%) 

Treatment (n=210) 0.00     0.0 0.0 0.00 100% (100%, 
100%) 

Treatment + SRGBV (n=206) 0.02 0.025 (-0.03 
0.08) 0.0 0.05 0.08 100% (99%, 100%) 

P2 

Control (n=209) 0.87 0.287 (0.27 1.47) 0.4 1.4   91% (86%, 95%) 

Treatment (n=210) 0.39 0.123 (0.14 0.65) 0.3 0.5 0.17 94% (90%, 98%) 

Treatment + SRGBV (n=207) 0.85 0.285 (0.25 1.44) 0.3 1.4 0.01 90% (83%, 97%) 
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Data for Figure 9: Distribution of English Vocabulary Word Score, by Grade 

Language Grade Treatment Mean SE 95% CI Percent Zero 
Scores 

Luganda 

P1 Control (n=201) 13.02 0.217 (12.57 13.48) 0% 

  Treatment (n=207) 12.09 0.308 (11.44 12.73) 0% 

  Treatment + SRGBV (n=205) 12.38 0.318 (11.72 13.04) 0% 

P2 Control (n=200) 11.62 0.324 (10.95 12.30) 0% 

  Treatment (n=208) 10.40 0.344 (9.69 11.12) 0% 

  Treatment + SRGBV (n=209) 10.98 0.268 (10.42 11.54) 0% 

Runyankore-Rukiga 

P1 Control (n=201) 10.47 0.191 (10.08 10.87) 0% 

  Treatment (n=208) 10.91 0.155 (10.59 11.23) 0% 

  Treatment + SRGBV (n=205) 11.15 0.414 (10.28 12.01) 0% 

P2 Control (n=209) 9.50 0.210 (9.06 9.94) 0% 

  Treatment (n=206) 9.82 0.168 (9.47 10.17) 0% 

  Treatment + SRGBV (n=209) 9.30 0.290 (8.69 9.90) 0% 

Runyoro-Rutooro 

P1 Control (n=210) 13.73 0.177 (13.36 14.10) 0% 

  Treatment (n=210) 13.73 0.208 (13.30 14.16) 0% 

  Treatment + SRGBV (n=206) 13.72 0.247 (13.20 14.23) 0% 

P2 Control (n=209) 12.58 0.139 (12.29 12.87) 0% 

  Treatment (n=210) 12.74 0.161 (12.40 13.07) 0% 

  Treatment + SRGBV (n=207) 12.06 0.437 (11.14 12.97) 0% 
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Long Form Table 12. Mean and Percent Zero for Listening Comprehension (Out of Three), P1 by Treatment and Language 

Language Treatment Mean SE 95% CI Boys 
Mean Girls Mean Percent Zero 

Scores 

Luganda 
Control (n=201) 0.88 0.092 (0.69 1.08) 0.81 0.95 43% (31%, 54%) 

Treatment (n=207) 1.04 0.067 (0.91 1.18) 1.09 0.98 31% (24%, 38%) 

Treatment + SRGBV (n=205) 0.95     0.94 0.96 35% (22%, 47%) 

Runyankore-Rukiga 
Control (n=201) 1.54 0.070 (1.40 1.69) 1.71* 1.37 12% (7%, 17%) 

Treatment (n=208) 1.52 0.076 (1.36 1.68) 1.41 1.65 16% (10%, 22%) 

Treatment + SRGBV (n=205) 1.57 0.076 (1.41 1.73) 1.61 1.54 10% (5%, 15%) 

Runyoro-Rutooro 
Control (n=210) 0.80     0.95* 0.64 50% (41%, 58%) 

Treatment (n=210) 1.00     1.10 0.90 45% (33%, 57%) 

Treatment + SRGBV (n=206) 0.96 0.115 (0.72 1.20) 1.20** 0.72 46% (35%, 58%) 
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Long Form Table 13. Mean and Percent Zero for Correct Letter Sounds per Minute, by Treatment Language and Grade 

Language Grade Treatment Mean SE 95% CI Boys Mean Girls Mean Percent Zero 
Scores 

Luganda 

P1 

Control (n=201) 1.03 0.152 (0.71 1.34) 1.03 1.02 56% (41%, 70%) 

Treatment (n=207) 2.14 0.611 (0.86 3.41) 2.48 1.72 46% (33%, 58%) 

Treatment + SRGBV (n=205) 1.25   1.30 1.19 54% (44%, 65%) 

P2 

Control (n=200) 3.36 0.361 (2.60 4.11) 3.25 3.47 27% (16%, 38%) 

Treatment (n=208) 5.25 0.713 (3.76 6.74) 4.44 6.30* 19% (11%, 28%) 

Treatment + SRGBV (n=209) 3.05 0.523 (1.95 4.14) 3.12 2.97 35% (22%, 49%) 

Runyankore-Rukiga 

P1 

Control (n=201) 4.76 0.408 (3.91 5.61) 4.73 4.79 23% (16%, 31%) 

Treatment (n=208) 4.83 0.423 (3.95 5.71) 3.93 5.87* 24% (17%, 32%) 

Treatment + SRGBV (n=205) 4.72 0.416 (3.85 5.58) 4.61 4.82 21% (15%, 28%) 

P2 

Control (n=209) 7.30 0.524 (6.21 8.39) 7.14 7.45 7% (3%, 11%) 

Treatment (n=206) 7.70 0.491 (6.68 8.73) 7.18 8.26 12% (6%, 18%) 

Treatment + SRGBV (n=209) 9.29 0.653 (7.92 
10.65) 8.33 10.30 5% (2%, 9%) 

Runyoro-Rutooro 

P1 

Control (n=210) 1.33   0.97 1.72 80% (74%, 87%) 

Treatment (n=210) 1.55   1.08 2.05* 78% (69%, 87%) 

Treatment + SRGBV (n=206) 1.30 0.330 (0.61 1.99) 1.23 1.37 77% (68%, 87%) 

P2 

Control (n=209) 6.37 0.639 (5.04 7.70) 5.63 7.16 42% (33%, 51%) 

Treatment (n=210) 6.63 0.790 (4.98 8.27) 6.75 6.49 38% (27%, 50%) 

Treatment + SRGBV (n=207) 7.68 0.622 (6.39 8.98) 6.96 8.41 30% (19%, 41%) 
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Long Form Table 14. Mean and Percent Zero for Phonemic Correct Percent, by Treatment, Language and Grade 

Language Grade Treatment Mean SE 95% CI Boys Mean Girls Mean Percent Zero Scores 

Luganda 

P1 

Control (n=201) 11% 3% (5.2% 
16.1%) 11% 10% 61% (48%, 73%) 

Treatment (n=207) 13% 2% (8.3% 
17.8%) 14% 12% 55% (48%, 63%) 

Treatment + SRGBV (n=205) 14% 3% (7.1% 
20.0%) 12% 15% 64% (52%, 77%) 

P2 

Control (n=200) 16% 2% (11.5% 
20.3%) 20% 12% 45% (35%, 55%) 

Treatment (n=208) 12% 1% (9.0% 
14.0%) 11% 13% 48% (39%, 57%) 

Treatment + SRGBV (n=209) 10% 2% (6.7% 
13.2%) 9% 11% 56% (47%, 64%) 

Runyankore-
Rukiga 

P1 

Control (n=201) 7% 1% (4.4% 9.5%) 7% 7% 64% (55%, 73%) 

Treatment (n=208) 6% 1% (3.8% 7.6%) 5% 7% 70% (63%, 76%) 

Treatment + SRGBV (n=205) 6% 1% (3.8% 7.6%) 6% 5% 65% (56%, 73%) 

P2 

Control (n=209) 9% 1% (7.0% 
11.5%) 10% 9% 52% (43%, 60%) 

Treatment (n=206) 6% 1% (3.8% 8.1%) 6% 6% 66% (58%, 75%) 

Treatment + SRGBV (n=209) 7% 1% (5.0% 9.2%) 7% 7% 62% (55%, 68%) 

Runyoro-Rutooro 

P1 

Control (n=210) 4% 1% (2.2% 5.1%) 4% 3% 83% (78%, 89%) 

Treatment (n=210) 4% 1% (2.7% 5.5%) 4% 4% 76% (68%, 84%) 

Treatment + SRGBV (n=206) 4% 1% (2.4% 6.2%) 3% 5% 76% (67%, 85%) 

P2 

Control (n=209) 8% 1% (5.6% 
11.1%) 7% 10% 66% (57%, 75%) 

Treatment (n=210) 7% 1% (4.3% 
10.0%) 7% 7% 64% (54%, 74%) 

Treatment + SRGBV (n=207) 9% 1% (6.8% 
11.9%) 9% 10% 58% (48%, 69%) 
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Long Form Table 15. Mean and Percent Zero for Reading Comprehension (Out of Five), by Treatment, Language and 
Grade 

Language Grade Treatment Mean SE 95% CI Boys Mean Girls Mean Percent Zero 
Scores 

Luganda 

P1 

Control (n=201) 0.0     0.0 0.00 100% (100%, 
100%) 

Treatment (n=207) 0.0 0.031 (-0.03 0.10) 0.06 0.00 98% (93%, 102%) 

Treatment + SRGBV (n=205) 0.0     0.0 0.00 100% (100%, 
100%) 

P2 

Control (n=200) 0.1 0.036 (0.04 0.19) 0.1 0.15 91% (86%, 97%) 

Treatment (n=208) 0.2 0.044 (0.08 0.26) 0.17 0.17 88% (82%, 93%) 

Treatment + SRGBV (n=209) 0.0 0.018 (0.00 0.08) 0.0 0.06 97% (95%, 100%) 

Runyankore-Rukiga 

P1 

Control (n=201) 0.0 0.014 (-0.01 0.05) 0.0 0.03 99% (98%, 100%) 

Treatment (n=208) 0.0 0.009 (0.00 0.03) 0.0 0.03 99% (97%, 100%) 

Treatment + SRGBV (n=205) 0.0 0.015 (-0.01 0.06) 0.0 0.04 98% (94%, 101%) 

P2 

Control (n=209) 0.3 0.049 (0.18 0.38) 0.29 0.27 83% (77%, 89%) 

Treatment (n=206) 0.2 0.049 (0.13 0.34) 0.1 0.35* 87% (82%, 92%) 

Treatment + SRGBV (n=209) 0.3 0.064 (0.17 0.44) 0.32 0.29 84% (77%, 91%) 

Runyoro-Rutooro 

P1 

Control (n=210) 0.0     0.0 0.00 100% (100%, 
100%) 

Treatment (n=210) 0.0     0.0 0.00 100% (100%, 
100%) 

Treatment + SRGBV (n=206) 0.0     0.0 0.00 100% (100%, 
100%) 

P2 

Control (n=209) 0.0 0.011 (0.00 0.04) 0.0 0.03 98% (96%, 100%) 

Treatment (n=210) 0.0     0.0 0.00 100% (100%, 
100%) 

Treatment + SRGBV (n=207) 0.0 0.017 (-0.01 0.06) 0.0 0.05 99% (97%, 101%) 
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Long Form Table 16. Mean and Percent Zero for Correct English Letter Sounds per Minute, by Treatment, Language (P2) 

Language Treatment Mean SE 95% CI Boys 
Mean 

Girls 
Mean 

Percent Zero 
Scores 

Luganda 
Control (n=200) 3.30 0.471 (2.32 4.29) 2.8 3.87 54% (42%, 66%) 

Treatment (n=208) 5.10 0.706 (3.62 6.57) 4.3 6.17* 37% (24%, 50%) 

Treatment + SRGBV (n=209) 3.14 0.665 (1.75 4.53) 3.44 2.8 53% (37%, 69%) 

Runyankore-Rukiga 
Control (n=209) 4.11 0.348 (3.38 4.83) 4.63 3.6 37% (29%, 45%) 

Treatment (n=206) 4.75 0.321 (4.08 5.42) 4.4 5.11 30% (23%, 37%) 

Treatment + SRGBV (n=209) 6.53 0.563 (5.36 7.71) 6.4 6.70 20% (14%, 27%) 

Runyoro-Rutooro 
Control (n=208) 3.56 0.372 (2.79 4.34) 3.1 4.08 50% (40%, 59%) 

Treatment (n=210) 3.97 0.583 (2.75 5.18) 4.34 3.6 48% (36%, 59%) 

Treatment + SRGBV (n=207) 4.44 0.640 (3.10 5.77) 3.6 5.29* 41% (31%, 52%) 
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Long Form Table 17. Mean and Percent Zero for Percent Correct English Vocab Words, by Treatment, Language, and 
Grade  

 Correct? Grade Treatment Mean SE 95% CI Boys Mean Girls Mean 
Percent 

Zero 
Scores 

Luganda 

P1 Control (n=201) 0.69 0.217 (12.57 
13.48) 0.69 0.68 0% 

  Treatment (n=207) 0.64 0.308 (11.44 
12.73) 0.62 0.65 0% 

  Treatment + SRGBV (n=205) 0.65 0.318 (11.72 
13.04) 0.65 0.65 0% 

P2 Control (n=200) 0.61 0.324 (10.95 
12.30) 0.61 0.61 0% 

  Treatment (n=208) 0.55 0.344 (9.69 11.12) 0.55 0.55 0% 

  Treatment + SRGBV (n=209) 0.58 0.268 (10.42 
11.54) 0.59 0.57 0% 

Runyankore-Rukiga 

P1 Control (n=201) 0.55 0.191 (10.08 
10.87) 0.55 0.55 0% 

  Treatment (n=208) 0.57 0.155 (10.59 
11.23) 0.59 0.55 0% 

  Treatment + SRGBV (n=205) 0.59 0.414 (10.28 
12.01) 0.58 0.60 0% 

P2 Control (n=209) 0.50 0.210 (9.06 9.94) 0.51 0.49 0% 

  Treatment (n=206) 0.52 0.168 (9.47 10.17) 0.52 0.51 0% 

  Treatment + SRGBV (n=209) 0.49 0.290 (8.69 9.90) 0.49 0.49 0% 

Runyoro-Rutooro 

P1 Control (n=210) 0.72 0.177 (13.36 
14.10) 0.72 0.72 0% 

  Treatment (n=210) 0.72 0.208 (13.30 
14.16) 0.72 0.72 0% 

  Treatment + SRGBV (n=206) 0.72 0.247 (13.20 
14.23) 0.73 0.72 0% 

P2 Control (n=209) 0.66 0.139 (12.29 
12.87) 0.65 0.68* 0% 

  Treatment (n=210) 0.67 0.161 (12.40 
13.07) 0.67 0.67 0% 

  Treatment + SRGBV (n=207) 0.63 0.437 (11.14 
12.97) 0.63 0.63 0% 
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Long Form Table 18. Mean and Percent Zero (Out of Five) for English Oral 
Reading Fluency and English Reading, P2 by Treatment, Language 

Language Mean SE 95% CI Boys 
Mean 

Girls 
Mean 

Percent Zero 
Scores 

Luganda 

1.81 0.66 (0.44 3.18) 1.24 2.40 79% (67%, 
91%) 

3.58 0.95 (1.59 5.56) 3.14 4.14 64% (52%, 
77%) 

1.47 0.48 (0.46 2.47) 1.00 1.94 80% (70%, 
90%) 

Runyankore-Rukiga 

6.20 0.92 (4.29 8.11) 6.00 6.38 45% (35%, 
54%) 

4.68 0.73 (3.16 6.20) 3.50 5.93* 43% (35%, 
50%) 

5.92 0.89 (4.06 7.78) 5.97 5.88 36% (27%, 
46%) 

Runyoro-Rutooro 

0.76 0.22 (0.30 1.22) 0.58 0.96 78% (70%, 
86%) 

0.29 0.07 (0.15 0.44) 0.22 0.38 85% (79%, 
91%) 

1.22 0.53 (0.11 2.32) 0.47 1.96* 72% (57%, 
88%) 
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ANNEX G: OTHER STATISTICAL ANALYSES FOR 
SRGBV 

Table 32. Pupil’s Perception of School Climate, by Gender, Orphan Status and Disability Status 
 Overall Females Males Orphaned Non-orphaned Disabled Non-disabled 

Survey 
Question 

Number 
of pupils 

Percent of 
pupils 

Number 
of 

pupils 
Percent of 

pupils 
Number 
of pupils 

Percent of 
pupils 

Number 
of 

pupils 
Percent 
of pupils 

Number 
of pupils 

Percent of 
pupils 

Number 
of pupils 

Percent of 
pupils 

Number 
of pupils 

Percent 
of pupils 

1. Most pupils try their best to attend every school day.  

Disagree 292 6.1% 
(5.4, 6.7) 137 5.7% 

(4.7, 6.6) 155 6.4% 
(5.4, 7.5) 31 4.5% 

(2.9, 6.1) 261 6.3% 
(5.6, 7.1) 10 6.9% 

(2.7, 11.1) 282 6% 
(5.3, 6.7) 

Agree 4469 92.6% 
(91.9, 93.4) 2253 

93.1% 
(92.1, 
94.2) 

2216 92.1% 
(91, 93.2) 650 

93.9% 
(92.1, 
95.8) 

3818 92.4% 
(91.6, 93.2) 131 90.3% 

(85.4, 95.3) 4332 
92.7% 
(91.9, 
93.4) 

Not Sure 65 1.4% 
(1, 1.7) 29 1.2% 

(0.8, 1.6) 36 1.5% 
(1, 2) 11 1.6% 

(0.6, 2.6) 53 1.3% 
(0.9, 1.6) 4 2.8% 

(0, 5.5) 61 1.3% 
(1, 1.6) 

2. Pupils treat each other with respect. 

Disagree 561 11.6% 
(10.7, 12.6) 263 10.9% 

(9.6, 12.2) 298 12.4% 
(11, 13.7) 89 

12.9% 
(10.3, 
15.4) 

471 11.4% 
(10.4, 12.4) 20 13.9% 

(8.1, 19.7) 541 
11.6% 
(10.6, 
12.5) 

Agree 4144 85.9% 
(84.9, 86.9) 2085 

86.3% 
(84.9, 
87.7) 

2059 85.4% 
(84, 86.9) 579 83.8% 

(81, 86.6) 3564 86.2% 
(85.2, 87.3) 120 83.3% 

(77.1, 89.6) 4018 85.9% 
(84.9, 87) 

Not Sure 121 2.5% 
(2.1, 3) 67 2.8% 

(2.1, 3.5) 54 2.2% 
(1.6, 2.9) 23 3.3% 

(2, 4.7) 98 2.4% 
(1.9, 2.9) 4 2.8% 

(0, 5.5) 117 2.5% 
(2, 3) 
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 Overall Females Males Orphaned Non-orphaned Disabled Non-disabled 
3. Most pupils work hard on their class work. 

Disagree 225 4.7% 
(4.1, 5.3) 122 5.1% 

(4.2, 5.9) 103 4.3% 
(3.5, 5.1) 20 2.9% 

(1.6, 4.2) 205 5% 
(4.3, 5.6) 8 5.5% 

(1.7, 9.3) 217 4.6% 
(4, 5.3) 

Agree 4562 94.5% 
(93.8, 95.2) 2274 94% 

(93.1, 95) 2288 94.9% 
(94, 95.8) 666 96.4% 

(95, 97.8) 3894 94.2% 
(93.4, 94.9) 137 94.5% 

(90.7, 98.3) 4419 
94.5% 
(93.8, 
95.2) 

Not Sure 41 0.9% 
(0.6, 1.1) 22 0.9% 

(0.5, 1.3) 19 0.8% 
(0.4, 1.2) 5 0.7% 

(0.1, 1.4) 36 0.9% 
(0.6, 1.2) 0 0 41 0.9% 

(0.6, 1.2) 

4. Pupils like their teachers. 

Disagree 136 2.8% 
(2.3, 3.3) 63 2.6% 

(2, 3.3) 73 3% 
(2.3, 3.7) 24 3.5% 

(2.1, 4.9) 112 2.7% 
(2.2, 3.2) 7 4.8% 

(1.3, 8.4) 129 2.8% 
(2.3, 3.2) 

Agree 4647 96.2% 
(95.6, 96.7) 2332 

96.4% 
(95.6, 
97.1) 

2315 
96% 

(95.2, 
96.8) 

657 
95.1% 
(93.4, 
96.7) 

3988 96.4% 
(95.8, 97) 135 93.1% 

(88.9, 97.3) 4506 
96.3% 
(95.7, 
96.8) 

Not Sure 48 1% 
(0.7, 1.3) 25 1% 

(0.6, 1.5) 23 1% 
(0.6, 1.4) 10 1.5% 

(0.5, 2.4) 38 0.9% 
(0.6, 1.2) 3 2.1% 

(0, 4.5) 45 1% 
(0.7, 1.3) 

5. Teachers like their pupils.  

Disagree 84 1.7% 
(1.4, 2.1) 42 1.7% 

(1.2, 2.3) 42 1.7% 
(1.2, 2.3) 15 2.2% 

(1.1, 3.3) 69 1.7% 
(1.3, 2.1) 6 4.1% 

(0.8, 7.5) 78 1.7% 
(1.3, 2) 

Agree 4717 97.6% 
(97.1, 98) 2366 97.7% 

(97, 98.3) 2351 
97.5% 
(96.9, 
98.2) 

670 
96.8% 
(95.5, 
98.2) 

4045 97.7% 
(97.2, 98.2) 137 94.5% 

(90.7, 98.3) 4574 
97.7% 
(97.2, 
98.1) 

Not Sure 33 0.7% 
(0.4, 0.9) 15 0.6% 

(0.3, 0.9) 18 0.8% 
(0.4, 1.1) 7 1% 

(0.3, 1.8) 26 0.6% 
(0.4, 0.9) 2 1.4% 

(0, 3.3) 31 0.7% 
(0.4, 0.9) 

6. Pupils often go to the teacher for help with Class work.  

Disagree 641 13.3% 
(12.3, 14.3) 305 12.6% 

(11.3, 14) 336 
14% 

(12.5, 
15.4) 

88 
12.7% 
(10.2, 
15.3) 

553 13.4% 
(12.3, 14.4) 14 9.7% 

(4.7, 14.6) 627 
13.4% 
(12.4, 
14.4) 

Agree 4060 84.1% 
(83.1, 85.2) 2046 

84.6% 
(83.1, 
86.1) 

2014 
83.6% 
(82.1, 
85.2) 

578 
83.7% 
(80.8, 
86.5) 

3480 84.2% 
(83, 85.3) 125 86.2% 

(80.5, 92) 3929 84% 
(83, 85.1) 
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Not Sure 126 2.6% 
(2.2, 3.1) 68 2.8% 

(2.1, 3.5) 58 2.4% 
(1.8, 3) 25 3.6% 

(2.2, 5.1) 101 2.4% 
(2, 2.9) 6 4.1% 

(0.8, 7.5) 120 2.6% 
(2.1, 3) 

7. Teachers care about the pupils they teach.  

Disagree 129 2.7% 
(2.2, 3.1) 58 2.4% 

(1.8, 3) 71 2.9% 
(2.3, 3.6) 18 2.6% 

(1.4, 3.8) 111 2.7% 
(2.2, 3.2) 5 3.5% 

(0.4, 6.5) 124 2.7% 
(2.2, 3.1) 

Agree 4684 97% 
(96.5, 97.5) 2353 

97.2% 
(96.6, 
97.9) 

2331 96.7% 
(96, 97.4) 670 

96.8% 
(95.5, 
98.2) 

4012 97% 
(96.4, 97.5) 139 95.9% 

(92.5, 99.2) 4539 
97% 

(96.5, 
97.5) 

Not Sure 18 0.4% 
(0.2, 0.6) 9 0.4% 

(0.1, 0.6) 9 0.4% 
(0.1, 0.6) 4 0.6% 

(0, 1.2) 14 0.3% 
(0.2, 0.5) 1 0.7% 

(0, 2.1) 17 0.4% 
(0.2, 0.5) 

8. Teachers listen to pupils when they discuss their problems.  

Disagree 432 9% 
(8.1, 9.8) 212 8.8% 

(7.6, 9.9) 220 9.1% 
(8, 10.3) 68 9.8% 

(7.6, 12.1) 364 8.8% 
(7.9, 9.7) 17 11.8% 

(6.4, 17.2) 415 8.9% 
(8, 9.7) 

Agree 4282 88.7% 
(87.8, 89.6) 2149 

88.8% 
(87.5, 
90.1) 

2133 
88.6% 
(87.3, 
89.9) 

603 
87.1% 
(84.6, 
89.7) 

3677 89% 
(88, 90) 123 85.4% 

(79.5, 91.3) 4153 
88.8% 
(87.9, 
89.7) 

Not Sure 113 2.3% 
(1.9, 2.8) 59 2.4% 

(1.8, 3.1) 54 2.2% 
(1.6, 2.9) 21 3% 

(1.7, 4.4) 92 2.2% 
(1.8, 2.7) 4 2.8% 

(0, 5.5) 109 2.3% 
(1.9, 2.8) 

9. Teachers rarely help pupils individually with their class work .  

Disagree 2541 52.7% 
(51.2, 54.1) 1202 

49.8% 
(47.7, 
51.8) 

1339 
55.6% 
(53.6, 
57.6) 

344 49.8% 
(46, 53.6) 2197 53.2% 

(51.6, 54.7) 66 46.5% 
(38.1, 54.9) 2471 

52.8% 
(51.4, 
54.3) 

Agree 2034 42.2% 
(40.7, 43.6) 1073 

44.4% 
(42.4, 
46.4) 

961 
39.9% 
(37.9, 
41.9) 

295 
42.7% 
(38.9, 
46.5) 

1737 42.1% 
(40.5, 43.6) 70 49.3% 

(40.9, 57.7) 1962 
42% 

(40.5, 
43.4) 

Not Sure 249 5.2% 
(4.5, 5.8) 141 5.8% 

(4.9, 6.8) 108 4.5% 
(3.6, 5.3) 52 7.5% 

(5.5, 9.5) 197 4.8% 
(4.1, 5.4) 6 4.2% 

(0.8, 7.6) 243 5.2% 
(4.5, 5.9) 

10. Pupils care about each other.  

Disagree 362 7.5% 
(6.7, 8.3) 175 7.2% 

(6.2, 8.3) 187 7.8% 
(6.7, 8.9) 56 8.1% 

(6, 10.2) 306 7.4% 
(6.6, 8.2) 10 6.9% 

(2.7, 11.1) 351 7.5% 
(6.7, 8.3) 



Baseline Report of Early Grade Reading and School-Related Gender-Based Violence | 197 

 Overall Females Males Orphaned Non-orphaned Disabled Non-disabled 

Agree 4409 91.2% 
(90.4, 92.1) 2219 

91.6% 
(90.5, 
92.7) 

2190 
90.9% 
(89.7, 
92.1) 

622 
89.9% 
(87.6, 
92.2) 

3785 91.5% 
(90.6, 92.3) 133 91.7% 

(87.1, 96.3) 4271 
91.2% 
(90.4, 
92.1) 

Not Sure 62 1.3% 
(1, 1.6) 29 1.2% 

(0.8, 1.6) 33 1.4% 
(0.9, 1.9) 14 2% 

(1, 3.1) 48 1.2% 
(0.8, 1.5) 2 1.4% 

(0, 3.3) 60 1.3% 
(1, 1.6) 

11. Pupils from different religious backgrounds are friendly to each other. 

Disagree 346 7.2% 
(6.4, 7.9) 169 7% 

(5.9, 8) 177 7.4% 
(6.3, 8.4) 46 6.7% 

(4.7, 8.6) 300 7.3% 
(6.4, 8.1) 11 7.6% 

(3.2, 12) 335 7.2% 
(6.4, 7.9) 

Agree 4417 91.4% 
(90.6, 92.2) 2218 

91.6% 
(90.4, 
92.7) 

2199 
91.3% 
(90.1, 
92.4) 

636 91.9% 
(89.8, 94) 3779 91.4% 

(90.5, 92.2) 134 92.4% 
(88, 96.8) 4277 

91.4% 
(90.6, 
92.2) 

Not Sure 68 1.4% 
(1.1, 1.8) 35 1.5% 

(1, 1.9) 33 1.4% 
(0.9, 1.9) 10 1.5% 

(0.5, 2.4) 58 1.4% 
(1, 1.8) 0 0 68 1.5% 

(1.1, 1.8) 

12. Boys and girls are not very nice to each other.  

Disagree 2880 59.8% 
(58.4, 61.2) 1418 

58.7% 
(56.7, 
60.7) 

1462 
60.9% 
(58.9, 
62.9) 

376 
54.4% 
(50.6, 
58.2) 

2503 60.7% 
(59.2, 62.2) 74 51% 

(42.7, 59.4) 2802 
60.1% 
(58.6, 
61.5) 

Agree 1715 35.6% 
(34.2, 37) 870 36% 

(34.1, 38) 845 
35.2% 
(33.2, 
37.2) 

268 
38.8% 
(35.1, 
42.5) 

1446 35.1% 
(33.6, 36.6) 70 48.3% 

(39.9, 56.6) 1643 
35.2% 
(33.8, 
36.6) 

Not Sure 222 4.6% 
(4, 5.2) 128 5.3% 

(4.4, 6.2) 94 3.9% 
(3.1, 4.7) 47 6.8% 

(4.9, 8.7) 175 4.2% 
(3.6, 4.9) 1 0.7% 

(0, 2.1) 221 4.7% 
(4.1, 5.4) 

13. Pupils often treat disabled pupils unkindly.  

Disagree 3072 63.7% 
(62.3, 65.1) 1513 

62.7% 
(60.7, 
64.6) 

1559 
64.7% 
(62.8, 
66.7) 

388 56.2% 
(52.4, 60) 2682 64.9% 

(63.4, 66.4) 78 53.8% 
(45.5, 62.1) 2988 

63.9% 
(62.5, 
65.4) 

Agree 1505 31.2% 
(29.9, 32.5) 770 31.9% 

(30, 33.8) 735 
30.5% 
(28.6, 
32.4) 

251 36.3% 
(32.7, 40) 1254 30.4% 

(28.9, 31.8) 63 43.5% 
(35.2, 51.7) 1442 

30.9% 
(29.5, 
32.2) 

Not Sure 247 5.1% 
(4.5, 5.8) 132 5.5% 

(4.5, 6.4) 115 4.8% 
(3.9, 5.7) 52 7.5% 

(5.5, 9.5) 195 4.7% 
(4.1, 5.4) 4 2.8% 

(0, 5.5) 243 5.2% 
(4.6, 5.9) 
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14. Pupils might embarrass or harm a boy if he behaves more like a girl.  

Disagree 2512 52.1% 
(50.6, 53.5) 1273 

52.6% 
(50.6, 
54.6) 

1239 
51.5% 
(49.5, 
53.5) 

334 
48.3% 
(44.5, 
52.2) 

2177 52.7% 
(51.1, 54.2) 61 42.4% 

(34.1, 50.6) 2448 
52.4% 
(50.9, 
53.8) 

Agree 2090 43.3% 
(41.9, 44.7) 1014 

41.9% 
(39.9, 
43.9) 

1076 
44.7% 
(42.7, 
46.8) 

305 
44.1% 
(40.3, 
47.9) 

1784 43.2% 
(41.6, 44.7) 81 56.3% 

(47.9, 64.6) 2006 
42.9% 
(41.4, 
44.4) 

Not Sure 224 4.6% 
(4, 5.3) 133 5.5% 

(4.6, 6.4) 91 3.8% 
(3, 4.6) 52 7.5% 

(5.5, 9.5) 172 4.2% 
(3.5, 4.8) 2 1.4% 

(0, 3.4) 222 4.8% 
(4.1, 5.4) 

15. Pupils treat orphans the same as other pupils.  

Disagree 811 16.8% 
(15.7, 17.9) 376 15.6% 

(14.1, 17) 435 
18% 

(16.5, 
19.6) 

86 12.4% 
(9.9, 15) 725 17.5% 

(16.3, 18.7) 33 22.8% 
(15.8, 29.8) 777 

16.6% 
(15.5, 
17.7) 

Agree 3918 81.1% 
(80, 82.3) 1987 

82.2% 
(80.6, 
83.7) 

1931 
80.1% 
(78.5, 
81.7) 

582 
84.1% 
(81.3, 
86.9) 

3334 80.6% 
(79.4, 81.9) 112 77.2% 

(70.2, 84.2) 3801 
81.3% 
(80.1, 
82.4) 

Not Sure 100 2.1% 
(1.7, 2.5) 55 2.3% 

(1.7, 2.9) 45 1.9% 
(1.3, 2.4) 24 3.5% 

(2.1, 4.9) 76 1.8% 
(1.4, 2.3) 0 0 100 2.1% 

(1.7, 2.6) 

16. Pupils treat pupils who are very poor the same as other pupils.  

Disagree 882 18.3% 
(17.2, 19.4) 443 

18.3% 
(16.8, 
19.9) 

439 
18.2% 
(16.6, 
19.8) 

111 
16.1% 
(13.3, 
18.9) 

771 18.7% 
(17.4, 19.9) 32 22.4% 

(15.4, 29.4) 849 18.2% 
(17, 19.3) 

Agree 3841 79.6% 
(78.4, 80.7) 1914 

79.2% 
(77.5, 
80.9) 

1927 
80% 

(78.3, 
81.6) 

553 
80.1% 
(77.1, 
83.2) 

3286 79.5% 
(78.2, 80.7) 109 76.2% 

(69.1, 83.4) 3727 
79.7% 
(78.5, 
80.9) 

Not Sure 104 2.2% 
(1.7, 2.6) 60 2.5% 

(1.9, 3.1) 44 1.8% 
(1.3, 2.4) 26 3.8% 

(2.3, 5.2) 78 1.9% 
(1.5, 2.3) 2 1.4% 

(0, 3.4) 102 2.2% 
(1.8, 2.6) 

17. Pupils from different tribes do not get along.  

Disagree 2800 58% 
(56.6, 59.4) 1387 

57.4% 
(55.3, 
59.4) 

1413 
58.7% 
(56.6, 
60.7) 

364 
52.8% 
(48.9, 
56.6) 

2435 58.9% 
(57.4, 60.4) 78 54.6% 

(46.2, 62.9) 2718 
58.1% 
(56.7, 
59.6) 

Agree 1793 37.2% 
(35.8, 38.5) 902 

37.3% 
(35.3, 
39.3) 

891 37% 
(35, 39) 276 

40% 
(36.3, 
43.8) 

1516 36.7% 
(35.2, 38.2) 60 42% 

(33.7, 50.3) 1731 
37% 

(35.6, 
38.4) 
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Not Sure 234 4.9% 
(4.2, 5.5) 129 5.3% 

(4.4, 6.3) 105 4.4% 
(3.5, 5.2) 50 7.3% 

(5.3, 9.2) 184 4.5% 
(3.8, 5.1) 5 3.5% 

(0.4, 6.6) 229 4.9% 
(4.3, 5.5) 

18. Sometimes teachers are unkind to children who are disabled.  

Disagree 3098 64.3% 
(62.9, 65.7) 1522 63% 

(61, 65) 1576 
65.5% 
(63.6, 
67.5) 

436 
63.1% 
(59.4, 
66.8) 

2661 64.5% 
(63, 66) 81 55.9% 

(47.6, 64.2) 3014 64.5% 
(63.1, 66) 

Agree 1501 31.1% 
(29.8, 32.5) 768 

31.8% 
(29.9, 
33.7) 

733 
30.5% 
(28.6, 
32.4) 

206 
29.8% 
(26.3, 
33.3) 

1294 31.4% 
(29.9, 32.8) 62 42.8% 

(34.5, 51) 1436 
30.8% 
(29.4, 
32.1) 

Not Sure 222 4.6% 
(4, 5.2) 126 5.2% 

(4.3, 6.1) 96 4% 
(3.2, 4.8) 49 7.1% 

(5.1, 9.1) 173 4.2% 
(3.6, 4.8) 2 1.4% 

(0, 3.3) 220 4.7% 
(4.1, 5.3) 

19. Teachers treat girls and boys equally.  

Disagree 530 11% 
(10.1, 11.9) 297 12.3% 

(11, 13.7) 233 9.7% 
(8.5, 10.9) 58 8.4% 

(6.3, 10.5) 472 11.5% 
(10.5, 12.4) 16 11% 

(5.8, 16.3) 514 
11% 

(10.1, 
11.9) 

Agree 4231 87.8% 
(86.9, 88.8) 2091 86.6% 

(85.2, 88) 2140 
89% 

(87.7, 
90.3) 

618 
89.3% 
(86.9, 
91.7) 

3611 87.6% 
(86.5, 88.6) 125 86.2% 

(80.5, 92) 4100 
87.9% 
(86.9, 
88.8) 

Not Sure 57 1.2% 
(0.9, 1.5) 26 1.1% 

(0.7, 1.5) 31 1.3% 
(0.8, 1.8) 16 2.3% 

(1.2, 3.5) 41 1% 
(0.7, 1.3) 4 2.8% 

(0, 5.5) 53 1.1% 
(0.8, 1.5) 

20. Teachers do not give orphans a chance to participate in class.  

Disagree 3215 66.7% 
(65.4, 68.1) 1602 

66.5% 
(64.5, 
68.4) 

1613 
67% 

(65.1, 
68.9) 

465 
67.5% 
(63.9, 
71.1) 

2750 66.7% 
(65.2, 68.1) 85 59.4% 

(51.2, 67.7) 3127 
67% 

(65.6, 
68.4) 

Agree 1402 29.1% 
(27.8, 30.4) 704 

29.2% 
(27.4, 
31.1) 

698 
29% 

(27.1, 
30.9) 

185 
26.9% 
(23.5, 
30.2) 

1216 29.5% 
(28, 30.9) 54 37.8% 

(29.6, 45.9) 1345 
28.8% 
(27.5, 
30.2) 

Not Sure 200 4.2% 
(3.6, 4.7) 104 4.3% 

(3.5, 5.2) 96 4% 
(3.2, 4.8) 39 5.7% 

(3.9, 7.4) 160 3.9% 
(3.3, 4.5) 4 2.8% 

(0, 5.6) 196 4.2% 
(3.6, 4.8) 

21. Teachers do not give very poor pupils a chance to participate in class. 

Disagree 3368 69.8% 
(68.5, 71.1) 1675 

69.2% 
(67.3, 
71.1) 

1693 
70.4% 
(68.6, 
72.3) 

467 67.6% 
(64, 71.2) 2900 70.2% 

(68.8, 71.6) 89 61.8% 
(53.7, 69.9) 3275 

70.1% 
(68.7, 
71.4) 
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Agree 1261 26.1% 
(24.9, 27.4) 641 

26.5% 
(24.7, 
28.3) 

620 25.8% 
(24, 27.6) 180 

26.1% 
(22.7, 
29.4) 

1080 26.1% 
(24.8, 27.5) 49 34% 

(26.1, 42) 1210 
25.9% 
(24.6, 
27.2) 

Not Sure 196 4.1% 
(3.5, 4.6) 105 4.3% 

(3.5, 5.2) 91 3.8% 
(3, 4.6) 44 6.4% 

(4.5, 8.2) 152 3.7% 
(3.1, 4.3) 6 4.2% 

(0.8, 7.5) 190 4.1% 
(3.5, 4.6) 

22. Teachers treat pupils from different tribes the same.  

Disagree 713 14.8% 
(13.8, 15.8) 328 13.6% 

(12.2, 15) 385 
16% 

(14.5, 
17.5) 

75 10.9% 
(8.5, 13.3) 637 15.4% 

(14.3, 16.6) 26 18.1% 
(11.6, 24.5) 686 

14.7% 
(13.6, 
15.7) 

Agree 4000 82.9% 
(81.9, 84) 2028 

83.9% 
(82.4, 
85.4) 

1972 
81.9% 
(80.4, 
83.5) 

594 
86.2% 
(83.6, 
88.9) 

3405 82.4% 
(81.2, 83.6) 113 78.5% 

(71.6, 85.4) 3882 83.1% 
(82, 84.2) 

Not Sure 110 2.3% 
(1.9, 2.7) 60 2.5% 

(1.9, 3.1) 50 2.1% 
(1.5, 2.7) 20 2.9% 

(1.6, 4.2) 90 2.2% 
(1.7, 2.6) 5 3.5% 

(0.4, 6.5) 105 2.3% 
(1.8, 2.7) 

23. Pupils know what the rules are in class and school.  

Disagree 260 5.4% 
(4.7, 6) 138 5.7% 

(4.8, 6.7) 122 5.1% 
(4.2, 6) 37 5.4% 

(3.6, 7.1) 223 5.4% 
(4.7, 6.1) 8 5.5% 

(1.7, 9.3) 252 5.4% 
(4.7, 6.1) 

Agree 4513 93.5% 
(92.7, 94.2) 2252 93% 

(92, 94.1) 2261 
93.9% 
(92.9, 
94.9) 

644 
93.2% 
(91.3, 
95.1) 

3867 93.5% 
(92.7, 94.3) 135 93.1% 

(88.9, 97.3) 4372 
93.5% 
(92.7, 
94.2) 

Not Sure 56 1.2% 
(0.9, 1.5) 31 1.3% 

(0.8, 1.7) 25 1% 
(0.6, 1.5) 10 1.5% 

(0.5, 2.4) 46 1.1% 
(0.8, 1.4) 2 1.4% 

(0, 3.3) 54 1.2% 
(0.8, 1.5) 

24. Pupils are often asked to help decide what is best for the class or school.  

Disagree 605 12.6% 
(11.6, 13.5) 301 

12.5% 
(11.1, 
13.8) 

304 12.7% 
(11.3, 14) 97 

14% 
(11.4, 
16.7) 

507 12.3% 
(11.3, 13.3) 18 12.4% 

(6.9, 17.9) 587 
12.6% 
(11.6, 
13.6) 

Agree 4056 84.2% 
(83.1, 85.2) 2033 

84.2% 
(82.7, 
85.7) 

2023 
84.2% 
(82.7, 
85.7) 

575 
83.2% 
(80.4, 
86.1) 

3480 84.4% 
(83.2, 85.5) 121 83.5% 

(77.2, 89.7) 3929 
84.2% 
(83.1, 
85.3) 

Not Sure 157 3.3% 
(2.7, 3.8) 81 3.4% 

(2.6, 4.1) 76 3.2% 
(2.5, 3.9) 19 2.8% 

(1.5, 4) 138 3.4% 
(2.8, 3.9) 6 4.1% 

(0.8, 7.5) 151 3.2% 
(2.7, 3.8) 
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25. Most pupils follow the rules in class and school.  

Disagree 250 5.2% 
(4.5, 5.8) 142 5.9% 

(4.9, 6.8) 108 4.5% 
(3.6, 5.3) 34 4.9% 

(3.3, 6.6) 216 5.2% 
(4.5, 5.9) 8 5.5% 

(1.7, 9.3) 242 5.2% 
(4.5, 5.8) 

Agree 4531 93.8% 
(93.1, 94.5) 2250 

92.9% 
(91.8, 
93.9) 

2281 
94.7% 
(93.8, 
95.6) 

649 
93.8% 
(91.9, 
95.6) 

3880 93.8% 
(93, 94.5) 133 91.7% 

(87.1, 96.3) 4392 
93.8% 
(93.1, 
94.5) 

Not Sure 51 1.1% 
(0.8, 1.4) 31 1.3% 

(0.8, 1.7) 20 0.8% 
(0.5, 1.2) 9 1.3% 

(0.4, 2.2) 42 1% 
(0.7, 1.3) 4 2.8% 

(0, 5.5) 47 1% 
(0.7, 1.3) 

26. The school rules are fair.  

Disagree 436 9% 
(8.2, 9.9) 216 9% 

(7.8, 10.1) 220 9.1% 
(8, 10.3) 64 9.3% 

(7, 11.5) 372 9% 
(8.1, 9.9) 16 11.1% 

(5.9, 16.4) 420 9% 
(8.2, 9.8) 

Agree 4278 88.7% 
(87.8, 89.6) 2139 88.7% 

(87.4, 90) 2139 
88.8% 
(87.5, 
90.1) 

610 
88.2% 
(85.7, 
90.6) 

3666 88.8% 
(87.8, 89.8) 125 86.8% 

(81.1, 92.5) 4147 
88.8% 
(87.8, 
89.7) 

Not Sure 108 2.2% 
(1.8, 2.7) 57 2.4% 

(1.7, 3) 51 2.1% 
(1.5, 2.7) 18 2.6% 

(1.4, 3.8) 90 2.2% 
(1.7, 2.6) 3 2.1% 

(0, 4.5) 105 2.3% 
(1.8, 2.7) 

27. The consequences of breaking school rules are fair.  

Disagree 1105 22.9% 
(21.7, 24.2) 534 

22.2% 
(20.5, 
23.9) 

571 23.7% 
(22, 25.5) 145 

21% 
(17.8, 
24.1) 

960 23.3% 
(22, 24.6) 31 21.4% 

(14.5, 28.2) 1074 
23% 

(21.8, 
24.3) 

Agree 3504 72.8% 
(71.5, 74.1) 1754 

72.8% 
(70.9, 
74.6) 

1750 
72.8% 
(70.9, 
74.6) 

514 
74.3% 
(70.9, 
77.6) 

2988 72.5% 
(71.1, 73.9) 108 74.5% 

(67.2, 81.8) 3390 72.7% 
(71.4, 74) 

Not Sure 207 4.3% 
(3.7, 4.9) 123 5.1% 

(4.2, 6) 84 3.5% 
(2.7, 4.3) 33 4.8% 

(3.1, 6.4) 174 4.2% 
(3.6, 4.9) 6 4.1% 

(0.8, 7.5) 201 4.3% 
(3.7, 4.9) 

28. Pupils are punished too much for little things.  

Disagree 2466 51.1% 
(49.7, 52.6) 1226 

50.7% 
(48.7, 
52.8) 

1240 
51.5% 
(49.5, 
53.6) 

328 
47.5% 
(43.7, 
51.3) 

2137 51.7% 
(50.2, 53.3) 56 38.9% 

(30.7, 47.1) 2407 51.5% 
(50, 53) 

Agree 2233 46.3% 
(44.9, 47.7) 1114 46.1% 

(44, 48.1) 1119 
46.5% 
(44.5, 
48.6) 

333 48.2% 
(44.4, 52) 1899 46% 

(44.4, 47.5) 84 58.3% 
(50.1, 66.6) 2146 

45.9% 
(44.5, 
47.4) 
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Not Sure 125 2.6% 
(2.1, 3.1) 78 3.2% 

(2.5, 4) 47 2% 
(1.4, 2.5) 30 4.3% 

(2.8, 5.9) 95 2.3% 
(1.8, 2.8) 4 2.8% 

(0, 5.5) 121 2.6% 
(2.1, 3.1) 

29. Pupils are rewarded when they do well in classwork.  

Disagree 526 10.9% 
(10, 11.8) 233 9.6% 

(8.4, 10.8) 293 
12.2% 
(10.8, 
13.5) 

88 
12.7% 
(10.2, 
15.3) 

438 10.6% 
(9.6, 11.5) 24 16.6% 

(10.4, 22.8) 502 
10.7% 
(9.8, 
11.6) 

Agree 4257 88.1% 
(87.1, 89) 2165 

89.4% 
(88.1, 
90.6) 

2092 
86.8% 
(85.4, 
88.2) 

590 85.3% 
(82.6, 88) 3665 88.5% 

(87.5, 89.5) 120 82.8% 
(76.5, 89.1) 4131 

88.2% 
(87.3, 
89.2) 

Not Sure 51 1.1% 
(0.8, 1.4) 25 1% 

(0.6, 1.4) 26 1.1% 
(0.7, 1.5) 14 2% 

(1, 3.1) 37 0.9% 
(0.6, 1.2) 1 0.7% 

(0, 2.1) 50 1.1% 
(0.8, 1.4) 

30. Pupils are sometimes afraid to go to school for fear of punishment.  

Disagree 2621 54.2% 
(52.8, 55.7) 1333 55% 

(53, 57.1) 1288 
53.4% 
(51.4, 
55.5) 

370 
53.6% 
(49.7, 
57.4) 

2249 54.3% 
(52.8, 55.9) 63 43.5% 

(35.2, 51.7) 2554 54.5% 
(53.1, 56) 

Agree 2029 42% 
(40.6, 43.4) 986 

40.7% 
(38.7, 
42.7) 

1043 
43.3% 
(41.2, 
45.3) 

282 
40.8% 
(37.1, 
44.6) 

1747 42.2% 
(40.7, 43.7) 79 54.5% 

(46.2, 62.8) 1948 
41.6% 
(40.2, 
43.1) 

Not Sure 184 3.8% 
(3.3, 4.4) 104 4.3% 

(3.5, 5.1) 80 3.3% 
(2.6, 4.1) 39 5.6% 

(3.9, 7.4) 145 3.5% 
(2.9, 4.1) 3 2.1% 

(0, 4.5) 181 3.9% 
(3.3, 4.4) 

31. Use of the stick/cane or other forms of physical discipline (for example pulling ears, kicking, slapping, standing in the sun) is common. 

Disagree 2507 52% 
(50.5, 53.4) 1262 

52.2% 
(50.2, 
54.3) 

1245 
51.7% 
(49.6, 
53.7) 

323 
46.7% 
(42.9, 
50.6) 

2182 52.8% 
(51.2, 54.4) 64 44.1% 

(35.9, 52.4) 2440 
52.2% 
(50.7, 
53.7) 

Agree 2228 46.2% 
(44.7, 47.6) 1099 

45.5% 
(43.5, 
47.5) 

1129 
46.9% 
(44.8, 
48.9) 

345 
49.9% 
(46.1, 
53.8) 

1883 45.6% 
(44, 47.1) 80 55.2% 

(46.9, 63.5) 2145 
45.9% 
(44.4, 
47.4) 

Not Sure 91 1.9% 
(1.5, 2.3) 55 2.3% 

(1.7, 2.9) 36 1.5% 
(1, 2) 23 3.3% 

(2, 4.7) 68 1.7% 
(1.3, 2) 1 0.7% 

(0, 2.1) 90 1.9% 
(1.5, 2.3) 

32. Violence is a problem.  

Disagree 2795 58.2% 
(56.8, 59.7) 1482 

61.6% 
(59.6, 
63.6) 

1313 
54.9% 
(52.8, 
56.9) 

381 55.2% 
(51.4, 59) 2413 58.7% 

(57.2, 60.3) 63 43.8% 
(35.4, 52.1) 2730 

58.7% 
(57.3, 
60.2) 
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Agree 1796 37.4% 
(36, 38.8) 807 

33.5% 
(31.6, 
35.5) 

989 
41.3% 
(39.3, 
43.3) 

272 
39.4% 
(35.7, 
43.2) 

1523 37.1% 
(35.6, 38.6) 75 52.1% 

(43.7, 60.5) 1717 
36.9% 
(35.5, 
38.4) 

Not Sure 209 4.4% 
(3.8, 5) 117 4.9% 

(4, 5.7) 92 3.8% 
(3.1, 4.6) 37 5.4% 

(3.6, 7.1) 172 4.2% 
(3.6, 4.8) 6 4.2% 

(0.8, 7.5) 203 4.4% 
(3.8, 5) 

33. Pupils are taught how to solve conflicts with others.  

Disagree 1378 28.6% 
(27.3, 29.9) 696 28.8% 

(27, 30.7) 682 
28.4% 
(26.5, 
30.2) 

173 
25% 

(21.7, 
28.3) 

1203 29.2% 
(27.8, 30.6) 37 26.2% 

(18.8, 33.7) 1339 28.7% 
(27.4, 30) 

Agree 3291 68.3% 
(67, 69.7) 1633 

67.7% 
(65.7, 
69.6) 

1658 
69% 

(67.1, 
70.9) 

495 71.5% 
(68.1, 75) 2796 67.8% 

(66.4, 69.3) 100 70.9% 
(63.2, 78.6) 3187 

68.3% 
(66.9, 
69.6) 

Not Sure 147 3.1% 
(2.6, 3.6) 85 3.5% 

(2.8, 4.3) 62 2.6% 
(1.9, 3.2) 24 3.5% 

(2.1, 4.9) 123 3% 
(2.5, 3.5) 4 2.8% 

(0, 5.7) 143 3.1% 
(2.6, 3.6) 

34. Pupils are taught they should care about how others feel.  

Disagree 510 10.6% 
(9.7, 11.5) 273 11.3% 

(10, 12.6) 237 9.9% 
(8.6, 11.1) 55 8% 

(5.9, 10) 455 11% 
(10, 12) 25 17.4% 

(11, 23.7) 485 
10.4% 
(9.5, 
11.3) 

Agree 4241 87.9% 
(86.9, 88.8) 2113 87.4% 

(86, 88.7) 2128 
88.4% 
(87.1, 
89.7) 

622 
89.9% 
(87.6, 
92.2) 

3617 87.5% 
(86.5, 88.6) 116 80.6% 

(73.9, 87.2) 4119 88.1% 
(87.1, 89) 

Not Sure 75 1.6% 
(1.2, 1.9) 33 1.4% 

(0.9, 1.8) 42 1.7% 
(1.2, 2.3) 15 2.2% 

(1.1, 3.3) 60 1.5% 
(1.1, 1.8) 3 2.1% 

(0, 4.5) 72 1.5% 
(1.2, 1.9) 

35. Pupils often worry that other pupils might be mean to them.  

Disagree 2578 53.4% 
(52, 54.8) 1253 

51.8% 
(49.8, 
53.8) 

1325 55% 
(53, 57) 351 

50.7% 
(46.9, 
54.5) 

2225 53.8% 
(52.3, 55.4) 60 41.4% 

(33.2, 49.6) 2514 
53.8% 
(52.3, 
55.2) 

Agree 2068 42.8% 
(41.4, 44.3) 1066 44.1% 

(42, 46.1) 1002 
41.6% 
(39.6, 
43.6) 

303 43.8% 
(40, 47.6) 1765 42.7% 

(41.2, 44.2) 80 55.2% 
(46.9, 63.5) 1986 42.5% 

(41, 43.9) 

Not Sure 182 3.8% 
(3.2, 4.3) 100 4.1% 

(3.3, 5) 82 3.4% 
(2.7, 4.2) 38 5.5% 

(3.8, 7.2) 144 3.5% 
(2.9, 4.1) 5 3.5% 

(0.4, 6.5) 177 3.8% 
(3.2, 4.4) 
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36. Most pupils have a friend they can talk to.  

Disagree 207 4.3% 
(3.7, 4.9) 112 4.6% 

(3.8, 5.5) 95 3.9% 
(3.2, 4.7) 16 2.3% 

(1.2, 3.5) 191 4.6% 
(4, 5.3) 6 4.1% 

(0.8, 7.5) 201 4.3% 
(3.7, 4.9) 

Agree 4590 95% 
(94.3, 95.6) 2288 

94.4% 
(93.5, 
95.4) 

2302 
95.5% 
(94.7, 
96.4) 

668 
96.5% 
(95.1, 
97.9) 

3920 94.7% 
(94, 95.4) 138 95.2% 

(91.6, 98.8) 4446 
95% 

(94.3, 
95.6) 

Not Sure 36 0.7% 
(0.5, 1) 23 1% 

(0.6, 1.4) 13 0.5% 
(0.2, 0.8) 8 1.2% 

(0.3, 2) 28 0.7% 
(0.4, 0.9) 1 0.7% 

(0, 2.1) 35 0.8% 
(0.5, 1) 

37. Pupils get along with each other.  

Disagree 278 5.8% 
(5.1, 6.4) 145 6% 

(5, 7) 133 5.5% 
(4.6, 6.5) 47 6.8% 

(4.9, 8.7) 231 5.6% 
(4.9, 6.3) 14 9.7% 

(4.7, 14.6) 264 5.6% 
(5, 6.3) 

Agree 4517 93.5% 
(92.8, 94.2) 2259 

93.2% 
(92.2, 
94.3) 

2258 
93.7% 
(92.7, 
94.7) 

636 91.9% 
(89.8, 94) 3879 93.7% 

(93, 94.5) 131 90.3% 
(85.4, 95.3) 4380 

93.6% 
(92.8, 
94.3) 

Not Sure 38 0.8% 
(0.5, 1) 19 0.8% 

(0.4, 1.1) 19 0.8% 
(0.4, 1.2) 9 1.3% 

(0.4, 2.2) 29 0.7% 
(0.4, 1) 0 0 38 0.8% 

(0.6, 1.1) 

38. Pupils sometimes threaten to hurt teachers.  

Disagree 2950 61.2% 
(59.8, 62.6) 1439 

59.6% 
(57.6, 
61.6) 

1511 
62.8% 
(60.8, 
64.8) 

416 
60.1% 
(56.4, 
63.9) 

2534 61.4% 
(59.9, 62.9) 65 44.8% 

(36.5, 53.1) 2881 
61.7% 
(60.3, 
63.1) 

Agree 1674 34.7% 
(33.3, 36.1) 862 

35.7% 
(33.7, 
37.7) 

812 
33.7% 
(31.8, 
35.7) 

238 34.4% 
(30.8, 38) 1434 34.7% 

(33.3, 36.2) 76 52.4% 
(44.1, 60.8) 1596 

34.2% 
(32.8, 
35.6) 

Not Sure 198 4.1% 
(3.5, 4.7) 114 4.7% 

(3.9, 5.6) 84 3.5% 
(2.7, 4.2) 38 5.5% 

(3.8, 7.2) 160 3.9% 
(3.3, 4.5) 4 2.8% 

(0, 5.5) 194 4.2% 
(3.6, 4.7) 

39. Girls feel safe at school.  

Disagree 524 10.9% 
(10, 11.8) 257 10.6% 

(9.4, 11.9) 267 11.1% 
(9.8, 12.4) 48 7% 

(5, 8.9) 475 11.5% 
(10.5, 12.5) 19 13.1% 

(7.5, 18.7) 504 
10.8% 
(9.9, 
11.7) 

Agree 4221 87.5% 
(86.5, 88.4) 2136 

88.2% 
(86.9, 
89.5) 

2085 
86.7% 
(85.3, 
88.1) 

626 
90.6% 
(88.4, 
92.8) 

3594 86.9% 
(85.9, 88) 121 83.5% 

(77.2, 89.7) 4095 
87.6% 
(86.6, 
88.5) 
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Not Sure 82 1.7% 
(1.3, 2.1) 29 1.2% 

(0.8, 1.6) 53 2.2% 
(1.6, 2.8) 17 2.5% 

(1.3, 3.6) 65 1.6% 
(1.2, 2) 5 3.5% 

(0.4, 6.5) 77 1.7% 
(1.3, 2) 

40. Boys feel safe at school.  

Disagree 551 11.4% 
(10.5, 12.3) 322 

13.3% 
(11.9, 
14.7) 

229 9.5% 
(8.3, 10.7) 61 8.8% 

(6.7, 11) 489 11.8% 
(10.8, 12.8) 17 11.8% 

(6.4, 17.2) 533 
11.4% 
(10.5, 
12.3) 

Agree 4171 86.3% 
(85.3, 87.3) 2018 

83.4% 
(81.9, 
84.9) 

2153 89.3% 
(88, 90.6) 607 

87.7% 
(85.2, 
90.2) 

3563 86.1% 
(85, 87.2) 119 82.6% 

(76.3, 89) 4047 
86.5% 
(85.5, 
87.5) 

Not Sure 109 2.3% 
(1.8, 2.7) 80 3.3% 

(2.6, 4) 29 1.2% 
(0.8, 1.7) 24 3.5% 

(2.1, 4.9) 85 2.1% 
(1.6, 2.5) 8 5.6% 

(1.7, 9.4) 101 2.2% 
(1.7, 2.6) 

41. Pupils often threaten and call other pupils names.  

Disagree 2135 44.2% 
(42.8, 45.6) 1105 

45.6% 
(43.6, 
47.7) 

1030 
42.8% 
(40.7, 
44.8) 

297 
43% 

(39.2, 
46.8) 

1837 44.4% 
(42.8, 46) 45 31% 

(23.3, 38.8) 2087 
44.6% 
(43.1, 
46.1) 

Agree 2587 53.6% 
(52.1, 55) 1251 

51.7% 
(49.6, 
53.7) 

1336 
55.5% 
(53.4, 
57.5) 

369 
53.4% 
(49.6, 
57.2) 

2217 53.6% 
(52, 55.1) 96 66.2% 

(58.3, 74.1) 2488 
53.2% 
(51.7, 
54.6) 

Not Sure 109 2.3% 
(1.8, 2.7) 66 2.7% 

(2.1, 3.4) 43 1.8% 
(1.2, 2.3) 25 3.6% 

(2.2, 5.1) 84 2% 
(1.6, 2.5) 4 2.8% 

(0, 5.5) 105 2.2% 
(1.8, 2.7) 

42. There are places in or near the school where it is not safe to go alone.  

Disagree 2352 48.7% 
(47.3, 50.2) 1169 

48.3% 
(46.3, 
50.4) 

1183 
49.1% 
(47.1, 
51.2) 

339 
49.1% 
(45.2, 
52.9) 

2011 48.7% 
(47.1, 50.2) 59 41% 

(32.7, 49.2) 2290 
49% 

(47.5, 
50.4) 

Agree 2339 48.5% 
(47, 49.9) 1173 

48.5% 
(46.5, 
50.5) 

1166 
48.4% 
(46.4, 
50.5) 

327 
47.3% 
(43.5, 
51.1) 

2012 48.7% 
(47.1, 50.2) 81 56.3% 

(47.9, 64.6) 2255 
48.2% 
(46.8, 
49.7) 

Not Sure 136 2.8% 
(2.3, 3.3) 77 3.2% 

(2.5, 3.9) 59 2.5% 
(1.8, 3.1) 25 3.6% 

(2.2, 5.1) 111 2.7% 
(2.2, 3.2) 4 2.8% 

(0, 5.5) 132 2.8% 
(2.3, 3.3) 

43. Pupils do not feel safe traveling to and from school.  

Disagree 2235 46.3% 
(44.9, 47.8) 1084 

44.8% 
(42.8, 
46.9) 

1151 
47.8% 
(45.8, 
49.9) 

295 
42.6% 
(38.9, 
46.4) 

1940 47% 
(45.4, 48.5) 56 38.6% 

(30.5, 46.8) 2178 
46.6% 
(45.1, 
48.1) 
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Agree 2432 50.4% 
(49, 51.9) 1236 

51.1% 
(49.1, 
53.2) 

1196 
49.7% 
(47.6, 
51.7) 

369 
53.3% 
(49.5, 
57.1) 

2061 49.9% 
(48.3, 51.5) 85 58.6% 

(50.4, 66.8) 2342 
50.1% 
(48.6, 
51.6) 

Not Sure 158 3.3% 
(2.8, 3.8) 98 4.1% 

(3.3, 4.9) 60 2.5% 
(1.9, 3.1) 28 4.1% 

(2.5, 5.6) 130 3.2% 
(2.6, 3.7) 4 2.8% 

(0, 5.5) 154 3.3% 
(2.8, 3.8) 

44. Pupils know who to report to when they experience or witness violence.  

Disagree 444 9.2% 
(8.4, 10) 218 9% 

(7.8, 10.2) 226 9.4% 
(8.2, 10.6) 53 7.7% 

(5.6, 9.7) 391 9.5% 
(8.5, 10.4) 7 4.8% 

(1.3, 8.4) 437 
9.4% 
(8.5, 
10.2) 

Agree 4327 89.6% 
(88.8, 90.5) 2172 89.8% 

(88.5, 91) 2155 
89.5% 
(88.3, 
90.8) 

627 90.7% 
(88.5, 93) 3698 89.5% 

(88.5, 90.4) 136 93.8% 
(89.8, 97.8) 4185 

89.5% 
(88.6, 
90.4) 

Not Sure 56 1.2% 
(0.9, 1.5) 30 1.2% 

(0.8, 1.7) 26 1.1% 
(0.7, 1.5) 11 1.6% 

(0.6, 2.6) 45 1.1% 
(0.8, 1.4) 2 1.4% 

(0, 3.3) 54 1.2% 
(0.8, 1.5) 

45. Pupils usually report incidences of physical violence when they experience or witness it.  

Disagree 649 13.5% 
(12.5, 14.4) 327 

13.5% 
(12.1, 
14.9) 

322 13.4% 
(12, 14.8) 79 11.4% 

(9, 13.9) 570 13.8% 
(12.7, 14.9) 12 8.4% 

(3.7, 13.1) 635 
13.6% 
(12.6, 
14.6) 

Agree 4081 84.6% 
(83.5, 85.6) 2038 

84.4% 
(82.9, 
85.8) 

2043 
84.8% 
(83.3, 
86.3) 

597 86.4% 
(83.8, 89) 3482 84.3% 

(83.1, 85.4) 128 89.5% 
(84.4, 94.7) 3949 

84.5% 
(83.4, 
85.5) 

Not Sure 95 2% 
(1.6, 2.4) 51 2.1% 

(1.5, 2.7) 44 1.8% 
(1.3, 2.4) 15 2.2% 

(1.1, 3.3) 80 1.9% 
(1.5, 2.4) 3 2.1% 

(0, 4.5) 92 2% 
(1.6, 2.4) 

46. School officials don’t do anything when pupils hurt other pupils.  

Disagree 3435 71.2% 
(69.9, 72.5) 1716 

71% 
(69.2, 
72.9) 

1719 
71.4% 
(69.5, 
73.2) 

477 
69% 

(65.5, 
72.6) 

2957 71.6% 
(70.2, 73) 89 61.8% 

(53.7, 69.9) 3341 
71.5% 
(70.1, 
72.8) 

Agree 1236 25.6% 
(24.4, 26.9) 616 

25.5% 
(23.7, 
27.3) 

620 25.7% 
(24, 27.5) 178 

25.8% 
(22.4, 
29.1) 

1057 25.6% 
(24.2, 27) 53 36.8% 

(28.7, 44.9) 1182 25.3% 
(24, 26.6) 

Not Sure 154 3.2% 
(2.7, 3.7) 84 3.5% 

(2.7, 4.2) 70 2.9% 
(2.2, 3.6) 36 5.2% 

(3.5, 6.9) 118 2.9% 
(2.3, 3.4) 2 1.4% 

(0, 3.4) 152 3.3% 
(2.7, 3.8) 
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47. Pupils know what it means to be sexually harassed or sexually assaulted.  

Disagree 2046 42.6% 
(41.1, 44) 968 

40.2% 
(38.2, 
42.2) 

1078 
44.9% 
(42.9, 
46.9) 

291 42.2% 
(38.4, 46) 1754 42.6% 

(41.1, 44.2) 55 38.5% 
(30.3, 46.6) 1990 

42.7% 
(41.3, 
44.2) 

Agree 2350 48.9% 
(47.4, 50.3) 1189 

49.4% 
(47.3, 
51.4) 

1161 
48.4% 
(46.3, 
50.4) 

317 
45.9% 
(42.1, 
49.8) 

2033 49.4% 
(47.8, 51) 75 52.5% 

(44.1, 60.8) 2270 
48.7% 
(47.2, 
50.2) 

Not Sure 413 8.6% 
(7.8, 9.4) 251 10.4% 

(9.2, 11.7) 162 6.8% 
(5.7, 7.8) 82 11.9% 

(9.4, 14.4) 330 8% 
(7.2, 8.9) 13 9.1% 

(4.3, 13.9) 400 8.6% 
(7.8, 9.4) 

48. Pupils are afraid to report incidences of sexual harassment or sexual violence.  

Disagree 2447 51% 
(49.6, 52.5) 1156 

48.2% 
(46.2, 
50.3) 

1291 
53.8% 
(51.8, 
55.8) 

320 
46.5% 
(42.7, 
50.3) 

2126 51.8% 
(50.2, 53.3) 67 46.9% 

(38.5, 55.2) 2375 
51.1% 
(49.6, 
52.6) 

Agree 1839 38.3% 
(36.9, 39.7) 932 

38.9% 
(36.9, 
40.9) 

907 
37.8% 
(35.8, 
39.8) 

273 
39.7% 
(35.9, 
43.4) 

1565 38.1% 
(36.6, 39.6) 65 45.5% 

(37.1, 53.8) 1773 
38.1% 
(36.7, 
39.6) 

Not Sure 512 10.7% 
(9.8, 11.6) 310 

12.9% 
(11.6, 
14.3) 

202 8.4% 
(7.3, 9.6) 95 

13.8% 
(11.2, 
16.5) 

417 10.2% 
(9.2, 11.1) 11 7.7% 

(3.2, 12.2) 501 
10.8% 
(9.9, 
11.7) 

49. There are clubs for pupils to learn about and discuss sexual harassment and sexual violence.  

Disagree 2516 52.5% 
(51, 53.9) 1126 

47.1% 
(45.1, 
49.2) 

1390 
57.8% 
(55.7, 
59.8) 

374 54.2% 
(50.4, 58) 2141 52.2% 

(50.6, 53.7) 71 50.4% 
(41.9, 58.8) 2441 52.5% 

(51, 54) 

Agree 1770 36.9% 
(35.5, 38.3) 922 

38.6% 
(36.6, 
40.6) 

848 
35.2% 
(33.3, 
37.2) 

211 
30.6% 
(27.1, 
34.1) 

1558 38% 
(36.4, 39.5) 61 43.3% 

(34.9, 51.7) 1707 
36.7% 
(35.3, 
38.1) 

Not Sure 511 10.7% 
(9.8, 11.6) 342 

14.3% 
(12.9, 
15.8) 

169 7% 
(6, 8.1) 105 15.2% 

(12.5, 18) 406 9.9% 
(9, 10.8) 9 6.4% 

(2.2, 10.5) 502 
10.8% 
(9.9, 
11.7) 

50. There are no pupil groups where boys and girls can openly discuss problems they face in or out of school.  

Disagree 1738 36.2% 
(34.8, 37.6) 841 35.1% 

(33.1, 37) 897 
37.4% 
(35.4, 
39.4) 

238 
34.5% 
(30.9, 
38.2) 

1500 36.5% 
(35, 38) 45 31.7% 

(23.8, 39.5) 1690 
36.3% 
(34.9, 
37.8) 
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Agree 2661 55.5% 
(54, 56.9) 1290 

53.8% 
(51.7, 
55.8) 

1371 
57.1% 
(55.1, 
59.2) 

377 
54.7% 
(50.9, 
58.5) 

2282 55.6% 
(54, 57.1) 88 62% 

(53.8, 70.2) 2570 
55.3% 
(53.8, 
56.7) 

Not Sure 400 8.3% 
(7.5, 9.1) 268 11.2% 

(9.9, 12.5) 132 5.5% 
(4.6, 6.4) 74 10.7% 

(8.4, 13.1) 326 7.9% 
(7.1, 8.8) 9 6.3% 

(2.2, 10.5) 391 8.4% 
(7.6, 9.2) 

51. Teachers or school officials immediately take action when pupils report incidences of violence. 

Disagree 592 12.3% 
(11.3, 13.2) 325 

13.5% 
(12.1, 
14.9) 

267 11.1% 
(9.8, 12.4) 79 11.5% 

(9, 13.9) 513 12.4% 
(11.4, 13.4) 21 14.7% 

(8.7, 20.6) 571 
12.2% 
(11.3, 
13.2) 

Agree 4151 86% 
(85, 87) 2044 

84.6% 
(83.1, 
86.1) 

2107 
87.4% 
(86.1, 
88.8) 

598 
86.8% 
(84.2, 
89.4) 

3551 85.9% 
(84.8, 87) 119 83.2% 

(76.9, 89.5) 4026 
86.1% 
(85.1, 
87.1) 

Not Sure 83 1.7% 
(1.3, 2.1) 47 2% 

(1.4, 2.5) 36 1.5% 
(1, 2) 12 1.7% 

(0.7, 2.7) 71 1.7% 
(1.3, 2.1) 3 2.1% 

(0, 4.5) 80 1.7% 
(1.3, 2.1) 

52. Senior woman and senior man teachers are helpful to pupils when they are in trouble.  

Disagree 466 9.7% 
(8.8, 10.5) 212 8.8% 

(7.6, 9.9) 254 10.6% 
(9.3, 11.8) 59 8.6% 

(6.4, 10.7) 406 9.8% 
(8.9, 10.7) 16 11.1% 

(5.9, 16.4) 449 
9.6% 
(8.7, 
10.5) 

Agree 4237 87.7% 
(86.8, 88.7) 2142 

88.5% 
(87.2, 
89.8) 

2095 
87% 

(85.6, 
88.4) 

613 
88.8% 
(86.4, 
91.3) 

3623 87.6% 
(86.5, 88.6) 118 81.9% 

(75.5, 88.4) 4114 87.9% 
(87, 88.9) 

Not Sure 126 2.6% 
(2.2, 3.1) 67 2.8% 

(2.1, 3.4) 59 2.5% 
(1.8, 3.1) 18 2.6% 

(1.4, 3.8) 108 2.6% 
(2.1, 3.1) 10 6.9% 

(2.7, 11.2) 116 2.5% 
(2, 2.9) 

53. Provides individual assistance and psychological counseling to pupils when needed.  

Disagree 763 15.8% 
(14.8, 16.9) 378 

15.7% 
(14.2, 
17.2) 

385 
16% 

(14.5, 
17.5) 

106 
15.3% 
(12.6, 
18.1) 

656 15.9% 
(14.8, 17) 31 21.7% 

(14.8, 28.6) 731 
15.7% 
(14.6, 
16.7) 

Agree 3851 79.9% 
(78.8, 81.1) 1906 

79% 
(77.4, 
80.7) 

1945 
80.8% 
(79.2, 
82.4) 

552 79.9% 
(76.8, 83) 3298 79.9% 

(78.7, 81.2) 103 72% 
(64.5, 79.6) 3743 80.2% 

(79, 81.3) 

Not Sure 205 4.3% 
(3.7, 4.8) 128 5.3% 

(4.4, 6.2) 77 3.2% 
(2.5, 3.9) 33 4.8% 

(3.1, 6.4) 172 4.2% 
(3.5, 4.8) 9 6.3% 

(2.2, 10.4) 196 4.2% 
(3.6, 4.8) 
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Table 33. Pupil Experiences, by Gender, Orphan Status and Disability Status 
 Overall Females Males Orphaned Non-orphaned Disabled Non-disabled 

Survey 
Question 

Number 
of 

pupils 

Percent of 
pupils 

Number 
of 

pupils 

Percent of 
pupils 

Number 
of 

pupils 

Percent of 
pupils 

Number 
of 

pupils 

Percent of 
pupils 

Number 
of 

pupils 

Percent of 
pupils 

Number 
of 

pupils 

Percent of 
pupils 

Number 
of 

pupils 

Percent of 
pupils 

1. Make fun of you and teased you.  

Never 1554 32.2% 
(30.9, 33.6) 784 32.4% 

(30.5, 34.3) 770 32% 
(30.1, 33.9) 194 28.1% 

(24.6, 31.5) 1358 32.9% 
(31.4, 34.3) 46 31.7% 

(24, 39.5) 1505 32.2% 
(30.8, 33.6) 

Once 1060 22% 
(20.8, 23.2) 546 22.6% 

(20.9, 24.3) 514 21.4% 
(19.7, 23) 154 22.3% 

(19.1, 25.5) 906 21.9% 
(20.6, 23.2) 36 24.8% 

(17.6, 32) 1023 21.9% 
(20.7, 23.1) 

A few 
times 1294 26.8% 

(25.5, 28.1) 673 27.8% 
(26, 29.7) 621 25.8% 

(24, 27.6) 201 29.1% 
(25.6, 32.6) 1093 26.5% 

(25.1, 27.8) 33 22.8% 
(15.8, 29.8) 1260 27% 

(25.7, 28.3) 

Many 
times 917 19% 

(17.9, 20.1) 415 17.2% 
(15.6, 18.7) 502 20.9% 

(19.2, 22.5) 142 20.6% 
(17.5, 23.6) 775 18.8% 

(17.5, 20) 30 20.7% 
(13.9, 27.5) 886 19% 

(17.8, 20.1) 

2. Say mean things to you or called you names that you did not like.  

Never 1915 39.7% 
(38.2, 41.1) 1022 42.3% 

(40.2, 44.3) 893 37.1% 
(35.1, 39) 274 39.6% 

(35.9, 43.3) 1640 39.7% 
(38.1, 41.2) 56 38.6% 

(30.5, 46.8) 1856 39.7% 
(38.2, 41.1) 

Once 839 17.4% 
(16.3, 18.5) 396 16.4% 

(14.9, 17.9) 443 18.4% 
(16.8, 20) 114 16.5% 

(13.6, 19.3) 725 17.5% 
(16.3, 18.7) 23 15.9% 

(9.8, 22) 816 17.4% 
(16.3, 18.6) 

A few 
times 1076 22.3% 

(21.1, 23.5) 519 21.5% 
(19.8, 23.1) 557 23.1% 

(21.4, 24.8) 143 20.7% 
(17.6, 23.8) 933 22.6% 

(21.3, 23.9) 34 23.5% 
(16.4, 30.5) 1041 22.3% 

(21, 23.5) 

Many 
times 999 20.7% 

(19.5, 21.9) 482 19.9% 
(18.3, 21.6) 517 21.5% 

(19.8, 23.1) 161 23.3% 
(20, 26.5) 837 20.2% 

(19, 21.5) 32 22.1% 
(15.2, 29) 965 20.6% 

(19.4, 21.8) 

3. Leave you out of your group of friends or during games or activities.  

Never 2466 51.1% 
(49.7, 52.5) 1208 49.9% 

(47.9, 52) 1258 52.3% 
(50.2, 54.3) 323 46.7% 

(42.9, 50.5) 2141 51.8% 
(50.3, 53.4) 79 54.5% 

(46.2, 62.8) 2382 51% 
(49.5, 52.4) 

Once 956 19.8% 
(18.7, 21) 500 20.7% 

(19, 22.3) 456 18.9% 
(17.3, 20.6) 149 21.5% 

(18.4, 24.7) 807 19.5% 
(18.3, 20.8) 20 13.8% 

(8, 19.6) 935 20% 
(18.8, 21.2) 

A few 
times 847 17.6% 

(16.5, 18.7) 427 17.7% 
(16.1, 19.2) 420 17.5% 

(15.9, 19) 138 19.9% 
(16.9, 23) 709 17.2% 

(16, 18.3) 29 20% 
(13.3, 26.7) 818 17.5% 

(16.4, 18.6) 
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Many 
times 557 11.5% 

(10.6, 12.5) 284 11.7% 
(10.4, 13.1) 273 11.3% 

(10, 12.6) 82 11.9% 
(9.4, 14.3) 475 11.5% 

(10.5, 12.5) 17 11.7% 
(6.4, 17.1) 540 11.6% 

(10.6, 12.5) 

4. Steal something from you.  

Never 2466 51.1% 
(49.7, 52.5) 1208 49.9% 

(47.9, 52) 1258 52.3% 
(50.2, 54.3) 323 46.7% 

(42.9, 50.5) 2141 51.8% 
(50.3, 53.4) 79 54.5% 

(46.2, 62.8) 2382 51% 
(49.5, 52.4) 

Once 956 19.8% 
(18.7, 21) 500 20.7% 

(19, 22.3) 456 18.9% 
(17.3, 20.6) 149 21.5% 

(18.4, 24.7) 807 19.5% 
(18.3, 20.8) 20 13.8% 

(8, 19.6) 935 20% 
(18.8, 21.2) 

A few 
times 847 17.6% 

(16.5, 18.7) 427 17.7% 
(16.1, 19.2) 420 17.5% 

(15.9, 19) 138 19.9% 
(16.9, 23) 709 17.2% 

(16, 18.3) 29 20% 
(13.3, 26.7) 818 17.5% 

(16.4, 18.6) 

Many 
times 557 11.5% 

(10.6, 12.5) 284 11.7% 
(10.4, 13.1) 273 11.3% 

(10, 12.6) 82 11.9% 
(9.4, 14.3) 475 11.5% 

(10.5, 12.5) 17 11.7% 
(6.4, 17.1) 540 11.6% 

(10.6, 12.5) 

5. Break or ruined something of yours on purpose. 

Never 2104 43.6% 
(42.2, 45) 1015 42% 

(40, 44) 1089 45.2% 
(43.2, 47.3) 297 42.9% 

(39.1, 46.7) 1806 43.7% 
(42.2, 45.3) 57 39.3% 

(31.2, 47.5) 2042 43.7% 
(42.2, 45.1) 

Once 1264 26.2% 
(24.9, 27.5) 673 27.8% 

(26, 29.7) 591 24.5% 
(22.8, 26.3) 168 24.3% 

(21, 27.6) 1095 26.5% 
(25.1, 27.9) 37 25.5% 

(18.2, 32.8) 1226 26.2% 
(24.9, 27.5) 

A few 
times 986 20.4% 

(19.3, 21.6) 488 20.2% 
(18.5, 21.8) 498 20.7% 

(19, 22.3) 154 22.3% 
(19.1, 25.4) 832 20.1% 

(18.9, 21.4) 30 20.7% 
(13.9, 27.5) 956 20.5% 

(19.3, 21.6) 

Many 
times 472 9.8% 

(8.9, 10.6) 242 10% 
(8.8, 11.2) 230 9.6% 

(8.4, 10.8) 73 10.6% 
(8.2, 12.9) 399 9.7% 

(8.7, 10.6) 21 14.5% 
(8.6, 20.4) 451 9.7% 

(8.8, 10.5) 

6. Physically hurt you on purpose by pushing you down, kicking you, or hitting you with a hand, clenched fist, object or a weapon. 

Never 1965 40.7% 
(39.3, 42.1) 1003 41.5% 

(39.4, 43.5) 962 39.9% 
(37.9, 41.9) 267 38.6% 

(34.9, 42.3) 1696 41% 
(39.5, 42.6) 51 35.2% 

(27.2, 43.1) 1911 40.9% 
(39.4, 42.3) 

Once 1074 22.2% 
(21, 23.4) 533 22% 

(20.3, 23.7) 541 22.5% 
(20.8, 24.2) 161 23.3% 

(20, 26.5) 913 22.1% 
(20.8, 23.4) 38 26.2% 

(18.9, 33.6) 1034 22.1% 
(20.9, 23.3) 

A few 
times 1027 21.3% 

(20.1, 22.5) 491 20.3% 
(18.7, 21.9) 536 22.3% 

(20.6, 24) 138 19.9% 
(16.9, 23) 889 21.5% 

(20.2, 22.8) 31 21.4% 
(14.5, 28.2) 995 21.3% 

(20.1, 22.5) 

Many 
times 763 15.8% 

(14.8, 16.9) 393 16.2% 
(14.7, 17.8) 370 15.4% 

(13.9, 16.8) 126 18.2% 
(15.3, 21.2) 637 15.4% 

(14.3, 16.5) 25 17.2% 
(10.9, 23.6) 738 15.8% 

(14.7, 16.9) 
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7. Threaten to hurt you or your family, but did not do it.  

Never 2753 57.1% 
(55.6, 58.5) 1411 58.4% 

(56.4, 60.4) 1342 55.7% 
(53.7, 57.8) 406 58.7% 

(54.9, 62.4) 2346 56.8% 
(55.3, 58.4) 77 53.1% 

(44.8, 61.4) 2673 57.2% 
(55.8, 58.7) 

Once 963 20% 
(18.8, 21.1) 444 18.4% 

(16.8, 20) 519 21.6% 
(19.9, 23.2) 115 16.6% 

(13.8, 19.5) 847 20.5% 
(19.3, 21.8) 33 22.8% 

(15.8, 29.8) 927 19.8% 
(18.7, 21) 

A few 
times 727 15.1% 

(14, 16.1) 372 15.4% 
(13.9, 16.9) 355 14.7% 

(13.3, 16.2) 107 15.5% 
(12.7, 18.2) 620 15% 

(13.9, 16.1) 22 15.2% 
(9.2, 21.2) 705 15.1% 

(14, 16.1) 

Many 
times 381 7.9% 

(7.1, 8.7) 189 7.8% 
(6.7, 8.9) 192 8% 

(6.9, 9.1) 64 9.3% 
(7, 11.5) 317 7.7% 

(6.8, 8.5) 13 9% 
(4.2, 13.7) 368 7.9% 

(7.1, 8.7) 

8. Force you to do something you did not want to do such as joining a group in making fun of or hurting another pupil.  

Never 2806 58.2% 
(56.7, 59.6) 1439 59.6% 

(57.6, 61.6) 1367 56.8% 
(54.7, 58.8) 394 57% 

(53.2, 60.8) 2410 58.3% 
(56.8, 59.9) 81 55.9% 

(47.6, 64.2) 2720 58.2% 
(56.7, 59.6) 

Once 859 17.8% 
(16.7, 18.9) 426 17.6% 

(16.1, 19.2) 433 18% 
(16.4, 19.6) 110 15.9% 

(13.1, 18.7) 749 18.1% 
(16.9, 19.3) 31 21.4% 

(14.5, 28.2) 828 17.7% 
(16.6, 18.8) 

A few 
times 751 15.6% 

(14.5, 16.6) 332 13.7% 
(12.3, 15.2) 419 17.4% 

(15.8, 19) 110 15.9% 
(13.1, 18.7) 641 15.5% 

(14.4, 16.7) 19 13.1% 
(7.5, 18.7) 731 15.6% 

(14.6, 16.7) 

Many 
times 409 8.5% 

(7.7, 9.3) 219 9.1% 
(7.9, 10.2) 190 7.9% 

(6.8, 9) 77 11.1% 
(8.7, 13.6) 332 8% 

(7.2, 8.9) 14 9.7% 
(4.7, 14.6) 395 8.5% 

(7.6, 9.3) 

9. Tell lies about you or spread rumors or stories to other pupils or a teacher that were not true.  

Never 1953 40.4% 
(39, 41.9) 932 38.5% 

(36.5, 40.5) 1021 42.4% 
(40.4, 44.4) 248 35.9% 

(32.2, 39.6) 1705 41.2% 
(39.7, 42.8) 63 43.8% 

(35.4, 52.1) 1887 40.3% 
(38.9, 41.8) 

Once 1016 21% 
(19.9, 22.2) 535 22.1% 

(20.4, 23.8) 481 20% 
(18.3, 21.6) 147 21.3% 

(18.1, 24.4) 868 21% 
(19.7, 22.3) 27 18.8% 

(12.2, 25.3) 989 21.1% 
(19.9, 22.3) 

A few 
times 1110 23% 

(21.8, 24.2) 561 23.2% 
(21.5, 24.9) 549 22.8% 

(21.1, 24.5) 169 24.5% 
(21.2, 27.7) 940 22.7% 

(21.4, 24) 30 20.8% 
(14, 27.6) 1078 23% 

(21.8, 24.3) 

Many 
times 750 15.5% 

(14.5, 16.6) 392 16.2% 
(14.7, 17.7) 358 14.9% 

(13.4, 16.3) 127 18.4% 
(15.4, 21.3) 623 15.1% 

(13.9, 16.2) 24 16.7% 
(10.4, 22.9) 725 15.5% 

(14.4, 16.6) 
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15. Shouted things at you in front of your classmates that humiliated you. 

Never 2798 58% 
(56.5, 59.4) 1474 60.9% 

(58.9, 62.9) 1324 55% 
(53, 57) 367 53% 

(49.2, 56.9) 2429 58.8% 
(57.2, 60.3) 79 54.5% 

(46.2, 62.8) 2714 58% 
(56.6, 59.5) 

Once 1126 23.3% 
(22.1, 24.6) 536 22.2% 

(20.5, 23.9) 590 24.5% 
(22.7, 26.3) 168 24.3% 

(21, 27.6) 958 23.2% 
(21.9, 24.5) 35 24.1% 

(17, 31.3) 1091 23.3% 
(22.1, 24.6) 

A few 
times 720 14.9% 

(13.9, 15.9) 326 13.5% 
(12.1, 14.9) 394 16.4% 

(14.9, 17.9) 123 17.8% 
(14.9, 20.7) 597 14.4% 

(13.3, 15.5) 17 11.7% 
(6.4, 17.1) 703 15% 

(14, 16.1) 

Many 
times 184 3.8% 

(3.3, 4.4) 84 3.5% 
(2.7, 4.2) 100 4.2% 

(3.3, 5) 34 4.9% 
(3.3, 6.6) 150 3.6% 

(3, 4.2) 14 9.7% 
(4.7, 14.6) 169 3.6% 

(3.1, 4.2) 

16. Hit you with a hand or closed fist on any part of your body including your head, face, hand, chest or leg. 

Never 2677 55.5% 
(54, 56.9) 1384 57.2% 

(55.2, 59.2) 1293 53.7% 
(51.7, 55.8) 333 48.1% 

(44.3, 51.9) 2342 56.7% 
(55.1, 58.2) 78 53.8% 

(45.5, 62.1) 2594 55.5% 
(54, 56.9) 

Once 1147 23.8% 
(22.5, 25) 596 24.6% 

(22.9, 26.4) 551 22.9% 
(21.2, 24.6) 186 26.9% 

(23.5, 30.3) 961 23.3% 
(21.9, 24.6) 32 22.1% 

(15.2, 29) 1114 23.8% 
(22.6, 25.1) 

A few 
times 751 15.6% 

(14.5, 16.6) 326 13.5% 
(12.1, 14.9) 425 17.7% 

(16.1, 19.2) 126 18.2% 
(15.3, 21.2) 625 15.1% 

(14, 16.2) 23 15.9% 
(9.8, 22) 728 15.6% 

(14.5, 16.6) 

Many 
times 252 5.2% 

(4.6, 5.9) 114 4.7% 
(3.8, 5.6) 138 5.7% 

(4.8, 6.7) 47 6.8% 
(4.9, 8.7) 205 5% 

(4.3, 5.6) 12 8.3% 
(3.7, 12.9) 240 5.1% 

(4.5, 5.8) 

17. Hit you with any type of object such as a cane, stick, belt or book. 

Never 1427 29.6% 
(28.3, 30.9) 708 29.3% 

(27.4, 31.2) 719 29.9% 
(28, 31.7) 144 20.8% 

(17.7, 23.9) 1281 31% 
(29.6, 32.5) 42 29% 

(21.4, 36.5) 1381 29.5% 
(28.2, 30.9) 

Once 1194 24.7% 
(23.5, 26) 650 26.9% 

(25.1, 28.7) 544 22.6% 
(20.9, 24.3) 175 25.3% 

(22, 28.6) 1019 24.7% 
(23.3, 26) 33 22.8% 

(15.8, 29.8) 1160 24.8% 
(23.5, 26.1) 

A few 
times 1297 26.9% 

(25.6, 28.2) 617 25.5% 
(23.7, 27.3) 680 28.2% 

(26.4, 30.1) 200 28.9% 
(25.4, 32.4) 1097 26.6% 

(25.2, 27.9) 35 24.1% 
(17, 31.3) 1261 27% 

(25.7, 28.3) 

Many 
times 908 18.8% 

(17.7, 20) 442 18.3% 
(16.7, 19.9) 466 19.3% 

(17.7, 21) 173 25% 
(21.7, 28.3) 735 17.8% 

(16.6, 19) 35 24.1% 
(17, 31.3) 873 18.7% 

(17.5, 19.8) 
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18. Pulled or twisted your ear. 

Never 2872 59.5% 
(58.1, 60.9) 1484 61.3% 

(59.3, 63.3) 1388 57.6% 
(55.6, 59.7) 390 56.4% 

(52.6, 60.2) 2481 60% 
(58.5, 61.5) 89 61.4% 

(53.3, 69.5) 2781 59.5% 
(58, 60.9) 

Once 1029 21.3% 
(20.1, 22.5) 499 20.6% 

(19, 22.3) 530 22% 
(20.3, 23.7) 155 22.4% 

(19.2, 25.6) 873 21.1% 
(19.8, 22.4) 29 20% 

(13.3, 26.7) 997 21.3% 
(20.1, 22.5) 

A few 
times 658 13.6% 

(12.6, 14.6) 312 12.9% 
(11.5, 14.3) 346 14.4% 

(12.9, 15.8) 102 14.7% 
(12, 17.5) 556 13.5% 

(12.4, 14.5) 22 15.2% 
(9.2, 21.2) 635 13.6% 

(12.6, 14.6) 

Many 
times 270 5.6% 

(4.9, 6.3) 126 5.2% 
(4.3, 6.1) 144 6% 

(5, 7) 45 6.5% 
(4.6, 8.4) 225 5.4% 

(4.7, 6.2) 5 3.5% 
(0.4, 6.5) 265 5.7% 

(5, 6.3) 

19. Made you stand or kneel in a way that hurts or for a long period of time. 

Never 3282 68% 
(66.7, 69.4) 1730 71.5% 

(69.6, 73.3) 1552 64.6% 
(62.6, 66.6) 466 67.4% 

(63.9, 71) 2814 68.1% 
(66.7, 69.6) 93 64.1% 

(56.1, 72.1) 3185 68.2% 
(66.8, 69.5) 

Once 763 15.8% 
(14.8, 16.9) 346 14.3% 

(12.9, 15.7) 417 17.4% 
(15.8, 18.9) 101 14.6% 

(11.9, 17.3) 662 16% 
(14.9, 17.2) 24 16.6% 

(10.4, 22.8) 738 15.8% 
(14.7, 16.9) 

A few 
times 551 11.4% 

(10.5, 12.3) 244 10.1% 
(8.9, 11.3) 307 12.8% 

(11.4, 14.1) 88 12.7% 
(10.2, 15.3) 463 11.2% 

(10.2, 12.2) 15 10.3% 
(5.3, 15.4) 535 11.5% 

(10.5, 12.4) 

Many 
times 228 4.7% 

(4.1, 5.3) 101 4.2% 
(3.4, 5) 127 5.3% 

(4.4, 6.2) 36 5.2% 
(3.5, 6.9) 192 4.7% 

(4, 5.3) 13 9% 
(4.2, 13.7) 215 4.6% 

(4, 5.2) 

20. Made you work at the school as punishment.  

Never 3066 63.5% 
(62.1, 64.9) 1576 65.1% 

(63.2, 67.1) 1490 61.9% 
(59.9, 63.8) 444 64.2% 

(60.5, 67.8) 2621 63.4% 
(61.9, 64.9) 84 57.9% 

(49.7, 66.2) 2980 63.7% 
(62.3, 65.1) 

Once 842 17.4% 
(16.3, 18.5) 427 17.6% 

(16.1, 19.2) 415 17.2% 
(15.7, 18.8) 125 18.1% 

(15.1, 21) 717 17.3% 
(16.2, 18.5) 25 17.2% 

(10.9, 23.6) 815 17.4% 
(16.3, 18.5) 

A few 
times 637 13.2% 

(12.2, 14.2) 292 12.1% 
(10.7, 13.4) 345 14.3% 

(12.9, 15.8) 76 11% 
(8.6, 13.4) 560 13.5% 

(12.5, 14.6) 22 15.2% 
(9.2, 21.2) 613 13.1% 

(12.1, 14.1) 

Many 
times 284 5.9% 

(5.2, 6.6) 125 5.2% 
(4.3, 6.1) 159 6.6% 

(5.6, 7.6) 47 6.8% 
(4.9, 8.7) 237 5.7% 

(5, 6.5) 14 9.7% 
(4.7, 14.6) 270 5.8% 

(5.1, 6.5) 
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21. Teachers do not give very poor pupils a chance to participate in class. 

Never 4076 84.4% 
(83.4, 85.5) 2014 83.2% 

(81.7, 84.7) 2062 85.6% 
(84.2, 87.1) 592 85.6% 

(82.9, 88.2) 3482 84.2% 
(83.1, 85.4) 120 82.8% 

(76.5, 89.1) 3950 84.4% 
(83.4, 85.5) 

Once 408 8.5% 
(7.6, 9.3) 233 9.6% 

(8.4, 10.8) 175 7.3% 
(6.2, 8.3) 59 8.5% 

(6.4, 10.7) 349 8.4% 
(7.6, 9.3) 10 6.9% 

(2.7, 11.1) 398 8.5% 
(7.7, 9.3) 

A few 
times 247 5.1% 

(4.5, 5.8) 120 5% 
(4.1, 5.8) 127 5.3% 

(4.4, 6.2) 27 3.9% 
(2.4, 5.4) 220 5.3% 

(4.6, 6) 9 6.2% 
(2.2, 10.2) 238 5.1% 

(4.4, 5.7) 

Many 
times 98 2% 

(1.6, 2.4) 54 2.2% 
(1.6, 2.8) 44 1.8% 

(1.3, 2.4) 14 2% 
(1, 3.1) 84 2% 

(1.6, 2.5) 6 4.1% 
(0.8, 7.5) 92 2% 

(1.6, 2.4) 

25. (For only P5 pupils) Make sexual comments about you, your body or your clothes. 

Never 1682 70.9% 
(69.1, 72.8) 828 69.3% 

(66.6, 72) 854 72.6% 
(70, 75.2) 251 70.1% 

(65.3, 75) 1430 71.1% 
(69.1, 73.1) 43 62.3% 

(50.6, 74.1) 1636 71.2% 
(69.3, 73.1) 

Once 341 14.4% 
(12.9, 15.8) 189 15.8% 

(13.7, 17.9) 152 12.9% 
(11, 14.9) 52 14.5% 

(10.8, 18.3) 288 14.3% 
(12.8, 15.9) 12 17.4% 

(8.2, 26.6) 328 14.3% 
(12.8, 15.8) 

A few 
times 246 10.4% 

(9.1, 11.6) 128 10.7% 
(8.9, 12.5) 118 10% 

(8.3, 11.8) 33 9.2% 
(6.1, 12.3) 213 10.6% 

(9.2, 12) 8 11.6% 
(3.9, 19.3) 237 10.3% 

(9, 11.6) 

Many 
times 102 4.3% 

(3.5, 5.1) 50 4.2% 
(3, 5.4) 52 4.4% 

(3.2, 5.6) 22 6.2% 
(3.6, 8.7) 80 4% 

(3.1, 4.9) 6 8.7% 
(1.9, 15.5) 96 4.2% 

(3.3, 5) 

26. (For only P5 pupils) Make sexual gestures at you or looked at you in a sexual way. 

Never 1804 76% 
(74.2, 77.8) 881 73.4% 

(70.8, 75.9) 923 78.7% 
(76.3, 81.1) 256 71.9% 

(67.1, 76.7) 1546 76.7% 
(74.8, 78.6) 49 72.1% 

(61.1, 83) 1751 76.1% 
(74.3, 77.9) 

Once 305 12.9% 
(11.5, 14.2) 170 14.2% 

(12.1, 16.2) 135 11.5% 
(9.6, 13.4) 47 13.2% 

(9.6, 16.8) 258 12.8% 
(11.3, 14.3) 9 13.2% 

(5, 21.5) 296 12.9% 
(11.5, 14.3) 

A few 
times 187 7.9% 

(6.8, 9) 107 8.9% 
(7.3, 10.6) 80 6.8% 

(5.3, 8.3) 36 10.1% 
(6.9, 13.3) 151 7.5% 

(6.3, 8.7) 4 5.9% 
(0.2, 11.6) 182 7.9% 

(6.8, 9) 

Many 
times 78 3.3% 

(2.6, 4) 43 3.6% 
(2.5, 4.7) 35 3% 

(2, 4) 17 4.8% 
(2.5, 7.1) 61 3% 

(2.3, 3.8) 6 8.8% 
(1.9, 15.7) 72 3.1% 

(2.4, 3.9) 
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27. (For only P5 pupils) Make love proposals to you that upset you. 

Never 1951 82% 
(80.5, 83.6) 925 77% 

(74.5, 79.4) 1026 87.2% 
(85.3, 89.2) 302 84.4% 

(80.5, 88.2) 1647 81.6% 
(79.9, 83.4) 57 82.6% 

(73.4, 91.8) 1890 82% 
(80.4, 83.6) 

Once 248 10.4% 
(9.2, 11.7) 166 13.8% 

(11.8, 15.8) 82 7% 
(5.5, 8.5) 33 9.2% 

(6.1, 12.3) 215 10.7% 
(9.3, 12) 5 7.3% 

(1, 13.5) 243 10.6% 
(9.3, 11.8) 

A few 
times 115 4.8% 

(4, 5.7) 70 5.8% 
(4.5, 7.2) 45 3.8% 

(2.7, 5) 15 4.2% 
(2.1, 6.3) 100 5% 

(4, 5.9) 5 7.3% 
(1, 13.5) 110 4.8% 

(3.9, 5.7) 

Many 
times 64 2.7% 

(2, 3.4) 41 3.4% 
(2.4, 4.5) 23 2% 

(1.1, 2.8) 8 2.2% 
(0.7, 3.8) 56 2.8% 

(2, 3.5) 2 2.9% 
(0, 7) 61 2.7% 

(2, 3.3) 

28. (For only P5 pupils) Show you or give you sexual pictures or showed you sexual videos. 

Never 1953 82.1% 
(80.5, 83.6) 996 82.9% 

(80.7, 85.1) 957 81.2% 
(79, 83.5) 293 81.8% 

(77.8, 85.9) 1658 82.1% 
(80.4, 83.8) 43 62.3% 

(50.6, 74.1) 1906 82.7% 
(81.1, 84.2) 

Once 247 10.4% 
(9.1, 11.6) 133 11.1% 

(9.3, 12.9) 114 9.7% 
(8, 11.4) 34 9.5% 

(6.4, 12.6) 213 10.5% 
(9.2, 11.9) 18 26.1% 

(15.5, 36.7) 229 9.9% 
(8.7, 11.2) 

A few 
times 124 5.2% 

(4.3, 6.1) 52 4.3% 
(3.2, 5.5) 72 6.1% 

(4.7, 7.5) 20 5.6% 
(3.2, 8) 104 5.2% 

(4.2, 6.1) 6 8.7% 
(1.9, 15.5) 117 5.1% 

(4.2, 6) 

Many 
times 56 2.4% 

(1.7, 3) 21 1.8% 
(1, 2.5) 35 3% 

(2, 4) 11 3.1% 
(1.2, 4.9) 45 2.2% 

(1.6, 2.9) 2 2.9% 
(0, 7) 54 2.3% 

(1.7, 3) 

29. (For only P5 pupils) Spread sexual rumors and lies about you.  

Never 1542 64.8% 
(62.9, 66.8) 731 60.9% 

(58.1, 63.8) 811 68.9% 
(66.1, 71.6) 207 58.5% 

(53.2, 63.7) 1333 65.9% 
(63.8, 68) 40 58% 

(46, 69.9) 1499 65.1% 
(63.1, 67.1) 

Once 445 18.7% 
(17.1, 20.3) 250 20.8% 

(18.5, 23.2) 195 16.6% 
(14.4, 18.7) 82 23.2% 

(18.7, 27.7) 363 18% 
(16.2, 19.7) 11 15.9% 

(7.1, 24.8) 433 18.8% 
(17.2, 20.4) 

A few 
times 273 11.5% 

(10.2, 12.8) 152 12.7% 
(10.7, 14.6) 121 10.3% 

(8.5, 12.1) 47 13.3% 
(9.7, 16.9) 226 11.2% 

(9.8, 12.6) 12 17.4% 
(8.2, 26.6) 260 11.3% 

(10, 12.6) 

Many 
times 118 5% 

(4.1, 5.9) 67 5.6% 
(4.3, 6.9) 51 4.3% 

(3.1, 5.5) 18 5.1% 
(2.7, 7.4) 100 5% 

(4, 5.9) 6 8.7% 
(1.9, 15.5) 112 4.9% 

(4, 5.8) 
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30. Spy on you when you were not fully dressed such as when you were changing clothes or in the toilet at your school. 

Never 3615 75% 
(73.7, 76.2) 1832 75.7% 

(73.9, 77.4) 1783 74.2% 
(72.4, 76) 515 74.5% 

(71.2, 77.9) 3098 75% 
(73.7, 76.4) 104 71.7% 

(64.2, 79.2) 3507 75.1% 
(73.8, 76.3) 

Once 735 15.2% 
(14.2, 16.3) 371 15.3% 

(13.9, 16.8) 364 15.2% 
(13.7, 16.6) 99 14.3% 

(11.7, 17) 636 15.4% 
(14.3, 16.5) 23 15.9% 

(9.8, 22) 711 15.2% 
(14.2, 16.3) 

A few 
times 365 7.6% 

(6.8, 8.3) 169 7% 
(5.9, 8) 196 8.2% 

(7, 9.3) 57 8.3% 
(6.2, 10.4) 308 7.5% 

(6.6, 8.3) 11 7.6% 
(3.2, 12) 353 7.6% 

(6.8, 8.3) 

Many 
times 108 2.2% 

(1.8, 2.7) 49 2% 
(1.5, 2.6) 59 2.5% 

(1.8, 3.1) 20 2.9% 
(1.6, 4.2) 88 2.1% 

(1.7, 2.6) 7 4.8% 
(1.3, 8.4) 101 2.2% 

(1.7, 2.6) 

31. Has anyone at school or when going to and from school ever forced you to look at their butt, breasts, or private parts and you did not want them to? 

Never 4035 83.8% 
(82.7, 84.8) 1962 81.2% 

(79.7, 82.8) 2073 86.3% 
(84.9, 87.7) 592 85.8% 

(83.1, 88.5) 3441 83.4% 
(82.2, 84.6) 112 77.2% 

(70.2, 84.2) 3918 84% 
(82.9, 85) 

Once 454 9.4% 
(8.6, 10.3) 265 11% 

(9.7, 12.3) 189 7.9% 
(6.8, 9) 49 7.1% 

(5.1, 9.1) 405 9.8% 
(8.9, 10.8) 22 15.2% 

(9.2, 21.2) 431 9.2% 
(8.4, 10.1) 

A few 
times 233 4.8% 

(4.2, 5.5) 136 5.6% 
(4.7, 6.6) 97 4% 

(3.2, 4.8) 36 5.2% 
(3.5, 6.9) 197 4.8% 

(4.1, 5.4) 5 3.5% 
(0.4, 6.5) 228 4.9% 

(4.3, 5.5) 

Many 
times 96 2% 

(1.6, 2.4) 52 2.2% 
(1.6, 2.8) 44 1.8% 

(1.3, 2.4) 13 1.9% 
(0.8, 2.9) 83 2% 

(1.6, 2.5) 6 4.1% 
(0.8, 7.5) 90 1.9% 

(1.5, 2.3) 

32. Pull at your clothing to see your underwear or your body. 

Never 3777 78.3% 
(77.1, 79.5) 1825 75.4% 

(73.7, 77.2) 1952 81.2% 
(79.6, 82.8) 538 78% 

(74.8, 81.1) 3237 78.3% 
(77, 79.6) 110 75.9% 

(68.7, 83) 3663 78.4% 
(77.2, 79.6) 

Once 673 14% 
(13, 15) 391 16.2% 

(14.7, 17.7) 282 11.7% 
(10.4, 13) 102 14.8% 

(12.1, 17.5) 571 13.8% 
(12.7, 14.9) 23 15.9% 

(9.8, 22) 648 13.9% 
(12.9, 14.9) 

A few 
times 277 5.7% 

(5.1, 6.4) 158 6.5% 
(5.5, 7.5) 119 5% 

(4.1, 5.8) 37 5.4% 
(3.6, 7.1) 240 5.8% 

(5.1, 6.5) 9 6.2% 
(2.2, 10.2) 268 5.7% 

(5.1, 6.4) 

Many 
times 98 2% 

(1.6, 2.4) 46 1.9% 
(1.3, 2.5) 52 2.2% 

(1.6, 2.8) 13 1.9% 
(0.8, 2.9) 85 2.1% 

(1.6, 2.5) 3 2.1% 
(0, 4.5) 95 2% 

(1.6, 2.5) 
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33. Force you to kiss them and you didn't want them to. 

Never 4245 88.2% 
(87.3, 89.2) 2099 87.1% 

(85.7, 88.4) 2146 89.4% 
(88.1, 90.6) 603 87.8% 

(85.3, 90.3) 3640 88.3% 
(87.3, 89.3) 121 84.6% 

(78.6, 90.7) 4120 88.4% 
(87.4, 89.3) 

Once 336 7% 
(6.2, 7.7) 191 7.9% 

(6.8, 9) 145 6% 
(5.1, 7) 55 8% 

(5.9, 10.1) 281 6.8% 
(6, 7.6) 10 7% 

(2.7, 11.3) 325 7% 
(6.2, 7.7) 

A few 
times 163 3.4% 

(2.9, 3.9) 89 3.7% 
(2.9, 4.5) 74 3.1% 

(2.4, 3.8) 21 3.1% 
(1.7, 4.4) 142 3.4% 

(2.9, 4) 7 4.9% 
(1.3, 8.5) 155 3.3% 

(2.8, 3.9) 

Many 
times 68 1.4% 

(1.1, 1.8) 32 1.3% 
(0.9, 1.8) 36 1.5% 

(1, 2) 8 1.2% 
(0.3, 2) 60 1.5% 

(1.1, 1.8) 5 3.5% 
(0.4, 6.6) 63 1.4% 

(1, 1.7) 

34. Touch, grab or pinch your butt, breast or private parts. 

Never 3894 80.9% 
(79.8, 82) 1942 80.4% 

(78.7, 82) 1952 81.5% 
(79.9, 83.1) 538 78% 

(74.8, 81.1) 3354 81.4% 
(80.2, 82.6) 105 72.4% 

(65, 79.9) 3785 81.2% 
(80, 82.3) 

Once 552 11.5% 
(10.6, 12.4) 302 12.5% 

(11.1, 13.9) 250 10.4% 
(9.2, 11.7) 103 14.9% 

(12.2, 17.7) 449 10.9% 
(9.9, 11.9) 23 15.9% 

(9.8, 22) 528 11.3% 
(10.4, 12.3) 

A few 
times 264 5.5% 

(4.8, 6.1) 121 5% 
(4.1, 5.9) 143 6% 

(5, 6.9) 34 4.9% 
(3.3, 6.6) 230 5.6% 

(4.9, 6.3) 11 7.6% 
(3.2, 12) 252 5.4% 

(4.7, 6.1) 

Many 
times 103 2.1% 

(1.7, 2.6) 52 2.2% 
(1.6, 2.7) 51 2.1% 

(1.5, 2.7) 15 2.2% 
(1.1, 3.3) 88 2.1% 

(1.7, 2.6) 6 4.1% 
(0.8, 7.5) 97 2.1% 

(1.7, 2.5) 

35. Try to get you to touch their private parts but you didn't do it. 

Never 4129 85.8% 
(84.7, 86.8) 2068 85.6% 

(84.1, 87) 2061 86% 
(84.5, 87.4) 595 86.2% 

(83.6, 88.9) 3532 85.7% 
(84.6, 86.8) 120 82.8% 

(76.5, 89.1) 4004 85.9% 
(84.8, 86.9) 

Once 441 9.2% 
(8.3, 10) 235 9.7% 

(8.5, 10.9) 206 8.6% 
(7.4, 9.7) 51 7.4% 

(5.4, 9.4) 390 9.5% 
(8.5, 10.4) 15 10.3% 

(5.3, 15.4) 425 9.1% 
(8.3, 10) 

A few 
times 171 3.6% 

(3, 4.1) 81 3.4% 
(2.6, 4.1) 90 3.8% 

(3, 4.5) 36 5.2% 
(3.5, 6.9) 135 3.3% 

(2.7, 3.8) 7 4.8% 
(1.3, 8.4) 164 3.5% 

(3, 4.1) 

Many 
times 74 1.5% 

(1.2, 1.9) 33 1.4% 
(0.9, 1.8) 41 1.7% 

(1.2, 2.2) 8 1.2% 
(0.3, 2) 66 1.6% 

(1.2, 2) 3 2.1% 
(0, 4.5) 71 1.5% 

(1.2, 1.9) 
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36. Force you to touch their private parts. 

Never 4185 86.8% 
(85.9, 87.8) 2070 85.7% 

(84.3, 87.1) 2115 88% 
(86.7, 89.3) 599 86.7% 

(84.1, 89.3) 3584 86.8% 
(85.8, 87.9) 124 85.5% 

(79.6, 91.4) 4056 86.9% 
(85.9, 87.9) 

Once 399 8.3% 
(7.5, 9.1) 220 9.1% 

(7.9, 10.3) 179 7.5% 
(6.4, 8.5) 56 8.1% 

(6, 10.2) 343 8.3% 
(7.5, 9.2) 14 9.7% 

(4.7, 14.6) 385 8.3% 
(7.4, 9.1) 

A few 
times 171 3.6% 

(3, 4.1) 93 3.9% 
(3.1, 4.6) 78 3.2% 

(2.5, 4) 25 3.6% 
(2.2, 5.1) 146 3.5% 

(3, 4.1) 6 4.1% 
(0.8, 7.5) 164 3.5% 

(3, 4.1) 

Many 
times 65 1.4% 

(1, 1.7) 33 1.4% 
(0.9, 1.8) 32 1.3% 

(0.9, 1.8) 11 1.6% 
(0.6, 2.6) 54 1.3% 

(1, 1.7) 1 0.7% 
(0, 2.1) 64 1.4% 

(1, 1.7) 

37. (For only P5 pupils) Try to get you to do something sexual with them other than kissing, but you didn't do it? 

Never 1981 83.6% 
(82, 85.1) 965 80.7% 

(78.4, 83) 1016 86.5% 
(84.5, 88.5) 299 83.3% 

(79.3, 87.3) 1680 83.6% 
(81.9, 85.2) 53 76.8% 

(66.6, 87) 1924 83.8% 
(82.2, 85.3) 

Once 231 9.7% 
(8.5, 11) 141 11.8% 

(9.9, 13.7) 90 7.7% 
(6.1, 9.2) 37 10.3% 

(7.1, 13.5) 194 9.7% 
(8.3, 11) 10 14.5% 

(6, 23) 221 9.6% 
(8.4, 10.9) 

A few 
times 116 4.9% 

(4, 5.8) 65 5.4% 
(4.1, 6.8) 51 4.3% 

(3.2, 5.5) 17 4.7% 
(2.5, 7) 99 4.9% 

(4, 5.9) 4 5.8% 
(0.1, 11.5) 111 4.8% 

(3.9, 5.7) 

Many 
times 43 1.8% 

(1.3, 2.4) 25 2.1% 
(1.3, 2.9) 18 1.5% 

(0.8, 2.3) 6 1.7% 
(0.3, 3) 37 1.8% 

(1.2, 2.4) 2 2.9% 
(0, 7) 41 1.8% 

(1.2, 2.3) 

38. (For only P5 pupils) Force you to do something sexual with them other than kissing. 

Never 2067 87% 
(85.6, 88.4) 1023 85.3% 

(83.3, 87.4) 1044 88.6% 
(86.8, 90.5) 309 86.1% 

(82.4, 89.8) 1756 87.1% 
(85.6, 88.6) 56 81.2% 

(71.7, 90.6) 2007 87.2% 
(85.8, 88.6) 

Once 177 7.5% 
(6.4, 8.5) 101 8.4% 

(6.8, 10) 76 6.5% 
(5, 7.9) 29 8.1% 

(5.2, 11) 148 7.3% 
(6.2, 8.5) 5 7.3% 

(1, 13.5) 172 7.5% 
(6.4, 8.6) 

A few 
times 100 4.2% 

(3.4, 5) 60 5% 
(3.7, 6.3) 40 3.4% 

(2.3, 4.5) 15 4.2% 
(2.1, 6.3) 85 4.2% 

(3.3, 5.1) 5 7.3% 
(1, 13.5) 94 4.1% 

(3.3, 4.9) 

Many 
times 33 1.4% 

(0.9, 1.9) 15 1.3% 
(0.6, 1.9) 18 1.5% 

(0.8, 2.3) 6 1.7% 
(0.3, 3) 27 1.3% 

(0.8, 1.9) 3 4.4% 
(0, 9.3) 30 1.3% 

(0.8, 1.8) 
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39. Offer to give you a ride in their taxi, motorbike or bicycle if you did something sexual like kissing or bad touching in exchange.  

Never 4516 93.8% 
(93.1, 94.5) 2256 93.4% 

(92.4, 94.4) 2260 94.1% 
(93.2, 95.1) 647 93.6% 

(91.8, 95.5) 3867 93.8% 
(93, 94.6) 135 93.8% 

(89.7, 97.8) 4375 93.8% 
(93.1, 94.5) 

Once 166 3.5% 
(2.9, 4) 86 3.6% 

(2.8, 4.3) 80 3.3% 
(2.6, 4.1) 27 3.9% 

(2.4, 5.4) 139 3.4% 
(2.8, 3.9) 3 2.1% 

(0, 4.5) 163 3.5% 
(3, 4) 

A few 
times 84 1.7% 

(1.4, 2.1) 46 1.9% 
(1.4, 2.5) 38 1.6% 

(1.1, 2.1) 8 1.2% 
(0.3, 2) 76 1.8% 

(1.4, 2.3) 5 3.5% 
(0.4, 6.5) 79 1.7% 

(1.3, 2.1) 

Many 
times 50 1% 

(0.7, 1.3) 27 1.1% 
(0.7, 1.6) 23 1% 

(0.6, 1.4) 9 1.3% 
(0.4, 2.2) 41 1% 

(0.7, 1.3) 1 0.7% 
(0, 2.1) 49 1.1% 

(0.8, 1.4) 

40. Offer to give you food or a drink if you did something sexual like kissing or bad touching in exchange. 

Never 4426 91.7% 
(90.9, 92.5) 2190 90.5% 

(89.3, 91.7) 2236 93% 
(91.9, 94) 629 90.9% 

(88.7, 93.1) 3795 91.9% 
(91, 92.7) 130 89.7% 

(84.6, 94.7) 4290 91.8% 
(91, 92.6) 

Once 253 5.2% 
(4.6, 5.9) 158 6.5% 

(5.5, 7.5) 95 4% 
(3.2, 4.8) 41 5.9% 

(4.1, 7.7) 212 5.1% 
(4.4, 5.8) 9 6.2% 

(2.2, 10.2) 244 5.2% 
(4.6, 5.9) 

A few 
times 96 2% 

(1.6, 2.4) 48 2% 
(1.4, 2.6) 48 2% 

(1.4, 2.6) 15 2.2% 
(1.1, 3.3) 81 2% 

(1.5, 2.4) 3 2.1% 
(0, 4.5) 93 2% 

(1.6, 2.4) 

Many 
times 50 1% 

(0.7, 1.3) 24 1% 
(0.6, 1.4) 26 1.1% 

(0.7, 1.5) 7 1% 
(0.3, 1.8) 43 1% 

(0.7, 1.4) 3 2.1% 
(0, 4.5) 47 1% 

(0.7, 1.3) 

41. Offer to give you something like a cell phone, air time, radio or jewelry if you did something sexual in exchange. 

Never 4602 95.5% 
(94.9, 96.1) 2286 94.8% 

(93.9, 95.7) 2316 96.3% 
(95.5, 97.1) 656 94.9% 

(93.3, 96.6) 3944 95.6% 
(95, 96.3) 136 94.4% 

(90.6, 98.3) 4460 95.6% 
(95, 96.2) 

Once 128 2.7% 
(2.2, 3.1) 72 3% 

(2.3, 3.7) 56 2.3% 
(1.7, 3) 18 2.6% 

(1.4, 3.8) 110 2.7% 
(2.2, 3.2) 4 2.8% 

(0, 5.5) 124 2.7% 
(2.2, 3.1) 

A few 
times 55 1.1% 

(0.8, 1.5) 39 1.6% 
(1.1, 2.1) 16 0.7% 

(0.3, 1) 12 1.7% 
(0.7, 2.7) 43 1% 

(0.7, 1.4) 3 2.1% 
(0, 4.5) 52 1.1% 

(0.8, 1.4) 

Many 
times 32 0.7% 

(0.4, 0.9) 15 0.6% 
(0.3, 0.9) 17 0.7% 

(0.4, 1.1) 5 0.7% 
(0.1, 1.4) 27 0.7% 

(0.4, 0.9) 1 0.7% 
(0, 2.1) 31 0.7% 

(0.4, 0.9) 
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42. Offer to give you good marks if you did something sexual like kissing or bad touching. 

Never 4626 96.1% 
(95.5, 96.6) 2308 95.6% 

(94.8, 96.5) 2318 96.5% 
(95.8, 97.3) 665 96.4% 

(95, 97.8) 3959 96% 
(95.4, 96.6) 135 93.1% 

(88.9, 97.3) 4485 96.2% 
(95.6, 96.7) 

Once 108 2.2% 
(1.8, 2.7) 64 2.7% 

(2, 3.3) 44 1.8% 
(1.3, 2.4) 12 1.7% 

(0.7, 2.7) 96 2.3% 
(1.9, 2.8) 6 4.1% 

(0.8, 7.5) 102 2.2% 
(1.8, 2.6) 

A few 
times 51 1.1% 

(0.8, 1.4) 25 1% 
(0.6, 1.5) 26 1.1% 

(0.7, 1.5) 7 1% 
(0.3, 1.8) 44 1.1% 

(0.8, 1.4) 2 1.4% 
(0, 3.3) 49 1.1% 

(0.8, 1.4) 

Many 
times 30 0.6% 

(0.4, 0.9) 17 0.7% 
(0.4, 1.1) 13 0.5% 

(0.2, 0.8) 6 0.9% 
(0.2, 1.6) 24 0.6% 

(0.3, 0.8) 2 1.4% 
(0, 3.3) 28 0.6% 

(0.4, 0.8) 

43. Threaten to give you bad marks if you didn't do something sexual like kissing or bad touching. 

Never 4518 93.9% 
(93.2, 94.6) 2242 93% 

(92, 94) 2276 94.8% 
(93.9, 95.7) 643 93.3% 

(91.4, 95.2) 3873 94% 
(93.3, 94.8) 131 90.3% 

(85.4, 95.3) 4382 94% 
(93.3, 94.7) 

Once 176 3.7% 
(3.1, 4.2) 105 4.4% 

(3.5, 5.2) 71 3% 
(2.3, 3.7) 27 3.9% 

(2.4, 5.4) 149 3.6% 
(3, 4.2) 7 4.8% 

(1.3, 8.4) 169 3.6% 
(3.1, 4.2) 

A few 
times 71 1.5% 

(1.1, 1.8) 39 1.6% 
(1.1, 2.1) 32 1.3% 

(0.9, 1.8) 9 1.3% 
(0.4, 2.2) 62 1.5% 

(1.1, 1.9) 4 2.8% 
(0, 5.5) 66 1.4% 

(1.1, 1.8) 

Many 
times 46 1% 

(0.7, 1.2) 25 1% 
(0.6, 1.5) 21 0.9% 

(0.5, 1.3) 10 1.5% 
(0.5, 2.4) 36 0.9% 

(0.6, 1.2) 3 2.1% 
(0, 4.5) 43 0.9% 

(0.6, 1.2) 
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Table 34. Survey of Pupil Attitudes, by Gender, Orphan Status and Disability Status 
 Overall Females Males Orphaned Non-orphaned Disabled Non-disabled 

Survey 
Question 

Number of 
pupils 

Percent of 
pupils 

Number 
of pupils 

Percent of 
pupils 

Number 
of pupils 

Percent of 
pupils 

Number 
of pupils 

Percent of 
pupils 

Number 
of pupils 

Percent of 
pupils 

Number of 
pupils 

Percent of 
pupils 

Number 
of pupils 

Percent of 
pupils 

1. Only men should work for pay outside the home.  

Disagree 1503 31.1% 
(29.8, 32.5) 768 31.9% 

(30, 33.8) 735 30.4% 
(28.5, 32.3) 43 43% 

(29.7, 22) 1457 31.2% 
(29.8, 32.5) 206 29.8% 

(26.3, 33.3) 1295 31.3% 
(29.9, 32.8) 

Agree 3242 67.1% 
(65.8, 68.5) 1604 66.6% 

(64.7, 68.5) 1638 67.7% 
(65.8, 69.6) 102 102% 

(70.3, 62.7) 3137 67.1% 
(65.7, 68.4) 464 67.1% 

(63.5, 70.6) 2778 67.2% 
(65.7, 68.7) 

Not Sure 84 1.7% 
(1.4, 2.1) 37 1.5% 

(1, 2) 47 1.9% 
(1.4, 2.5) 0 0 84 1.8% 

(1.4, 2.2) 22 3.2% 
(1.8, 4.5) 62 1.5% 

(1.1, 1.9) 

2. It is not a problem for a girl to act or dress more like a boy.  

Disagree 3327 68.9% 
(67.5, 70.2) 1715 71.2% 

(69.3, 73.1) 1612 66.6% 
(64.6, 68.5) 85 85% 

(58.6, 50.4) 3237 69.2% 
(67.8, 70.5) 456 65.9% 

(62.3, 69.5) 2870 69.4% 
(67.9, 70.8) 

Agree 1337 27.7% 
(26.4, 29) 624 25.9% 

(24.1, 27.7) 713 29.4% 
(27.6, 31.3) 57 57% 

(39.3, 31.2) 1279 27.3% 
(26, 28.6) 200 28.9% 

(25.4, 32.4) 1136 27.5% 
(26.1, 28.9) 

Not Sure 167 3.5% 
(2.9, 4) 70 2.9% 

(2.2, 3.6) 97 4% 
(3.2, 4.8) 3 3% 

(2.1, 0) 164 3.5% 
(3, 4) 36 5.2% 

(3.5, 6.9) 131 3.2% 
(2.6, 3.7) 

3. Girls like it when boys tease and make fun of them. 

Disagree 3429 71% 
(69.7, 72.3) 1550 64.3% 

(62.3, 66.3) 1879 77.6% 
(75.9, 79.4) 91 91% 

(62.8, 54.7) 3333 71.2% 
(69.9, 72.6) 485 70.2% 

(66.7, 73.7) 2942 71.1% 
(69.7, 72.5) 

Agree 1246 25.8% 
(24.5, 27.1) 787 32.6% 

(30.7, 34.6) 459 19% 
(17.4, 20.6) 50 50% 

(34.5, 26.6) 1195 25.5% 
(24.3, 26.8) 177 25.6% 

(22.3, 29) 1069 25.8% 
(24.5, 27.2) 

Not Sure 156 3.2% 
(2.7, 3.7) 74 3.1% 

(2.4, 3.8) 82 3.4% 
(2.7, 4.1) 4 4% 

(2.8, 0) 152 3.3% 
(2.7, 3.8) 29 4.2% 

(2.7, 5.7) 127 3.1% 
(2.5, 3.6) 

4. If the father and mother both work, fathers should share in cooking and cleaning. .  

Disagree 2065 42.8% 
(41.4, 44.2) 1016 42.2% 

(40.2, 44.3) 1049 43.3% 
(41.3, 45.4) 52 52% 

(35.9, 27.9) 2010 43% 
(41.5, 44.4) 303 43.9% 

(40.1, 47.7) 1760 42.6% 
(41, 44.1) 
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Agree 2697 55.9% 
(54.4, 57.3) 1360 56.5% 

(54.5, 58.6) 1337 55.2% 
(53.2, 57.3) 92 92% 

(63.5, 55.4) 2602 55.7% 
(54.2, 57.1) 369 53.5% 

(49.7, 57.3) 2328 56.3% 
(54.8, 57.9) 

Not Sure 65 1.4% 
(1, 1.7) 30 1.3% 

(0.8, 1.7) 35 1.5% 
(1, 1.9) 1 1% 

(0.7, 0) 64 1.4% 
(1, 1.7) 18 2.6% 

(1.4, 3.8) 47 1.1% 
(0.8, 1.5) 

5. It is acceptable for a girl to get married before she is 18 years old. 

Disagree 4457 92.3% 
(91.6, 93.1) 2238 92.9% 

(91.9, 94) 2219 91.7% 
(90.6, 92.8) 133 133% 

(92.4, 87.9) 4318 92.3% 
(91.5, 93.1) 640 92.5% 

(90.5, 94.5) 3815 92.3% 
(91.5, 93.1) 

Agree 295 6.1% 
(5.4, 6.8) 144 6% 

(5, 7) 151 6.2% 
(5.3, 7.2) 10 10% 

(6.9, 2.7) 285 6.1% 
(5.4, 6.8) 35 5.1% 

(3.4, 6.7) 260 6.3% 
(5.5, 7.1) 

Not Sure 76 1.6% 
(1.2, 1.9) 26 1.1% 

(0.7, 1.5) 50 2.1% 
(1.5, 2.7) 1 1% 

(0.7, 0) 75 1.6% 
(1.2, 2) 17 2.5% 

(1.3, 3.6) 59 1.4% 
(1.1, 1.8) 

6. Even if a boy is tempted by the way a girl is dressed, the boy should not assume the girl wants attention. 

Disagree 2419 50.4% 
(48.9, 51.8) 1261 52.5% 

(50.5, 54.6) 1158 48.2% 
(46.2, 50.3) 76 76% 

(53.5, 45.1) 2337 50.2% 
(48.7, 51.7) 340 49.5% 

(45.7, 53.3) 2078 50.5% 
(49, 52.1) 

Agree 2052 42.7% 
(41.3, 44.2) 991 41.3% 

(39.3, 43.3) 1061 44.2% 
(42.1, 46.2) 63 63% 

(44.4, 36) 1989 42.7% 
(41.3, 44.2) 283 41.2% 

(37.4, 45) 1768 43% 
(41.4, 44.5) 

Not Sure 331 6.9% 
(6.2, 7.6) 148 6.2% 

(5.2, 7.2) 183 7.6% 
(6.5, 8.7) 3 3% 

(2.1, 0) 328 7.1% 
(6.3, 7.8) 64 9.3% 

(7.1, 11.6) 267 6.5% 
(5.7, 7.3) 

7. In a home, the wife should help make decisions on spending money.  

Disagree 785 16.3% 
(15.2, 17.3) 419 17.4% 

(15.8, 19) 366 15.1% 
(13.7, 16.6) 18 18% 

(12.5, 7) 767 16.4% 
(15.3, 17.5) 117 16.9% 

(14, 19.8) 668 16.2% 
(15, 17.3) 

Agree 3962 82.1% 
(81, 83.2) 1953 81.1% 

(79.5, 82.7) 2009 83.1% 
(81.6, 84.6) 125 125% 

(86.8, 81.1) 3831 81.9% 
(80.8, 83) 552 79.8% 

(76.7, 82.8) 3408 82.5% 
(81.3, 83.7) 

Not Sure 80 1.7% 
(1.3, 2) 37 1.5% 

(1, 2) 43 1.8% 
(1.2, 2.3) 1 1% 

(0.7, 0) 79 1.7% 
(1.3, 2.1) 23 3.3% 

(2, 4.7) 57 1.4% 
(1, 1.7) 

8. Girls should continue in school if they get married.  

Disagree 2459 51% 
(49.6, 52.4) 1225 50.9% 

(48.9, 53) 1234 51.1% 
(49, 53.1) 63 63% 

(44.1, 35.7) 2394 51.2% 
(49.8, 52.7) 421 60.9% 

(57.2, 64.7) 2038 49.4% 
(47.8, 50.9) 
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Agree 2261 46.9% 
(45.4, 48.3) 1129 46.9% 

(44.9, 49) 1132 46.8% 
(44.8, 48.9) 78 78% 

(54.6, 46.2) 2179 46.6% 
(45.2, 48.1) 249 36% 

(32.4, 39.7) 2010 48.7% 
(47.1, 50.2) 

Not Sure 102 2.1% 
(1.7, 2.5) 51 2.1% 

(1.5, 2.7) 51 2.1% 
(1.5, 2.7) 2 2% 

(1.4, 0) 100 2.1% 
(1.7, 2.6) 21 3% 

(1.7, 4.4) 81 2% 
(1.5, 2.4) 

9. (For only P5 pupils) It is acceptable for girls to have sex with older men if they want things such as a cell phone, money or jewelry.  

Disagree 2119 89% 
(87.6, 90.2) 1046 88.6% 

(86.7, 90.3) 1073 89.3% 
(87.4, 90.9) 60 60% 

(88.2, 80.4) 2055 89% 
(87.6, 90.2) 323 90.2% 

(86.7, 92.9) 1795 88.7% 
(87.3, 90) 

Agree 226 9.5% 
(8.4, 10.7) 120 10.2% 

(8.6, 12) 106 8.8% 
(7.3, 10.6) 7 7% 

(10.3, 2.9) 219 9.5% 
(8.4, 10.7) 28 7.8% 

(5.5, 11.1) 198 9.8% 
(8.6, 11.2) 

Not Sure 37 1.6% 
(1.1, 2.2) 14 1.2% 

(0.7, 2) 23 1.9% 
(1.3, 2.9) 1 1% 

(1.5, 0) 36 1.6% 
(1.1, 2.2) 7 2% 

(0.1, 4) 30 1.4% 
(1, 2.1) 

10. Girls and boys should be treated equally in the classrooms by their teachers. 

Disagree 276 5.7% 
(5, 6.4) 115 4.8% 

(3.9, 5.6) 161 6.7% 
(5.6, 7.7) 8 8% 

(5.5, 1.7) 268 5.7% 
(5, 6.4) 34 4.9% 

(3.3, 6.6) 242 5.9% 
(5.1, 6.6) 

Agree 4528 93.7% 
(93, 94.4) 2287 94.9% 

(94, 95.8) 2241 92.5% 
(91.5, 93.6) 137 137% 

(94.5, 90.7) 4385 93.7% 
(92.9, 94.4) 652 94.2% 

(92.4, 96) 3874 93.6% 
(92.8, 94.4) 

Not Sure 29 0.6% 
(0.4, 0.8) 9 0.4% 

(0.1, 0.6) 20 0.8% 
(0.5, 1.2) 0 #VALUE! 29 0.6% 

(0.4, 0.9) 6 0.9% 
(0.2, 1.6) 23 0.6% 

(0.3, 0.8) 

11. It is acceptable for a woman to disagree with her husband.  

Disagree 2772 57.5% 
(56, 58.9) 1418 58.9% 

(56.9, 60.9) 1354 56% 
(54, 58.1) 79 79% 

(54.9, 46.5) 2690 57.6% 
(56.1, 59) 454 65.6% 

(62, 69.2) 2316 56.1% 
(54.5, 57.6) 

Agree 1934 40.1% 
(38.7, 41.5) 941 39.1% 

(37.1, 41.1) 993 41.1% 
(39.1, 43.1) 63 63% 

(43.8, 35.4) 1868 40% 
(38.5, 41.4) 209 30.2% 

(26.7, 33.7) 1725 41.8% 
(40.2, 43.3) 

Not Sure 118 2.5% 
(2, 2.9) 48 2% 

(1.4, 2.6) 70 2.9% 
(2.2, 3.6) 2 2% 

(1.4, 0) 116 2.5% 
(2, 2.9) 29 4.2% 

(2.7, 5.7) 89 2.2% 
(1.7, 2.6) 

12. Girls are generally more intelligent than boys.  

Disagree 1800 37.3% 
(35.9, 38.7) 1194 49.6% 

(47.5, 51.6) 606 25% 
(23.3, 26.8) 52 52% 

(35.9, 27.9) 1746 37.3% 
(35.9, 38.8) 231 33.4% 

(29.8, 37) 1568 37.9% 
(36.4, 39.4) 



224  | Baseline Report of Early Grade Reading and School-Related Gender-Based Violence 

 Overall Females Males Orphaned Non-orphaned Disabled Non-disabled 

Agree 2829 58.6% 
(57.2, 60) 1085 45.1% 

(43, 47.1) 1744 72% 
(70.2, 73.9) 87 87% 

(60, 51.8) 2738 58.5% 
(57.1, 60) 426 61.6% 

(57.8, 65.3) 2403 58.1% 
(56.6, 59.7) 

Not Sure 200 4.1% 
(3.6, 4.7) 129 5.4% 

(4.4, 6.3) 71 2.9% 
(2.2, 3.6) 6 6% 

(4.1, 0.8) 194 4.2% 
(3.6, 4.7) 35 5.1% 

(3.4, 6.7) 164 4% 
(3.4, 4.6) 

13. It is acceptable for a teacher to get a pupil pregnant if he marries her. 

Disagree 4443 92% 
(91.2, 92.8) 2227 92.5% 

(91.4, 93.6) 2216 91.5% 
(90.4, 92.6) 122 122% 

(84.1, 78) 4315 92.2% 
(91.4, 93) 640 92.6% 

(90.6, 94.6) 3801 91.9% 
(91, 92.7) 

Agree 296 6.1% 
(5.4, 6.8) 155 6.4% 

(5.4, 7.4) 141 5.8% 
(4.9, 6.8) 19 19% 

(13.1, 7.5) 277 5.9% 
(5.2, 6.6) 32 4.6% 

(3, 6.2) 264 6.4% 
(5.6, 7.2) 

Not Sure 91 1.9% 
(1.5, 2.3) 26 1.1% 

(0.7, 1.5) 65 2.7% 
(2, 3.3) 4 4% 

(2.8, 0) 87 1.9% 
(1.5, 2.3) 19 2.8% 

(1.5, 4) 72 1.7% 
(1.3, 2.2) 

14. There are times when a man needs to beat his wife.  

Disagree 3285 68% 
(66.7, 69.4) 1660 68.9% 

(67, 70.8) 1625 67.2% 
(65.3, 69.1) 90 90% 

(62.5, 54.4) 3190 68.2% 
(66.8, 69.6) 468 67.6% 

(64.1, 71.2) 2815 68.1% 
(66.6, 69.5) 

Agree 1455 30.1% 
(28.8, 31.5) 706 29.3% 

(27.4, 31.2) 749 31% 
(29.1, 32.9) 52 52% 

(36.1, 28.1) 1402 30% 
(28.6, 31.3) 212 30.6% 

(27.1, 34.2) 1243 30.1% 
(28.6, 31.5) 

Not Sure 89 1.8% 
(1.5, 2.2) 45 1.9% 

(1.3, 2.4) 44 1.8% 
(1.3, 2.4) 2 2% 

(1.4, 0) 87 1.9% 
(1.5, 2.3) 12 1.7% 

(0.7, 2.7) 77 1.9% 
(1.4, 2.3) 

15. Girls should be able to play sports at school.  

Disagree 447 9.3% 
(8.4, 10.1) 217 9% 

(7.8, 10.2) 230 9.5% 
(8.3, 10.7) 11 11% 

(7.6, 3.2) 435 9.3% 
(8.4, 10.1) 49 7.1% 

(5.1, 9) 397 9.6% 
(8.7, 10.5) 

Agree 4358 90.2% 
(89.3, 91) 2182 90.5% 

(89.3, 91.7) 2176 89.8% 
(88.6, 91) 132 132% 

(91.7, 87) 4221 90.1% 
(89.3, 91) 642 92.8% 

(90.8, 94.8) 3715 89.8% 
(88.8, 90.7) 

Not Sure 28 0.6% 
(0.4, 0.8) 11 0.5% 

(0.2, 0.7) 17 0.7% 
(0.4, 1) 1 1% 

(0.7, 0) 27 0.6% 
(0.4, 0.8) 1 0.1% 

(0, 0.4) 27 0.7% 
(0.4, 0.9) 

16. (For only P5 pupils) It’s wrong for Older boys and men to make sexual comments to girls when they are walking to and from school. 

Disagree 729 30.7% 
(28.8, 32.6) 375 31.8% 

(29.1, 34.6) 354 29.5% 
(26.9, 32.2) 23 23% 

(33.8, 22.3) 705 30.6% 
(28.7, 32.5) 90 25.1% 

(20.5, 29.7) 639 31.7% 
(29.6, 33.8) 
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Agree 1599 67.3% 
(65.3, 69.2) 779 66.1% 

(63.4, 68.9) 820 68.4% 
(65.7, 71.1) 43 43% 

(63.2, 51.5) 1553 67.4% 
(65.4, 69.3) 260 72.4% 

(67.7, 77.2) 1339 66.4% 
(64.2, 68.5) 

Not Sure 49 2.1% 
(1.5, 2.7) 24 2% 

(1.2, 2.9) 25 2.1% 
(1.3, 2.9) 2 2% 

(2.9, 0) 47 2% 
(1.5, 2.6) 9 2.5% 

(0.9, 4.2) 40 2% 
(1.4, 2.6) 

17. Women should be able to own land and property.  

Disagree 398 8.2% 
(7.4, 9) 237 9.8% 

(8.6, 11.1) 161 6.7% 
(5.6, 7.7) 8 8% 

(5.6, 1.7) 390 8.3% 
(7.5, 9.1) 61 8.8% 

(6.7, 11) 337 8.1% 
(7.3, 9) 

Agree 4390 90.9% 
(90, 91.7) 2150 89.2% 

(87.9, 90.5) 2240 92.5% 
(91.4, 93.6) 135 135% 

(93.8, 89.7) 4249 90.8% 
(89.9, 91.6) 622 90% 

(87.7, 92.3) 3766 91% 
(90.1, 91.9) 

Not Sure 44 0.9% 
(0.6, 1.2) 23 1% 

(0.6, 1.4) 21 0.9% 
(0.5, 1.3) 1 1% 

(0.7, 0) 43 0.9% 
(0.6, 1.2) 8 1.2% 

(0.3, 2) 36 0.9% 
(0.6, 1.2) 

18. It is more important for boys than girls to do well in school.  

Disagree 1447 30% 
(28.7, 31.3) 416 17.3% 

(15.7, 18.8) 1031 42.7% 
(40.7, 44.7) 36 36% 

(25.4, 18) 1409 30.1% 
(28.8, 31.5) 209 30.3% 

(26.7, 33.8) 1238 30% 
(28.5, 31.4) 

Agree 3239 67.2% 
(65.8, 68.5) 1933 80.3% 

(78.7, 81.9) 1306 54.1% 
(52, 56.1) 103 103% 

(72.5, 65) 3132 67% 
(65.6, 68.4) 453 65.6% 

(61.9, 69.2) 2784 67.4% 
(65.9, 68.9) 

Not Sure 137 2.8% 
(2.4, 3.3) 58 2.4% 

(1.8, 3) 79 3.3% 
(2.5, 4) 3 3% 

(2.1, 0) 134 2.9% 
(2.4, 3.4) 29 4.2% 

(2.7, 5.7) 108 2.6% 
(2.1, 3.1) 

19. Older pupils do not have the right to be mean to younger pupils. 

Disagree 745 15.4% 
(14.4, 16.5) 329 13.7% 

(12.3, 15.1) 416 17.2% 
(15.6, 18.7) 17 17% 

(11.7, 6.4) 728 15.6% 
(14.5, 16.6) 95 13.7% 

(11.1, 16.4) 650 15.7% 
(14.6, 16.9) 

Agree 4000 82.8% 
(81.7, 83.9) 2037 84.5% 

(83, 86) 1963 81.1% 
(79.5, 82.7) 126 126% 

(86.9, 81.3) 3868 82.7% 
(81.5, 83.8) 583 84.3% 

(81.5, 87) 3415 82.6% 
(81.4, 83.7) 

Not Sure 86 1.8% 
(1.4, 2.2) 44 1.8% 

(1.3, 2.4) 42 1.7% 
(1.2, 2.3) 2 2% 

(1.4, 0) 84 1.8% 
(1.4, 2.2) 14 2% 

(1, 3.1) 72 1.7% 
(1.3, 2.2) 

20. A pregnant girl should be allowed to go to school. 

Disagree 3981 82.4% 
(81.3, 83.5) 1961 81.3% 

(79.7, 82.9) 2020 83.4% 
(81.9, 84.9) 111 111% 

(76.6, 69.5) 3865 82.5% 
(81.4, 83.7) 602 87% 

(84.4, 89.6) 3377 81.6% 
(80.4, 82.8) 



226  | Baseline Report of Early Grade Reading and School-Related Gender-Based Violence 

 Overall Females Males Orphaned Non-orphaned Disabled Non-disabled 

Agree 767 15.9% 
(14.8, 16.9) 407 16.9% 

(15.4, 18.4) 360 14.9% 
(13.4, 16.3) 31 31% 

(21.4, 14.5) 735 15.7% 
(14.6, 16.8) 77 11.1% 

(8.7, 13.5) 690 16.7% 
(15.5, 17.8) 

Not Sure 86 1.8% 
(1.4, 2.2) 43 1.8% 

(1.2, 2.3) 43 1.8% 
(1.2, 2.3) 3 3% 

(2.1, 0) 83 1.8% 
(1.4, 2.2) 13 1.9% 

(0.8, 2.9) 73 1.8% 
(1.4, 2.2) 

21. The father should have more say than the mother in making family decisions. 

Disagree 776 16.1% 
(15, 17.1) 355 14.7% 

(13.3, 16.2) 421 17.4% 
(15.9, 19) 20 20% 

(13.8, 8) 755 16.1% 
(15.1, 17.2) 100 14.5% 

(11.8, 17.2) 676 16.3% 
(15.2, 17.5) 

Agree 3976 82.3% 
(81.2, 83.4) 2021 83.9% 

(82.4, 85.4) 1955 80.8% 
(79.2, 82.4) 123 123% 

(84.8, 78.8) 3848 82.3% 
(81.1, 83.4) 569 82.3% 

(79.4, 85.3) 3405 82.3% 
(81.1, 83.5) 

Not Sure 77 1.6% 
(1.2, 2) 33 1.4% 

(0.9, 1.9) 44 1.8% 
(1.3, 2.4) 2 2% 

(1.4, 0) 75 1.6% 
(1.2, 2) 22 3.2% 

(1.8, 4.5) 55 1.3% 
(1, 1.7) 

22. It is not a problem for a boy to act or dress more like a girl.  

Disagree 4017 83.2% 
(82.1, 84.3) 2018 83.8% 

(82.3, 85.3) 1999 82.7% 
(81.1, 84.2) 114 114% 

(78.6, 71.8) 3897 83.3% 
(82.3, 84.4) 577 83.5% 

(80.7, 86.3) 3439 83.2% 
(82, 84.4) 

Agree 702 14.5% 
(13.5, 15.6) 352 14.6% 

(13.2, 16.1) 350 14.5% 
(13, 15.9) 29 29% 

(20, 13.3) 673 14.4% 
(13.4, 15.4) 92 13.3% 

(10.7, 15.9) 609 14.7% 
(13.6, 15.8) 

Not Sure 108 2.2% 
(1.8, 2.7) 39 1.6% 

(1.1, 2.1) 69 2.9% 
(2.2, 3.5) 2 2% 

(1.4, 0) 106 2.3% 
(1.8, 2.7) 22 3.2% 

(1.8, 4.5) 86 2.1% 
(1.6, 2.5) 

23. A pupil should try to fit in with friends, even if it means picking on another pupil.  

Disagree 3190 66.1% 
(64.7, 67.5) 1555 64.6% 

(62.6, 66.5) 1635 67.7% 
(65.8, 69.6) 80 80% 

(55.6, 47.2) 3105 66.4% 
(65, 67.8) 458 66.5% 

(62.9, 70.1) 2731 66.1% 
(64.6, 67.5) 

Agree 1512 31.3% 
(30, 32.7) 799 33.2% 

(31.2, 35.1) 713 29.5% 
(27.7, 31.4) 60 60% 

(41.7, 33.4) 1451 31% 
(29.7, 32.4) 211 30.6% 

(27.1, 34.2) 1300 31.5% 
(30, 32.9) 

Not Sure 123 2.6% 
(2.1, 3) 55 2.3% 

(1.7, 2.9) 68 2.8% 
(2.1, 3.5) 4 4% 

(2.8, 0) 119 2.6% 
(2.1, 3) 20 2.9% 

(1.6, 4.2) 103 2.5% 
(2, 3) 

24. A mother should tolerate violence from the father in order to keep the family together.  

Disagree 1204 24.9% 
(23.7, 26.2) 672 27.9% 

(26.1, 29.7) 532 22% 
(20.3, 23.7) 39 39% 

(26.9, 19.5) 1163 24.9% 
(23.6, 26.1) 157 22.7% 

(19.5, 25.9) 1046 25.3% 
(23.9, 26.7) 
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Agree 3561 73.7% 
(72.5, 75) 1705 70.8% 

(68.9, 72.6) 1856 76.7% 
(74.9, 78.4) 105 105% 

(72.4, 65) 3452 73.8% 
(72.5, 75.1) 518 74.9% 

(71.5, 78.2) 3042 73.6% 
(72.2, 74.9) 

Not Sure 65 1.4% 
(1, 1.7) 32 1.3% 

(0.9, 1.8) 33 1.4% 
(0.9, 1.8) 1 1% 

(0.7, 0) 64 1.4% 
(1, 1.7) 17 2.5% 

(1.3, 3.6) 48 1.2% 
(0.8, 1.5) 

25. Boys are usually more intelligent than girls.  

Disagree 2125 44.1% 
(42.6, 45.5) 770 32% 

(30.1, 33.9) 1355 56.1% 
(54, 58.1) 61 61% 

(42.7, 34.3) 2062 44.1% 
(42.7, 45.6) 301 43.5% 

(39.7, 47.3) 1822 44.1% 
(42.6, 45.7) 

Agree 2493 51.7% 
(50.2, 53.1) 1525 63.4% 

(61.4, 65.3) 968 40.1% 
(38.1, 42.1) 78 78% 

(54.6, 46.2) 2411 51.6% 
(50.1, 53) 353 51% 

(47.2, 54.8) 2140 51.8% 
(50.3, 53.4) 

Not Sure 206 4.3% 
(3.7, 4.9) 112 4.7% 

(3.8, 5.5) 94 3.9% 
(3.1, 4.7) 4 4% 

(2.8, 0) 202 4.3% 
(3.7, 4.9) 38 5.5% 

(3.8, 7.2) 168 4.1% 
(3.5, 4.7) 

 

Table 35. Survey of Attitudes, as Reported by Pupils, Staff, and Parents 
 Pupils Staff Parents 

Survey 
Question 

Number of 
pupils 

Percent of 
pupils 

Number 
of pupils 

Percent of 
pupils 

Number 
of pupils 

Percent of 
pupils 

1. Only men should work for pay outside the home.  

Disagree 1503 31.1% 
(29.8, 32.5) 1135 90.4% 

(88.7, 92) 1303 60.8% 
(58.6, 62.9) 

Agree 3242 67.1% 
(65.8, 68.5) 114 9.1% 

(7.5, 10.7) 808 37.7% 
(35.6, 39.8) 

Not Sure 84 1.7% 
(1.4, 2.1) 7 0.6% 

(0.1, 1) 34 1.6% 
(1, 2.1) 

2. It is not a problem for a girl to act or dress more like a boy.  

Disagree 3327 68.9% 
(67.5, 70.2) 990 79% 

(76.6, 81.3) 1810 84.2% 
(82.6, 85.8) 

Agree 1337 27.7% 
(26.4, 29) 232 18.5% 

(16.3, 20.7) 298 13.9% 
(12.4, 15.4) 
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Not Sure 167 3.5% 
(2.9, 4) 32 2.6% 

(1.7, 3.5) 41 1.9% 
(1.3, 2.5) 

3. Girls like it when boys tease and make fun of them. 

Disagree 3429 71% 
(69.7, 72.3) 927 73.8% 

(71.3, 76.3) 1432 66.8% 
(64.8, 68.9) 

Agree 1246 25.8% 
(24.5, 27.1) 241 19.2% 

(17, 21.4) 567 26.5% 
(24.5, 28.4) 

Not Sure 156 3.2% 
(2.7, 3.7) 88 7% 

(5.6, 8.5) 144 6.7% 
(5.6, 7.8) 

4. If the father and mother both work, fathers should share in cooking and cleaning.  

Disagree 2065 42.8% 
(41.4, 44.2) 531 42.2% 

(39.4, 45) 800 37.3% 
(35.2, 39.4) 

Agree 2697 55.9% 
(54.4, 57.3) 691 55% 

(52.2, 57.8) 1318 61.5% 
(59.3, 63.6) 

Not Sure 65 1.4% 
(1, 1.7) 35 2.8% 

(1.9, 3.7) 27 1.3% 
(0.8, 1.7) 

5. It is acceptable for a girl to get married before she is 18 years old. 

Disagree 4457 92.3% 
(91.6, 93.1) 1234 98.2% 

(97.4, 98.9) 2084 96.9% 
(96.2, 97.7) 

Agree 295 6.1% 
(5.4, 6.8) 18 1.4% 

(0.8, 2.1) 57 2.7% 
(2, 3.4) 

Not Sure 76 1.6% 
(1.2, 1.9) 5 0.4% 

(0, 0.8) 9 0.4% 
(0.1, 0.7) 

6. Even if a boy is tempted by the way a girl is dressed, the boy should not assume the 
girl wants attention. 

Disagree 2419 50.4% 
(48.9, 51.8) 435 34.8% 

(32.1, 37.5) 1067 50.1% 
(47.9, 52.3) 

Agree 2052 42.7% 
(41.3, 44.2) 709 56.7% 

(53.9, 59.5) 883 41.4% 
(39.3, 43.6) 
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Not Sure 331 6.9% 
(6.2, 7.6) 107 8.6% 

(7, 10.1) 181 8.5% 
(7.3, 9.7) 

7. In a home, the wife should help make decisions on spending money.  

Disagree 785 16.3% 
(15.2, 17.3) 61 4.9% 

(3.6, 6.1) 146 6.8% 
(5.7, 7.9) 

Agree 3962 82.1% 
(81, 83.2) 1191 94.8% 

(93.6, 96.1) 1988 92.5% 
(91.4, 93.7) 

Not Sure 80 1.7% 
(1.3, 2) 4 0.3% 

(0, 0.6) 15 0.7% 
(0.3, 1.1) 

8. Girls should continue in school if they get married.  

Disagree 2459 51% 
(49.6, 52.4) 262 20.9% 

(18.6, 23.2) 450 21% 
(19.2, 22.7) 

Agree 2261 46.9% 
(45.4, 48.3) 963 76.8% 

(74.4, 79.2) 1649 76.8% 
(75, 78.6) 

Not Sure 102 2.1% 
(1.7, 2.5) 29 2.3% 

(1.5, 3.2) 48 2.2% 
(1.6, 2.9) 

9. (For only P5 pupils) It is acceptable for girls to have sex with older men if they want 
things such as a cell phone, money or jewelry.  

Disagree 2119 89% 
(87.6, 90.2) 1226 97.5% 

(96.7, 98.4) 2053 95.5% 
(94.6, 96.4) 

Agree 226 9.5% 
(8.4, 10.7) 25 2% 

(1.2, 2.8) 84 3.9% 
(3.1, 4.8) 

Not Sure 37 1.6% 
(1.1, 2.2) 6 0.5% 

(0.1, 0.9) 12 0.6% 
(0.2, 0.9) 

10. Girls and boys should be treated equally in the classrooms by their teachers. 

Disagree 276 5.7% 
(5, 6.4) 20 1.6% 

(0.9, 2.3) 135 6.3% 
(5.2, 7.3) 

Agree 4528 93.7% 
(93, 94.4) 1233 98.1% 

(97.3, 98.9) 1997 92.9% 
(91.8, 94) 
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 Pupils Staff Parents 

Not Sure 29 0.6% 
(0.4, 0.8) 4 0.3% 

(0, 0.6) 17 0.8% 
(0.4, 1.2) 

11. It is acceptable for a woman to disagree with her husband.  

Disagree 2772 57.5% 
(56, 58.9) 656 52.2% 

(49.4, 55.1) 1390 64.8% 
(62.7, 66.8) 

Agree 1934 40.1% 
(38.7, 41.5) 539 42.9% 

(40.1, 45.7) 709 33% 
(31, 35.1) 

Not Sure 118 2.5% 
(2, 2.9) 61 4.9% 

(3.6, 6.1) 47 2.2% 
(1.6, 2.8) 

12. Girls are generally more intelligent than boys.  

Disagree 1800 37.3% 
(35.9, 38.7) 669 53.2% 

(50.4, 56.1) 741 34.5% 
(32.5, 36.6) 

Agree 2829 58.6% 
(57.2, 60) 352 28% 

(25.5, 30.6) 1116 52% 
(49.8, 54.2) 

Not Sure 200 4.1% 
(3.6, 4.7) 236 18.8% 

(16.6, 21) 289 13.5% 
(12, 15) 

13. It is acceptable for a teacher to get a pupil pregnant if he marries her. 

Disagree 4443 92% 
(91.2, 92.8) 1220 97.2% 

(96.3, 98.2) 2062 95.9% 
(95.1, 96.8) 

Agree 296 6.1% 
(5.4, 6.8) 24 1.9% 

(1.1, 2.7) 74 3.4% 
(2.7, 4.2) 

Not Sure 91 1.9% 
(1.5, 2.3) 11 0.9% 

(0.4, 1.4) 14 0.7% 
(0.3, 1) 

14. There are times when a man needs to beat his wife.  

Disagree 3285 68% 
(66.7, 69.4) 1054 83.9% 

(81.8, 86) 1741 81% 
(79.3, 82.7) 

Agree 1455 30.1% 
(28.8, 31.5) 164 13.1% 

(11.2, 15) 380 17.7% 
(16, 19.3) 
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 Pupils Staff Parents 

Not Sure 89 1.8% 
(1.5, 2.2) 38 3% 

(2.1, 4) 29 1.4% 
(0.9, 1.9) 

15. Girls should be able to play sports at school.  

Disagree 447 9.3% 
(8.4, 10.1) 15 1.2% 

(0.6, 1.8) 50 2.3% 
(1.7, 3) 

Agree 4358 90.2% 
(89.3, 91) 1242 98.8% 

(98.2, 99.4) 2100 97.7% 
(97, 98.3) 

Not Sure 28 0.6% 
(0.4, 0.8) 0 0% 

(0, 0) 0 0% 
(0, 0) 

16. (For only P5 pupils) It’s wrong for Older boys and men to make sexual comments to 
girls when they are walking to and from school. 

Disagree 729 30.7% 
(28.8, 32.6) 312 24.9% 

(22.4, 27.3) 676 31.4% 
(29.4, 33.4) 

Agree 1599 67.3% 
(65.3, 69.2) 927 73.9% 

(71.4, 76.4) 1461 67.9% 
(65.9, 70) 

Not Sure 49 2.1% 
(1.5, 2.7) 15 1.2% 

(0.6, 1.8) 14 0.7% 
(0.3, 1) 

17. Women should be able to own land and property.  

Disagree 398 8.2% 
(7.4, 9) 41 3.3% 

(2.3, 4.3) 135 6.3% 
(5.2, 7.3) 

Agree 4390 90.9% 
(90, 91.7) 1195 95.1% 

(93.8, 96.3) 2006 93.3% 
(92.2, 94.4) 

Not Sure 44 0.9% 
(0.6, 1.2) 21 1.7% 

(0.9, 2.4) 9 0.4% 
(0.1, 0.7) 

18. It is more important for boys than girls to do well in school.  

Disagree 1447 30% 
(28.7, 31.3) 820 65.3% 

(62.6, 68) 765 35.6% 
(33.6, 37.7) 

Agree 3239 67.2% 
(65.8, 68.5) 372 29.6% 

(27.1, 32.2) 1217 56.7% 
(54.5, 58.8) 
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 Pupils Staff Parents 

Not Sure 137 2.8% 
(2.4, 3.3) 63 5% 

(3.8, 6.3) 165 7.7% 
(6.5, 8.8) 

19. Older pupils do not have the right to be mean to younger pupils. 

Disagree 745 15.4% 
(14.4, 16.5) 204 16.3% 

(14.2, 18.4) 331 15.4% 
(13.8, 17) 

Agree 4000 82.8% 
(81.7, 83.9) 1030 82.1% 

(79.9, 84.3) 1804 83.9% 
(82.3, 85.5) 

Not Sure 86 1.8% 
(1.4, 2.2) 21 1.7% 

(1, 2.4) 15 0.7% 
(0.3, 1.1) 

20. A pregnant girl should be allowed to go to school. 

Disagree 3981 82.4% 
(81.3, 83.5) 827 65.8% 

(63.1, 68.5) 1405 65.4% 
(63.3, 67.4) 

Agree 767 15.9% 
(14.8, 16.9) 388 30.9% 

(28.3, 33.5) 699 32.5% 
(30.5, 34.6) 

Not Sure 86 1.8% 
(1.4, 2.2) 42 3.3% 

(2.3, 4.4) 45 2.1% 
(1.5, 2.7) 

21. The father should have more say than the mother in making family decisions. 

Disagree 776 16.1% 
(15, 17.1) 626 49.9% 

(47, 52.7) 445 20.7% 
(18.9, 22.5) 

Agree 3976 82.3% 
(81.2, 83.4) 591 47.1% 

(44.3, 49.9) 1675 77.9% 
(76.1, 79.7) 

Not Sure 77 1.6% 
(1.2, 2) 38 3% 

(2.1, 4) 30 1.4% 
(0.9, 1.9) 

22. It is not a problem for a boy to act or dress more like a girl.  

Disagree 4017 83.2% 
(82.1, 84.3) 1166 92.9% 

(91.5, 94.4) 1982 92.2% 
(91.1, 93.4) 

Agree 702 14.5% 
(13.5, 15.6) 80 6.4% 

(5, 7.8) 155 7.2% 
(6.1, 8.3) 
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Not Sure 108 2.2% 
(1.8, 2.7) 9 0.7% 

(0.2, 1.2) 12 0.6% 
(0.2, 0.9) 

23. A pupil should try to fit in with friends, even if it means picking on another pupil.  

Disagree 3190 66.1% 
(64.7, 67.5) 1068 85.2% 

(83.2, 87.2) 1805 84.2% 
(82.6, 85.8) 

Agree 1512 31.3% 
(30, 32.7) 163 13% 

(11.1, 14.9) 298 13.9% 
(12.4, 15.4) 

Not Sure 123 2.6% 
(2.1, 3) 23 1.8% 

(1.1, 2.6) 41 1.9% 
(1.3, 2.5) 

24. A mother should tolerate violence from the father in order to keep the family 
together.  

Disagree 1204 24.9% 
(23.7, 26.2) 529 42.2% 

(39.4, 45) 571 26.6% 
(24.7, 28.5) 

Agree 3561 73.7% 
(72.5, 75) 675 53.8% 

(51, 56.6) 1542 71.8% 
(69.8, 73.7) 

Not Sure 65 1.4% 
(1, 1.7) 51 4.1% 

(2.9, 5.2) 36 1.7% 
(1.1, 2.2) 

25. Boys are usually more intelligent than girls.  

Disagree 2125 44.1% 
(42.6, 45.5) 743 59.2% 

(56.4, 61.9) 789 36.7% 
(34.6, 38.8) 

Agree 2493 51.7% 
(50.2, 53.1) 358 28.5% 

(25.9, 31.1) 1132 52.7% 
(50.5, 54.9) 

Not Sure 206 4.3% 
(3.7, 4.9) 155 12.3% 

(10.5, 14.2) 227 10.6% 
(9.2, 11.9) 
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ANNEX H: ASSESSMENT OF 
BASELINE EQUIVALENCE 

 

Overview and Recommendation 

Baseline equivalence testing for Literacy Achievement and Retention Activity 
baseline indicated that the sample for standard two in Luganda needed 
adjusting. We recommended that we remove two schools from the control 
group as they were characteristically different from all the other schools in the 
sample.  

Dropping these two schools will result in the following: 

• Baseline control group estimates will change in the follow-up 
evaluation 

• The resulting unbalanced design between baseline and follow-up 
(i.e., more schools at follow-up) will result in lower statistical power. 
More than two schools will need to be added (selected randomly) to 
the control group to recover statistical power. 

Overview 

This appendix reports the results of an analysis of baseline equivalence on 
key variables for the control and treatment groups by standard within 
language strata. Demonstrating baseline equivalence or balance on key 
variables for the control and treatment groups is important to ensure factors 
other than the intervention do not account for differences in the outcomes.  

Why Baseline Equivalence is Important 

In education, interventions are often evaluated by comparing baseline scores 
for treatment and control groups with their scores at the end of the 
intervention (gain scores). However, if the treatment and control groups differ 
in ways that are associated with the outcome at baseline (e.g., prior 
schooling or family wealth or education, characteristics of the teaching staff, 
etc.) , then the treatment effect calculated at the endline might be partially 
due to these other factors. Lack of equivalence will result in miss-estimating 
the impact of the intervention.   
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For example, consider two pupils who are at very different ends of the 
reading spectrum; one a fluent reader and one able to recognize a just few 
words. If both are subject to the same reading program, would which would 
we expect to gain the most? If the answer is anything other than “the same,” 
it suggests that the gains are not independent of the pupils’ baseline scores. 
If, however, both pupils had had equivalent reading proficiency before 
exposure to the reading program, any difference in scores at the end of the 
program would be more likely due to the program. Baseline equivalence 
between the treatment and control groups, therefore, is important  in 
determining the treatment effect.  

How We Measure Baseline Equivalence 

The What Works Clearinghouse31 (WWC) specifies that a standardized 
mean difference between the control and treatment groups should be 
calculated in order to determine baseline equivalence (Institute of 
Educational Sciences, U.S. Department of Education, 2014). This 
standardized mean difference is calculated by dividing the difference in 
means between the baseline control and treatment groups by their pooled 
standard deviation, and is an effect size called Cohen’s d (Cohen, 1988). The 
baseline equivalence is then determined by comparing the effect size to the 
values in Table 36. 

Table 36. WWC Standard for Baseline Equivalence 

Absolute value of 
effect size ≤ 0.05 

0.05 <Absolute value of 
effect size ≤ 0.25 

Absolute value of 
effect size >0.25 

Satisfies baseline 
equivalence 

Statistical adjustment 
required to satisfy 

baseline equivalence 

Does not satisfy 
baseline equivalence 

(Institute of Educational Sciences, U.S. Department of Education, 2014) 

For effect sizes with absolute values less than or equal to .05, a simple 
difference in mean scores can be used to estimate the impact of the reading 
program. 

Values greater than .05 and less than or equal to .25 require ”statistical 
adjustment,” to adjust for  observed differences on the particular 
characteristics. Difference-in-difference models, based on regression model 
above, but with the addition of those variables requiring statistical adjustment, 
can be used to satisfy this requirement.  

If the effect size is >0.25, a more challenging solution is necessary, which 
may involve redrawing the sample. For example, better baseline equivalence 

                                                
31 U.S. Department of Education, Institute of Education Sciences, What Works Clearinghouse. 2014. What Works 
Clearinghouse: Procedures and Standards Handbook (Version 3.0). Retrieved from http://whatworks.ed.gov. 
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could be obtained by over-sampling control schools and applying propensity 
score matching (PSM) to select schools for the control and treatment 
groups.32 Schools with propensity scores that do not overlap those of other 
sample schools are removed from the analysis and then dropping schools 
from the control group that were not matched with a treatment school. 

The Treatment Effect 

An Early Grade Reading intervention study usually focuses on estimating the 
“treatment effect” – or the average causal gain of an intervention. For this 
project the interventions are the Literacy Achievement and Retention Activity 
Early Grade Reading program and the SRBGV program. In order to account 
for other factors that could account for the gain in reading skills, a control 
group that is otherwise similar to the group receiving the treatment but which 
does not receive itis compared with the treatment group over time. 

For cross-sectional analysis, the model used is: 

𝑦𝑦𝑝𝑝𝑡𝑡 = 𝛽𝛽1 + 𝛽𝛽2𝑇𝑇𝑇𝑇𝑇𝑇𝑇𝑇𝑡𝑡𝑡𝑡𝑇𝑇𝑡𝑡𝑡𝑡𝑝𝑝 + 𝛽𝛽3𝑃𝑃𝑃𝑃𝑃𝑃𝑡𝑡𝑡𝑡 + 𝛽𝛽4(𝑇𝑇𝑇𝑇𝑇𝑇𝑇𝑇𝑡𝑡𝑡𝑡𝑇𝑇𝑡𝑡𝑡𝑡 ∙ 𝑃𝑃𝑃𝑃𝑃𝑃𝑡𝑡)𝑝𝑝𝑡𝑡, 

where 

𝑦𝑦 is the outcome of interest 

𝑇𝑇𝑇𝑇𝑇𝑇𝑇𝑇𝑡𝑡𝑡𝑡𝑇𝑇𝑡𝑡𝑡𝑡 is a dummy indicator equal to 1 when the observation is in the 
treatment group 

𝑃𝑃𝑃𝑃𝑃𝑃𝑡𝑡 is a post treatment dummy variable, equal to 1 when the observation is 
in the endline 

The coefficient of interest, 𝛽𝛽4, is the product of the interaction term 
𝑇𝑇𝑇𝑇𝑇𝑇𝑇𝑇𝑡𝑡𝑡𝑡𝑇𝑇𝑡𝑡𝑡𝑡 ∙ 𝑃𝑃𝑃𝑃𝑃𝑃𝑡𝑡, is the product of the Treatment and Post dummy variables. 
It is equal to one for pupil in the treatment group at the time of the follow-up 
observation.  𝛽𝛽4represents the difference-in-difference estimate for the 
treatment. The DID estimate is equivalent which is defined as the mean 
treatment group gain over the course of the intervention from baseline to 
endline and minus the mean control group gain between baseline and 
endline.  

                                                
32 PSM was first described by Rosenbaum and Rubin (1983). For a comprehensive presentation of the key 
assumptions of matching methods, see Guo and Fraser (2015) and Stuart (2010).   
Rosenbaum, Paul R., and Donald B. Rubin. 1983. “The Central Role of the Propensity Score in Observational 
Studies for Causal Effects.” Biometrika 70: 41–55. 
Guo, Shenyang, and Mark W. Fraser. 2015. Propensity Score Analysis: Statistical Methods and Applications. 2nd 
ed. Thousand Oaks, CA: Sage. 
Stuart, Elizabeth A. 2010. “Matching Methods for Causal Inference: A Review and a Look Forward. Statistical 
Science: A Review Journal of the Institute of Mathematical Statistics 25: 1–21. 
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Assessment of Baseline Equivalence for Literacy Achievement and 
Retention Activity and SRGBV 

Table 37 shows the results of tests for baseline oral reading fluency for the 
treatment and control groups for each mother tongue language of instruction 
and standard. The absolute mean score difference is the absolute difference 
between the control group and treatment group mean. The baseline 
equivalence test is given in standard deviations and is calculated by dividing 
the mean score difference by the pooled standard deviation. 

Table 37. Baseline Equivalence for Treatment and Control Groups for Baseline 
Oral Reading Fluency Rates According to Treatment Status, Language and 
Grade 

Language Grade Treatment Mean Standard 
Deviation 

Number of 
Pupils 

Absolute 
Mean 
Score 

Difference  

Pooled 
Standard 
Deviation 

Baseline 
Equivalence 

Test 

Luganda 

P1 

Control 0.02 0.30 201    

Treatment 0.67 3.79 207 0.65 2.7 0.24 

Treatment + 
SRGBV 0.00 0.00 205 0.02 0.2 0.09 

P2 

Control 1.82 4.62 199    

Treatment 2.45 5.53 208 0.62 5.1 0.12 

Treatment + 
SRGBV 0.56 2.40 209 1.26 3.7 0.34 

Runyankore-
Rukiga 

P1 

Control 0.24 1.72 201    

Treatment 0.11 1.01 208 0.13 1.4 0.09 

Treatment + 
SRGBV 0.20 1.05 205 0.04 1.4 0.03 

P2 

Control 3.40 6.54 209    

Treatment 2.67 6.26 206 0.73 6.4 0.11 

Treatment + 
SRGBV 3.70 6.86 209 0.30 6.7 0.04 

Runyoro-
Rutooro 

P1 

Control 0.00 0.00 210    

Treatment 0.00 0.00 210 0.00 0.0 0.00 

Treatment + 
SRGBV 0.02 0.41 206 0.02 0.3 0.08 

P2 

Control 0.87 3.44 209    

Treatment 0.39 2.04 210 0.48 2.8 0.17 

Treatment + 
SRGBV 0.85 3.26 207 0.03 3.4 0.01 
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The standardized difference of 0.34 references the comparison between the 
control and EGRA+SRGBV treatment groups for standard two in Luganda. 
The mean reading fluency for each group is 1.82 and 0.56, respectively, and 
the standard deviation of 4.62 and 2.40 

Adjusting the sample requires investigating the individual schools within each 
treatment group. Figure 28 shows individual school average reading fluency 
scores by the percentage zero scores for oral reading fluency. The number of 
standard two pupils sampled in these schools ranged between six and ten.   

There were thirteen schools that had 100% zero scores, six from the control 
group and seven schools and treatment+SRGBV  group. Therefore, the 
cluster of schools in the top left corner of the figure have mean ORF and 
percentage zero ORF scores in a close range, suggesting that the schools 
should be comparable. The two schools that seem not to be comparable are 
the two control schools in the bottom right corner, which have smaller 
percentages of pupils with zero scores, between 10%–30%. These large 
differences suggest that these two schools should be removed from the 
baseline sample.  

Figure 28. Scatterplot of Average Reading Fluency by Percent Zero Score by 
School for Control and Treatment+SRGBV groups, Luganda, P2 
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If we remove the these schools from the control group and reassess the 
equivalence of the two groups, the standardized difference goes from 0.34 to 
0.13.  

We investigated why these two schools perform much better than the other 
schools in the control group. Both are government run schools. Both have 
average socio-economic status (SES) index scores  similar to the other 
schools in this stratum. Summary statistics for the control group SES index 
are shown in Table 38, below. 

Table 38. Summary of Average SES Index Scores, Luganda Control Group, P2 

mean Standard deviation minimum median maximum 

3.8 1.05 0.4 2.2 6.3 

 

The two schools of interest have pupil average SES index scores of 3.6 and 
4.2, both within one standard deviation of the mean. The data available do 
not permit us to conclude authoritatively why these two schools exhibit high. 
It could be explained by involvement in those schools by an NGO, or a 
number of possible explanations.  

BIBLIOGRAPHY 

Cohen, J. (1988). Statistical power analysis for the behavioral 
sciences (2nd ed.). Hillsdale, NJ: Lawrence Earlbaum Associates. 

Institute of Educational Sciences, U.S. Department of Education. 
(2014). What Works Clearinghouse: Procedures and Standards 
Handbook, 3.0. Washington, D.C.: Institute of Education Sciences. 

 

 

 

 



240  | Baseline Report of Early Grade Reading and School-Related Gender-Based Violence 

ANNEX I: CONTRADICTORY 
RESPONSES ACROSS ITEM PAIRS 

TABLES DEPICTING CONTRADICATORY RESPONSES ACROSS ITEM 
PAIRS 

 

Situation 1  

   Boys and girls are not very nice to each 
other.  

 

Pupils treat 
each other 

with respect.  

 Disagree Agree Not Sure Total  

Disagree 235 170 17 422  

Agree 1,882 1,142 128 3,152  

Not Sure 49 26 25 100  

Total 2,166 1,338 170 3,674  

Comments            

Gray shading indicates responses contained contradictions. Red shading 
indicates the responses had no contradictions.  

The team feels that Question 2.  Pupils teat each other with respect" is 
problematic 

 

The team's thoughts are that the responses on this may reflect what the 
pupil has learned, and not specific enough for thoughtful reflection on the 
true state of affairs.  

 

The team felt the that "Boys and girls are not very nice to each other" yields 
valid data and the data from many of the bullying items and the formative 
assessment back this up.  

 

Team Decision:  Delete "Pupils treat each other with respect." 

Situation 2  

    
There are no pupil groups where boys and 

girls can openly discuss problems they face 
in or out of school.  

 

There are 
clubs for 
pupils to 
learn about 
and discuss 
sexual 

 Disagree Agree Not Sure Total  

Disagree 686 1162 58 1,906  

Agree 585 695 66 1,346  
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TABLES DEPICTING CONTRADICATORY RESPONSES ACROSS ITEM 
PAIRS 

 

harassment 
and sexual 
violence.  

Not Sure 81 138 175 394  

Total 1,352 1,995 299 3,646  

Comments            

Gray shading indicates responses contained contradictions. Red shading 
indicates the responses had no contradictions.  

The team feel that these are very different questions.  There are, for 
example, HIV "Clubs" that are used to teach pupils about HIV and 
contracting it through gender based violence.  

 

There are also clubs/groups that focus entirely on open discussion and peer 
support.  These groups are not necessarily designed to teach facts about 
gendered violence while HIV and Child Rights Clubs focus on this. 

 

Team Decision:  Both should be left in because these are not considered to be 
contradictory. 

Situation 3  

   Boys are usually more intelligent than girls.  

   Disagree Agree Not Sure Total  

Girls are 
usually more 
intelligent 
than boys. 

Disagree 500 843 22 1,365  

Agree 1,076 1,008 70 2,154  

Not Sure 28 59 71 158  

Total 1,604 1,910 163 3,677  

Comments            

Gray shading indicates responses contained contradictions. Red shading 
indicates the responses had no contradictions.  

The team feels the problem is in the use of the word "usually" versus 
"generally."   

 

The team agrees that the word "generally" is less ambiguous.    

Response:  Delete "Boys are usually more intelligent than girls.  

Situation 4  

  Pupils get along with each other.  

  Disagree Agree Not Sure Total  

Violence is a 
problem. 

Disagree 110 1987 7 2,104  

Agree 87 1294 16 1,397  

Not Sure 4 154 7 165  

Total 201 3,435 30 3,666  

Comment       
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TABLES DEPICTING CONTRADICATORY RESPONSES ACROSS ITEM 
PAIRS 

 

Gray shading indicates responses contained contradictions. Red shading 
indicates the responses had no contradictions.  

The M&E team do not feel that these contradict each other, but do feel that 
"Pupils get along with each other" doesn't add much to the survey.  

Pupils "get along with each other" may not be well understood in the 
translations.  

Response:  Delete "Pupils get along with each other." 

Situation 5  

 
 

Teachers or school officials immediately 
take action when pupils report incidences 

of violence. 
 

School 
officials don’t 
do anything 
when pupils 
hurt other 
pupils.  

 Disagree Agree Not Sure Total  

Disagree 263 2,329 26 2,618  

Agree 160 754 23 937  

Not Sure 15 93 10 118  

Total 438 3,176 59 3,673  

Comment       

The team felt that the word "immediately" in the first question caused 
problems.  

Team Decision:  Delete "Teachers or school officials 'immediately take action…. " 

Situation 6  

    
 Say mean things to you or called you 

names that you did not like.   

   Never Once 
A few 
times 

Many 
times Total 

Make fun of 
you and 
teased you.  

Never 768 219 124 65 1,176 

Once 328 104 250 128 810 

A few 
times 256 225 212 298 991 

Many 
times 125 75 243 260 703 

Total 1,477 623 829 751 3,680 

Comments       

Gray shading indicates responses contained contradictions. Red shading 
indicates the responses had no contradictions.  

The team feels strongly that these are not comparable items on experience 
of SRGBV.  

The literature and other surveys on bullying always treat these as two 
separate behaviors.  

Team Decision: Keep both of these items in. 
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ANNEX J: SCHOOL CLIMATE SURVEY ITEM REVIEW 
FROM BASELINE 

 

Code No. Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

bdi1 1 Most pupils try their best to attend every school 
day. 

  4826 9 

Delete 

As is, not useful.   
African children try. 

Modify to say “Most pupils come to 
school everyday”  & 

Re-assess item performance 

  Disagree 292 6.05   

  Agree 4469 92.60   

  Not Sure 65 1.35   

bdi5 19 19. Teachers treat girls and boys equally.   4818 17 
Keep as is 

even though 
it needs 

work 

Formative assessment findings suggest 
that teachers do not treat girls & boys 

equally in Uganda. 
Translations OK.   Recommend 
additional cognitive interviewing. 

  Disagree 530 11.00   

  Agree 4231 87.82   

  Not Sure 57 1.18   

bdi6 20 20. Teachers do not give orphans a chance to 
participate in class. 

  4817 18 

Keep    Disagree 3215 66.74   

  Agree 1402 29.11   

  Not Sure 200 4.15   
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Code No. Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

bdi7 22 22. Teachers treat pupils from different tribes 
the same. 

  4823 12 

Keep 

Team agrees this is a very important 
item for Uganda.  Recommend 

investigating further to determine if this 
distribution might be different for urban 

areas versus rural. 

  Disagree 713 14.78   

  Agree 4000 82.94   

  Not Sure 110 2.28   

bdi8 17 17. Pupils from different tribes do not get along.   4827 8 

Keep    Disagree 2800 58.01   

  Agree 1793 37.15   

  Not Sure 234 4.85   

bdi12 13 13. Pupils often treat disabled pupils unkindly.   4824 11 

Keep  
  Disagree 3072 63.68   

  Agree 1505 31.20   

  Not Sure 247 5.12   

 

  



Baseline Report of Early Grade Reading and School-Related Gender-Based Violence | 245 

 

 

 

Code No Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

bdi19 11 11. Pupils from different religious backgrounds 
are friendly to each other. 

  4831 4 

Delete 

Team suggested that the schools are 
sufficiently mixed on religious grounds to 
keep this in; however, still feel that it is 
important to learn about the context of 

346 disagreeing 

  Disagree 346 7.16   

  Agree 4417 91.43   

  Not Sure 68 1.41   

bdi20 14 14. Pupils might embarrass or harm a boy if 
he behaves more like a girl. 

  4826 9 

Keep    Disagree 2512 52.05   

  Agree 2090 43.31   

  Not Sure 224 4.64   

bdi21 15 15. Pupils treat orphans the same as other 
pupils. 

  4829 6 

Keep 

Need to investigate further to see if those 
that agree are vulnerable children (e.g., 
orphans or disabled) and/or if schools 

make a difference. 

  Disagree 811 16.79   

  Agree 3918 81.13   

  Not Sure 100 2.07   

bdi21b 18 18. Sometimes teachers are unkind to 
children who are disabled. 

  4821 14 
Keep Team commented that teachers also 

discriminate against children who have   Disagree 3098 64.26   
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Code No Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

  Agree 1501 31.13   HIV or are living with a person who has 
HIV. Could add a new item   Not Sure 222 4.60   

bdi23 3 3. Most pupils work hard on their class work.   4828 7 

Delete Not useful in the Ugandan context.   Disagree 225 4.66   

  Agree 4562 94.49   

  Not Sure 41 0.85   

ss1 12 12. Boys and girls are not very nice to each 
other. 

  4817 18 

Keep 

Team agrees that this is a valid item.  
The contradictions between this item 

(#12) and #42 “respect for each other” 
are due to “respect” being abstract & a 

learned response/norm 

  Disagree 2880 59.79   

  Agree 1715 35.60   

  Not Sure 222 4.61   
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Code No. Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

ss2 10 10. Pupils care about each other.   4833 2 

Delete 

The team looked at ##s 10, 36, 37 and 
42 and decided to delete all of these and 

keep #12 as it is clear, aligned with 
treatment. 

  Disagree 362 7.49   

  Agree 4409 91.23   

  Not Sure 62 1.28   

ss4 36 36. Most pupils have a friend they can talk to.   4833 2 

Keep 

Though not much variability in response, 
team felt this was essential to keep in.  
Will try to improve item for Cluster 2 

baseline 

  Disagree 207 4.28   

  Agree 4590 94.97   

  Not Sure 36 0.74   

ss6 37 37. Pupils get along with each other.   4833 2 

Delete 

See #10 for explanation.  Translation 
was solid, yet too much agreement on 

this.  Kept #12 to cover the construct we 
were looking for, “kindness among 

children.” 

  Disagree 278 5.75   

  Agree 4517 93.46   

  Not Sure 38 0.79   

ss5 41 41. Pupils often threaten and call other pupils 
names. 

  4831 4 

Keep    Disagree 2135 44.19   

  Agree 2587 53.55   

  Not Sure 109 2.26   

ss7 42 2. Pupils treat each other with respect.   4826 9 
Delete Team felt this was well understood in 

translations, but contradictions with #12   Disagree 561 11.62   
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Code No. Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

  Agree 4144 85.87   were discomforting.  We felt it better to 
stick with #12.   Not Sure 121 2.51   

ss8 34 34. Pupils are taught they should care about 
how others feel. 

  4826 9 

Delete 

Needs to be improved for the Cluster 2 
baseline or use by others.  Needs to be 

simplified and clear about what “care 
about” means. 

  Disagree 510 10.57   

  Agree 4241 87.88   

  Not Sure 75 1.55   
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Code No. Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

ts1 6 6. Pupils often go to the teacher for help with 
class work. 

  4827 8 

Keep, needs 
work 

Suggest additional cognitive 
interviewing is needed ; modify to read, 

“Most learners go to the teacher for 
help with school work.”  Should be 

improved. 

  Disagree 641 13.28   

  Agree 4060 84.11   

  Not Sure 126 2.61   

ts2 8 8. Teachers listen to pupils when they discuss 
their problems. 

  4827 8 

Keep, needs 
work 

Suggest additional cognitive 
interviewing. What are learners thinking 
about when they hear “problems?” We 
are looking for listening to pupils’ social 

problems. 

  Disagree 432 8.95   

  Agree 4282 88.71   

  Not Sure 113 2.34   

ts3 4 4. Pupils like their teachers.   4831 4 

Delete #4, 7 & 5; Team felt these responses 
were reflecting learned social behavior 

or norms for Ugandan pupils & not 
stimulating a thoughtful response.  
Formative assessment suggests a 

different story. Suggestions: “There are 
many pupils who fear their teachers,” 

“Teachers are not nice to pupils.” 

  Disagree 136 2.82   

  Agree 4647 96.19   

  Not Sure 48 0.99   

ts4 7 7. Teachers care about the pupils they teach.   4831 4 

Delete   Disagree 129 2.67   

  Agree 4684 96.96   

  Not Sure 18 0.37   

ts5 9 9. Teachers rarely help pupils individually with 
their class work. 

  4824 11 
Keep  

  Disagree 2541 52.67   
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Code No. Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

  Agree 2034 42.16   

  Not Sure 249 5.16   

       

ts6 5 5. Teachers like their pupils.   4834 1 

Delete See explanation for #4, 7 & 5 given 
above. 

  Disagree 84 1.74   

  Agree 4717 97.58   

  Not Sure 33 0.68   
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Code No. Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

q16 16 16. Pupils treat pupils who are very poor the 
same as other pupils. 

  4827 8 

Keep    Disagree 882 18.27   

  Agree 3841 79.57   

  Not Sure 104 2.15   

q21 21 21. Teachers do not give very poor pupils a 
chance to participate in class. 

  4825 10 

Keep    Disagree 3368 69.80   

  Agree 1261 26.13   

  Not Sure 196 4.06   

df1 28 28. Pupils are punished too much for little 
things. 

  4824 11 

Keep    Disagree 2466 51.12   

  Agree 2233 46.29   

  Not Sure 125 2.59   

df2 29 29. Pupils are rewarded when they do well in 
classwork. 

  4834 1 

Keep,  but 
needs work 

Additional cognitive interviewing 
needed. Improve clarity; for example, 

team suggests that the word “reward” & 
“doing well” may not be understood 

well. 

  Disagree 526 10.88   

  Agree 4257 88.06   

  Not Sure 51 1.06   
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Code No. Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

df7 31 

31. Use of the stick/cane or other forms of 
physical discipline (for example pulling ears, 

kicking, slapping, standing in the sun) is 
common. 

  4826 9 

Keep    Disagree 2507 51.95   

  Agree 2228 46.17   

  Not Sure 91 1.89   
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Code No. Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

df8 30 30. Pupils are sometimes afraid to go to 
school for fear of punishment. 

  4834 1 

Keep    Disagree 2621 54.22   

  Agree 2029 41.97   

  Not Sure 184 3.81   

df10 27 27. The consequences of breaking school 
rules are fair. 

  4816 19 

Keep    Disagree 1105 22.94   

  Agree 3504 72.76   

  Not Sure 207 4.30   

df11 26 26. The school rules are fair.   4822 13 

Keep  
  Disagree 436 9.04   

  Agree 4278 88.72   

  Not Sure 108 2.24   

df12 25 25. Most pupils follow the rules in class and 
school. 

  4832 3 

Delete 

As with #4, 7 & 5 the team felt that for 
Ugandan children, they are just reciting 
what they have learned and “should be 

true.” Not useful as is. 

  Disagree 250 5.17   

  Agree 4531 93.77   

  Not Sure 51 1.06   

df13 24 24. Pupils are often asked to help decide what 
is best for the class or school. 

  4818 17 Keep 
This was kept as it is about “pupils 

having a voice.” This is an important 
element of school climate and what 
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Code No. Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

  Disagree 605 12.56   Literacy Achievement and Retention 
Activity is working on.  Yet, wording 

could be improved.   Agree 4056 84.18   

  Not Sure 157 3.26   

s2 39 39. Girls feel safe at school.   4827 8 

Keep 

This is a key part of the intervention, 
but for Cluster 2, team recommends 
additional cognitive interviewing and 

modifying the language. 

  Disagree 524 10.86   

  Agree 4221 87.45   

  Not Sure 82 1.70   
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Code No. Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

s4 43 43. Pupils do not feel safe traveling to and 
from school. 

  4825 10 

Keep    Disagree 2235 46.32   

  Agree 2432 50.40   

  Not Sure 158 3.27   

s5 42 42. There are places in or near the school 
where it is not safe to go alone. 

  4827 8 

Keep    Disagree 2352 48.73   

  Agree 2339 48.46   

  Not Sure 136 2.82   

s7 35 35. Pupils often worry that other pupils might 
be mean to them. 

  4828 7 

Keep    Disagree 2578 53.40   

  Agree 2068 42.83   

  Not Sure 182 3.77   

s8 33 33. Pupils are taught how to solve conflicts 
with others. 

  4816 19 

Keep    Disagree 1378 28.61   

  Agree 3291 68.33   

  Not Sure 147 3.05   

s9 48 48. Pupils are afraid to report incidences of 
sexual harassment or sexual violence. 

  4798 37 Keep  
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Code No. Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

  Disagree 2447 51.00   

  Agree 1839 38.33   

  Not Sure 512 10.67   
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Code No. Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

s10 45 
45. Pupils usually report incidences of 

physical violence when they experience or 
witness it 

  4825 10 
Keep, but 
would like 
to improve 

on this 

Formative assessment results suggest 
that there is resistance to reporting 

violence, but perhaps “physical violence” 
is actually reported often.  Needs work. 

  Disagree 649 13.45   

  Agree 4081 84.58   

  Not Sure 95 1.97   

s11 47 47. Pupils know what it means to be sexually 
harassed or sexually assaulted. 

  4809 26 

Keep    Disagree 2046 42.55   

  Agree 2350 48.87   

  Not Sure 413 8.59   

s12 40 40. Boys feel safe at school.   4831 4 Keep, 
though 

needs to 
be more 
specific 

This is a key part of the intervention, but 
recommend additional cognitive 

interviewing and modifying the language. 

  Disagree 551 11.41   

  Agree 4171 86.34   

  Not Sure 109 2.26   

s13 32 32. Violence is a problem.   4800 35 

Keep  
  Disagree 2795 58.23   

  Agree 1796 37.42   

  Not Sure 209 4.35   
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Code No. Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

s15 38 38. Pupils sometimes threaten to hurt 
teachers. 

  4822 13 

Keep 

Though responses were distributed fairly 
well across responses, this may be 

better if it were worded, “Pupils often 
threaten to hurt teachers.” 

  Disagree 2950 61.18   

  Agree 1674 34.72   

  Not Sure 198 4.11   

cps1 44 44. Pupils know who to report to when they 
experience or witness violence. 

  4827 8 

Delete 

The team felt this isn’t helpful in 
understanding the learners’ behavior 

with regard to reporting and would like to 
see more cognitive interviewing to clarify. 

  Disagree 444 9.20   

  Agree 4327 89.64   

  Not Sure 56 1.16   

cps2 51 
51. Teachers or school officials immediately 
take action when pupils report incidents of 

violence. 
  4826 9 

Delete 

There were contradictions between 
responses to #51 & #46. We felt that #46 
is clear and a valid question, while this 

one is not because of the words 
“immediately” & “take action;” meanings 

are not clear. 

  Disagree 592 12.27   

  Agree 4151 86.01   

  Not Sure 83 1.72   

cps7 53 
53. Provides individual assistance and 

psychological counseling to pupils when 
needed. 

  4819 16 

Delete 

Felt this is important the team felt that it 
was too complex for the age range 

tested.  Should be re-worded for Cluster 
2 and elsewhere.  Looking for services 

available in schools. 

  Disagree 763 15.83   

  Agree 3851 79.91   

  Not Sure 205 4.25   
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Code No. Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

cps8 49 
49. There are clubs for pupils to learn about 
and discuss sexual harassment and sexual 

violence. 
  4797 38 

Keep 

The analysis suggested that responses 
on this item (#49) contradicted those of 
item #50. The team suggests that these 

are different pupil groups, one that 
informs and one that supports. Keep. 

  Disagree 2516 52.45   

  Agree 1770 36.90   

  Not Sure 511 10.65   

cps9 23 23. Pupils know what the rules are in class 
and school. 

  4829 6 

Delete 

Though “knowing the rules” is an 
important element of school climate, the 

team did not consider this useful for 
Uganda. 

  Disagree 260 5.38   

  Agree 4513 93.46   

  Not Sure 56 1.16   

cps10 46 46. School officials don’t do anything when 
pupils hurt other pupils. 

  4825 10 

Keep    Disagree 3435 71.19   

  Agree 1236 25.62   

  Not Sure 154 3.19   
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Code No Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

cps16 52 52. Senior woman and senior man teachers 
are helpful to pupils when they are in 

  4829 6 

Delete 

Team did not feel this had any 
relevance to the work we are doing in 
the schools and does not apply to a 
universal concept of school climate.  

Just is a Ugandan structure. 

  Disagree 466 9.65   

  Agree 4237 87.74   

  Not Sure 126 2.61   
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Code No Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications 
and Rational based on 

Ugandan Context 

cps17 50 
50. There are no pupil groups where boys 
and girls can openly discuss problems they 

face in or out of school 
  4799 36 

Keep 

Though there were 
inconsistencies in response 

between this item (#50) and #49, 
the team agrees these are not 
getting to the same thing and 

both should be kept. 

  Disagree 1738 36.22   

  Agree 2661 55.45   

  Not Sure 400 8.34   
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ANNEX K: PUPIL ATTITUDES ITEM REVIEW FROM 
BASELINE 

 

Code No Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

gnh01 1 Only men should work for pay outside the 
home.   4829 6 

Keep    Disagree 1503 31.12   

  Agree 3242 67.14   

  Not Sure 84 1.74   

gnh02 4 If the father and mother both work, fathers 
should share in cooking and cleaning.   4827 8 

Keep    Disagree 2065 42.78   

  Agree 2697 55.87   

  Not Sure 65 1.35   

gnh03 7 In a home, the wife should help make 
decisions on spending money.  

 
 

4827 8 

Keep 

The team wants to keep this as it is 
important to look at the pupils’ scores in 
comparison with the parents’ response, 

but perhaps the wording could be 
improved. 

  Disagree 785 16.26   

  Agree 3962 82.08   

  Not Sure 80 1.66   
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Code No Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

gnh04 11 It is acceptable for a woman to disagree with 
her husband.   4824 11 

Keep    Disagree 2772 57.46   

  Agree 1934 40.09   

  Not Sure 118 2.45   

gnh05 14 There are times when a man needs to beat 
his wife.   4829 6 

Keep    Disagree 3285 68.03   

  Agree 1455 30.13   

  Not Sure 89 1.84   

gnh06 17 Women should be able to own land and 
property.   4832 3 

Delete 

Even thought this is an important issue 
related to gender equality in Uganda, 
pupils, parents and staff all agree with 

this so it is not useful as an attitude that 
will change. 

  Disagree 398 8.24   

  Agree 4390 90.85   

  Not Sure 44 0.91   
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Code No Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

gnh07 21 The father should have more say than the 
mother in making family decisions.   4829 6 

Keep 

Need to improve for Cluster 2 and for 
use outside of Uganda. One suggestion 

made was, “ The father should have 
more to say in family decisions.” 

  Disagree 776 16.07   

  Agree 3976 82.34   

  Not Sure 77 1.59   

gnh08 24 A mother should tolerate violence from the 
father in order to keep the family together.   4830 5 

Keep    Disagree 1204 24.93   

  Agree 3561 73.73   

  Not Sure 65 1.35   

gns01 5 It is acceptable for a girl to get married before 
she is 18 years old.   4828 7 

Keep 
Though this item does not perform well, 
most disagree, the team wants to keep 

this item in. 
  Disagree 4457 92.32   

  Agree 295 6.11   

  Not Sure 76 1.57   

gns02 8 Girls should continue in school if they get 
married.   4822 13 

Keep    Disagree 2459 51.00   

  Agree 2261 46.89   

  Not Sure 102 2.12   

gns03 10 Girls and boys should be treated equally in 
the classrooms by their teachers.   4833 2 

Delete Did not add value. 
  Disagree 276 5.71   
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Code No Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

  Agree 4528 93.69   

  Not Sure 29 0.60   

gns04 
12 
 

Girls are generally more intelligent than boys.   4829 6 

Keep 

There were contradictory responses on 
this item (#12) and #25, the team felt 
the language “usually” in #25 was the 
problem and kept #12 as this was a 

more valid item. 

  Disagree 1800 37.27   

  Agree 2829 58.58   

  Not Sure 200 4.14   

gns05 15 Girls should be able to play sports at school.   4833 2 

Delete 

We deleted this as it was not useful. 
However, this could be improved to say, 
“Girls should be able to play football at 

school.” 

  Disagree 447 9.25   

  Agree 4358 90.17   

  Not Sure 28 0.58   

gns06 18 It is more important for boys than girls to do 
well in school.   4823 12 

Keep    Disagree 1447 30.00   

  Agree 3239 67.16   

  Not Sure 137 2.84   

gns07 20 A pregnant girl should be allowed to go to 
school   4834 1 

Keep    Disagree 3981 82.35   

  Agree 767 15.87   

  Not Sure 86 1.78   

gns08 22 It is not a problem for a boy to act or dress 
more like a girl.   4827 8 Keep  
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Code No Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

  Disagree 4017 83.22   

  Agree 702 14.54   

  Not Sure 108 2.24   

gns09 25 Boys are usually more intelligent than girls.   4824 11 

Delete 

See discussion for #12.  Team 
determined that the term “usually” was 

a problem and resulted in contradictions 
between #12 & #25. 

  Disagree 2125 44.05   

  Agree 2493 51.68   

  Not Sure 206 4.27   
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Code No Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

gns10 2 2. It is not a problem for a girl to act or dress 
more like a boy.   4831 4 

Keep    Disagree 3327 68.87   

  Agree 1337 27.68   

  Not Sure 167 3.46   

pr01 3 3. Girls like it when boys tease and make fun 
of them.   4831 4 

Keep    Disagree 3429 70.98   

  Agree 1246 25.79   

  Not Sure 156 3.23   

pr02 6 
Even if a boy is tempted by the way a girl is 

dressed, the boy should not assume she 
wants attention. 

  4802 33 

Keep    Disagree 2419 50.37   

  Agree 2052 42.73   

  Not Sure 331 6.89   

pr03 9 

(For only P5 pupils) It is acceptable for girls 
to have sex with older men if they want 
things such as a cell phone, money, or 

jewelry. 

  2382 4 

Delete 

For the Cluster 1 baseline team decided 
to take all items related to transactional 
sex out of the survey.  The team felt the 
sample population was too young and 

the results are not adding value. 
  Disagree 2119 88.96   

  Agree 226 9.49   

  Not Sure 37 1.55   
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Code No Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

pr04 13 It is acceptable for a teacher to get a pupil 
pregnant if he marries her   4830 5 

Delete 

This was considered to be too complex.  
It is recommended that for Cluster 2 

baseline and elsewhere that the 
wording on this is modified as 

important. 

  Disagree 4443 91.99   

  Agree 296 6.13   

  Not Sure 91 1.88   
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Code No Survey Question N Percent Total Missing 
Cluster 1 
Baseline 
Decision 

Recommended Modifications and 
Rational based on Ugandan Context 

5 16 

(For only P5 pupils) It’s wrong for older 
boys and men to make sexual comments to 

girls when they are walking to and from 
school 

  2377 9 

Keep  
  Disagree 729 30.67   

  Agree 1599 67.27   

  Not Sure 49 2.06   

pr06 19 19. Older pupils do not have the right to be 
mean to younger pupils   4831 4 

Keep, but 
needs work 

This wording needs to be improved, to 
leave out the words “have the right.’” It 

would be better to use “It is acceptable,” 
or the negative, “It is not acceptable.” 

  Disagree 745 15.42   

  Agree 4000 82.80   

  Not Sure 86 1.78   

pr07 23 23. A pupil should try to fit in with friends, 
even if it means picking on another pupil.   4825 10 

Keep    Disagree 3190 66.11   

  Agree 1512 31.34   

  Not Sure 123 2.55   

The analyses for the above 19 items were based on pupil responses.  For the midline and endline these will be the final set of items for the Pupil, Parent and Staff Attitude Surveys.  However, the 
following and last two items on the Attitude Surveys are different for these sub-populations.  
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PUPILS 

OQ 05 26 What do you do when you see a pupil or some other person bothering or hurting another pupil at 
school or traveling to and from school? Write Response No response 

OQ 06 27 What are some of the things that you and your friends do to avoid danger at school or on the way to 
school? Write Response No response 

 

 

PARENTS 

OQ03 26 As a parent, what can you do to protect your children from verbal harassment that they may 
encounter at school or on the way to and from school? Write Response No 

response 

OQ04 27 As a parent, what can you do to protect your children from physical or sexual harm that they may 
encounter at school or on the way to and from school? Write Response No 

response 
 

 

STAFF 

OQ01 26 Do you feel it is the role of the teacher to instruct children about gender equality? Yes No Not 
Sure 

No 
response 

OQ02 27 Do you feel it is the responsibility of the teacher to take action to eliminate sexual violence in your 
schools?   Yes No Not 

Sure 
No 

response 
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ANNEX L: PUPIL EXPERIENCES ITEM REVIEW FROM 
BASELINE 

 

BULLYING SUB-SCALE 

Code No. Survey Question N Percent Total 
N Missing Baseline 

Decision 
Comments/Recommendations for 

Cluster 2 Baseline & Use 
Elsewhere 

bullying_
q1 1 Make fun of you and teased you.   4825 10 

Keep 

The data suggested that there was a 
contradiction in responses on this 
item #1 and #2 “The team agrees 
that these two items have different 
meanings and should not expect 

responses to be aligned. 

  Never 1554 32.21   

  Once 1060 21.97   

  A few times 1294 26.82   

  Many times 917 19.01   

bullying_
q2 2 Say mean things to you or called you names that you did not like.   4829 6 

Keep See above 
  Never 1915 39.66   

  Once 839 17.37   

  A few times 1076 22.28   

  Many times 999 20.69   

bullying_
q3 3 Leave you out of your group of friends or during games or activities.   4826 9 Keep  
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BULLYING SUB-SCALE 

Code No. Survey Question N Percent Total 
N Missing Baseline 

Decision 
Comments/Recommendations for 

Cluster 2 Baseline & Use 
Elsewhere 

  Never 2466 51.10   

  Once 956 19.81   

  A few times 847 17.55   

  Many times 557 11.54   

bullying_
q4 4 Steal something from you.   4828 7 

Keep  
  Never 1103 22.85   

  Once 1436 29.74   

  A few times 1416 29.33   

  Many times 873 18.08   

bullying_
q5 5 Break or ruined something of yours on purpose.   4826 9 

Keep  
  Never 2104 43.60   

  Once 1264 26.19   

  A few times 986 20.43   

  Many times 472 9.78   
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BULLYING SUB-SCALE (CONTINUING) 

Code No. Survey Question N Percent Total 
N Missing Baseline 

Decision 
Comments/Recommendations for 

Cluster 2 Baseline & Use 
Elsewhere 

bullying_
q6 6 Physically hurt you on purpose by pushing you down, kicking you, or 

hitting you with a hand, clenched fist, object or weapon. 
  4829 6 

Keep    Never 1965 40.69   

  Once 1074 22.24   

  A few times 1027 21.27   

  Many times 763 15.80   

bullying_
q7 7 Threaten to hurt you or your family, but did not do it.   4824 11 

Keep  
  Never 2753 57.07   

  Once 963 19.96   

  A few times 727 15.07   

  Many times 381 7.90   

bullying_
q8 8 Force you to do something you did not want to do such as joining a 

group in making fun of or hurting another pupil. 
  4825 10 

Keep    Never 2806 58.16   

  Once 859 17.80   

  A few times 751 15.56   

  Many times 409 8.48   

bullying_
q9 9 Tell lies about you or spread rumors or stories to other pupils or a 

teacher that were not true. 
  4829 6 

Keep    Never 1953 40.44   

  Once 1016 21.04   
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BULLYING SUB-SCALE (CONTINUING) 

Code No. Survey Question N Percent Total 
N Missing Baseline 

Decision 
Comments/Recommendations for 

Cluster 2 Baseline & Use 
Elsewhere 

  A few times 1110 22.99   

  Many times 750 15.53   
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CORPORAL PUNISHMENT SUB-SCALE 

Code No. Survey Question N Percent Total 
N Missing Baseline 

Decision 
Comments/Recommendations 
for Cluster 2 Baseline & Use 

Elsewhere 

teacher_
q15 15 Shouted things at you in front of your classmates that humiliated you.   4828 7 

Keep  
  Never 2798 57.95   

  Once 1126 23.32   

  A few times 720 14.91   

  Many times 184 3.81   

teacher_
q16 16 Hit you with a hand or closed fist on any part of your body including 

your head, face, hand, chest or leg. 
  4827 8 

Keep    Never 2677 55.46   

  Once 1147 23.76   

  A few times 751 15.56   

  Many times 252 5.22   

teacher_
q17 17 Hit you with any type of object such as a cane, stick, belt or book.   4826 9 

Keep  
  Never 1427 29.57   

  Once 1194 24.74   

  A few times 1297 26.88   

  Many times 908 18.81   

teacher_
q18 18 Pulled or twisted your ear.   4829 6 

Keep  
  Never 2872 59.47   

  Once 1029 21.31   
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CORPORAL PUNISHMENT SUB-SCALE 

Code No. Survey Question N Percent Total 
N Missing Baseline 

Decision 
Comments/Recommendations 
for Cluster 2 Baseline & Use 

Elsewhere 
  A few times 658 13.63   

  Many times 270 5.59   

teacher_
q19 19 Made you stand or kneel in a way that hurts or for a long period of 

time. 
  4824 11 

Keep  
  Never 3282 68.03   

  Once 763 15.82   

  A few times 551 11.42   

  Many times 228 4.73   

teacher_
q20 20 Made you work at the school as punishment.   4829 6 

Keep  
  Never 3066 63.49   

  Once 842 17.44   

  A few times 637 13.19   

  Many times 284 5.88   

teacher_
q21 21 Made you work at the teacher’s house as punishment.   4829 6 

Keep 
Imbalanced distribution is realistic 

and still concerned about those that 
responded positively 

  Never 4076 84.41   

  Once 408 8.45   

  A few times 247 5.11   

  Many times 98 2.03   
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SEXUAL HARASSMENT AND SEXUAL VIOLANCE SUB-SCALE 

Code No. Survey Question N Percent Total 
N Missing Baseline 

Decision 
Comments/Recommendations 
for Cluster 2 Baseline & Use 

Elsewhere 

shvq_25 25 (For only P5 Pupils) Make sexual comments about you, your body or 
your clothes. 

  2371 15 

Keep  

  Never 1682 70.94   

  Once 341 14.38   

  A few times 246 10.38   

  Many times 102 4.30   

       

shvq_26 26 (For only P5 Pupils) Make sexual gestures at you or looked at you in 
a sexual way. 

  2374 12 

Keep  
  Never 1804 75.99   

  Once 305 12.85   

  A few times 187 7.88   

  Many times 78 3.29   

shvq_27 27 (For only P5 Pupils) Make love proposals to you that upset you.   2378 8 

Keep  
  Never 1951 82.04   

  Once 248 10.43   

  A few times 115 4.84   

  Many times 64 2.69   

shvq_28 28 (For only P5 Pupils) Show you or give you sexual pictures or showed 
you sexual videos. 

  2380 6 

Keep  
  Never 1953 82.06   

  Once 247 10.38   
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SEXUAL HARASSMENT AND SEXUAL VIOLANCE SUB-SCALE 

Code No. Survey Question N Percent Total 
N Missing Baseline 

Decision 
Comments/Recommendations 
for Cluster 2 Baseline & Use 

Elsewhere 
  A few times 124 5.21   

  Many times 56 2.35   

  Not Applicable, P3 Pupil 2449 50.71   

shvq_29 29 (For only P5 Pupils) Spread sexual rumors and lies about you.   2378 8 

Keep  

  Never 1542 64.84   

  Once 445 18.71   

  A few times 273 11.48   

  Many times 118 4.96   

  Not Applicable, P3 Pupil 2449 50.74   

shvq_30 30 Spy on you when you were not fully dressed such as when you were 
changing clothes or in the toilet at your school. 

  4823 12 

Keep    Never 3615 74.95   

  Once 735 15.24   

  A few times 365 7.57   

  Many times 108 2.24   

shvq_31 31 
Has anyone at school or when going to and from school ever forced 
you to look at their butt, breasts, or private parts and you didn't want 

them to? 
  4818 17 

Keep  

  Never 4035 83.75   

  Once 454 9.42   
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SEXUAL HARASSMENT AND SEXUAL VIOLANCE SUB-SCALE 

Code No. Survey Question N Percent Total 
N Missing Baseline 

Decision 
Comments/Recommendations 
for Cluster 2 Baseline & Use 

Elsewhere 
  A few times 233 4.84   

  Many times 96 1.99   

shvq_32 32 Pull at your clothing to see your underwear or your body.   4825 10 

Keep  
  Never 3777 78.28   

  Once 673 13.95   

  A few times 277 5.74   

  Many times 98 2.03   
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SEXUAL HARASSMENT AND SEXUAL VIOLANCE SUB-SCALE (CONTINUED) 

Code No. Survey Question N Percent Total 
N Missing Baseline 

Decision 
Comments/Recommendations 
for Cluster 2 Baseline & Use 

Elsewhere 

shvq_33 33 Force you to kiss them and you didn't want them to.   4812 23 

Keep  
  Never 4245 88.22   

  Once 336 6.98   

  A few times 163 3.39   

  Many times 68 1.41   

shvq_34 34 Touch, grab or pinch your butt, breast or private parts.   4813 22 

Keep  
  Never 3894 80.91   

  Once 552 11.47   

  A few times 264 5.49   

  Many times 103 2.14   

shvq_35 35 Try to get you to touch their private parts but you didn't do it.   4815 20 

Keep  
  Never 4129 85.75   

  Once 441 9.16   

  A few times 171 3.55   

  Many times 74 1.54   

shvq_36 36 Force you to touch their private parts.   4820 15 

Keep  

  Never 4185 86.83   

  Once 399 8.28   

  A few times 171 3.55   

  Many times 65 1.35   
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SEXUAL HARASSMENT AND SEXUAL VIOLANCE SUB-SCALE (CONTINUED) 

Code No. Survey Question N Percent Total 
N Missing Baseline 

Decision 
Comments/Recommendations 
for Cluster 2 Baseline & Use 

Elsewhere 

shvq_37 37 (For only P5 Pupils) Try to get you to do something sexual with them 
other than kissing but you didn't do it. 

  2371 15 

Keep    Never 1981 83.55   

  Once 231 9.74   

  A few times 116 4.89   

  Many times 43 1.81   

shvq_38 38 (For only P5 Pupils) Force you to do something sexual with them 
other than kissing. 

  2377 9 

Keep    Never 2067 86.96   

  Once 177 7.45   

  A few times 100 4.21   

  Many times 33 1.39   

shvq_39 39 Offer to give you a ride in their taxi, motorbike or bicycle if you did 
something sexual like kissing or bad touching in exchange. 

  4816 19 

Delete 
The team felt that these are not 

performing because the age 
population is too low. 

  Never 4516 93.77   

  Once 166 3.45   

  A few times 84 1.74   

  Many times 50 1.04   
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SEXUAL HARASSMENT AND SEXUAL VIOLANCE SUB-SCALE (CONTINUED) 

Code No. Survey Question N Percent Total 
N Missing Baseline 

Decision 
Comments/Recommendations 
for Cluster 2 Baseline & Use 

Elsewhere 

shvq_40 40 Offer to give you food or a drink if you did something sexual like 
kissing or bad touching in exchange. 

  4825 10 

Delete See above   Never 4426 91.73   

  Once 253 5.24   

  A few times 96 1.99   

  Many times 50 1.04   

shvq_41 41 Offer to give you something like a cell phone, air time, radio or jewelry 
if you did something sexual like kissing or bad touching in exchange. 

  4817 18 

Delete See above   Never 4602 95.54   

  Once 128 2.66   

  A few times 55 1.14   

  Many times 32 0.66   
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SEXUAL HARASSMENT AND SEXUAL VIOLANCE SUB-SCALE (CONTINUED) 

Code No. Survey Question N Percent Total 
N Missing Baseline 

Decision 
Comments/Recommendations 
for Cluster 2 Baseline & Use 

Elsewhere 

shvq_42 42 Offer to give you good marks if you did something sexual like kissing 
or bad touching in exchange. 

  4815 20 

Delete See above   Never 4626 96.07   

  Once 108 2.24   

  A few times 51 1.06   

  Many times 30 0.62   

shvq_43 43 Threaten to give you bad marks if you didn't do something sexual like 
kissing or bad touching in exchange. 

  4811 24 

Delete See above   Never 4518 93.91   

  Once 176 3.66   

  A few times 71 1.48   

  Many times 46 0.96   
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