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Annex C. Summary of the Early Grade Reading 
Materials Survey in Kenya 

 

Geography and Demographics 

Size: 580,360 square 
kilometers (km2) 

Population: 46 million (2015) 

Capital: Nairobi 

Urban: 26% (2015) 

Administrative Divisions: 47 counties 

Religion: 83% Christian 
11% Muslim 
2% None 
2% Traditionalists 
2% Other 
1% Unspecified 

Source: Central Intelligence Agency (2015). 
Note: Population and percentages are rounded. 
 

Literacy 

Projected 
2015 
Literacy 
Rates:a 

 

Overall 
 

Male 
 

Female 

2013 Primary 
School Age 
Population (aged 
6–11 years):a 

7.3 million 

      

Adult (aged 
>15 years) 78% 81% 75% 2013 Primary 

School GER:a 
114%, up from 91% in 
1999 

      

Youth (aged 
15–24 years) 86% 85% 87% 2013 Pre-primary 

School GER:a 60%, up from 43% in 1999 
      

Sample 
EGRA 
Results:b 

Language: Kiswahili  

Oral Reading 
Fluency: 

Mean: 15.7 correct words 
per minute 
 
Standard Deviation: 15.4 
 
35% zero scores 

When: 2009 

Where: Nairobi, Thika, Nakuru 

Who: 2,193 P2 students Reading 
Comprehension: 

0% reading with ≥80% 
comprehension; 
 
43% zero scores 

Note: EGRA = Early Grade Reading Assessment; GER = Gross Enrollment Rate; P2 = Primary Grade 2. Percentages are 
rounded. 
a Source: UNESCO (2015). 
b Source: RTI International (2012). 

Language 

Number of Living Languages:a 67 
   
   

Major Languagesb Estimated Populationc Government Recognized Statusd 
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English 2.7 million (L2) (2003) “Official” 

Kiswahili 111,000 (L1)  
16.5 million (L2) (2013) 

“Official” and “national” 

Gikuyu 6.6 million (L1)  Large regional LWC, but no official status 

Ololuyiae 5.1 million (L1)  Large regional LWC, but no official status 

Kalenjinf 4.8 million (L1)  Large regional LWC, but no official status 

Dholuo 4 million (L1)  Large regional LWC, but no official status 

Kamba 3.9 million (L1) Large regional LWC, but no official status 

Ekegusii 2.2 million (L1) Large regional LWC, but no official status 

Note: L1 = first language; L2 = second language; LWC = language of wider communication. 
a Source: Lewis et al. (2015). 
b Most languages go by several different names; several languages have the same name. In case of confusion, refer to the 
Ethnologue at www.ethnologue.com (Lewis et al., 2015).  
c Source: Lewis et al. (2015). Unless noted otherwise, all of the speaker population estimates are from the 2009 census data. 
d Source: Article 7, Sections 1–2 of the Kenya Constitution. 
e Lewis et al. (2015) classify Ololuyia [luy] as a macrolanguage that includes Lubukusu, Luidakho, Lukabaras, Lulogooli, 
Lutachoni, Nyala, Olukhayo, Olumarachi, Olumarama, Olunyole, Olushisa, Olutsotso, Oluwanga, and Saamia. The speaker 
population estimate is not dated. 
f Lewis et al. (2015) classify Kalenjin [kln] as a macrolanguage that includes Keiyo, Kipsigis, Markweeta, Nandi, Okiek, Pökoot, 
Sabaot, Terik, and Tugen. The speaker population estimate is not dated. 

 

 
 

1. Language in Education Policy in Kenya 
Article 7, Sections 1–2 of the Kenyan Constitution names Kiswahili and English as the official 
languages and Kiswahili as the national language. The policy of the Ministry of Education is that 
the “language of the catchment area” be used as the language of instruction (LOI) in the lower 
primary classes to ensure continuity between the language spoken at home and that spoken in 
school; in urban areas, which are linguistically heterogeneous, Kiswahili is to be used (Republic 
of Kenya, 2012).  

However, in practice, English is widely used as the LOI in lower primary school (Begi, 2014; 
Khejeri, 2013; Piper and Miksic, 2011). For example, in a 2010 study of 979 classrooms in both 

Kenya Findings in Brief: 

Kenya has a dynamic book industry that publishes for markets in Kenya and beyond its borders, which 
is demonstrated in the prevalence of commercial publishers and the number of titles found in 
neighboring countries’ languages. With such a robust publishing industry and availability of resources 
such as the Kenya National Library Service, data collectors were able to survey a total of 1,009 titles. 
Although the official languages are Kiswahili and English, the data collectors found materials in 60 
languages, and 42 percent of the titles were in Kiswahili. Textbook-related materials comprised 28 
percent of the titles surveyed, the majority of which were student textbooks designated for Primary 
Grades 1 and 2. As observed in other countries, overall the materials were judged to be culturally 
appropriate for children and contained a balanced representation of both genders, but people with 
disabilities were not often represented. Kenya had the most soft-copy titles surveyed due to the 
African Storybook Project’s vast online inventory of materials available in Kenyan languages. Although 
89 percent of the titles were copyrighted, nearly one-fourth of them explicitly granted some 
permissions for reuse.  
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urban and rural schools in the Central and Nyanza provinces, children in Primary Grades 1 
through 3 were taught in English 58 percent of the time overall, in Kiswahili 29 percent, and in 
the language of the catchment area (“mother tongue”), only 14 percent (Piper and Miksic, 2011). 
With respect to the prescribed LOI for each area, in the rural areas, the use of the language of the 
catchment area ranged from 18 percent through 31 percent, and in urban areas, Kiswahili was 
used 31 or 32 percent of the time. Instead, English usage ranged from a low of 48 percent in rural 
schools in the Nyanza Province to a high of 67 percent in the urban schools in the Central 
Province. Contrary to the national policy, in practice the use of mother tongue has even been 
prohibited at some schools (Spernes, 2012), and students may be punished for speaking it at 
school (Wangia et al., 2014). 

As stated in Article 7, Section 3 of its Constitution, as a nation, Kenya is to strive to protect and 
support the diversity of Kenyan languages and to promote the development and use of Kenyan 
languages, Kenyan Sign Language, braille, and other communication formats and technologies 
accessible to persons with disabilities. The country is currently discussing the Languages of 
Kenya Policy and Bill. If the bill is enacted, the Kenya Languages Council will be established to 
manage linguistic diversity through language directorates and other structures. It is anticipated 
that the bill will create more opportunities to promote community languages within the 
educational system (Republic of Kenya Ministry of Sports, Culture, and Arts, 2014). 

Although most of the Kenyan languages are written with the Latin alphabet, using Latin vowel 
conventions and simplified English conventions for consonants, only Kiswahili has a 
standardized orthography (Mbaabu, 1996). For other languages, their orthographies are 
considered as approved if they are used by the Kenya Institute of Curriculum Development. 
There is currently a lack of systematic language planning due to the absence of structures for 
language development and standardization supported by the Kenyan government. Community 
efforts to promote their languages through writing are under-resourced, as are language bodies 
such as Ukuria wa Urumwe wa Gikuyu (UUGI, the Gikuyu Language Committee) or Chama cha 
Kiswahili cha Taifa (CHAKITA, the National Kiswahili Association). CHAKITA is a voluntary 
institution driven by a few linguists, but it does not receive any support from the government 
(Simala et al., 2014).  

2. Data Collection 
Kenya has a dynamic book industry that publishes for markets in Kenya, Uganda, Tanzania, 
Rwanda, and Zambia (Ogechi and Bosire-Ogechi, 2002). Although most publishers are based in 
Nairobi, a few are based in rural areas. For this study, the data collectors made strategic 
decisions to maximize the number of titles surveyed, such as to contact publishers directly for 
copies of all books released by their firms for early grade reading. The data collectors paid 
particular attention to educational parastatals such as the Kenya Institute of Curriculum 
Development, the Jomo Kenyatta Foundation, the Kenya Literature Bureau, and the Kenya 
National Library Service (KNLS). The data collectors also included nongovernmental 
organizations (NGOs) involved in the education sector (e.g., SIL International) and religious 
translation institutions (e.g., the Bible Translation and Literacy [BTL] project). Moreover, the 
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data collectors traveled to bookshops in Kisumu and Nyeri in search of materials that may have 
been released by rural-based publishers.  

Most of the books approved for use in Kenyan primary schools are entered in the “Orange Book” 
published by the Ministry of Education, Science, and Technology (MoEST) (Republic of Kenya 
Ministry of Education, 2014 and 2015). The data collectors surveyed all early childhood 
development materials found in the Orange Book and identified and captured many other 
materials that were not on the list.  

The data collectors surveyed a total of 1,009 titles produced by more than 100 different 
publishers. The data collectors found most of the titles through direct contact with publishers 
(641 [64 percent]); they found the second highest number of materials (245 [24 percent]) online, 
primarily from the South African Institute for Distance Education’s (SAIDE’s) African 
Storybook Project Web site. 

3. Findings 
A. Availability of Materials for Early Grade Reading in Kenyan and Other African 
Languages 

Materials by Language 
The 1,009 titles surveyed were published in 60 different languages: 59 African and one European 
(English). However, 195 of the titles were published in 25 languages that are considered to 
originate from Kenya’s neighbors, including 10 languages from Uganda, six from Zambia, two 
each from Malawi and South Africa, and one each from Rwanda, Ethiopia, Mozambique, 
Somalia, and even Nigeria. Although some of these languages have native speaker populations 
inside Kenya as well, these findings nonetheless underscore that Kenya is a publishing hub for 
the region. Due to the exceptional number of non-Kenyan languages in the inventory, the number 
of titles found in each language is presented in two separate tables: Table C-1 for Kenyan 
languages and Table C-2 for non-Kenyan languages.  

The data collectors found the highest number of titles (424 [42 percent)] in Kiswahili. According 
to Article 7, Section 2 of the Kenyan Constitution, Kiswahili is both the national language and 
one of two official languages (with English). Despite the diversity apparent in Tables C-1 and C-
2, 40 out of the 60 languages represented had fewer than 10 titles each. A relatively large number 
of titles (27) were found in Kitharaka, a language group with a relatively small speaker 
population (176,000) (Lewis et al., 2015). The data collectors found more titles in Kitharaka than 
in several other languages with more than one million speakers. However, for many Kenyan 
languages, the data collectors did not encounter any relevant materials. Although some of those 
languages are spoken by fewer than 50,000 speakers, others have much larger speaker 
populations numbering in the hundreds of thousands. 

Because the focus of the study was on African languages, English titles were not targeted unless 
they appeared bilingually beside an African language or were shell books (i.e., a book intended 
and authorized for adaptation and/or translation into other languages). The data collectors logged 



DERP in Africa—Reading Materials Survey Final Report 105 

nine monolingual English titles, all of which were shell books published by SAIDE’s African 
Storybook Project and BTL and designed to be adapted to other languages. The remaining 
English titles were bilingual with an African language.  

Table C-1. Kenyan Languages in Which Materials Were Found in Kenya 

Languagea 

Language 
ISO 639-3 

Codeb 
Estimated Speaker 

Population in Kenyac 
Titles per 
Language 

Percentage 
of All Titles 
Surveyedd 

1 Kiswahili  swh 111,000 
16,500,000 (L2) 424 42.0% 

2 Kamba kam 3,893,000 70 6.9% 
3 Maasai mas 842,000 54 5.4% 
4 Gikuyu  kik  6,623,000  36 3.6% 
5 Englishe eng  2,700,000 (L2)  35 3.5% 
6 Dholuo luo 4,184,000 31 3.1% 
7 Kitharaka thk 176,000 27 2.7% 
8 Lubukusu bxk 1,433,000 17 1.7% 
9 Kigiryama nyf 944,000 15 1.5% 
10 Oluwanga lwg 309,000 15 1.5% 
11 Ekegusii guz 2,205,300 14 1.4% 
12 Turkana tuv 989,000 12 1.2% 
13 Lulogooli rag 618,300 11 1.1% 
14 Kimiiru mer 1,660,000 10 1.0% 
15 Rendille rel 60,000 10 1.0% 
16 Kipfokomo pkb 95,000 9 0.9% 
17 Marakwet enb 180,000 8 0.8% 
18 Kiembu ebu 324,000 7 0.7% 
19 Kiwiilwana mlk 16,800 7 0.7% 
20 Oluluyia luy 5,084,800 6 0.6% 
21 Sabawoot spy 241,000 5 0.5% 
22 Samburu saq 237,000 5 0.5% 
23 Orma orc 66,300 4 0.4% 
24 Duruma dug 397,000 2 0.2% 
25 Kalenjin kln 4,823,400 2 0.2% 
26 Digo dig 401,000 1 0.1% 
27 Suba sxb 139,000 1 0.1% 
28 Igikuria kuj 690,000 1 0.1% 
29 Nandi niq 949,000 1 0.1% 
30 Olusamia lsm 480,000 1 0.1% 
31 Pokoot pko 703,400 1 0.1% 
32 Sagalla tga 100,000 1 0.1% 
33 Taveta tvs 21,000 1 0.1% 
34 Tugen tuy 140,000 1 0.1% 
35 Waata ssn 12,600 1 0.1% 
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Note: ISO = International Organization for Standardization; L2 = second language. 
a Most languages go by several different names; several languages have the same name. In case of confusion, refer to the 
Ethnologue at www.ethnologue.com (Lewis et al., 2015).  
b ISO 639-3 is a code that aims to define three-letter identifiers for all known human languages (SIL International, 2015). 
c Source: Lewis et al. (2015). Dates for the speaker population estimates vary by language, but most are from the 2009 census. 
d Due to bilingual titles, the total will surpass 100%. 
e English is included in this table due its status as an official language. 

Table C-2. Languages from Neighboring Countries in Which Materials Were 
Found in Kenya 

Languagea 

Language 
ISO 639-3 

Codeb 

Estimated Speaker Population 
in Kenya (if Applicable) and 

Country of Originc 
Titles per 
Language 

Percentage 
of All Titles 
Surveyedd 

1 Kinyarwanda kin 6,490,000 in native Rwanda 47 4.7% 
2 Soga xog 2,060,000 in native Uganda 38 3.8% 

3 Teso teo 339,000 in Kenya; 
1,570,000 in native Uganda 24 2.4% 

4 Chichewa/Nyanja nya 7,000,000 in native Malawi 13 1.3% 
5 Konzo koo 609,000 in native Uganda 10 1.0% 
6 Lomwe (Malawi) lon 850,000 in native Malawi 9 0.9% 
7 Hausa hau 18,500,000 in native Nigeria 8 0.8% 
8 Lozi loz 724,600 in native Zambia 5 0.5% 
9 Lunda lun 403,000 in native Zambia 5 0.5% 
10 Tonga (Zambia) toi 1,467,000 in native Zambia 5 0.5% 
11 Bemba bem 4,110,000 in native Zambia 4 0.4% 
12 Nyungwe nyu 439,000 in native Mozambique 4 0.4% 

13 Somali som 2,386,000 in Kenya; 
6,460,000 in native Somalia 4 0.4% 

14 Kaonde kqn 242,000 in native Zambia 3 0.3% 
15 Lugbara lgg 1,637,000 in native Uganda 3 0.3% 
16 Luvale lue 735,000 in native Zambia 3 0.3% 
17 Lango laj 1,490,000 in native Uganda 2 0.2% 
18 Gwere gwr 409,000 in native Uganda 1 0.1% 
19 Kakwa keo 19,000 in native Uganda 1 0.1% 
20 Masaaba myx 1,120,000 in native Uganda 1 0.1% 
21 Nyole  nuj 341,000 in native Uganda 1 0.1% 

22 Oromo (Borana–Arsi–
Guji/Southern) gax 278,000 in Kenya; 

25,500,000 in native Ethiopia 1 0.1% 

23 Sepedi nso 4,631,000 in native South Africa 1 0.1% 
24 Tooro ttj 488,000 in native Uganda 1 0.1% 
25 Tsonga tso 4,009,000 in native South Africa 1 0.1% 

Note: ISO = International Organization for Standardization. 
a Most languages go by several different names; several languages have the same name. In case of confusion, refer to the 
Ethnologue at www.ethnologue.com (Lewis et al., 2015). Language/dialect distinctions that have been assigned separate ISO codes 
are provided in parentheses. 
b ISO 639-3 is a code that aims to define three-letter identifiers for all known human languages (SIL International, 2015). 
c Source: Lewis et al. (2015). Dates for the speaker population estimates vary by language. 
d Due to bilingual titles, the total will surpass 100%. 
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Types of Materials  
Table C-3 details the types of materials found by language. Key observations include the 
following: 

• Of the 1009 titles, 284 (28 percent) were literacy textbooks or related materials, and 725 
(72 percent) were supplementary, non-textbook materials.  

• Most of the textbook-related titles (206 [72 percent]) were student textbooks or primers, 
and the majority (585 [80 percent]) of supplementary titles were narrative.  

• The data collectors found 52 teacher’s guides, making a teacher’s guide to textbook ratio 
of approximately 1:4. They data collectors encountered only 24 student literacy 
workbook titles. 

• The data collectors found 118 (12 percent) informational texts, but only 17 reference 
titles (two percent) and only 15 titles (one percent) of poetry, songs, riddles, or proverbs.  

• The data collectors found that 959 titles (95 percent) were monolingual.  
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Table C-3. Types of Materials, by Language 

  

Textbook Related Non-textbook/Supplementary 

Total 
Number 

Percentage  
of Total Titles 

Student 
Literacy 

Textbook 

Student 
Literacy 

Workbook 
Teacher’s 

Guide Subtotal 

Percentage 
of Total 
Titles Narrative Informational Reference 

Poetry, 
etc. Subtotal 

Percentage 
of Total 
Titles 

Kenyan Languages: 

Dholuo 11 — — 11 1.1% 12 2 1 — 15 1.5% 26 2.6% 

Dholuo/English — 1 — 1 0.1% — — 2 1 3 0.3% 4 0.4% 

Dhuluo/Kiswahili/ 
English — — — 0 0.0% — — 1 — 1 0.1% 1 0.1% 

Digo — — 1 1 0.1% — — — — 0 0.0% 1 0.1% 

Duruma — — — 0 0.0% 2 — — — 2 0.2% 2 0.2% 

Ekegusii 2 — — 2 0.2% 12 — — — 12 1.2% 14 1.4% 

Ekisuba 1 — — 1 0.1% — — — — 0 0.0% 1 0.1% 

English — — — 0 0.0% 9 — — — 9 0.9% 9 0.9% 

Gikuyu 20 1 5 26 2.6% 4 1 — 2 7 0.7% 33 3.3% 

Gikuyu/Kiswahili — — — 0 0.0% — 1 1 — 2 0.2% 2 0.2% 

Gikuyu/English — — — 0 0.0% — — — 1 1 0.1% 1 0.1% 

Igikuria 1 — — 1 0.1% — — — — 0 0.0% 1 0.1% 

Kalenjin — — — 0 0.0% 1 — — 1 2 0.2% 2 0.2% 

Kamba 9 — 1 10 1.0% 55 4 — 1 60 5.9% 70 6.9% 

Kiembu 1 — 1 2 0.2% 4 — — 1 5 0.5% 7 0.7% 

Kigiryama 9 — — 9 0.9% 6 — — — 6 0.6% 15 1.5% 

Kimiiru 6 1 — 7 0.7% 2 — — — 2 0.2% 9 0.9% 

Kipfokomo 3 — 3 6 0.6% 2 1 — — 3 0.3% 9 0.9% 

Kiswahili 57 10 21 88 8.7% 287 29 4 3 323 32.0% 411 40.7% 

Kiswahili/English — 3 — 3 0.3% 2 1 3 — 6 0.6% 9 0.9% 

Kiswahili/Oluluyia — — — 0 0.0% 1 — — — 1 0.1% 1 0.1% 

Kitharaka 13 — 13 26 2.6% 1 — — — 1 0.1% 27 2.7% 

Kiwiilwana 4 — 1 5 0.5% — 2 — — 2 0.2% 7 0.7% 

Lubukusu 3 2 1 6 0.6% 10 1 — — 11 1.1% 17 1.7% 

Lulogooli 1 — — 1 0.1% 4 1 1 2 8 0.8% 9 0.9% 

Lulogooli/English — — — 0 0.0% — — 1 1 2 0.2% 2 0.2% 
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Textbook Related Non-textbook/Supplementary 

Total 
Number 

Percentage  
of Total Titles 

Student 
Literacy 

Textbook 

Student 
Literacy 

Workbook 
Teacher’s 

Guide Subtotal 

Percentage 
of Total 
Titles Narrative Informational Reference 

Poetry, 
etc. Subtotal 

Percentage 
of Total 
Titles 

Maasai 2 1 — 3 0.3% 35 15 — — 50 5.0% 53 5.3% 

Maasai/English — — — 0 0.0% 1 — — — 1 0.1% 1 0.1% 

Marakwet 6 — — 6 0.6% 1 1 — — 2 0.2% 8 0.8% 

Nandi — — — 0 0.0% 1 — — — 1 0.1% 1 0.1% 

Oluluyia 2 — — 2 0.2% 3 — — — 3 0.3% 5 0.5% 

Olusamia — — — 0 0.0% 1 — — — 1 0.1% 1 0.1% 

Oluwanga — — — 0 0.0% 13 2 — — 15 1.5% 15 1.5% 

Orma 1 — — 1 0.1% 3 — — — 3 0.3% 4 0.4% 

Pokoot — — — 0 0.0% 1 — — — 1 0.1% 1 0.1% 

Rendille 9 — — 9 0.9% — — 1 — 1 0.1% 10 1.0% 

Sabawoot 1 — — 1 0.1% 4 — — — 4 0.4% 5 0.5% 

Sagalla — — — 0 0.0% 1 — — — 1 0.1% 1 0.1% 

Samburu — — 1 1 0.1% 1 2 1 — 4 0.4% 5 0.5% 

Taveta — — — 0 0.0% 1 — — — 1 0.1% 1 0.1% 

Tugen/English — — — 0 0.0% — — — 1 1 0.1% 1 0.1% 

Turkana — — — 0 0.0% 9 3 — — 12 1.2% 12 1.2% 

Waata — — — 0 0.0% — 1 — — 1 0.1% 1 0.1% 

Subtotal Kenyan 
Languages 162 19 48 229 22.7% 489 67 16 14 586 58.1% 828 82.1% 

Neighboring Country Languages: 

Bemba 4 — — 4 0.4% — — — — 0 0.0% 4 0.4% 

Chichewa/Nyanja 3 1 — 4 0.4% 9 — — — 9 0.9% 13 1.3% 

Gwere/English — — — 0 0.0% — — — 1 1 0.1% 1 0.1% 

Hausa — — — 0 0.0% 8 — — — 8 0.8% 8 0.8% 

Kakwa — — — 0 0.0% 1 — — — 1 0.1% 1 0.1% 

Kaonde 3 — — 3 0.3% — — — — 0 0.0% 3 0.3% 

Kinyarwanda 14 4 4 22 2.2% 12 12 — — 24 2.4% 46 4.6% 

Konzo 3 — — 3 0.3% 1 4 — — 5 0.5% 8 0.8% 

Konzo/English — — — 0 0.0% 1 — 1 — 2 0.2% 2 0.2% 
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Textbook Related Non-textbook/Supplementary 

Total 
Number 

Percentage  
of Total Titles 

Student 
Literacy 

Textbook 

Student 
Literacy 

Workbook 
Teacher’s 

Guide Subtotal 

Percentage 
of Total 
Titles Narrative Informational Reference 

Poetry, 
etc. Subtotal 

Percentage 
of Total 
Titles 

Lango — — — 0 0.0% — 2 — — 2 0.2% 2 0.2% 

Lomwe — — — 0 0.0% 8 1 — — 9 0.9% 9 0.9% 

Lozi 5 — — 5 0.5% — — — — 0 0.0% 5 0.5% 

Lugbara — — — 0 0.0% 1 — — — 1 0.1% 1 0.1% 

Lugbara/English — — — 0 0.0% 2 — — — 2 0.2% 2 0.2% 

Lunda 5 — — 5 0.5% — — — — 0 0.0% 5 0.5% 

Luvale 3 — — 3 0.3% — — — — 0 0.0% 3 0.3% 

Masaaba — — — 0 0.0% 1 — — — 1 0.1% 1 0.1% 

Nyole — — — 0 0.0% 1 — — — 1 0.1% 1 0.1% 

Nyungwe — — — 0 0.0% 4 — — — 4 0.4% 4 0.4% 

Oromo — — — 0 0.0% — 1 — — 1 0.1% 1 0.1% 

Sepedi — — — 0 0.0% — 1 — — 1 0.1% 1 0.1% 

Soga — — — 0 0.0% 15 23 — — 38 3.8% 38 3.8% 

Somali 2 — — 2 0.2% 2 — — — 2 0.2% 4 0.4% 

Teso — — — 0 0.0% 22 1 — — 23 2.3% 23 2.3% 

Teso/English — — — 0 0.0% 1 — — — 1 0.1% 1 0.1% 

Tonga 4 — — 4 0.4% 1 — — — 1 0.1% 5 0.5% 

Tooro/English — — — 0 0.0% — 1 — — 1 0.1% 1 0.1% 

Tsonga — — — 0 0.0% 1 — — — 1 0.1% 1 0.1% 

Subtotal Neighbor 
Languages 46 5 4 55 5.5% 91 46 1 1 139 13.8% 194 19.2% 

Grand Total 208 24 52 284 28.1% 580 113 17 15 725 71.9% 1,009 100.0% 

Note: Percentages may not sum exactly to 100% due to rounding. 
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B. Usefulness of Available Materials for Early Grade Children 

Pedagogical Components of Textbooks 
The data collectors analyzed the 284 textbook-related materials with regard to their pedagogical 
components. The most common component was vocabulary development and/or exercises, 
appearing in 135 titles (48 percent), and the least common was comprehension questions, in 44 
titles (15 percent). In 99 titles (35 percent), data collectors observed what could be construed as a 
phonics approach to reading instruction.1 

Figure C-1. Pedagogical components in textbook-related materials 

 
Note: Multiple responses were possible per title. 

Level  
Designated Textbook Levels 
Of the 284 textbook-related titles surveyed, 249 (88 percent) were explicitly labeled for a 
specific grade level, as shown in Figure C-2. The largest number of titles were labeled for 
Primary Grade 1 (119 [42 percent]). The data collectors found relatively few pre-primary titles. 

                                                 
1 A “phonics approach” focuses on the connection between the written letters and the sounds they represent in 
speech. Phonics approaches may include exercises involving sound recognition and manipulation, blending sounds 
into syllables or words, and segmenting syllables and words into individual sounds. 
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Figure C-2. Publisher-designated levels for textbook-related materials

 
 

Non-textbook Levels  
Because supplementary materials were not expected to be labeled for a particular grade level in 
most cases, the data collectors used a count of the maximum words per page (wpp) to serve as an 
approximate proxy for relative reading difficulty levels. The data collectors performed this 
calculation for 677 narrative and informational texts. 

As shown in Figure C-3, the largest number of supplementary titles (211 [31 percent]) fell 
within the 26–50 wpp range. Although fewer, the 110 titles (16 percent) written at the lowest 
level (1–10 wpp) are still many more than were found in other countries in the survey, and, even 
more unusually, was nearly evenly split between narrative and informational texts. The 
intermediate range of 51–75 wpp had the lowest number of titles (86 [13 percent)]); however, the 
most advanced range of more than 75 wpp had almost equally few titles (93 [14 percent]). This is 
another stark contrast to the overall findings, in which the most advanced range was also the 
most common. 
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Figure C-3. Number of narrative and informational non-textbook titles by 
maximum words per page 

 
 
Note: The data for 16 narrative or supplementary titles are missing. This calculation was not performed for poetry or 
reference titles. 

Illustrations 
Out of the 1,009 titles surveyed, only 67 (seven percent) did not have illustrations, whereas 232 
titles (23 percent) were illustrated in all black and white and/or grayscale, 684 (68 percent) in all 
color, and 25 (two percent) with a mixture of black and white and color (Figure C-4). The data 
about illustrations in one title are missing. 
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Figure C-4. Presence and type of illustrations 

 
 

 

Content Themes 
The data collectors examined 942 of the titles for content themes, excluding teacher’s guides and 
reference materials. They skimmed the texts and illustrations and checked off the most 
prominent themes featured from a set list. The data collectors could select any number of themes 
because no limits were set for the minimum and maximum numbers. The number of titles tagged 
for each theme is presented in Figure C-5.  

The most common theme was education/school, appearing in 510 titles (54 percent), followed by 
morals/values (441 [47 percent]), home life (287 [30 percent]), and animals (264 [28 percent]). 
The least common topics in the titles were biography (with zero) and energy and media (each 
with two titles [less than one percent]). 

Only 23 titles (two percent) were found to have overtly addressed religious themes; 22 (two 
percent) featured Christianity and one (less than one percent) Islam.  
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Figure C-5. Content themes 

 
Note: Multiple responses were possible per title. 

Content Familiarity and Appropriateness 
The data collectors examined 942 titles for the level of familiarity of the content for the target 
audience (i.e., a typical child who is a native speaker of the language of publication). Teacher’s 
guides and reference materials were excluded from this item. Of the titles examined, 790 
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(84 percent) were judged to contain “very familiar” content, 106 (11 percent) “semi-familiar” 
content, and 43 (five percent) “mostly unfamiliar” content for the target audience. Data 
collectors were unable to evaluate content familiarity for three titles.  

The data collectors examined the same 942 titles for any potentially sensitive content for young 
readers. The data collectors did not perceive any potentially sensitive content in 900 of the titles 
(96 percent). Of the remaining titles, the most common topics involving sensitive content were 
traumatic events (21 [two percent]) and nudity (14 [one percent]; Figure C-6). Overall, the 
incidence of potentially sensitive content was very low. 

Figure C-6. Potentially sensitive content in the illustrations 

 
Note: Multiple responses were possible per title. 

Frequency and Equality of Representation 
The data collectors examined a subset of 842 titles with regard to the frequency and equality of 
representation of people in the illustrations according to gender, ethnic or religious group 
identity, and disability. Excluded from this item were teacher’s guides, reference materials, and 
titles that were not illustrated with humans or anthropomorphic animals.  

Gender  
Of the 842 titles, the data collectors determined that gender was not apparent in the illustrations 
in 147 titles, thus further limiting the subset of titles used to evaluate gender balance in 695 titles. 
Of those titles, the data collectors judged 612 (88 percent) as portraying an overall balance of 
both genders (Figure C-7), whereas 52 (seven percent) portrayed primarily male characters, and 
31 (four percent) portrayed primarily female characters. 
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Figure C-7. Frequency of gender representation in the illustrations 

 
 

In cases where gender was apparent, the data collectors judged whether male and female 
characters were portrayed “with equal skills, knowledge, accomplishments, or roles” in the 
illustrations. The data collectors examined 686 titles for this item and judged 593 (86 percent) as 
portraying the genders equally; 16 titles (two percent) portrayed the genders unequally. For 77 
titles (11 percent), the data collectors considered that there was an insufficient basis for 
comparison. 

Ethnic and Religious Group Identity 
The data collectors also examined the 842 illustrated titles for their portrayals of ethnic and 
religious groups (Figure C-8). Most of these titles (753 [89 percent]) did not portray identifiable 
ethnic or religious groups. Of the remaining titles, the data collectors perceived 30 titles (four 
percent) as portraying different ethnic or religious groups proportionally to their presence in the 
local population. The data collectors judged 40 titles (five percent) as portraying only one group, 
but in populations composed overwhelmingly of that group. The data collectors judged only 12 
titles (one percent) as portraying one group to the exclusion of other groups present in the local 
population. For seven titles (one percent), the data collectors were unable to determine whether 
the groups were depicted proportionally. 

For the overwhelming majority of titles, the data collectors judged that there was insufficient 
basis for the comparison of the portrayal, if any, of ethnic or religious groups in the illustrations. 
The data collectors evaluated only 34 titles for the question of whether different ethnic or 
religious groups were depicted “with equal skills, knowledge, accomplishments, or roles.” Of 
those titles, the data collectors judged that only one title (three percent) portrayed the groups 
unequally.  
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Figure C-8. Frequency of ethnic/religious group representation in the 
illustrations  

 
 

Disability 
The data collectors evaluated 842 illustrated titles for the presence of people with disabilities. 
Only eight titles (one percent) were found to portray any people with disabilities in the 
illustrations. In six out of the eight titles, the data collectors judged the illustrations to portray 
people with disabilities “with skills, knowledge, accomplishments, and roles that are typically 
attributed to those without disabilities.” 

C. Feasibility of Reusing, Adapting, and Reproducing Available Titles  

Copyright, Restrictions, and Permissions 
Out of the 1,009 titles surveyed, most of them (903 [89 percent]) contained a copyright symbol. 
Regarding restrictions or permissions for reuse, 514 (51 percent) contained an explicit statement 
along the lines of “All Rights Reserved,” 243 (24 percent) were licensed under Creative 
Commons, 13 (one percent) otherwise granted some permissions for reuse, and 235 (23 percent) 
did not contain any explicit statements either way. Almost all of the Creative Commons–licensed 
titles were from SAIDE’s African Storybook Project. Despite this large number, the use of 
Creative Commons licenses is restricted to just a handful of publishers and is not a widespread 
practice in the Kenyan book market.  

Medium  
The data collectors found 661 titles in hard copy and 520 in soft copy, of which 172 materials 
were available in both media. A large majority of the soft-copy titles were collected from 
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SAIDE’s African Storybook Project Web site, which provides free digital versions for download 
of several hundreds of titles in numerous African languages.  

D. Landscape of the Production of Children’s Reading Materials in African Languages in 
Kenya 

Publisher Types 
For-profit, commercial publishers were the most common type of publisher, producing 452 
(45 percent) of the 1,009 titles surveyed. In addition, 374 titles (37 percent) came from nonprofit 
organizations (Figure C-9). Many titles have been produced by government entities and bilateral 
cooperation agreements, especially with the Department for International Development and the 
U.S. Agency for International Development.  

Figure C-9. Number of titles by publisher type 

 
Note: Many titles were produced jointly by two or more organizations; therefore, the number of organizations 
represented here exceeds the number of titles surveyed. Publishers can also be included under multiple categories. 

Year of Publication 
Overall, the inventory is fairly recent. Out of the 1,009 titles surveyed, 645 (64 percent) were 
published from 2010 through 2015 (Figure C-10).  
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Figure C-10. Year of publication. 

 
 

International Standard Book Number 
Out of the 1,009 titles surveyed, 474 (47 percent) had an International Standard Book Number 
(ISBN). The KNLS can now issue ISBNs for publishers in Kenya. ISBNs are believed to help 
protect against piracy, which is an issue in a large book market such as Kenya, especially for 
books approved by the MoEST for use in schools.  

Price 
Out of the 661 hard-copy titles surveyed in Kenya, the data collectors recorded 168 (25 percent) 
with an “unknown” price and 12 (two percent) as free (Table C-3). The data collectors recorded 
reference materials as the most expensive, with an average price of $7.94 (U.S. dollars [USD]), 
compared to narrative supplementary materials, with an average price of $1.65. Student 
textbooks and workbooks were similarly priced at approximately $2.75 per book.  

For the 520 titles available in soft copy, or in both soft and hard copies, the retail price was 
reported for only 121 titles (23 percent) and was $1.56 (USD). Of the titles available in soft 
copy, 260 (50 percent) were found online, and 238 (46 percent) were available for free 
download. 
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Table C-4. Price of hard-copy materials by book type. 

Book Type 

Number 
Recorded as 

Free 

Number 
Recorded 
with Price 

>$0.00 

Average 
Price in USDa 

for Nonfree 
Materials Range 

Textbook-Related 

Student textbook 2 131 $2.78 $0.84–$6.42 

Student workbook 2 21 $2.75 $0.17–$6.38 

Teacher’s guide 2 38 $3.09 $1.16–$5.61 

Non-textbook 

Narrative 6 239 $1.65 $0.17–$4.18 

Informational 0 45 $1.74 $0.55–$19.80 

Reference 0 14 $7.94 $0.55–$18.70 

Poetry, etc.  0 12 $4.95 $0.17–$16.50 

All titles 12 505 $2.35 $0.17–$19.80 
a The exchange rate used was 1 Kenyan Shilling = 0.011 U.S. dollar (USD) 

4.  Remarks 
The robust publishing industry in Kenya allowed data collectors to gather information on more 
titles in this country than in any of the other surveyed countries. Well-established commercial 
and nonprofit producers mean that there are a lot of opportunities for materials development, and 
Kenyan publishers often produce materials for readers outside of their local context. Publishers 
can apply and obtain an ISBN through the KNLS to help combat piracy and to identify and 
record materials as they are developed.  

The lack of an official policy for standardizing orthography can impact the development of 
materials. As publishers move forward with producing African language materials, they must 
consider that they may also need to research, develop, and confirm the standardized orthography 
for many of the languages. For languages without a standardized orthography in place, 
publishers risk having their materials later become obsolete or rejected. 

A lot of investment from bilateral partners has come in the form of producing materials in 
African languages. Through these partnerships, additional materials in more languages could 
become available to more students and teachers. However, the strong presence and prestige of 
English in schools limits the actual implementation of a true bilingual education system that 
supports the use of African languages.   
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