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Background 

The challenges to safe and ongoing school education because of 
the protracted COVID-19 pandemic have come hand in hand with 
a demand for remote, technology-supported teacher professional 
development. Despite many difficulties in implementing such 
programs over the past 1.5 years, governments, particularly those 
in the global South, are hoping to retain certain remote learning 
opportunities as part of their mainstream teacher professional 
development programs (BEC 2021). This creates unprecedented 
opportunity—and responsibility—to more thoroughly 
understand the reach and effectiveness of remote  
and technology-supported teacher training.1 

This MEL Framework for Technology-Supported Remote Training 
seeks to help education program implementors, governments, 
and program evaluators more effectively design, implement, 
and learn lessons from remote training activities. It places special 
consideration on the unique characteristics of technology-
supported interventions in the global South. 

The framework presents minimum standards for the evaluation  
of technology-supported remote training, which, in turn, 
facilitates the development of an actionable evidence base for 
replication and scale-up. Rather than “just another theoretical framework” developed from a purely academic 
angle, or a framework stemming from a one-off training effort, this framework is based on guiding questions 
and proposed indicators that have been carefully investigated, tested, and used in five RTI monitoring 
and research efforts across the global South: Kyrgyz Republic, Liberia, Malawi, the Philippines, and Uganda 
(Pouezevara et al. 2021). Furthermore, the framework has been reviewed for clarity, practicality, and relevance 
by several RTI project teams across Africa and Asia. 

Purpose 

Existing research on the uptake of technologies for adult learning in the global South is often focused on the 
use of technology to reinforce in-person learning activities and too often involves an oversimplified “with or 
without” comparison (Gaible and Burns 2005, Slade et al. 2018). This MEL Framework for Technology-Supported 
Remote Training features a more nuanced perspective by introducing questions and indicators that look at 
whether the technology-supported training was designed based on a solid theory of learning; whether the 
technology was piloted; whether there was time allocated to fix bugs and improve functionality and user 
design; how much time was spent using the technology; and whether in-built features of the technology 
provided user feedback and metrics for evaluation. 

1 This framework uses the term “remote training” to mean any attempt to deliver information that will change participants’ knowledge, 
skills, attitudes, or behaviors in a way that does not require physical proximity between participants and training providers. RTI prefers 
the term “remote” training to “digital” or “virtual” because the former is inclusive of print-based self-study and blended methods that 
combine digital and analog, and for which this framework will still be valuable to help plan and implement MEL efforts.

This framework defines . . .

reach to.mean.the.portion.
of.the.target.audience.that.
uses.the.digital.content.at.
least.once.

effectiveness to.mean.
the.degree.to.which.the.
intended.outcome.of.the.
training.is.being.met.

remote training to.mean.
a.product.that.is.delivered.
to.a.targeted.audience,.
with.inputs.in.the.form.
of.content,.instructional.
design,.facilitation,.and.
materials.
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Development

RTI drew on several conceptual frameworks and theories of adult learning in the design of this framework. 
First, the underpinning theory of change for teacher learning was informed by the theory of planned 
behavior (Ajzen 1991), Guskey’s (2002) perspective on teacher change, and Clarke and Hollingsworth’s (2002) 
interconnected model of professional growth. 

Second, Kirkpatrick’s (2021) model for training evaluation helped determine many of the categories and 
domains of evaluation. However, this framework not only has guiding questions and indicators helpful for 
evaluating one-off training events focusing on participants’ reactions, learning, behavior, and results (as is the 
focus in Kirkpatrick’s model) but also includes guiding questions and indicators reflective of a “fit for purpose” 
investigation stage, a user needs assessment and testing stage, and long-term sustainability. 

Furthermore, this framework’s guiding questions and indicators consider participants’ attitudes and self-efficacy 
(based on the research underpinning the theory of planned behavior), as well as aspects of participants’ 
post-training, ongoing application and experimentation, and feedback (Clarke and Hollingsworth; Darling-
Hammond et al. 2017; Guskey). Lastly, the framework integrates instructional design considerations regarding 
content, interaction, and participant feedback that are uniquely afforded by technology. 

Therefore, the framework, while using the term “training,” considers teacher training to be a journey. As a 
journey, a teacher’s learning experience starts by recognizing an opportunity for change and improvement 
(sensitization), then involves exposure to new content and learning experiences, is then followed by the 
application of this learning to the classroom, and ultimately ends with the teacher’s attempt to sustain new 
content and strategies as integral elements of their knowledge and practice. The MEL Framework for Technology-
Supported Remote Training reflects and is responsive to this reality.

Figure.1. Conceptual Framework Used in the Development of the MEL Framework for Technology-Supported Remote Training
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As Figure.1 shows, this framework is structured around five considerations that are essential for ensuring that 
technology-supported remote trainings effectively facilitate teachers’ learning journeys. An initial version of 
this framework was drafted in mid-2020, drawing on the conceptual underpinnings discussed above. RTI 
experts on teacher professional development, policy systems and governance, MEL, and information and 
communications technology were then engaged through multiple consultative sessions to provide input 
on the framework’s organization, questions, and indicators. In late 2020, a second draft of the framework was 
shared with five USAID-funded MEL projects for their review: Okuu Keremet!, Read Liberia, Malawi MERIT, 
ABC+ Philippines, and Uganda LARA. This review included “field testing” the framework to collect and report 
monitoring and evaluation data. Findings from these case studies, available in the Multi-Country Case Study 
Report, serve a dual purpose: (1) to examine different approaches to technology-supported training on teacher 
outcomes and (2) to test the usefulness and validity of this framework. 

The framework’s revisions, as well as the accompanying case studies, were informed by three efforts:  
A Roadmap for Measuring Distance Learning: A Review of Evidence and Emerging Practices (EnCompass and MSI 
2021); Monitoring Distance Education: A Brief to Support Decision-Making in Bangladesh and Other Low- and Lower-
Middle Income Countries (Kaye et al. 2020); and a forthcoming technology for teacher professional development 
(T4TPD) framework currently under development by the World Bank.
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Fit to Purpose
Design and technology respond to gaps the training seeks to address and to the needs  
and resources of the target population.

• Purpose
• Target Audience
• Content Parameters
• Instructional Design
• Dosage/duration

Reach and Access
All intended users are able to access technology, training activites and resources.

• Access – User Needs
• Reach

Engagement
Training is implemented and received as intended, is relevant, and is captivating to users.

• Communication
• User Testing
• Participation Fidelity
• Satisfaction/Perceived Value

Outcomes
Technology-supported approaches result in learning and behavior change.

• Learning
• Behavior Change

Organizational Performance + Sustainability
Technology-supported approaches can be planned for, maintained, and improved  
on by government or other entities.

• Capacity
• Cost
• Resources

Essential Considerations

About this Framework

This framework encompasses two levels:

Level.1 presents guiding questions that can help you when planning a technology-supported training. 

Level.2 presents indicators that you can use to monitor, evaluate, and learn from technology-supported trainings. 

Both levels are organized around the same set of five “essential considerations” to keep in mind when planning 
or measuring a technology-supported training. These five considerations should be seen as nonnegotiable. 

Within each of the five essential considerations are subcategories that organize the questions (in the case of 
Level 1) and indicators (in the case of Level 2) into groups. These questions and indicators should be seen as an 
array of options from which to choose, depending on your particular context.
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Leading Training — Guiding Questions

If you are implementing a training that will be delivered remotely or that will depend on any type of technology, 
the following steps are suggested:

Go to 1: Guiding.Questions,.pg1

Skim all of the questions, under each of the five “essential considerations.” You can use the subcategory headings 
to help you decide where to focus your attention most, based on your training needs. 

As you read each question, consider the following additional question to further narrow the scope:  
Is.this.question.relevant.to.my.training,.and.something.my.team.needs.to.address.or.consider?.

If your answer is “yes,” make a note of the question and raise it with your team.

How to Use

This framework can be used by anyone who is planning or implementing a technology-supported remote 
training or who is conducting MEL for such a training.

A note on terminology: “Participant” and “technology” are used broadly across the framework. “Participant” refers 
to anyone partaking in the training, including “users” of the platform or technology and “learners” targeted by the 
training. “Technology” refers to any application, program, website, or platform that operates via a phone, computer,  
or the internet. 

Evaluating Training — MEL Indicators

If you are monitoring, evaluating, and documenting learning 
for a training that is remote or using any type of technology, 
the following steps are suggested: 

Go to 2: MEL.Indicators,.pg.13

Skim all of the indicators, under each of the five “essential 
considerations.” You can use the subcategory headings to 
help you decide where to focus your attention most, based 
on your training needs.

As you read each indicator, consider the following additional 
question to further narrow the scope:  
Is.this.question.relevant.to.my.training,.and.something..
my.team.needs.to.consider.measuring?.

If your answer is “yes,” make a note of the indicator and raise 
it with your team. If your MEL team will be planning activities 
separately from the training team, discuss these proposed 
indicators with the training team in advance. In other words, 
work across the MEL and professional development teams  
to put best-fit measurement mechanisms in place.

photo: Uganda SHRP



GUIDING QUESTIONS
for planning and measuring training
This section is for team leaders who are implementing a training  
that is remote or using any type of technology.

DIRECTIONS

Skim all of the questions under each of the five “essential considerations.”  
You can use the subcategory headings to help you decide where to focus your attention most, 
based on your training needs. 

As you read each question, consider the following:  
Is.this.question.relevant.to.my.training,.and.something.my.team.needs.to.address.or.consider?.

If your answer is “yes,” make a note of the question and raise it with your team.
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A. Purpose Include.this.question.in.training.
plans.and.discussions

A1 What need is your training addressing  
(in terms of technical knowledge or performance, attitude, behaviour, etc.?)

A2 What is the incentive or motivation for participating?

A3 Have participate supervisors endorsed this training?  
If not, is their endorsement attainable?  

A4 Are sector partners conducting similar trainings?  
Are their trainings complementary or duplicative?

A5 Are other sector partners aware of your effort?

A6 How do planned training objectives align with the overall theory of change  
for the project and for the teacher professional development design?

Fit to Purpose

Design and technology responds to gaps 
the training seeks to address and to the needs 
and resources of the target population.

Subcategories

A.. PURPOSE
B.. TARGET.AUDIENCE
C.. CONTENT.PARAMETERS
D.. INSTRUCTIONAL.

DESIGN
E.. DOSAGE./.DURATION

B. Target Audience Include.this.question.in.training.
plans.and.discussions

B1 How does your target audience currently get news and information?

B2 How does your target audience currently get the majority of their  
training and professional development?

B3 What considerations around disability for targeted participants should  
be included in selecting the technology for this training? 

B4 What other demands are there on participants’ time?
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Fit to Purpose

Design and technology responds to gaps the training seeks to address 
and to the needs and resources of the target population.

C. Content Parameters Include.this.question.in.training.
plans.and.discussions

C1 How will the training content respond directly to the needs that this training is  
addressing? (See Purpose – a1 – pg 1.) 

C2 Does it make sense, or is it possible, to employ hardcopy.materials? When and how?

C3 Does it make sense, or is it possible, to employ communications.technology..
(e.g., SMS text messaging, phone, Zoom, Facebook)? When and how?

C4 Does it make sense, or is it possible, to employ knowledge-.or.content-.sharing..
technology (e.g., Google Classroom, Moodle course, Tangerine®)? When and how?

C5 What infrastructure considerations or limitations should you consider when selecting 
technology for this activity?

C6 Will you have opportunities to use the available technology for  
1) retrieving and playing videos; 
2) managing tasks or assignments; or 
3) conducting assesments?

C7 What data or analytics will the selected technologies be able to generate? 

C8 How will you test your training content before rollout?

C9 How should training content be divided and allocated so that each activity  
is delivered through the best fit approach and technology?

NOTES
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D. Instructional Design Include.this.question.in.training.
plans.and.discussions

D1 What prior knowledge and learner experience can be built on?

D2 What (if any) training content will fit best into one of these  
formats for delivery  
1) live presentation;  
2) video recording;  
3) individual tasks or assignments;  
4) live (group) discussions;  
5) discussion boards or online chats;  
5) self-assessment, reflection, or journaling?

D3 How often or to what degree will you require participants  
to communicate at the same time (i.e., synchronously), through  
phone calls, web meetings, etc.?

D4 How often will you require participants to communicate outside  
of a designated meeting time (i.e., asynchronously), through discussion boards, quiz-
zes, journaling, recordings, assignments, etc.?

D5 How will the technology facilitate specific behaviors that participants  
need to practice or demonstrate? 

D6 How will the technology facilitate interactivity  
(e.g., collaborative brainstorming, peer feedback)? 

D7 How will you solicit feedback from participants  
(e.g., answering post-training evaluation questions)?

D8 What types of feedback will you need from participants to demonstrate  
that learning is taking place (e.g., quizzes or tests, videos, sample lesson plans,  
discussion board posts)?

D9 How will you give participants feedback on their progress throughout  
the training?

D10 Will participants want to, or be expected to, revisit and review content  
at a later time? Is one-time access to the training materials enough if they  
can demonstrate achievement of learning objectives?

Fit to Purpose

Design and technology responds to gaps the training seeks to address 
and to the needs and resources of the target population.



Fit to Purpose

Design and technology responds to gaps the training seeks to address 
and to the needs and resources of the target population.

E. Dosage and duration Include.this.question.in.training.
plans.and.discussions

E1 How much time (in days) is needed to ensure that training objectives are met?

E2 How much time (in days) is available for training – considering budget, school calen-
dar, and other demands?

E3 How much time is needed and reasonable for synchronous (1) full-group  
communication; (2) small-group communication; and (3) one-on-one communication?

E4 How much time will trainees need for (asynchronous) independent work?

NOTES

PLANNING.FOR.MEL.–.GUIDING.QUESTIONS.–.CONSIDERATION.1:.FIT.TO.PURPOSE.–.pg.4
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A. Access Include.this.question.in.training.
plans.and.discussions

A1 What technologies has your target audience used in the past?)

A2 What percentage of participants have access to the technology being  
considered for training?

A3 How many participants will be using this technology for the first time?
 

A4 Would participants benefit from a pretraining session to introduce them  
to the technology? When and how could the pretraining be delivered?

A5 Will there be alternatives for participants who lose connectivity during  
the training or cannot access the technology used?

A6 Will participants incur any costs to access the training?  
Will these costs be covered or reimbursed (and if so, how)?

A7 How much time each day will participants have available to spend on training?  
What time of day works best?

A8 What other key information about target participants is needed and missing? 

B. Reach Include.this.question.in.training.
plans.and.discussions

B1 How many participants do you expect to reach with this training? 

B2 How many degrees of separation will the trainers have from your target audience  
(e.g., program staff > coaches > teachers)?

B3 What adaptations to the materials and technology will you need to introduce  
to reach participants with disabilities?

B4 What adaptations to the materials and technology will you need to introduce  
to reach participants in remote and hard to reach areas?

Access and Reach

All intended users are able to access 
technology, training activities, and resources

Subcategories

A.. ACCESS.–.USER.NEEDS
B.. REACH



A. Communication Include.this.question.in.training.
plans.and.discussions

A1 How do you communicate training plans to participants?  
When does this communication take place (how far in advance)?

A2 Have you compiled a list of target participants, along with their  
contact information?

A3 What is the government’s role in setting expectations and communicating  
details about the training?  

A4 Should you send a pretraining introductory message?  
If yes, who should send it, how, and what should it say?

A5 Should or can key messages be reinforced after training? How? 

A6 How will you document the training and its results for replication? Who will do that?

A7 With whom will you share training documentation and results?  
When, and in what format?

Engagement

Training is implemented and received as 
intended, is relevant, and is captivating to users.

Subcategories

A.. COMMUNICATION
B.. USER.TESTING
C.. PARTICIPATION.FIDELITY
D.. SATISFACTION.AND.

PERCEIVED.VALUE

PLANNING.FOR.MEL.–.GUIDING.QUESTIONS.–.CONSIDERATION.3:.ENGAGEMENT–.pg.6

NOTES



B. User Testing Include.this.question.in.training.
plans.and.discussions

B1 What challenges do test users face when they try to install and open 
the technology?

B2 What challenges do test users face when they try to register or sign into  
the technology?

B3 What features or content do test users have the most difficulty using?
 

B4 What words and terms in the training content do test users say they struggle 
 to understand or find unclear?

B5 What do test users suggest in terms of improving the training technology  
or the content? 

B6 Do test users give overall positive feedback on this technology or the  
training approach?

B7 If not, is feedback overwhelmingly negative? 

C. Participation Fidelity Include.this.question.in.training.
plans.and.discussions

C1 What mechanisms are in place, especially within the chosen technology, 
to collect data on attendance and participation (including time spent on activities, 
and activity completion)?

C2 What supports can you put in place to help participants who struggle to use the  
technology or lose connectivity during the activity?

Engagement

Training is implemented and received as intended, is relevant, and is 
captivating to users.

PLANNING.FOR.MEL.–.GUIDING.QUESTIONS.–.CONSIDERATION.3:.ENGAGEMENT–.pg.7
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D. Satisfaction and Perceived Value Include.this.question.in.training.
plans.and.discussions

D1 What mechanisms are in place, especially within the chosen technology, 
to collect data on attendance and participation (including time spent on activities, 
and activity completion)?

D2 When and how do you use participant feedback to adapt and plan later  
sessions and activities?

D3 What mechanisms are in place to communicate to participants the feedback  
about the training that you received from them and the resulting changes that  
you plan to make?

 

D4 Will there be tech support to minimize the potential negative impact of technology  
or connectivity challenges on users’ satisfaction with the training and their learning?

Engagement

Training is implemented and received as intended, is relevant, and is 
captivating to users.

NOTES

photo: U
ganda SH

RP
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Outcomes

Technology-supported approaches result in 
learning and behavior change.

Subcategories

A.. LEARNING
B.. BEHAVIOR.CHANGE

A. Learning Include.this.question.in.training.
plans.and.discussions

A1 What specific content and skills should participants know or demonstrate  
at the end of the training?

A2 How will you obtain feedback from participants to verify if they are learning  
the content and skills?

A3 Will the training technology be able to generate learning data  
(e.g., capture participant responses from a quiz)?  

A4 What are the core components of the training (e.g., Zoom meetings,  
pretraining technology clinic, Telegram or WhatsApp groups, journaling)?  
How will you measure fidelity and learning outcomes for each?

A5 What specific characteristics of the technology and training approach support  
participant’s retention of new content?

B. Behavior Change Include.this.question.in.training.
plans.and.discussions

B1 What specific characteristics of the technology and training approach will support 
participants in changing their behavior?

B2 What behaviors does this training aim to change? 

B3 How will you capture and measure the anticipated behavior change(s)?
 

B4 What other technology-based resources and activities can be put in place to sustain  
the targeted behavior change?



Organizational Performance 
and Sustainability

Technology-supported approaches can be 
planned for, maintained, and improved  
on by government or other entities.

Subcategories

A.. CAPACITY
B.. COST
C.. RESOURCES

A. Capacity Include.this.question.in.training.
plans.and.discussions

A1 Is a government body or other entity going to co-implement or take ownership  
of the training?

A2 What components of the training are to be sustained and repeated?

A3 What is the capacity and skill set of the required master trainers, in terms  
of both content and technology?  

A4 What additional capacity building will you need to initiate to enable the training  
to be sustained, and for whom?

B. Cost Include.this.question.in.training.
plans.and.discussions

B1 Who will pay for the training, both initially and going forward?

B2 Will your content be delivered via free or open-source technology?  
Who will manage and maintain the technology, both initially and going forward?

B3 If your content does not involve free or open-source technology, what are the  
short-term and long-term costs to continuing users? For example:
• Short term: testing, initial set-up, training, etc.
• Long-term: annual subscription, server maintenance, etc

 

B4 What components of the training are the most essential? How much do these cost?

B5 Over time, can the government or some other entity absorb either part or all  
of the cost, including the organizational effort, of the training?

B6 Have you budgeted for all costs, including the following? 
• Technology (initial and long-term)
• Materials development
• Labor 
• Data or airtime for participants
• Capacity building
• Needs assessment and pre-training communication with targeted participants 
• User testing
• Measurement and evaluation



Organizational Performance and Sustainability

Technology-supported approaches can be planned for, maintained, and 
improved on by government or other entities.

C. Resources Include.this.question.in.training.
plans.and.discussions

C1 What training materials are reusable or designed for handover  
to in-country counterparts?

C2 What additional inputs will you need before handing over training materials  
to government or other entities (e.g., branding, licensing, copyright permissions)?

C3 What adaptations to the materials and technology will you need to make  
to reach participants who have low connectivity, have limited access to the  
selected technology, or reside in remote or hard-to-reach areas?

NOTES

PLANNING.FOR.MEL.–.GUIDING.QUESTIONS.–.CONSIDERATION.5:.ORGANIZATIONAL.PERFORMANCE.AND.STABILITY.–.pg.11



INDICATORS
for monitoring, evaluation and learning
This section is for team leaders who are implementing a training  
that is remote or using any type of technology.

DIRECTIONS

Skim all of the indicators under each of the five “essential considerations.”  
You can use the subcategory headings to help you decide where to focus your attention most, 
based on your training needs. 

As you read each indicator, consider the following:  
Is.this.question.relevant.to.my.training,.and.something.my.team.needs.to.consider.measuring?.

If your answer is “yes,” make a note of the indicator and raise it with your team. If your MEL team will be 
planning activities separately from the training team, discuss these proposed indicators with the training 
team in advance. In other words, work across the MEL and professional development teams to put best-fit 
measurement mechanisms in place.

photo: Uganda SHRP
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A. Target Audience Include.this.indicator.in.monitoring.
and.evaluation.for.training

A1 Number of persons expected to be reached with training and content knowledge 
(disaggregate by gender, disability status)

A2 Percentage of targeted participants with access to the primary (main)  
training technology from home or from their normal duty station

A3 Percentage of targeted participants with access to supplementary  
training-delivery technologies from home or from their normal duty station  

A4 Percentage of targeted participants who have used these training-delivery  
technologies previously

B. Content Parameters Include.this.indicator.in.monitoring.
and.evaluation.for.training

B1 Percentage of content delivered through different various media — 
i.e., percentage of content that is: 

• Text-based
• Video
• Audio-based
• Generated by participants

B2 Characteristics of technology and tools enable the following:
• Review of materials
• Practice (individual, small group, large group)
• Modeling and demonstration
• Multiple ways for participants to show mastery

Fit to Purpose

Design and technology responds to gaps 
the training seeks to address and to the needs 
and resources of the target population.

Subcategories

A.. TARGET.AUDIENCE
B.. CONTENT.PARAMETERS
C.. INSTRUCTIONAL.

DESIGN
D.. DOSAGE./.DURATION
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C. Instructional Design Include.this.indicator.in.monitoring.
and.evaluation.for.training

C1 Number of courses or learning units developed

C2 Percentage of training time dedicated to:
• Lecture or other oral presentation of information 
• Discussion
• Independent practice
• Small group practice
• Large group practice

C3 Number of participant feedback opportunities created during the training activity
 

C4 Number of different types of instructional activities employed during  
the training (e.g., polls, discussion board, quizzes, journaling, demonstration,  
lecture, silent reading)

C5 Number of training sessions and activities that include formative assessment

D. Dosage and Duration Include.this.indicator.in.monitoring.
and.evaluation.for.training

D1 Average number of hours spent each day on training activities

D2 Length of the training or learning activity (in days)

D3 Number of courses or learning units offered
 

D4 Total time planned for participants to finish the training

D5 Range of time taken by participants to finish the training  
(maximum, average, and minimum amount of time)

Fit to Purpose

Design and technology responds to gaps the training seeks to address 
and to the needs and resources of the target population.
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A. Access Include.this.indicator.in.monitoring.
and.evaluation.for.training

A1 Number of hardware devices (e.g. tablets or phones) distributed  
to targeted participants

A2 Number of accounts activated (using registration link and logging in)  
by targeted participants

A3 Percentage of participants who could not access training technology 
• on first try
• after multiple tries

 

B. Reach Include.this.indicator.in.monitoring.
and.evaluation.for.training

B1 Percentage of targeted participants registered for training

B2 Percentage of participants who complete the training, out of the number  
of participants who register or begin the training 

Access and Reach

All intended users are able to access 
technology, training activities, and resources

Subcategories

A.. ACCESS.–.USER.NEEDS
B.. REACH

NOTES
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A. Communication Include.this.indicator.in.monitoring.
and.evaluation.for.training

A1 Percentage of participants reached with pre-training communication

A2 Percentage of participants reached with post-training communication

A3 Number of announcements, reminders, or other communications  
sent before training  

A4 Number of announcements, reminders, or other communications  
sent after training

A5 Number of training-related communications delivered through  
or by education administrators

A6 Number of training descriptions or summaries published for public consumption

B. Consider these indicators testing your technology Include.this.indicator.in.monitoring.
and.evaluation.for.training

B1 Percentage of participants able to install and open platform without  
extra help beyond initial guidance provided

B2 Percentage of participants able to register on platform without extra  
help beyond initial guidance provided

B3 Time in minutes it took participants to ready the training technology  
(e.g., time it takes to open and log into Zoom; time it takes to download  
and find the right page in an e-resource, website, or system)

 

B4 Percentage of participants who reported finding the training technology  
easy to use

B5 Percentage of participants who reported finding the training content  
relevant to their practice

Engagement

Training is implemented and received as 
intended, is relevant, and is captivating to users.

Subcategories

A.. COMMUNICATION
B.. USER.TESTING
C.. PARTICIPATION.FIDELITY
D.. SATISFACTION.AND.

PERCEIVED.VALUE



C. Participation Fidelity Include.this.indicator.in.monitoring.
and.evaluation.for.training

C1 Percentage of participants who participate only in the synchronous training  
sessions of a blended training.

C2 DURING TRAINING 
Percentage of participants who post questions and comments related  
to course content on
• Meeting chats
• Messenger groups
• Discussion boards

C3 Number of participants who attend at least 80% of training: 
• Number who attend 80% of synchronous sessions 
• Number who complete 80% of asynchronous activities

 

C4 Average percentage of total SMS messages read or interactive voice response  
messages listened to by each participant 

C5 Percentage of participants who missed more than one synchronous sessions 

C6 AFTER TRAINING 
Percentage of participants who post questions and comments related  
to course content on
• Meeting chats
• Messenger groups
• Discussion boards

C7 Percentage of participants who attended a make-up call or session out of those 
who missed at least one training session

Engagement

Training is implemented and received as intended, is relevant, and is 
captivating to users.

IMPLEMENTING.MEL.–.CONSIDERATION.3:.ENGAGEMENT.–.pg.17



D. Satisfaction and Perceived Value Include.this.indicator.in.monitoring.
and.evaluation.for.training

D1 Responsiveness of tech support (as rated by surveyed participants)

D2 Quality of training facilitators (as rated by surveyed participants) in terms of:
• preparedness
• technology management
• content knowledge
• responsiveness

D3 Percentage of participants who indicate that they would prefer 
 face-to-face training  

D4 Proportion of surveyed participants who report that they would recommend  
this training to colleagues

Engagement

Training is implemented and received as intended, is relevant, and is 
captivating to users.

IMPLEMENTING.MEL.–.CONSIDERATION.3:.ENGAGEMENT.–.pg.18

NOTES
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A. Learning Include.this.indicator.in.monitoring.
and.evaluation.for.training

A1 Proportion of surveyed participants who report improved attitudes toward the 
content of the training (e.g., differentiation, inclusion, student feedback)

A2 Proportion of surveyed participants who report increased levels of self-efficacy  
in implementing practices targeted by the training

A3 Proportion of surveyed participants who report that their training participation 
contributed to their professional growth in areas targeted by the training  

A4 Average amount of time (in minutes) participants take to complete or pass  
a self-directed learning module or unit 

A5 Proportion of surveyed participants who demonstrate improved content  
knowledge from pre-training test to post-training test

A6 Proportion of surveyed participants who pass the training exit test

A7 Proportion of surveyed participants who pass the training exit test again after  
at least 4 weeks (retention)

A8 Percentage of teachers who attribute improvements in knowledge, confidence,  
or self-efficacy to a specific technology or approach used in the training 
(disaggregated by technologies or approaches)

Outcomes

Technology-supported approaches result in 
learning and behavior change

Subcategories

A.. LEARNING
B.. BEHAVIOR.CHANGE.

(REPORTED)
C.. BEHAVIOR.CHANGE.

(DEMONSTRATED)

NOTES



Outcomes

Technology-supported approaches result in learning and behavior change

B. Behavior Change (Reported) Include.this.indicator.in.monitoring.
and.evaluation.for.training

B1 Proportion of surveyed or observed participants who report performance  
improvement in the targeted behavior as a result of the training

B2 Proportion of surveyed or observed participants who report reduction in a  
negative behavior or an ineffective instructional strategy as a result of the training

B3 Proportion of surveyed or observed participants who report reduced time or 
increased efficiency in planning and instructional activities (e.g., grading) as a result 
of the training

 

B4 Proportion of surveyed or observed participants who report reduction in cost of 
learning materials (e.g., local materials, digital resources, simulations with students)

B5 Proportion of principals, coaches or mentors who report improved performance of 
participating teachers, specific to the skills and outcomes targeted by the training

B6 Percentage of teachers who attribute reported improvements in teaching practice  
to a specific technology or approach used in the training 
(Disaggregate by technologies/ approaches)

C. Behavior Change (Demonstrated) Include.this.indicator.in.monitoring.
and.evaluation.for.training

C1 Proportion of surveyed or observed participants who demonstrate performance 
improvement in the targeted behavior as a result of the training

C2 Proportion of surveyed or observed participants who demonstrate reduction in a 
negative behavior or an ineffective instructional strategy as a result of the training

C3 Proportion of surveyed or observed participants who demonstrate reduced time or 
increased efficiency in planning and instructional activities (e.g., grading) as a result 
of the training

 

C4 Percentage of participants who attribute observed improvements in their practice 
to a specific technology or approach used in the training  
(Disaggregate by technologies/ approaches)

IMPLEMENTING.MEL.–.CONSIDERATION.4:.OUTCOMES.–.pg.20



1 “System actors” refers to government and, in some cases, civil society counterparts from any level or department of the government whose mandate 
includes teacher education, teacher professional development, or other relevant education components.

A. Capacity Include.this.indicator.in.monitoring.
and.evaluation.for.training

A1 Number of system actors1 deployed to support training

A2 Number of system actors trained as virtual facilitators

A3 Proportion of education administrators who demonstrate improvements  
in their ability to use training technologies  

A4 Proportion of education administrators reporting confidence in their ability to  
replicate the training (on aspects of logistics, content delivery, monitoring, and 
evaluation; does not include funding)

A5 Proportion of education administrators who demonstrate gains in content  
mastery between pre- and post-training assessments

B. Cost Include.this.indicator.in.monitoring.
and.evaluation.for.training

B1 Actual cost per training activity or unit. Where possible, break down by:
• Design 
• Implementation
• Technology 
• Monitoring and evaluation 
• Outside technical assistance

B2 Actual cost per training activity or unit, as a percentage of budgeted cost

B3 Average cost of training per participant
 

B4 Difference in the average cost per participant of this training versus previous,  
similar trainings (including previous face-to-face trainings, as applicable)

B5 Cost per training activity or unit, when pared down to a “minimum package”  
of only the most essential components that positively contributed to training 
outcomes

B6 Content hosting (server and subscription) costs required to deliver the training

Organizational Performance  
and Sustainability

Technology-supported approaches can be planned 
for, maintained, and improved on by government or other entities

Subcategories

A.. CAPACITY
B.. COST
C.. RESOURCES
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C. Resources Include.this.indicator.in.monitoring.
and.evaluation.for.training

C1 Facilitator-to-participant ratio planned for

C2 Facilitator-to-participant ratio deployed

C3 Total training facilitation hours planned
 

C4 Total training facilitation hours provided

C5 Total training tech support hours planned

C6 Total training tech support hours provided

C7 Percentage of participants who accessed training resources  
and content after the training

C8 Proportion of participants who continue to use communications  
technologies established through training (e.g., messenger or chat groups)

Organizational Performance  
and Sustainability

Technology-supported approaches can be planned for, maintained, 
and improved on by government or other entities

NOTES
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