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Executive summary  
 

The SBCC pilot and purpose of the baseline survey  
 
The USAID/ Uganda Literacy Achievement and Retention Activity will implement an eight-
week Social Behavior Change Communication (SBCC) pilot in Ssekanyonyi Coordinating 
Centre in Mityana district. The purpose of the SBCC pilot is to increase parental engagement 
in their children’s reading practice at home.  
 
USAID/ Uganda Literacy Achievement and Retention Activity contracted Development Links 
Consult (DLC) to undertake the baseline survey for the pilot with the purpose of establishing 
the pre-intervention status of the parents and teachers regarding early grade literacy attitudes, 
norms, perceptions of self-efficacy and behaviors.  
 
The survey methodology 
 
The baseline survey followed a quantitative design which involved the collection and analysis 
of data to provide statistical information on the attitudes, norms, perceptions, and behaviors 
regarding children’s literacy and parental engagement in their children’s reading practice at 
home. Using structured questionnaires, we surveyed a sample of 906 parents of pupils in P1-
P4 selected through a systematic random sampling technique using pupils as proxies. The 
baseline survey sample also included 90 literacy teachers of P1-3 and English teachers in P4 in 
the 26 target schools. The baseline survey further involved 26 Head teachers with a focus on 
lending of reading materials in schools.  
 
Our well-trained interviewers administered electronic questionnaires (designed in RTI’s 
Tangerine software) on hand-held tablets through face to face interaction with the respondents. 
The electronic data collection program ensured that data entry was spontaneous. Data quality 
assurance measures included domestication of the questionnaires used in RTI’s SBCC Malawi 
pilot, pre-testing of both the paper questionnaires and the electronic data collection program, 
training of the survey team and effective supervision by both field –based supervisors and 
office-based consultants. We analyzed the cleaned data to generate descriptive statistical 
measures such as frequencies, percentages and absolute numbers that are presented in tables 
and charts in the later sections of this report. We used descriptive statistical analysis.  
 
The consultants ensured informed consent and voluntary participation of respondents through 
the use of consent forms. Throughout the survey, the consultants ensured anonymity of 
respondents and confidentiality of information obtained from them.  
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Baseline findings 
 
Demographic and socio- economic characteristics of the respondents  
 
The baseline explored the key demographic and socio- economic characteristics of the sampled 
households as well as the parents and generally found a relative degree of homogeneity across 
the sample on some key variables as highlighted below.  
 
Characteristics of the households 
 
 The average household size of the parents was 6.5 persons, which is above the national 

average of 4.7 according to the 2014 Uganda population and Housing census  
 The average number of rooms occupied by each household is three.  
 Approximately four of every 10 parents reported that their household have electricity.  
 64 percent of the households represented in the survey access water from protected wells 

or boreholes  
 93 percent of the households use firewood for cooking.  
 There is a high telephone (85 percent) and radio (68 percent) density among the parents 

surveyed. 
 31 percent of the households owned a bicycle 
 Radio (42 percent) and community meetings (18 percent) are the most common sources of 

information on early grade reading. Access to literacy information rises with the level of 
wealth. 

 Luganda is the main language spoken at home (94 percent).  
 Luganda is also the main language used for instruction in the early grades (63 percent).  

 
Socio-demographic characteristics of the parents 

 
 The mean age of the parents was 42 years. Almost half of all parents (44 percent) were over 

40 years of age.  
 The majority of the parents (79 percent) had primary level or lower formal education levels.  
 66 percent of the respondents were the biological parents (47 percent mothers and 19 

percent fathers) of the learners.  
 The relative homogeneity of the socio-demographic characteristics of the households 

would seem to suggest that there were no significant variations in the survey responses, 
based on their socio-demographic characteristics. 
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Parents’ attitudes, norms, perceptions, and behaviors regarding early grade reading 
 
We measured parents’ attitudes and norms and perceptions of self-efficacy to provide baseline 
data against which the post-intervention changes will be measured. The major findings are 
summarized below. 
 
Parents’ attitudes regarding early grade reading  
 
 4 percent of the parents cited reading, which is the focus of the SBCC campaign pilot, as 

the most important subject for a child to learn in the early grades compared to 45 percent 
that mentioned English as the most important subject for early grade learners 

 The majority of the parents (74 percent) expect their children to be able to read from the 
third grade of primary education onwards.  
 

Local norms relevant to parents’ support to children’ reading practice  
 
 One in three parents knew of friends, neighbors or relatives that practice reading with their 

early-grade children.  
 55 percent of the parents that knew of friends, neighbors or relatives that practice reading 

with their early-grade children, expected less than half of all their friends, relatives and 
neighbors to be involved in reading with their children. 

 Approximately one in three parents believes that their friends, neighbors and relatives 
would approve of them reading with their children, the majority of these being women.  
 

Parents’ perception of self-efficacy to help children learn to read 
 

 The majority (86 percent) of the parents believed they are able to help their children learn 
to read.  

 The two leading roles parents think they can play to help their children with homework are 
helping children to complete homework (64 percent) and making time for their children to 
study (56 percent).  

 A higher proportion of parents with primary or some secondary education believe that 
parents can help their children complete homework or read with the children compared to 
those with no primary education.  

 Overall, wealth status of the sampled households had no bearing on parents’ perceived role 
in making time for children to study and in providing scholastic materials. 
 

Parents’ behavior related to supporting children with schoolwork  
 
Parental engagement in children’s work and environment at home has a significant bearing on 
children’s ability to enhance their reading capabilities. The status of some of the key home 
related factors that can impact on children’s reading are summarized below. 
 



 xi 

 A big proportion of the parents (71 percent) reported that they help their children with 
schoolwork and the majority of these are women.  

 The major ways in which parents help their children with schoolwork include telling 
(encouraging) them to do their homework, asking someone to help and making time for the 
child to study. Siblings (sisters and brothers) of the learners provide the most help, besides 
mothers.  

 The highest number of times parents helped their children was two to three times a week-
reported by 27 percent of the parents.  

 Approximately 43 percent of the parents and 48 percent of the other household members 
spent more than 30 minutes each time they helped children with schoolwork, but the 
siblings offered more time than the parents.  

 After returning from school, virtually all the children engage in household chores. This is 
followed by homework which is done in 48 percent of the households.  

 83 percent of the parents have ever visited the child’s school prior to the date of data 
collection. 

 40 percent of the parents reported that they visited the children’s school twice  
 The most common issue discussed between parents and teachers during the past school 

visits was the learners’ performance cited by 47 percent of the parents.  
 
Teachers’ assessment of parents’ attitudes, norms, perceptions, and behavior 
regarding early grade reading 
 
The majority (87 percent) of the teachers reported that they had more than five years of teaching 
experience. The survey explored the teachers’ perceptions about the disposition of parents in 
relation to children’s reading. We also asked teachers about their own expectations in relation 
to children’s reading. The outcomes are summarized below; 
 
 58 percent of the teachers mentioned English as the subject that they think parents consider 

to be the most important for a child to learn in the early grades.  
 40 percent of the teachers felt that parents had the ability to support their children to learn 

to read on their own. The teachers that expressed doubt in parents’ ability to help their 
children cited parents’ inability to read and their busy schedules.  

 63 percent of the teachers reported that most parents visited the schools once a term. 
 58 percent of the teachers cited learner’s performance as the main issue they discussed with 

the parents during the past school visits. Reading ability, which is the interest of this 
baseline, was cited by 19 percent of the teachers. 

 
Teachers’ attitudes regarding early grade reading 
 
 Up to 84 percent of the teachers reported that learners in their classes are interested in 

reading.  
 57 percent of the teachers cited reading as the most important subject for a child to learn in 

the early grades.  
 36 percent of the teachers expect children to read on their own by P.2  
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 The key roles that teachers expect parents to play in helping children with schoolwork are 
buying reading materials (31 percent), making time for children to study (19 percent) and 
reading with the child (9 percent).  

Classroom activities promoting reading and availability of reading materials 
 
 The highest proportion of teachers (39 percent) reported that they assign homework on a 

daily basis- that is five times a week.  
 Only 9 percent of the teachers mentioned that learners in their classes usually take 

textbooks to use at home and only 12 percent reported that learners usually take story books 
or story cards to use at home.  

 Up to 88 percent of the teachers reported that in any given week, none of the learners took 
story books or cards to use at home.  

 74 percent of the teachers reported that learners do not take textbooks because teachers 
feared that the books may be damaged or lost. 

 38 percent of the teachers reported that learners do not take story books or cards home 
because teachers feared that the books or cards may be damaged or lost. 
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SECTION ONE 
 

BACKGROUND TO THE BASELINE SURVEY  
 
1.1 The USAID/ Uganda Literacy Achievement and Retention Activity  
 
The USAID/ Uganda Literacy Achievement and Retention Activity is a five-year project (April 
2015-2020) which is scaling-up reading interventions to 29 districts and over 3,200 primary 
schools in Uganda. This project is implemented by Research Triangle Institute (RTI) 
International in collaboration with Uganda’s Ministry of Education and Sports (MoES). The 
USAID/ Uganda Literacy Achievement and Retention Activity has two Result Areas, namely; 
increased capacity to deliver early grade reading (Result 1) and improved retention in primary 
grades (Result 2). Under Result 1, the project seeks to promote literacy in three local languages, 
namely; Luganda, Runyankore-Rukiga and Runyoro-Rutooro, and in English. Under the 
literacy result area, a Social Behavior Change Communication (SBCC) pilot is being 
implemented to improve parental engagement in their children’s reading practice.  
 
1.2 The SBCC pilot  
 
USAID/ Uganda Literacy Achievement and Retention Activity in collaboration with the MoES 
will implement a SBCC pilot for eight weeks with the aim of increasing parental engagement 
in children’s reading practice at home. The pilot under the slogan, “Tusomere Wamu” which 
means “let us read together”, targets male and female parents and guardians of early grade 
learners in Government primary schools as the primary audience. These Government schools 
are by and large day-schools without a boarding section, and attended by learners from 
households with relatively lower socio-economic status. The key communication messages in 
the pilot focus on the value of reading, the role of parents in enhancing children’s literacy 
achievement, the need for parents to create time for children’s reading practice at home and the 
importance of parent-child relationship in enhancing literacy achievement. The pilot 
communication materials developed, pre-tested and approved by USAID and MoES include 
posters, video storylines, drama storylines/scripts, radio spots and guidance on the song for the 
pilot theme.  
 
USAID/ Uganda Literacy Achievement and Retention Activity contracted Development Links 
Consult (DLC) to undertake the baseline survey for the pilot. This report provides the findings 
of the baseline survey.  
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1.3 Purpose of the baseline survey  
 
The purpose of the survey is to provide the pre-intervention status of the parents and teachers 
with respect to:  
 

i. Attitudes, norms and perceptions regarding children’s reading competence  
ii. Attitudes, norms and perceptions regarding support to children’s reading practice at 

home 
iii. Parents’ behavior related to supporting children’s reading practice at home 
iv. Household activities affecting children’s reading practice 
v. The specific channels of communication about early grade reading 

 
1.4 Baseline survey process 
 
This survey involved several phases. The design phase of the survey involved the refinement 
of data collection instruments whose original drafts were provided by USAID/ Uganda Literacy 
Achievement and Retention Activity. The pre-fieldwork phase involved the recruitment of the 
data collection and management teams, pre-test of data collection instruments and training of 
the data collection teams. In the third phase, data collection was undertaken across the 26 
schools by five data collection teams. In the last phase, we undertook post-fieldwork data 
management, analysis and report preparation.  
 
1.5 Structure of the report  

 
This report is organized into three sections. The first (preceding) section provides the 
background to the survey covering an overview of the USAID/ Uganda Literacy Achievement 
and Retention Activity, an overview of the SBCC pilot, the baseline survey objectives and the 
baseline survey process. In the second section, we present the survey methodology, 
encompassing the survey design, sample size and sample selection, data collection methods 
and instruments, data management and analysis, quality assurance measures and limitations of 
the survey methodology. In the third and fourth sections, we present and discuss the findings 
of the parents’, and teachers’ survey, respectively. 
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SECTION TWO 
 

THE SURVEY METHODOLOGY 
 
2.1 Baseline survey design 
 
The survey followed a quantitative design which involved the collection and analysis of data 
to provide statistical information on the attitudes, norms and perceptions regarding children’s 
literacy, parental engagement in their children’s reading practice at home, and household 
activities affecting children’s reading practice.  
 
2.2 Sample size, sample selection and response rate  
 
2.2.1 Survey of parents  
 
In Uganda’s primary education system, Primary 1 to 3 are early grades while Primary 4 is 
considered a transition grade. During the survey design phase, USAID/ Uganda Literacy 
Achievement and Retention Activity determined the target schools for the pilot and the sample 
size for parents and teachers. We surveyed parents of pupils in P1-P4. The consultants 
conducted the sampling of parents prior to data collection. The desired sample size was 1,040 
parents (40 in each of the 26 schools and 10 in each of the four classes per school). Using 
systematic random sampling, we sampled pupils in P1-P4 whose parents would be involved in 
the survey. The consultants lined up all children in a particular class (in no particular order) to 
construct the sampling frame. We then divided the total number of pupils in a given class by 
the sample needed for that class to obtain the sampling interval-the Kth element (pupil). In the 
next step, the consultants used the number of letters making up the school name to determine 
the random start point between the first pupil and the Kth pupil. If a school name had more 
letters compared to the Kth number, we used the Kth number as the random start. The 
consultants obtained the final sample of pupils in each class by selecting all the pupils in every 
Kth position up to the desired number.  
 
Finally, the consultants recorded the names of the male and female parents/guardians of the 
selected pupils. In inviting the sampled parents, we considered an equal number of males and 
females on the list for each class as the pre-test experience had revealed that without 
moderation, more females were likely to be interviewed. The consultants submitted the list of 
sampled parents to the head teacher to be invited for the data collection exercise. At 
deployment, we provided the list of sampled parents to the data collection teams to help them 
locate the right respondents. The response rate was 87 percent as 906 parents out of the 1,040 
targeted were interviewed. Despite the moderation inbuilt in the invitation of the sampled 
parents, males constituted 28 percent compared to 72 female respondents. This shows a 
significant challenge of reaching men in such surveys.  
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2.2.2 Survey of literacy teachers 
 
The survey covered teachers of literacy in P1-3 and English in P4 in the target schools. The 
teachers’ survey targeted a total of 104 teachers, with four teachers selected in each of the 26 
schools. The interviewers carried out a simple random sampling of teachers where possible, 
and interviewed only the eligible teachers where applicable. The response rate for teachers was 
87 percent as 90 out of the 104 teachers targeted were interviewed. Out of these, 22 were males 
while 68 were females. A total of 78 (87 percent) teachers had teaching experience exceeding 
five years, 10 had taught for two to three years while two had taught for less than a year.  
 
2.3 Data collection method and instruments 
 
Through face to face interaction with the respondents, the interviewers administered three types 
of structured questionnaires using hand-held tablets. The focus of the Parent’s Questionnaire 
(Instrument 1) was about the attitudes, norms and perceptions of parents/guardians regarding 
children’s literacy, parental engagement in their children’s reading activities at home, and 
household activities affecting children’s reading practices. Through the literacy teachers’ 
Questionnaire (Instrument 2), the consultants assessed the attitudes, norms and perceptions of 
teachers regarding children’s reading competence and parental engagement in children’s 
reading activities at home.  
 
2.4 Data management and analysis 
 
With the adoption of the electronic data collection program, the consultants transmitted all the 
data collected to a central server hosted at USAID/ Uganda Literacy Achievement and 
Retention Activity. The Monitoring and Evaluation Assistant at USAID/ Uganda Literacy 
Achievement and Retention Activity downloaded the field data and transmitted it to the survey 
statisticians for cleaning and analysis. Data quality assurance measures during and after data 
collection are described in the next subsection of this report. We analyzed the cleaned data to 
generate descriptive statistical measures such as frequencies, percentages, means and absolute 
numbers. The units of analysis were the individual parents, individual teachers, households and 
schools. Where relevant, we cross-tabulated wealth quintiles and the sex and educational 
attainment of the parents with the scores on attitudes, norms, perceptions and behaviors. Where 
applicable, the data analysis involved triangulation of responses from parents and teachers.  
 
We used descriptive statistical analysis, which involved statistically describing, aggregating, 
and presenting the survey results relating to children’s reading practices at home. We also 
interpreted the findings to establish the implications for the SBCC pilot on early grade reading 
(EGR). 
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2.5 Quality assurance procedures 
 
The consultants applied various quality assurance measures. The consultants, in collaboration 
with USAID/ Uganda Literacy Achievement and Retention Activity staff members, adapted 
the data collection instruments used in the RTI International Malawi pilot to the Ugandan 
context and reviewed the various versions to improve their relevance. The adaptation process 
involved translation of the Parents’ Questionnaire into Luganda- the main language spoken in 
the pilot area. During the design of the electronic questionnaire in RTI’S Tangerine software, 
we applied measures to validate the data entry screen and eliminate the possibilities of 
erroneous entries. The consultants pre-tested both the paper and the Tangerine-based 
questionnaires and used the field feedback to refine them. 
 
We deployed a core team of consultants with relevant and complementary expertise in project-
based baseline studies. Field supervisors and interviewers had substantial experience in data 
collection and a minimum of a bachelor’s degree in a relevant field. The data collection team 
members were trained for three days to improve their understanding of SBCC concepts and the 
purpose of the SBCC baseline survey. The consultants also sensitized the interviewers and 
supervisors on the sampling techniques, administration of the questionnaires, ethical practice 
in research, and the importance of probing and clarifying during interviews.  
 
We ensured effective supervision of the data collection teams through the field supervisors that 
used both on-site observation and feedback from the statistician’s daily reports to address 
emerging data quality challenges.  
 
2.6 Ethical considerations  
 
The consultants were guided and regulated by the guidelines or sets of principles for good 
professional practice, which serve to advise and steer researchers as they conduct their work 
(Bloor and Wood, 2006).1 The key ethical considerations included:  
 
2.6.1 Informed consent and voluntary participation 
 
The consultants ensured informed consent and voluntary participation of respondents. Each 
potential respondent was required to provide informed consent by endorsing a consent form. 
Before being asked to consent, an interviewer provided information about the purpose of the 
survey, how the information will be used, the benefits of the survey and the potential risks to 
the respondent. The interviewers informed the potential respondents about their right to 
participate on a voluntary basis, to withdraw at any stage of the survey, and their right to ask 
questions during or after the survey. The interviewers also assured the potential respondents of 

 
1Bloor, M. and Wood, F. (2006). Keywords in Qualitative Methods. A Vocabulary of Research Concepts. London, Thousand 
Oaks, and New Delhi: Sage Publications  
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their anonymity and the confidentiality of the information provided. The consultants did not 
offer any cash or in-kind payments to induce participants to take part in the survey.  
 
2.6.2 Anonymity of respondents and confidentiality of information  
 
Throughout the survey, the consultants ensured anonymity of respondents and confidentiality 
of information obtained from them. The consultants will not publish personal identifiable data 
of respondents. The consultants have analyzed and presented the survey findings in an 
aggregated manner. We have also kept the survey data in secured locations with access to the 
data limited to only the consultants.  
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SECTION THREE 

 
FINDINGS OF THE PARENTS SURVEY  

 
3.1 Characteristics of the surveyed households 
 
3.1.1 Household size 
 
During the survey, we asked parents to indicate the number of members in their household. 
The findings show an average household size of 6.5 persons. This is above the national average 
of 4.7 as per the 2014 Uganda Population and Housing Census (UPHC). As shown in Figure 
1, approximately six of every 10 households had more than five members and thus have a 
higher household size than the national average.  
 

Figure 1: Distribution of households by household size 

 
 
3.1.2 Household economic status  
 
Distribution of the surveyed parents by wealth quintiles 
 
We computed the wealth index of each household by computing their wealth levels based on 
specific socio-economic characteristics. The household socio-economic variables used in 
computing the wealth index included the number of rooms; sources of water; sources of energy 
for cooking; the availability of electricity; and possession of household assets, including, 
television, radio, telephone, refrigerator, computer, bicycle, motorcycle and car. The survey 
results show that the households were proportionately distributed with approximately 20 
percent of the parents in each of the five wealth quintiles2.  

 
2 Retrieved from http://www.presentationofdata.com/what-are-wealth-quintiles/ on Friday 8th July 2017.  
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Figure 2: Distribution of the surveyed parents by wealth quintile 

 
 
Distribution of the households by wealth variables 
 
Besides analyzing the households by wealth quintiles, the consultants also assessed the 
distribution of the households by the scores on each of the wealth variables. When we asked 
the parents to mention the number of rooms in the building structure they occupy, they reported 
an average of three rooms per household. Approximately half of the parents (52 percent) live 
in households with dwellings containing three to four rooms (Figure 3). Close to three in every 
10 respondents (27 percent) live in households with structures containing two rooms. This 
finding suggests that the majority of the households potentially have space for early grade 
learners to practice reading without infringing on the privacy and comfort of the parents.  
 

Figure 3: Distribution of parents, by number of rooms 

 
 

We also asked the surveyed parents to indicate if their dwellings have electricity, inclusive of 
electricity generated from solar, generator and biogas. Approximately 40 percent of the parents 
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reported that their household have electricity, which is quite close to the national average of 41 
percent in 2014. This implies that a significant proportion of parents may be lacking a clean 
and reliable energy source for lighting to support learner’s reading practice at night.  
 
The surveyed parents were asked to mention the main source of water used in their household. 
The survey findings show that the majority of the households had access to safe drinking water. 
The main source of water was protected wells or boreholes, accounting for 64 percent of the 
households. In addition, 9 percent of the households accessed water from taps and water 
tanks/trucks. The above notwithstanding, a significant 27 percent of the households depended 
on rivers, streams and lakes which are usually unsafe water sources. This is almost equal to the 
29 percent of the Ugandan population that accessed water from unimproved sources as reported 
in the 2014 census.  
 
This baseline survey inquired into the households’ main source of energy for cooking. The 
survey results point to an acute shortage of clean sources of energy for cooking, posing threats 
to the health of the people and the environment. A significant majority (93 percent) of the 
households use firewood for cooking compared to the national average of 72 percent in 2014. 
Only 7 percent of the parents surveyed used charcoal for cooking compared to the national 
average of 23 percent in 2014.  
 
We further prompted the parents to indicate the assets their household possess from a pre-
defined list (Table 1). The results showed a high density of mobile phones (85 percent) and 
radios (68 percent) among the surveyed households (Table 1). Furthermore, 31 percent of the 
households possessed a bicycle and 15 percent owned a motorbike. The other relatively high 
value assets such as computers, cars and television were found in very few households.  
 

Table 1: Percentage of households with selected assets (multiple responses, n=906) 

Asset name Percent 
SBCC 2014 Census 

Mobile phone 85.3 NA* 
Radio 67.8 59.6 
Bicycle  31.2 31.5 
Motorbike 15.2 8.6 
Television 8.8 13.9 
None of the above 5.6 NA* 
Car/truck 1.7 3.9 
Refrigerator 1.2 NA* 
Computer 0.7 3.8 

*Information unavailable  
 
Notably, the high telephone and radio density among the parents provides useful channels for 
disseminating SBCC pilot messages. However, the overall findings on the economic status of 
the households would seem to indicate that parents may be constrained in providing early 
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reading enhancement support to their children if it involves a level of financial investment on 
the side of the parents.  
 
3.1.3 The main language used at home and at school 

 
The parents that participated in the survey were asked to mention the main language used in 
their homes and for instruction at school in the early grades. Virtually all the parents reported 
that Luganda is the main language used at home (Figure 4). Another six in every 10 parents 
reported that Luganda is the main language of instruction in the early grades. Three in every 
10 parents reported English as the language of instruction used at school. The remaining parents 
cited other languages or did not know the language of instruction at school. The significant 
proportion of parents that cited English could be attributed to the fact that 26 percent of parents 
were for P4 pupils where English is the recommended language of instruction. The 
predominant use of the same language (Luganda) both at home and at school potentially 
increases the prospect for parents to support their children in their reading practice using 
Luganda.  

 
Figure 4: Main language used at home and at school 

 
 

3.2 Demographic characteristics of the respondents  
 
3.2.1 Age distribution and educational attainment of parents 

 
The parents involved in the survey were asked to indicate their age (in completed years) at the 
time of data collection. The mean age of the parents was 42 years. Almost half of all parents 
(44 percent) were over 40 years of age. One third of the parents (33 percent) were in the age 
range of 31-40 years. Slightly less than a quarter of the parents (23 percent) were below 30 
years. Approximately, a quarter of the parents involved in the survey were 50 years or older.  
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Table 2: Age and educational attainment of parents (n=906) 
Age <=30 23.2 

31-40 33.0 
41-50 years 19.3 
>=51 years 24.5 

Educational attainment  No formal education 11.9 
Some P/S 53.3 
Completed P/S 13.9 
Some S.S 16.1 
Others  4.7 

 
The parents were asked to indicate their highest education level. The survey results in Table 2 
show that over half of the parents (53 percent) had received “some” primary education. One 
third of the parents had either completed primary education (14 percent) or attained some 
secondary education (16 percent). Up to 12 percent of the parents reported not having attained 
any formal education. Those who completed secondary education or higher (others) were 12 
percent.  
 
3.2.2 Relationship of the respondents to the learners  

 
We asked the parents surveyed to state their relationship to the learners that had been used in 
selecting respondents. As evident in Figure 5, 66 percent were the biological parents (47 
percent mothers and 20 percent fathers) of the learners selected in the 26 schools. Another 15 
percent were grandmothers of the learners while the rest were other household members or 
relatives.  
 

Figure 5: Relationship of respondents to the learners  

 
 
3.2.3 Age of the learner, by sex 
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During the survey, we asked parents to state the age of their learners that had been used in the 
sampling process. Over half of the learners (53 percent) whose parents were interviewed were 
10 years and above (Table 3). Given that the official age of entry into primary 1 is 6 years, 
there is a likelihood of either late entry into school or repetition of early grades for a significant 
number of learners, particularly boys.  
 

Table 3: Age of the learner, by sex 

Age Boys Girls Total 
No Percent No Percent No Percent 

<=6 years 26 5.7 42 9.3 68 7.5 
7 years 43 9.5 60 13.3 103 11.4 
8 years 52 11.4 71 15.7 123 13.6 
9 Years 72 15.8 64 14.2 136 15.0 
10 years 110 24.2 80 17.7 190 21.0 
>=11 years 152 33.4 134 29.7 286 31.6 

 
3.3 Parents’ attitudes regarding early grade reading  
 
The specific objectives of this survey were to measure the pre-intervention status of parents’ 
attitudes, norms and perceptions of self-efficacy regarding early grade reading, all of which are 
known to influence parents’ behavior. The theoretical framework informing this survey is the 
Integrative Model of behavior change proposed by Fishbein (2000) and refined by Fishbein 
and Cappella (2006)3. The interrelationships among the various components of the model are 
illustrated below.  

 

 
3 The write-up on this model is adapted from RTI International’s Endline Report for the Malawi Social and 
Behavior Change Communications Pilot.  
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The goal of the SBCC pilot is to alter parents’ behavior towards supporting children’s reading 
practice at home. This change of behavior is influenced by environmental factors, skills and 
abilities, as well as intention. However, communication per se (the only intervention in this 
pilot) primarily affects three factors that influence intention in the Integrative Model: 
 

• Attitudes (a person’s overall favorable or unfavorable feelings toward the behavior); 
• Norms (perceptions of what others think and perceptions of what others are doing); 
and 
• Self-efficacy (confidence in one’s ability to perform the behavior, even under difficult 
circumstances). 

 
Each of these three factors is influenced by the person’s beliefs, and beliefs are the most 
effective target for persuasive communication (Fishbein & Cappella, 2006). For example, a 
belief that influences attitudes might be, “my child will do better in school if she learns to read 
well by second grade,” or “my child should not spend time reading for pleasure when there are 
chores to be done.” Alternatively, a normative belief would be, “my neighbors will think I am 
a bad mother if I don’t read with my child,” while a control belief would claim, “I don’t know 
how to read so there is nothing I can do to help my child learn to read.”  
 
The finding for the relevant survey questions are, therefore, presented in four sub-sections: 
attitudes, norms, perceptions of self-efficacy and behaviors. 
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3.3.1 Attitudes of parents regarding the most important subject in the early grades 
 
We asked parents (without prompting) to indicate the most important subject for a child to 
learn in the early grades. The survey results (Figure 6) show that four in every 10 parents 
considered English as the most important subject for a child to learn in the early grades. The 
other most preferred subjects by parents are mathematics and Luganda (although Luganda is 
the language of instruction in the pilot area and not a taught subject in the early grades). 
Reading, which is the focus of the SBCC pilot, was cited by 4 percent of the parents. The 
findings show no major difference in subject preference based on the level of education of the 
parents interviewed. 
 

Figure 6: Parents’ preferred subject for early grade learners (n =906) 

 
3.3.2 Attitudes of parents regarding the grade at which children should possess reading 

competence 
 
The survey asked parents to mention the grade at which they expect learners to able to read on 
their own. We found that only 20 percent of the parents believed that learners should be able 
to read on their own by the end of the second grade. A significant majority of the parents (74 
percent) expect their children to be able to read on their own from the third grade of primary 
education onwards. The parents’ expectations are presented in Table 4.  

 
Table 4: Grade at which children should possess reading competence (n=906) 

Grade  Male  Female  Total  
Primary 1 3.6 4.0 3.9 
Primary 2 17.9 20.8 20.0 
Primary 3 35.5 29.9 31.5 
Primary 4 31.1 27.8 28.7 
Above Primary 4 9.6 15.4 13.8 
Don’t know/Refused 2.4 2.1 2.2 
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The opinion of parents regarding the grade at which children should be able to read fluently on 
their own did not vary with their level of education. A follow-up question on whether parents 
believe that a child should be reading fluently on their own by the end of primary two yielded 
a contrasting finding. We found that 72 percent affirmed this expectation compared to 20 
percent that mentioned primary two when we asked an open-ended question (Table 4). It 
appears that the follow-up question “Do you believe a child should be reading fluently on 
his/her own by the end of Primary 2?” was a leading question, and thus compelled the 
respondents to provide a “Yes” answer.  
 
3.3.3 Parents’ attitudes regarding their role in helping learners with schoolwork 
  
The survey asked parents to state the roles they think parents can play to help children with 
schoolwork. Schoolwork in this study meant any task related to children’s academic endeavor 
accomplished either at school or home. The key roles that parents expect to play in helping 
children with schoolwork include working with the children to complete homework and 
making time for children to survey. As is evident in Table 5, these roles were mentioned by 
slightly more than half of the parents. The other significant roles mentioned by the parents are 
reading with children and providing scholastic materials for the child.  

 
Table 5: Perceived roles of parents in helping learners with schoolwork (multiple responses, n=906) 
Role  Male parents Female parents Total 
Help the child to complete homework 63.7 64.6 64.3 
Making time for the child to study 58.2 55.7 56.4 
Read with the child 33.1 33.7 33.6 
Buy scholastic materials for the child 36.7 29 31.1 
Pay school fees 16.3 10.1 11.8 
Listen to the child as they read aloud 6.4 14.5 12.3 
Make sure the child has a good breakfast 5.2 5.8 5.6 
Meet with teacher/head teacher 8 3.4 4.6 
Hire a tutor if the child is not doing well in school 2.8 3.8 3.5 

 
Further analysis of parents’ attitudes about their roles shows that self-confidence in parents’ 
ability to help children to learn to read or do homework increases with the level of formal 
education (Table 6). A higher proportion of parents with primary or some secondary education 
believed that parents can help their children complete homework or read with the children 
compared to those with no primary education. However, the level of education of the parents 
had no bearing on parents’ perceived role in making time for children to study and in providing 
scholastic materials. Overall, the wealth quintile of the sampled households had no bearing on 
parents’ perceived role in making time for children to study and in providing scholastic 
materials. 
 
Table 6: Educational attainment and perceived roles in helping children with homework (multiple 

responses, n=906) 

Perceived role  Parents’ level of education 
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None Some P/S Completed P/S Some S.S Total 
Help the child to complete homework 29.6 65.8 72.2 77.4 64.3 
Make time for the child to study  53.7 51.8 55.6 69.9 56.4 
Read with child 13 30.2 40.5 50.7 33.6 
Buy scholastic materials for the child 34.3 30.4 34.1 30.1 31.1 

 
3.4 Local norms relevant to parents’ support to children’s reading practice at home 

 
To understand the perceptions of local norms, we asked parents to indicate if they know about 
their friends, neighbors and relatives that practice reading with their children. The results 
(Table 7) show that one third of the parents interviewed (32 percent) knew of friends, neighbors 
or relatives that practice reading with their early-grade children.  
 

Table 7: Parents that know their relatives, neighbors or friends that practice reading with early-
grade children 

             Total  31.5 

Sex 
Male  35.1 
Female  30.1 

Educational attainment 

No formal education 13.0 
Some primary school 47.8 
Completed primary school 26.1 
Some secondary 8.7 

 
However, when the above parents (285) were asked to estimate the proportion of relatives, 
friends, and neighbors that practice reading with their children, 55 percent expected that less 
than half of their relatives, friends and neighbors read with their children as shown in Table 8.   
 

Table 8: Friends, neighbors and relatives that practice reading with their children (n=285) 

Proportion  Male Female Total  
Less than a half 56.7 54.2 55.0 
Half of them 13.3 13.9 13.7 
All of them 11.1 13.4 12.7 
More than a half 13.3 13.4 13.4 
None 2.2 0.0 0.7 
Don't know/Refused 1.1 1.5 1.4 
Others 2.2 3.5 3.1 

 
The survey also asked parents to indicate if they expect their friends, neighbors and relatives 
to approve of their reading with early grade children. The survey results indicate that 28 percent 
of the parents expect their friends, neighbors and relatives to approve of their reading with 
children. More women (67 percent) expected to receive such approval compared to men (33 
percent). There were no significant differences in this perception by wealth quintile, except for 
the medium category which was as low as 16 percent compared to the rest which fell between 
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19 and 22 percent. There appears to be a reverse relationship between educational attainment 
and parents’ expectation of approval of their reading practice with children. For instance, 48 
percent of the parents with some primary education expected to get approval of their reading 
practice with children compared to 24 percent of parents with some secondary education and 
13 percent that completed secondary education.  

 
3.5 Parents’ perceptions of self-efficacy to help children learn to read 

 
During the survey, we asked the parents if they felt that they can help their child learn to read 
on their own. The majority (86 percent) of the parents (both male and female) believed they 
can help their children learn to read (Figure 7).  

 
Figure 7: Belief about the parents’ ability to help children learn to read (n =906) 

 
 

It is evident that the proportion of parents that rated themselves as unable to help their children 
to read was small (14 percent). Out of the 129 parents that rated themselves as unable to help 
their children to read, 68 cited their own inability to read while 20 percent cited workload. 
Feelings of inability to help children learn to read were highest among parents with low or no 
formal education (36 percent with no formal education and 53 percent with “some” primary 
education).  

 
3.6 Parents’ behaviors related to supporting children with schoolwork  

 
3.6.1 Parents and other household members’ engagement in children’s school work 
 
Besides asking about parents’ perceived roles, we asked parents to indicate if they actually help 
their children with schoolwork. The survey findings reveal that two thirds of the parents (71 
percent) helped their children with schoolwork. More women (74 percent) than men (26 
percent) reported providing that help. The survey further asked the 646 parents who reported 
that they helped their children with schoolwork to mention the various ways in which they 
helped their children (unprompted multiple options). As shown in Table 9, the major ways in 
which parents actually helped their children with schoolwork include telling (encouraging) 
them to do homework (46 percent), asking someone to help (39 percent) and making time for 
the child to study (32 percent).  
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Table 9: Ways in which parents help their children with schoolwork (n=646) 

Ways  Male Female Total  
Tell child to do his/her work 45.4  45.9  45.7  
Ask someone to help 39.4  38.1  38.5  
Make time for the child to study 29.1  32.7  31.7  
Listen to the child read aloud 16.7  22.2  20.7  
Check child’s book or homework 26.3  17.6  20.0  
Help complete homework 17.9  14.4  15.4  
Engage a tutor 5.2  10.7  9.2  
Read to child 9.6  8.9  9.1  
Don’t know/refused  2.4  1.1  1.4  
Practice with child -      0.5  0.3  

 
The findings highlight a significant disconnect between what parents perceive as their role in 
enhancing their early grade children’s reading (Table 5) and what they actually do to support 
their children (Table 9). For instance, while 64 percent of the parents mentioned that they could 
help their children complete homework (Table 5), 15 percent actually did this (Table 9). 
Similarly, while 34 percent of the parents stated that they could read with their children, 9 
percent reported that they actually read with them. Generally, parents are more inclined to 
support their children in indirect ways that do not require their physical involvement or 
dedication of their time such as encouraging children to do their work or asking someone to 
help them. The disconnect between what parents perceive as their role in enhancing their early 
grade children’s reading variations could be explained by the challenges discussed in 
subsection 3.5 above in relation to parents who did not help their children with schoolwork. 
 
Further analysis of the findings shows no significant relationship between educational 
attainment of the parents and the likelihood that they helped their children with schoolwork. 
We also found no correlation between parents’ wealth quintiles and the probability that they 
helped children with schoolwork.  
 
In addition to being asked if they themselves helped the child with schoolwork, we also asked 
parents (the respondents) if anyone else in the household helped learners with schoolwork. As 
Table 10 shows, 57 percent of the respondents stated there was someone else in the household 
who helped the child with his/her schoolwork. The most frequently mentioned household 
members who helped the children with schoolwork was the sibling. 
 

Table 10: Other household members that helped learners with schoolwork4 

Category Percent 
Sibling 59.5 
Other HH members 18.1 
Mother 10.1 

 
4 The biological parents considered in this data as other relatives exclude the 66 percent that constituted the survey 
respondents (sub-section 3.1.2), and who responded to the question on whether the respondent (primary caregiver) 
helps the child with schoolwork. 
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Others 6 
Father 5.6 
Don’t know/refused  0.6 

 
As we show in Table 11, the major ways in which other household members (excluding survey 
participants) helped children with schoolwork include sitting with children to help them 
complete homework (45 percent). This shows variations in the ways in which parents help 
learners with schoolwork compared to other household members and relatives.  
 

Table 11: Ways in which other household members helped children with schoolwork (n=646) 

Help child complete homework 44.6 
Tell to do homework 27.5 
Read to child 26.9 
Check child’s work 15.5 
Listen to a child read aloud 12.3 
Make time for a child to study 9.8 
Practice reading with child 5.9 
Ask the child questions about their school day 5.2 
Ask someone else to help 0.8 

 
Parents were asked to indicate how frequently they helped their children with homework5 and 
how frequently other household members did the same. The highest proportion of parents 
reported that they helped their children two times a week (26 percent) followed by three times 
a week (22 percent) as depicted in Figure 10.  
 

Figure 8: Frequency of help provided to learners (Parents= 646; other members=513) 

 

 
5 Homework was defined as any task assigned to learners to accomplish at home with or without the help of 
parents. 
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Similar to what we found with the survey respondents, 28 percent of the other household 
members helped learners twice a week. The survey results did not show any correlation 
between the educational attainment and wealth quintiles of parents on one hand and the 
frequency of help parents provided to the learners on the other hand.  
 
We also inquired into how much time parents and other household members spent helping 
learners each time they helped. The survey results show that approximately four in every ten 
parents (the respondents) spent more than 30 minutes each time they helped children with 
homework compared to five in every ten of the other household members. Approximately three 
in every 10 parents and household members, respectively, spent between 20 and 30 minutes 
each time they helped children with schoolwork.  
 

Figure 9: Average duration of the support sessions 

 
 
Taken together, the frequency and duration of support to learners by their parents and other 
household members is insufficient to achieve significant improvements in literacy and related 
early grade competencies.  Furthermore, given that the other household members that support 
children are mostly siblings, the pattern in Figure 9 points to a need to target them as a 
significant source of support in enhancing early graders’ reading abilities. 
 
3.6.2 Provision of reading materials by parents 
 
The survey enquired into the availability of reading materials in the homes of the early grade 
learners. Altogether, 77 percent of the parents had at least one form of reading materials. The 
most available reading materials for children at home include the Bible and Koran (39 percent), 
charts (38 percent) and school books (19 percent). A total of 23 percent of the parents reported 
having no reading materials at home.  
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Table 12: Availability of reading materials at home 
Reading material Male Female Total 
Charts 40.6 36.3 37.5 
Holy books (Bible and Koran) 50.6 34.2 38.8 
No printed materials at home 17.1 25.2 23 
Book (s) for children (non-school) 23.1 18 19.4 
School workbooks 20.7 18.8 19.3 
School books 15.9 18.2 17.5 
Books for adults 18.3 9.3 11.8 
Newspaper 10.4 7.5 8.3 
Don’t know/Refused 0.8 1.8 1.5 
Magazine  2.8 0.9 1.4 

 
There were no significant variations in the reported availability of reading materials by the 
wealth quintile of the parents, with the exception books for children (non-school). In this 
category of reading materials, 15 percent of parents in the poorest quintile reported having such 
books compared to 26 percent of parents in the wealthiest quintile.  
 
3.6.3 Household factors affecting children’s engagement in schoolwork  

 
To understand how children’s responsibilities at home impact on their engagement in 
schoolwork at home and school, the survey asked parents about activities children carryout 
before and after school.  
 
The survey findings indicate that the majority of the learners are engaged in work that could 
potentially affect their concentration in class. The majority (74 percent) of the learners were 
reportedly engaged in household chores in the morning before reporting to school (Figure 10). 
However, we also found that some children engaged in activities that enhance readiness for 
learning in the morning. For example, 47 percent ate breakfast and another 28 percent packed 
their school bags. There were no significant variations in the pattern of children’s engagement 
in household activities by household wealth quintile.  
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Figure 10: Children’s activities before school  

 
 

After returning from school, virtually all the children engaged in household chores (Figure 11) 
showing a high level of child work in the evenings. Children’s engagement in reading was 
mentioned by 10 percent of the parents- supporting the need for more efforts to popularize the 
practice. On a positive note, 48 percent of the parents reported that their children engage in 
homework. In addition, play was cited by 46 percent of the parents. There were no significant 
variations in the pattern of children’s engagement in household activities by household wealth 
quintile. 

 

Figure 11: Children’s activities after school (multiple responses, n=906) 

 
 

Virtually all households engaged in household chores when the children returned from school 
(Figure 12). This was followed by preparing the evening meal6 in approximately half of the 
households. Again, there were no significant variations in the pattern of children’s engagement 
in household activities by household wealth quintile. 

 
6 Strictly speaking, preparing evening meals is also part of household chores. 

77

43

33

5

73

48

26

6

74

47

28

5

0 10 20 30 40 50 60 70 80 90

Helps with household chores

Eats breakfast

Packs his/her school bag

Don’t know/refuse

Total Female Male

89

49

11873 93558471

92

54

8572
0
10
20
30
40
50
60
70
80
90
100

Male Female Total



 22 

 
Figure 12: Household activities after school (multiple responses, n=906) 

 

The activities that children engaged in the households may limit their ability to accomplish 
homework and engage in reading practice at home, more so if they impose high physical, 
mental and time demands on the learners. 
 
3.6.4 Parents’ engagement with schools to enhance children’s early grade competencies  

 
Findings from the parents’ survey indicate a high level of parental engagement with schools in 
support of children’s learning needs. The survey found that 83 percent of the parents had ever 
visited the child’s school prior to the date of data collection. This response was consistent 
among both men and women of all wealth quintiles. The parents’ survey further shows that 40 
percent of the parents had visited their children’s school twice (Table 13). The frequency of 
visits was not influenced by the parent’s sex, wealth quintile or educational attainment.  

 
Table 13: Average number visits in a school term (n=906) 

Frequency Male Female Total  
Once 20 28,2 25.9 
2 times 36.2 42.1 40.4 
3 times 21.4 18.1 19 
4 times 10.5 5.9 7.2 
5 times 1.9 1.3 1.5 
More than 5 times 9.5 3.5 5.2 
Don't know/refuse 0.5 0.9 0.8 
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Up to 44 percent of the parents had visited the school more than a month before data collection 
(Table 14) while 20 percent of the parents had visited their child’s school in the past 30 days 
prior to the survey. The survey findings also show that 60 percent of the parents, irrespective 
of their record of visiting the schools, had ever spoken to a teacher about their child. The results 
show no major contrast between male and female parents belonging to various wealth quintiles.  
 

Table 14: School visits in the given time frame (n=906) 

Period  Sex  
Men Women Total  

More than a month ago 46.6 43.2 44.2 
In the past 30 days 20.2 20.2 20.2 
In the past 7 days 12.3 17.8 16.1 
In the past 14 days 14.7 12.0 12.8 
Not at all, this term 4.9 5.5 5.3 
Don't know/refuse 1.2 1.3 1.3 
Total 100 100 100 

 
The most common issue discussed between parents and teachers during school visits was the 
learners’ performance cited by 47 percent of the parents (Table 15). Reading ability, which was 
the interest of this baseline, was cited by 14 percent of the parents. Disciplinary issues were 
cited by 13 percent of the parents surveyed. Wealth levels of the parents and their sex had no 
influence on the nature of the issues parents discussed with the teachers.  
 

Table 15: Issues discussed during school visits (n=906) 
Issue  Wealth quintile of parents 

Poorest Poor Medium Wealthy Wealthiest Total  
Child's performance 44.3 45 43.1 46.4 55.2 46.8 
Reading ability 16.4 12.8 16.6 9.9 16 14.3 
Discipline 15.8 13.9 9.4 12.2 11 12.5 
School fees 12 12.8 8.8 7.7 6.6 9.6 
Don’t know/refused  1.1 3.9 1.7 3.9 1.1 2.3 

 
3.7 Parents’ exposure to messages about children learning to read 
 
The consultant explored the current reach of information on early grade reading. The findings 
show significant gaps in access to information on early grade reading. We found that 40 percent 
of the parents had not seen or heard information on early grade reading in the month preceding 
the survey from any of the sources presented (read) to them (Table 16). The survey findings 
indicate that the various channels of information combined reached 60 percent of the parents. 
Out of these parents that had seen or heard some information, radio was the main source, 
accounting for four out of every 10 households, while community meetings accounted for two 
out of every 10 parents.  Radio and community meetings are the most reported channels (among 
the options assessed) for accessing information on early grade reading.  
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Table 16: Sources of information on early grade reading (n=906) 
Source  Wealth quintile  Total  

Poorest Poor Medium Wealthy Wealthiest 
On the radio 32.2 33.9 40.3 50.3 51.9 41.7 
Community meetings 18.6 15 16.6 23.2 16.6 18 
SMS 6 9.4 10.5 9.9 12.7 9.7 
On television 6.6 4.4 5 8.8 16 8.2 
Newspapers or magazines 4.4 3.3 5.5 8.3 9.4 6.2 
Flyers 3.3 3.3 5 2.8 5 3.9 
On billboards 2.7 2.2 2.8 3.3 6.1 3.4 
Any other source 2.2 5 1.7 2.2 1.1 2.4 
Don’t know/refuse 2.2 5 1.7 2.2 1.1 2.4 
Drama groups 3.3 2.2 1.7 1.7 2.2 2.2 
Posters 3.3 2.8 1.7 0.6 1.7 2 
None of the above 48.1 42.8 45.3 35.4 33.1 40.9 

 
Further analysis shows that the level of access to information on early grade reading rises with 
the level of wealth. As we show in Table 16 above, 32 percent of households in the poorest 
wealth quintile had accessed information on radio compared to 52 percent of households in the 
wealthiest quintile. The survey also shows that 48 percent of households in the poorest wealth 
quintile had not seen or heard any early grade literacy information from any of the listed sources 
compared to 33 percent of those in the wealthiest quintile.  
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SECTION FOUR 

 
FINDINGS OF THE TEACHERS SURVEY  

 
4.1 The profile of the teachers interviewed 

 
The majority of the teachers interviewed (76 percent) were females (Table 17). This sex pattern 
is consistent with the common practice in Uganda’s education system of deploying more 
female teachers in the lower primary school grades. Given the overly disproportionate 
distribution of male and female teachers amidst the relatively small total sample size, the 
subsequent survey findings were not disaggregated by sex of the teachers.  
 

Table 17: Teachers interviewed, by sex and grade taught 

  
 Grade  

Sex  Total 
Male Female 

No. Percent No. Percent No. Percent 
Primary 1 1 4.5 24 35.3 25 27.8 
Primary 2 4 18.2 19 27.9 23 25.6 
Primary 3 7 31.8 14 20.6 21 23.3 
Primary 4 10 45.5 11 16.2 21 23.3 
Total 22 100 68 100 90 100 

 
The majority of the teachers interviewed (87 percent) had more than five years of teaching 
experience. Given this finding, the main survey findings were not disaggregated by the years 
of teaching experience. 
 
4.2 Teachers’ assessment of parents’ and learners’ attitudes, norms, perceptions and 

behavior regarding early grade reading  
 
As already highlighted in subsection 3.3, the specific objectives of this survey were to measure 
the pre-intervention status of parents’ and teachers’ attitudes, norms and perceptions of self-
efficacy regarding early grade reading, all of which are known to influence behaviors. We 
asked teachers (without prompting) to indicate the subject they think parents consider to be the 
most important for a child to learn in the early grades. In response to this question, 58 percent 
of the teachers mentioned English, which is consistent with the parents’ self-reported 
preference as indicated in Subsection 3.3.1 above (Figure 13).  
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Figure 13: Teachers’ opinion on parents’ preferred subject for early grade learners (n=90) 

 
 
During the survey, we also asked the teachers if they felt that that parents can help their children 
learn to read on their own. A total of 40 percent of the teachers rated the parents as competent 
in helping their children to read.  The 60 percent of the teachers who rated parents as incapable 
of helping their children to read cited two major limitations on the side of parents, namely; the 
parents’ own reading deficiencies (44 percent) and busy schedules (32 percent). These are the 
two are consistent with the major challenges cited by parents themselves.  

 
The survey also asked teachers to indicate the types of reading materials they expect parents of 
their learners to have. The reading materials most teachers expect at the homes of their learners 
are charts (72 percent) school books (23 percent) and Newspapers.  
 

Table 18: Expectations on reading materials available at home (multiple response. n=90) 
Reading material Percent of teachers 

Charts 72.2 
School books 23.3 
Newspapers 21.1 
School workbooks 15.6 
Holy books (Bible and Koran) 12.2 
No printed materials in home 5.6 
Don’t know/Refused 3.3 
Magazine  3.3 
Books for adults 1.1 

 
We asked the teachers to indicate the average number of times that parents visited the school 
in a term. The teachers reported a lower frequency compared to what the parents reported. The 
majority of teachers reported that parents visit the schools once a term (Table 19).  
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Table 19: Number of visits by parents in a school term (n=90) 
Frequency  Percent of teachers 
Never 18.9 
Once 50.0 
2 times 20.0 
3 times 7.8 
4 times 1.1 
5 times 1.1 
Don't know/refuse 1.1  

 
When asked what the teachers discussed with the parents during the past school visits, the most 
common issue reported was the learners’ performance cited by 58 percent of the teachers (Table 
20). Reading ability, which is the interest of this baseline, was cited by 19 percent of the 
teachers. Disciplinary issues were cited by 30 percent of the teachers surveyed.  
 

Table 20: Issues discussed during school visits (n=90) 
Issue  Percent of teachers  
Child's performance 57.8 
Discipline 30 
Others 24.4 
Reading ability 18.9 
School fees 17.8 

 
4.3 Teachers’ attitudes, norms, perceptions and behaviour regarding early grade reading  
 
We asked teachers (without prompting) to indicate the subject they think is the most important 
for a child to learn in the early grades. We found that 57 percent of the teachers preferred 
reading as the most important subject for early grade learners (Figure 14).  
 

Figure 14: Teachers’ preferred subject for early grade learners (n=90) 
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When teachers were asked to indicate whether learners in their class are interested in reading, 
85 percent responded in affirmative. Teachers were then asked to mention the grade at which 
they expect learners to able to read on their own. The findings generally show that teachers 
have a higher expectation regarding early grade learners’ reading competence compared to 
parents. The highest proportion of the teachers (36 percent) believed that learners should be 
able to read on their own by the end of the second grade (Table 21) as expected by the Ministry 
of Education while 17 percent of the teachers expect children to read by P.1 and 33 percent 
expect them to read by P.3.  
 

Table 21: Grade at which learners should possess reading competence (n=90) 

Grade Percent of teachers 
Primary 1 16.7 
Primary 2 35.6 
Primary 3 33.3 
Primary 4 10 
Above Primary 4 3.3 
Don’t know/Refused 1.1 

 
Teachers were asked to indicate the average number of times they assigned homework to their 
learners in a five-day week.  
 

Table 22: Average number of times teachers assigned homework  

Frequency  Percent of teachers 
Every day 38.9 
4 times a week 6.7 
3 times a week 25.6 
2 times week 17.8 
Once a week 5.6 
None 5.6 

 
The highest proportion of teachers (39 percent) reported that they assign homework on a daily 
basis- that is five times a week. This suggests that homework assigned by teachers were more 
frequent than the help parents provided to the learners.  
 
The survey enquired about the extent to which learners took reading materials home. Although 
84 percent of the teachers reported that learners in their classes are interested in reading, only 
9 percent mentioned that learners in their classes usually take textbooks to use at home. The 
pattern was the same with story books and story cards. Only 12 percent of the teachers 
interviewed reported that learners usually take story books or story cards home. The survey 
asked how frequently learners took reading materials home. The survey found that the rate at 
which learners borrowed story books or story cards was very infrequent. Up to 88 percent of 
the teachers reported that in any given week, none of the learners took story books or cards to 
use at home. Only 4 percent of the teachers that reported that learners borrowed story books or 
cards once and twice a week, respectively. 
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The baseline survey also asked about the challenges to the lending of both textbooks and story 
books or cards to pupils to use at home. The predominant barrier is perceptual, and concerns 
the fear by teachers that textbooks or cards may be damaged or lost if children take them home. 
This was mentioned by 74 percent of the teachers in the case of textbooks and 38 percent of 
the teachers with respect to story books or cards (Figure 15). The second major challenge is 
the lack of story books or cards to lend to learners mentioned by 34 percent of the teachers. It 
is quite surprising that 34 percent of the teachers indicated that their schools lack story books 
and cards, despite only six schools citing the lack of alternative sources of reading materials 
besides those provided by USAID/ Uganda Literacy Achievement and Retention Activity. 
 
Figure 15: Reasons children do not take reading materials home (multiple response, n=90) 

 
 
A separate detailed report on reading material lending practices in the pilot schools is provided.  
 
Teachers were further asked to state the roles they think parents can play to help children with 
schoolwork. The key roles that teachers identified were buying reading materials (31 percent), 
making time for children to study (19 percent) and reading with the child (9 percent).  

 
Table 23: Perceived roles of parents in helping learners with schoolwork (multiple responses, n=90) 
Role  Percent of teachers  
Buy reading materials  31.1 
Making time for the child to study 18.9 
Read with the child 8.9 
Listen to the child as they read aloud 1.1 

 
The role of buying reading materials was not mentioned by any of the parents surveyed, 
although making time for the child to study was cited by over half of the parents. 
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Appendices 
 
Appendix 1: Data collection instruments 
 
Appendix 1.1: Parent Questionnaire  
 
General Instructions 
 
• Ask the respondent to answer each question orally, as in an interview.  
• DO NOT READ THE ANSWER OPTIONS TO THE RESPONDENT UNLESS THE 

INSTRUCTIONS INDICATE TO DO SO.  
• Wait for the respondent to respond to each question, then select the answer that corresponds to his 

or her response.  
• For most questions, only one response is permitted. The instructions indicate the exceptions. 
• Note that all instructions to interviewer are in bold letters.  
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Parent Consent Form (Read aloud to the parent) 

Hello.  My name is _____________. I am working with Development Link Consult in partnership with the 
USAID| Uganda Literacy Achievement and Retention Activity and Ministry of Education and Sports.  

We are collecting data on parents’ involvement in their children’s education. You were selected from all the 
parents/guardians that have children in [insert class of the child who was selected at the school as a proxy 
for the household]. The selection was random or “chance,” in a way similar to drawing a name from a hat. 
As parents and guardians your views about your child’s education is very critical to this study.  
• The purpose of this activity is to help improve the education for children in the area.  We are particularly 

interested in better understanding the ways children learn to read, and the work they do both in and 
outside of school.   

• Your participation in this interview is very important, but you do not have to participate if you do not 
wish to. If you agree to participate I will be asking you questions about your household and your children 
and the way you and other household members might support your children’s schooling.  

• I have a tablet (show the tablet) here with the questionnaire that I will fill out while we are talking. The 
questionnaire will take about one hour.  Please be assured that the questionnaire is anonymous and will 
not be reported on an individual level, but will be combined with other participants’ responses. If I do 
collect any names, they will be kept on a separate sheet and destroyed at the end of the visit. Your name 
will not be mentioned anywhere in the survey data. The combined results of the questionnaire will be 
shared with the USAID|Uganda Literacy Achievement and Retention Activity and the Ministry of 
Education and Sports to better understand the ways children learn to read and the work they do both in 
and outside of school. 

• We believe there is no risk to you in participating in this research. You will not personally benefit from 
participating in this interview. However, your responses will be used to help support improvements in 
early grade education in Uganda.  

• If you have any questions regarding this study, please feel free to contact: 
Juliet Nakayenga, Development Links Consult, Plot 175/176 Kyaddondo II  Road  Kagugube Zone, 
P.O.Box 27516, Kampala , Uganda, Tel +256393266420 ( office) +256705686773 

• Once again, you do not have to participate if you do not wish to. Once we begin, if you 
would rather not answer a question, that’s all right.  Are you willing to participate? 

• What is the name of the child/learner in your household who is in primary 1 to 4 in this school [this 
question is to clarify to the respondent and the interviewer which child is being referenced in case 
the household has more than one child in P1-P4] 

NOTE: ALL QUESTIONS SHOULD REFER TO THIS CHILD/LEARNER.  

Parent provided consent (Circle to indicate consent was received or not received): *YES**NO* 
  
 

 
Signature/Thumb print  __________________________  
• We greatly appreciate your taking the time to help us. I hope you enjoy our interview. Please answer the 

questions as honestly as possible. If you cannot answer a question, that is not a problem and we will 
move on to the next question.  Also, please interrupt me if you have a question or need clarification. 
Shall we begin? 

• Tukwebaza nnyo okuba nga werekereza obudde osobole okutuyambako. Nkusaba oddemu 
ebibuuzo byonna mubwesimbu nga bwekisoboka.Bwoba tosobola kuddamu kibuuzo, tewali buzibu 
bwona tujja kuba tweyongerayo nekibuuzo ekiddako. Era bwoba olina ekibuuzo oba nga oyina 
kyoyagala okwetegereza, oli wa ddembe okunyimiriizamu. Kati tutandike? 

 
1.  
 

 
Starting time [Use 24-hour time H  
 

   
 _*___:____* 
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2.   
Interview date [DD/MM/YY] 
 

  
 _*___/ _*___/_*___ 

3.   
Name of interviewer [Last 
name, first name]  

 
 __________________________________________  
 

4.   
 

a) Coordinating Center 
(CC) 
 

b) School that learner 
attends 
 

c) Name of learner 
Erinnya 
ly’omuyizi/omusomi 
 

d) Class  of the learner 
Ekibiina 
ky’omuyizi/omusomi 
 

e) Gender of the learner 
Ekikula 
ky’omuyizi/omusomi 
 

f) School EMIS number 
(school learner attends)  
 

g) Village where the 
school is located 
 

h) District where the 
school is located 

 
 
 

 
 
 __________________________________________  
 
___________________________________________ 
 
___________________________________________ 
 
 
___________________________________________ 
 
 
___________________________________________ 
 
___________________________________________ 
 
 
___________________________________________ 
 
 
 
___________________________________________ 

DEMOGRAPHIC DATA 
5.  

Respondent code  
 

 
________________________ Date collector’s number+Order 
number+First letter of neighborhood 
+First letter of Village.  
Example: 101DK  

6.   
Age of respondent: (years) 
(Completed years) 
Nyabo/Ssebo olina emyaka 
emeka? 
 

 
___________________________________________ 
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7.  
 
Gender of respondent: Ekikula 
ky’addamu ebibuuzo 
 

 
Male ........................................................................... 1 
 
Female ........................................................................ 2 
 
 

8.  

 
Relationship to child: 
Oluganda ku mwana 
 

 
Mother of the learner.................................................. 1 
 
Father of the learner ................................................... 2 
 
Sister of the learner .................................................... 3 
 
Brother of the learner ................................................. 4 
 
Aunt of the learner ..................................................... 5 
 
Uncle of the learner .................................................... 6 
 
Grandmother of the learner ........................................ 7 
 
Grandfather of the learner .......................................... 8 
 
Other (specify) ......................................................... 99 
 __________________________________________  
 
Don’t know/Refuse ................................................ 888 
 

9.   
Age of child: [in whole years] 
Omwana alina emyaka 
emeka? 
 

 
----------------------------------------------------------------- 

10.  

Language of instruction in 
child’s class: Mu kibiina 
omwana basinga kumusomesa 
mu lulimi ki? 
 

 
Luganda...................................................................... 1 
 
English ....................................................................... 2 
 
Other……………………………………………………………………..3 
 
Don’t know/refuse ................................................. 888 
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11.  

Level of school completed by 
respondent: Nyabo/Ssebo 
wakoma mu kibiina ki? 

 
No formal education .................................................. 1 
 
Some primary school ................................................. 2 
 
Completed primary school ......................................... 3 
 
Some secondary ......................................................... 4 
 
Completed secondary  ................................................ 5 
 
Post-secondary or higher (Means after S.6) ............... 6 
 
Vocational/Technical……………………………………………….7 
 
Other specify…………………………………………………………99 
 
Don’t know/refuse ................................................. 888 

12.   
Number of people living in 
household: Ewaka mu beerayo 
bameka ? 
 
(include even the babies and 
those in boarding schools) 
 

 
 __________________________________________  
 
Don’t know/Refuse ................................................ 888 

   
13.  

What is the main Language(s) 
usually spoken in household 
Lulimi ki lwemusinga 
okukozesa e waka 
 
 
[SELECT ONE] 

 
Luganda ..................................................................... 1 
 
Runyankore/Rukiga .................................................. 2 
English ....................................................................... 3 
 
 
Other (specify) ......................................................... 99 
 __________________________________________  
 
Don’t know/Refuse ................................................ 888 
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14.  

Do you have any printed 
materials in your home that 
children/adults can read? If so, 
what kind? Mulinayo ebintu 
byonna ewaka abaana oba 
abantu abakulu bye basobola 
okusoma? Bwe bibaawo bya 
kika ki? 
 
[Do not prompt or read list.  
Check only if mentioned by 
respondent. Check all that the 
respondent mentions. Probe 
for more] 
 

Magazine(s)  ............................................................... 1 
 
Newspaper(s) ............................................................. 2 
 
Book(s) for adults ...................................................... 3 
 
Book(s) for children(non-school) ............................... 4 
 
School book(s) ........................................................... 5 
 
School workbook(s)  .................................................. 6 
 
Koran ......................................................................... 7 
 
Bible ........................................................................... 8 
 
Charts ......................................................................... 9 
 
No print materials in home....................................... 10 
 
Other (specify) ......................................................... 99 
 __________________________________________  
 
 
Don’t know/Refuse ................................................ 888 
 

Physical Organization of Home 
15.  Number of rooms:  

Enyumba yamwe ya bisenge 
bi meka 
 
(the main house) 
 

 
 __________________________________________  
 

16.  Does your family have 
electricity in your home? 
Mulina amasannyalaze mu 
nyumba ?  
 
(Electricity includes solar, 
generator and biogas) 

 
No ............................................................................... 0 
 
Yes ............................................................................. 1 
 
Don’t know/Refuse ................................................ 888 
 

17.  

Where do you normally get 
water you use at home? Amazzi 
gemukozesa ewaka 
mugakyima wa ? 
 
 [Tick only ONE response, 
probe if stream or well is 
mentioned] 

River, stream, or lake  ................................................ 1 

Protected well or borehole 2 

Communal tap  ........................................................... 3 

Water pipe/tap in your home  ..................................... 4 

Water truck or tank  ................................................... 5 

Other(specify) .......................................................... 99 
 __________________________________________  
 
Don’t know/Refuse ................................................ 888 
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18.  

What is the main source of 
energy used to cook food at 
your home? Ewaka musinga 
kufumbira kuki? 

 [Read answer options aloud.  
Tick only ONE response. 
Probe for the main source of 
energy] 

Firewood  ................................................................... 1 

A charcoal burner  ...................................................... 2 

A kerosene stove  ....................................................... 3 

A gas stove  ................................................................ 4 

An electric stove/cooker............................................. 5 

Other (specify) ......................................................... 99 
 __________________________________________  
 
Don’t know/Refuse ................................................ 888 
 

19.  

 

Does your home have the 
following items in your home? 
Ewaka mulinayo ebintu bino 
wansi: 

(Mention to the respondent 
one by one at a time and tap 
what is available. Probe for 
functionality for each) 

 

 No Yes 
Do not 

know/No 
response 

Radio 0 1 888 
Mobile 
phone  0 1 888 

Television 0 1 888 

Computer 0 1 888 

Refrigerator 0 1 888 

Bicycle 0 1 888 

Motorbike 0 1 888 

Car/truck 0 1 888 
None of the 
above    

Attitudes toward Reading and Schooling 
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20.   
In your opinion, what is the 
most important subject for a 
child to learn in school in the 
early grades (primary 1-4)? 
Olowooza ssomo oba subject 
ki erisinga okuba 
ely’omugaso eri omwana ali 
mukibiina ekisooka okutuuka 
ku kyokuna (P1-P4)? 
 
 
[Do not prompt or read list.  
Check only if mentioned by 
respondent. ] 
 
 
 
 
 
 
 
 
 

 
Maths.......................................................................... 1 
 
Reading  ..................................................................... 2 
 
Writing ....................................................................... 3 
 
English ....................................................................... 4 
 
Science ....................................................................... 5 
 
Social Studies (SST) .................................................. 6 
 
Expressive arts (sports, art, music) ............................ 7 
 
Bible knowledge/Religious study .............................. 8 
 
Luganda ……………………………………………………………….9 
 
Other (specify) ......................................................... 99 
___________________________________________ 
 
Don’t know/refuse ................................................. 888 
 

21.  In which class should a child be 
able to read fluently on his/her 
own? Olowooza kibiina ki 
omwana mweyandibadde 
asobolera okusoma obulungi 
kululwe? 
 
[Mark only one response. If 
the respondent asks in which 
language, mention to them in 
any language.] 
 

 
Primary 1 .................................................................... 1 
 
Primary 2 .................................................................... 2 
 
Primary 3 .................................................................... 3 
 
Primary 4 .................................................................... 4 
 
Other (specify) ......................................................... 99 
__________________________________________ 
Don’t know/Refuse ................................................ 888 
 

22.  Do you believe a child should 
be reading fluently on his/her 
own by the end of Primary 2? 
Okikiriza nti omwana 
yandibadde asobola 
okwesomera obulungi 
wamalirako ekibiina 
eky’okubiri (P.2)? 
 
(Mark only one response) 
 

 
No ............................................................................... 0 
 
Yes ............................................................................. 1 
 
Don’t know/Refuse ................................................ 888 
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23.  

What role, IF ANY, can parents 
play to help their early-grade 
child with school work?  
Olowooza ngeri ki abazadde 
gye basobola okuyamba ko 
abaana baabwe abali mu 
bibiina ebisokerwaako (early-
grade) okukola ebibaweredwa 
kusomero (homework)? 
 
 
 
[Do not prompt or read list.  
Check only if mentioned by 
respondent. Check all that 
apply.] 

Meet with teacher/head teacher .................................. 1 
 
Help the child to complete homework ....................... 2 
 
Making time for child to study ................................... 3 
 
Make sure child has a good breakfast ........................ 4 
 
Read with child .......................................................... 5 
 
Listen to child read aloud ........................................... 6 
 
Hire a tutor if the child is not doing well in school .... 7 
 
Attend school meetings .............................................. 8 
 
Buy scholastic materials for the child ........................ 9 
 
Pay school fees ......................................................... 10 
 
Make sure the child attends school on time ............. 11 
 
Don’t know/refuse ................................................. 888 

24.    
Do you feel you can help your 
child learn to read? Muli 
owulira osobola okuyambako 
omwana wo okuyiga 
okwesomera? 

 
No ............................................................................... 0 
 
Yes ............................................................................. 1 
 If no, skip to 27 

Don’t know/Refuse ................................................ 888 
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25.  

If yes, what can you do to help 
your child? [Check all that 
apply.] Osobola kukola ki 
okuyamba omwana wo? 
[Golola byonna ebigendawo.] 
 
[Do not prompt or read list.  
Check only if mentioned by 
respondent. Check all that 
apply.] 
 
 

Meet with teacher/head teacher .................................. 1 
 
Help the child to complete homework ....................... 2 
 
Making time for child to study ................................... 3 
 
Make sure child has a good breakfast ........................ 4 
 
Read with child .......................................................... 5 
 
Listen to child read aloud ........................................... 6 
 
Hire a tutor if the child is not doing well in school .... 7 
 
Attend school meetings .............................................. 8 
 
Buy scholastic materials for the child ........................ 9 
 
Pay school fees ......................................................... 10 
 
Make sure the child attends school on time ............. 11 
 
Encourage the child to complete homework ……….12 
 
Ask a neighbour to help………………………………………..13 
 
Other (specify)  ........................................................ 99 
 
Don’t know/refuse ................................................. 888 

26.  

If no, what makes you feel 
unable to help your child learn 
to read? [Check all that 
apply.] Lwaki olowooza nti 
tosobola kuyamba mwanawo 
kuyiga kwe somera? 
 
[Do not prompt or read list.  
Check only if mentioned by 
respondent. Check all that 
apply.] 
 

Child prefers watching television  ............................. 1 
 
Child wants to play with other children  .................... 2 
 
I am not a good teacher  ............................................. 3 
 
I am too busy with work/household chores/taking  
care of other children  ................................................ 4 
 
I can’t read……………………………………………………………..5 
 
Other (specify)  ........................................................ 99 
___________________________________________ 
 
Don’t know/Refuse ................................................ 888 

   
27.  Do you know of 

friends/neighbors/relatives that 
practice reading with their 
early-grade children? Olina 
emikwaano oba balirwaanabo 
oba ab’enganda abasomera 
wamu ebitabo n'abaana 
babwe abali mu bibiina ebya 
wansi? 

No ............................................................................... 0 
 
Yes ............................................................................. 1 
 
 If no, skip to 30 

 
Don’t know/Refuse ................................................ 888 
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28.  How many of your 
friends/neighbors/relatives 
practice reading with their 
early-grade children? Bameka 
kumikwano 
gyo/balirwaanabo/ab’enganda 
zo abasomera wamu n'abaana 
babwe abali mubibiina 
ebyawansi ebitabo ewaka? 
 
(If an absolute number is 
given, probe for the total and 
compute the fraction and 
classify it in the options 
provided) 

No  .............................................................................. 0 
 
Yes ............................................................................. 1 
 
___________________________________________ 
 
Don’t know/Refuse ................................................ 888 

29.  Do you think your 
friends/neighbors/relatives 
would approve of you reading 
with your children? Olowooza 
mikwano 
gyo/balirwaanabo/ab’enganda 
zo bandiwagidde ekyo 
kusomera awamu n'abaanabo 
ebitabo ewaka ? 

No ............................................................................... 0 
 
Yes ............................................................................. 1 
 
Don’t know/Refuse ................................................ 888 
 

Home Literacy Environment 
30.  What activities does your child 

usually do before he/she goes to 
school in the morning? Bintu ki 
omwana wo byasooka 
okukola oba okwenyigiramu 
nga tanaba kugenda ku 
ssomero?  
 
 
[Do not prompt or read list 
below.  Check only if 
mentioned by respondent. 
Check all that apply.] 

Helps with household chores ..................................... 1 
 
Eats breakfast ............................................................. 2 
 
Packs his/her school bag ............................................ 3 
 
Plays with other children/siblings .............................. 4 
 
Does homework ......................................................... 5 
 
Other (specify)  .......................................................... 6 
___________________________________________ 
 
Don’t know/refuse ................................................. 888 

31.  What activities do you and your 
family typically do when 
children have returned from 
school? Bintu ki ggwe 
nab’omumakaago by’emutera 
okukola oba okwenyigiramu 
ng'abaana bakomyeewo 
okuva kusomero? 
 
 
 
 [Do not prompt or read list 
below.  Check only if 
mentioned by respondent. 
Check all that apply.] 

Household chores ....................................................... 1 
 
Prepare the evening meal ........................................... 2 
 
Take care of the younger children .............................. 3 
 
Read to children ......................................................... 4 
 
Have children read to me ........................................... 5 
 
__________________________________________ 
Don’t know/refuse ................................................. 888 
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32.  

What does your child usually 
do when he/she returns from 
school? Omwana wo atera 
kukola bintu ki ng’akomyewo 
okuva ku ssomero? 
 
 
 [Do not prompt or read list 
below.  Check only if 
mentioned by respondent. 
Check all that apply. If only 
household chores are 
mentioned, probe for other 
activities] 

Helps with household chores ..................................... 1 
 
Plays with friends/brothers/sisters ............................. 2 
 
Does homework alone ……………..……………………………3 
 
Does homework with siblings/classmate(s)……………4 
 
Reads .......................................................................... 5 
 
Watches TV  .............................................................. 6 
 
Studies the religious books/goes to religion school ... 7 
 
____________________________ 
 
Don’t know/refuse ................................................. 888 
 

33.  Some children receive help with 
schoolwork from parents or 
other household members. 
Other children do not receive 
help with schoolwork from 
parents or other household 
members. Do you help the child 
with schoolwork?" Abaana 
abamu bayambibwako 
bazadde babwe oba abo 
bebabeera nabo ewaka 
okukola ebibawereddwa ku 
ssomero oba home work. 
Naye abamu tebafuna 
buyambi obwo. Ggwe 
omwanawo omuyambako 
okukola ebiba bimuwereddwa 
ku ssomero okukolera ewaka? 

No ............................................................................... 0 
 If no, skip to 38 

Yes ............................................................................. 1 
 
Don’t know/Refuse ................................................ 888 
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34.  

 
How do YOU help the child 
with schoolwork? Omwana 
omuyamba otya okukola 
ebiba bimuwereddwa ku 
ssomero homework okukolera 
ewaka? 
 
[Do not prompt or read list 
below.  Check if mentioned by 
respondent. Check all that 
apply. Probe for more] 
 

Check child’s notebook or homework ....................... 1 
 
Tell/encourage child to do his/her work .................... 2 
 
Make time for child to study ...................................... 3 
 
Ask child questions about their school day ................ 4 
 
Read to child .............................................................. 5 
 
Listen to child read aloud ........................................... 6 
 
Help complete homework .......................................... 7 
 
Ask someone else to help ........................................... 8 
 
Engage a tutor ............................................................ 9 
 
Practice language skills with child ........................... 10 
 
Respondent does not help the child .......................... 11 
 
__________________________________________ 
 
Don’t know/refuse ................................................. 888 
 

35.  

 
In a week or month, how often 
do you help the child with 
school work? Mu wiiki oba mu 
mwezi emirundi emeka 
gy’oyambako omwana wo 
okukola emirimo egiba 
gimuwereeddwa ku ssomero 
oba homework okukolera 
awaka? 
 
(Probe for more to get 
number of times. If 
respondent answered I don’t 
know and doesn’t help skip to 
question ; does anyone help) 
 
 

Every day ................................................................... 1 
 
Twice a week ............................................................. 2         
 
3 times a week ............................................................ 3         
 
4 times a week ............................................................ 4  
 
5 times a week………………………………………………………..5 
 
6 times a week…………………………………………………..……6            
 
Once a week ............................................................... 7 
 
Once a month…………………………………………………………8 
 
Other (specify)  ........................................................ 99 
___________________ 
 
Don’t know/refuse ................................................. 888 
 

36.  How much time do you spend 
with the child each time you 
help WITH SCHOOL WORK? 
Okutwaliza awamu buli 
mulundi ng’oyamba 
omwanawo budde ki 
bwomala naye? 
 

Less than 20 minutes  ........................................... 1 
 
20-30 minutes ....................................................... 2 
 
More than 30 minutes .......................................... 3 
_______________ 
Don’t know/refuse ................................................. 888 
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37.  Does anyone ELSE in the 
household help the child with 
school? Waliwo omuntu 
omulala yenna ewaka 
ayambako omwana kubiba 
bimuwereddwa kussomero 
okukorela ewaka oba 
homework? 
 

No ............................................................................... 0 
 If no, skip to 43. 

Yes ............................................................................. 1 
 

38.  

 
If yes, who? Bwewabaawo, ani 
asinga okumuyamba? 
 
 

Mother of the learner.................................................. 1 
 
Father of the learner ................................................... 2 
 
Sister/brother of the learner........................................ 3 
 
Other adult relative (aunt/uncle, grandparent, etc) ..... 4 
 
Other(specify) .......................................................... 99 
___________________________________________  
Don’t know/Refuse ................................................ 888 
 

39.  

 
How does someone ELSE in 
the household help the child? 
Amuyamba mu ngeri ki? 
 
[Do not prompt or read list 
below.  Check only if 
mentioned by respondent. 
Check all that apply.] 

Check child’s notebook or homework ....................... 1 
 
Tell/encourage child to do his/her work .................... 2 
 
Make time for child to study ...................................... 3 
 
Ask child questions about their school day ................ 4 
 
Read to child .............................................................. 5 
 
Listen to child read aloud ........................................... 6 
 
Help the child complete his/her homework ............... 7 
 
Ask someone else to help ........................................... 8 
 
Engage a tutor ............................................................ 9 
 
Practice language skills with child ........................... 10 
 
__________________________________________ 
 
Don’t know/refuse ................................................. 888 
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40.  

 
In a week or a month how often 
does someone ELSE in the 
household help the child? Mu 
wiiki oba mu mwezi 
amuyamba emirundi emeka? 
 
 

Every day ................................................................... 1 
 
Once a week ............................................................... 2         
 
Twice a week ............................................................. 3 
 
3 times a week…………………………………………………..……4 
 
4 times a week…………………………………………………..……5  
 
5 times a week………………………………………………………..6 
 
6 times a week………………………..………………………………7        
 
Once every 2 weeks ................................................... 8             
 
Once a month ............................................................. 9 
 
Other (specify)  ........................................................ 99 
___________________ 
 
Don’t know/refuse……………………………………………..888 
 

41.  How much time does someone 
ELSE in the household spend 
helping the child with 
schoolwork, each time they 
help? Buli murundi gw'aba 
amuyambye budde ki 
bwamala naye? 
 

Less than 20 minutes  ........................................... 1 
 
20-30 minutes ....................................................... 2 
 
More than 30 minutes .......................................... 3 
 
Other (specify)  ........................................................ 99 
_______________ 
Don’t know/refuse ............................................... 888 

42.  Other than today, have you ever 
visited this child’s school? 
Ngojeeko olwaleero, wali 
okyaddeko wano ku ssomero 
ly’omwana wo? 
 

Yes ……………………………………………………………………1 
 
No……………………………………………………………………..2 

43.  

On average, how many times do 
you visit this child’s school in a 
term? Okutwaliza awamu 
mirundi emeka gy’ojja wano 
ku ssomero ly’omwana wo mu 
taamu? 

Once ……………………………………………………………………1 
 
2 times …………………………………………………………………2 
 
3 times …………………………………………………………………3 
 
4 times ………………………………………………………………...4 
 
5 times ………………………………………………………………….5 
 
More than 5 times…………………………………………………6 
 
Don’t know/refuse ……………………………………………888 
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44.  Have you ever spoken to this 
child’s teacher? 
Wali oyogeddeko 
n’omusomesa w’ omwaana 
ono? 
 

No ............................................................................... 0 
 If no, skip to xx 

Yes ............................................................................. 1 
 

45.  

When was the last time you 
spoke to this child’s teacher?   
Wasemba ddi okwogerako 
n’omusomesa w’omwaana 
ono? 

In the past 7 days .................................................. 1 
 
In the past 14 days ................................................ 2 
 
In the past 30 days ................................................ 3 
 
More than a month ago ........................................ 4 
 
Not at all this school year ..................................... 5 
 
_________________________________________ 
Don’t know/refuse ............................................... 888 

46.  What did you talk about with 
this child’s teacher? Nsonga ki 
gyemwayogerako n’ 
omusomesa w’omwaana ono? 
 
 
[Do not prompt or read list.  
Check only if mentioned by 
respondent. Check all that 
apply.] 

Discipline ............................................................. 1 
 
Child’s performance ............................................. 2 
 
Reading ability ..................................................... 3 
 
School fees ........................................................... 4 
 
_________________________________________ 
Don’t know/refuse ............................................... 888 

Media Habits 
47.  

In the past month, have you 
come across any advertisements 
or messages about children 
learning to read in any of these 
sources? Mu mwezi oguyise, 
olabyeko ku bubaka 
obukubiriza okuyigiriza 
abaana okusoma nga buyita 
kumikutu gino agyenjawulo? 
 
(Read each item in the list to 
the right and tap the sources 
mentioned. Check all that 
apply) 
 
 
 
 

Newspapers or magazines     ................................ 1 
 
On television  ....................................................... 2 
 
On the radio   ........................................................ 3 
 
On billboards/ ....................................................... 4 
 
SMS    .................................................................. 5 
 
Community meetings  .......................................... 6 
 
Drama groups …………………………………………………….7 
 
Any other place ………………………………………………….99 
 
None of the above ……………………………………………..9 
 
Posters ……………………………………………………………….10 
 
Flyers……………………………………………………………………11 
 
Don’t know/refuse ............................................... 888 
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Ending time [Use 24-hour time 
HH:MM] 

 
 ***** : ***** 
 

Thank you very much. 
 
 
Appendix 1.2: Teacher Questionnaire  
 

General Instructions 
 
• Ask the respondent to answer each question orally, as in an interview.  
• DO NOT READ THE ANSWER OPTIONS TO THE RESPONDENT UNLESS THE 

INSTRUCTIONS INDICATE TO DO SO.  
• Wait for the respondent to respond to each question, then select the answer that corresponds to his 

or her response.  
• For most questions, only one response is permitted. The instructions indicate the exceptions. 
• Note that all instructions to interviewer are in bold letters.  
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Teacher’s Consent Form (Read aloud to Teacher) 

Hello.  My name is _____________.  I am working with Development Link Consult in partnership 
with the USAID|Uganda Literacy Achievement and Retention Activity and Ministry of Education 
and Sports.  

We are collecting data on parents’ involvement in their children’s education.  You were selected to 
participate in this activity because you are the literacy teacher [English teacher for P4) in [state the 
class of the teacher]. If there is more than one literacy teacher [English teacher for P4), the 
research assistant mentions that the teacher was randomly selected among the literacy teachers 
in that class. Your participation in this interview is very important, but you do not have to 
participate if you do not wish to. If you agree to participate I will be asking you questions about the 
learners in your classes, and the way their parents and other household members might support 
their schooling.   
• The purpose of this activity is to help improve the education for children in the area.  We are 

particularly interested in better understanding the ways children learn to read, and the work 
they do both in and outside of school.   

• I have a tablet (show the tablet) here with the questionnaire that I will fill out while we are 
talking. The questionnaire will take about one hour.  Please be assured that the questionnaire is 
anonymous and will not be reported on an individual level, but will be combined with other 
participants’ responses. If I do collect any names, they will be kept on a separate sheet and 
destroyed at the end of the visit. Your name will not be mentioned anywhere in the survey data. 
The combined results of the questionnaire will be shared with the USAID|Uganda Literacy 
Achievement and Retention Activity and the Ministry of Education and Sports to better 
understand the ways children learn to read and the work they do both in and outside of school. 

• We believe there is no risk to you in participating in this research. You will not personally 
benefit from participating in this interview. However, your responses will be used to help 
support improvements in early grade education in Uganda.  

• If you have any questions regarding this study, please feel free to contact: 
Juliet Nakayenga, Development Links Consult, Plot 175/176 Kyaddondo II  Road  Kagugube 
Zone, P.O.Box 27516, Kampala , Uganda, Tel +256393266420 ( office) +256705686773 

• Once again, you do not have to participate if you do not wish to. Once we begin, if 
you would rather not answer a question, that’s all right.  Are you willing to 
participate? 

Teacher provided consent (Circle to indicate consent was received or not received): 
*YES**NO* 
 
Signature/Thumb print  __________________________ 
  
• We greatly appreciate your taking the time to help us. I hope you enjoy our interview. Please 

answer the questions as honestly as possible. If you cannot answer a question, that is not a 
problem and we will move on to the next question.  Also, please interrupt me if you have a 
question or need clarification. Shall we begin? 
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48.  
 

 
Starting time [Use 24-hour time HH:MM] 
 

   
 _*___:____* 

49.   
Interview date [DD/MM/YY] 
 

  
 _*___/ _*___/_*___ 

50.  

 
Interview status 

 
Refused  Thank respondent and end interview . x 
 
Partially completed   .................................................. x 
 
Completed  ................................................................. x 
 

51.   
Name of interviewer [Last name, first name]  

 
 __________________________________________  
 

52.   
Location of interview 
 

 
 
 __________________________________________  
 

DEMOGRAPHIC DATA 
53.  

 
Gender:  
 

 
Male ........................................................................... 1 
 
Female ....................................................................... 2 
 

54.  

Class taught in the current academic year 
(Single Response) 

 
Primary 1 ................................................................... 1 
 
Primary 2 ................................................................... 2 
 
Primary 3 ................................................................... 3 
 
Primary 4 ................................................................... 4 
 

55.  

Number of years of teaching experience 

 
Less than 1 year ......................................................... 1 
 
1 year ......................................................................... 2 
 
2-5 years .................................................................... 3 
 
More than 5 years ...................................................... 4 
        SPECIFY____________ 

56.  
Number of learners in current class 
(total numbers  only) 

 
 
 

Attitudes toward Reading and Schooling 



 XX 

57.  

In your opinion, what is the most important 
subject for a child to learn in school in the early 
grades? 
 
 
[Do not prompt or read list.  Check only if 
mentioned by respondent. Mark only one 
response.] 

Math ........................................................................... 1 
 
Reading  ..................................................................... 2 
 
Writing ....................................................................... 3 
 
English ....................................................................... 4 
 
Science ....................................................................... 5 
 
Social Studies (SST) .................................................. 6 
 
Expressive arts (sports, art, music) ............................ 7 
 
Bible knowledge/Religious study .............................. 8 
 
Other (specify) ......................................................... 99 
___________________________________________ 
 
Don’t know/refuse ................................................. 888 
 

58.  

Thinking of the parents of the learners in your 
current class, what subject do most Parents 
consider most important for a child to learn in 
school in the early grades? 
 
[Do not prompt or read list.  Check only if 
mentioned by respondent. Check only one.] 

 
Maths ......................................................................... 1 
 
Reading  ..................................................................... 2 
 
Writing ....................................................................... 3 
 
English ....................................................................... 4 
 
Science ....................................................................... 5 
 
Social Studies (SST) .................................................. 6 
 
Expressive arts (sports, art, music) ............................ 7 
 
Bible knowledge/Religious study .............................. 8 
 
Other (specify) ......................................................... 99 
___________________________________________ 
 
Don’t know/refuse ................................................. 888 
 

59.  

In YOUR opinion, in which class should a child 
be able to read fluently on his/her own?  
 
 
 
 
 
[Mark only one response] 
 

 
Primary 1 ................................................................... 1 
 
Primary 2 ................................................................... 2 
 
Primary 3 ................................................................... 3 
 
Primary 4 ................................................................... 4 
 
Other (specify) ......................................................... 99 
__________________________________________ 
Don’t know/Refuse ................................................ 888 
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60.  

Thinking of the parents of the learners in your 
current class, in which class do most 
PARENTS think a child should be able to read 
fluently on his/her own?  
 
[Mark only one response] 
 

 
Primary 1 ................................................................... 1 
 
Primary 2 ................................................................... 2 
 
Primary 3 ................................................................... 3 
 
Primary 4 ................................................................... 4 
 
Other (specify) ......................................................... 99 
__________________________________________ 
Don’t know/Refuse ................................................ 888 

61.  

In your opinion, what role, IF ANY, can 
parents play to help their child learn to read?   
 
 [Do not prompt or read list.  Check only if 
mentioned by respondent. Check all that 
apply.] 
 
 

Meet with teacher/head teacher ................................. 1 
 
Help the child to complete homework ....................... 2 
 
Making time for child to study .................................. 3 
 
Make sure child has a good breakfast ........................ 4 
 
Read with child .......................................................... 5 
 
Listen to child read aloud .......................................... 6 
 
Hire a tutor if the child is not doing well in school ... 7 
 
Attend school meetings.............................................. 8 
 
Buy scholastic materials for the child ........................ 9 
 
Pay school fees ........................................................ 10 
 
Make sure the child attends school on time ............. 11 
 
Buy reading 
materials……………………………………………13 
 
__________________________________________ 
 
Don’t know/refuse ................................................. 888 

62.  In your opinion, do most of THE PARENTS of 
the learners in your current class believe they 
can help their children learn to read?  (Single 
Response) 

 
No .............................................................................. 0 
 
Yes ............................................................................. 1 
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63.  

If yes, what do most PARENTS believe they 
can do to help their children? [Check all that 
apply.] 
 
 
[Do not prompt or read list.  Check only if 
mentioned by respondent. Check all that 
apply.] 

Read with him/her...................................................... 1 
 
Have him/her read aloud ............................................ 2 
 
Make time for him/her to study ................................. 3 
 
Buy them reading 
materials…………………………….……..4 
 
__________________________________________  
 
Don’t know/Refuse ................................................ 888 

64.  

If no, why do most PARENTS believe they are 
unable to help their children learn how to read? 
[Check all that apply.]  
 
 
[Do not prompt or read list.  Check only if 
mentioned by respondent. Check all that 
apply.] 
 
 
 

Child prefers watching television  ............................. 1 
 
Child wants to play with other children  .................... 2 
 
Parents is not a good teacher  .................................... 3 
 
Parent is too busy with work/household chores/ 
taking care of other 
children………………………………….4 
 
Parent can’t 
read…………………………………………………
….5 
 
Don’t know/Refuse ................................................ 888 

65.  Do you think MOST of the children in your 
current class are interested in reading? [Single 
response.] 
 
 

No .............................................................................. 0 
 
Yes ............................................................................. 1 
 
Don’t know/Refuse ................................................ 888 
 

Availability of Reading Materials 
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66.  

Thinking of the homes where the children in 
your current class live, which types of reading 
materials would you expect them to have in 
their homes?  
 
 
[Do not prompt or read list.  Check only if 
mentioned by respondent. Check all that 
apply.] 

Magazine(s) ............................................................... 1 
 
Newspaper(s) ............................................................. 2 
 
Adult book(s) ............................................................. 3 
 
Children’s story book(s) ............................................ 4 
 
Student book(s) .......................................................... 5 
 
Student workbook(s)  ................................................. 6 
 
Koran   ....................................................................... 7 
 
Bible........................................................................... 8 
 
No Print materials available ..................................... 10 
 
Charts ....................................................................... 11 
 
 __________________________________________  
 
Don’t know/Refuse ................................................ 888 

67.  

In a week, how often do you assign homework 
to the learners in your current class? [Single 
response. Consider a five (5) day week ie 
Monday -Friday] 
 

Every day ................................................................... 1 
 
Three times a week .................................................... 2 
 
Twice a week ............................................................. 3 
 
Once a week ............................................................... 4         
 
None........................................................................... 5         
 
Other (specify)  ........................................................ 99 
_______________ 
 
Don’t know/refuse ................................................. 888 
 
Four times a week ...................................................... 7         
 

68.  Do the children in your current class usually 
take TEXTBOOKS home with them? [Single 
response.] 
 

No .............................................................................. 0 
 
Yes ............................................................................. 1 
 
Don’t know/Refuse ................................................ 888 
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69.  

If yes, on average, how many times in a week 
do they take TEXTBOOKS home with 
them?(Singe Response) 
 

Every day ................................................................... 1 
 
Three times a week .................................................... 2 
 
Twice a week ............................................................. 3 
 
Once a week ............................................................... 4 
 
Four times a week ...................................................... 5         
         
Don’t know/refuse ................................................. 888 

70.  

If no, WHY don’t they take TEXTBOOKS 
home with them? 
 
[Do not prompt or read list.  Check only if 
mentioned by respondent. Check all that 
apply.] 

No textbooks available .............................................. 1 
 
Not enough textbooks available ................................. 2 
 
Teachers/school directors concerned that textbooks 
may be damaged or lost if children take them 
  .................................................................................. 3 
 
Parents are concerned that books  may be damaged or 
lost if children take them home ................................. 4 
 
Teachers do not assign homework ............................. 5 
_______________ 
 
Don’t know/refuse ................................................. 888 
 

71.  
Do the majority of children in your current 
class usually take STORY BOOKS or STORY 
CARDS home with them? [Single Response] 
 

No .............................................................................. 0 
 
Yes ...............................................................................  
 
Don’t know/Refuse _______________________ 888 

72.  

If yes, on average, how many times in a week 
do they take STORY BOOKS or STORY 
CARDS home with them? [Single response. 
Consider a five (5) day week Monday -
Friday] 
 

Every day ................................................................... 1 
 
Three times a week .................................................... 2 
 
Twice a week ............................................................. 3 
 
Once a week ............................................................... 4         
 
Four Times a week..................................................... 5             
 
None  ...................................................................... 999 
 
Don’t know/refuse ................................................. 888 
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73.  

If no, WHY don’t they take STORY BOOKS 
or STORY CARDS home with them? 
 
 
[Do not prompt or read list.  Check only if 
mentioned by respondent. Check all that 
apply.] 

 
No storybooks/ story cards available ......................... 1 
 
Not enough storybooks/ story cards available ........... 2 
 
Teachers/school directors concerned that books or 
cards may be damaged or lost if children take them 
home  ......................................................................... 3 
 
Parents are concerned that books or cards may be 
damaged or lost if children take them home .............. 4 
 
Children are not interested in taking story books or 
story cards .................................................................. 5 
 
Other (specify)  ........................................................ 99 
_______________ 
 
Don’t know/refuse ................................................. 888 
 

74.  
Do you think most of the parents of the 
learners in your current class help their 
children with schoolwork? 
 

No .............................................................................. 0 
 
Yes ............................................................................. 1 
 
Don’t know/Refuse ................................................ 888 
 

75.  

How do you think most of the parents of 
the learners in your current class help their 
children with schoolwork? 
 
 [Do not prompt or read list below.  Check if 
mentioned by respondent. Check all that 
apply.] 
 

 
Parents don't help him/her with 
school…………………1 
 
Check his/her homework ........................................... 2 
 
Ask child questions about the day in school .............. 3 
 
Ask child to show parent his/her work ...................... 4 
 
Ask child to read to the parent ................................... 5 
 
Ask someone to help .................................................. 6 
 
Engage a tutor ............................................................ 7 
 
Read to child .............................................................. 8 
 
Tell child to do his/her work ...................................... 9 
_______________ 
 
 
Don’t know/refuse ................................................. 888 
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76.  

 
In a week or month, how many times do 
you think PARENTS in the household of 
the learners in your current class help them 
with school work? 
(Consider a seven (7) day week Monday-
Sunday) 
 

 
Every day ................................................................... 1 
 
Five times a week ...................................................... 2 
 
Three times a week .................................................... 3 
 
Two times a week ...................................................... 4 
 
Once a week ............................................................... 5 
 
Once a month ............................................................. 6 
 
Four times a 
week……………………………………….………….
7 
 
6 times a 
week…………………………………………………
……..8 
 
Other (specify)  ........................................................ 99 
_______________ 
 
Don’t know/refuse ................................................. 888 
 

77.  Do you think anyone (besides the parents) 
in the households of the learners in your 
current class help the learners with 
schoolwork? 
 
 

No .............................................................................. 0 
 
Yes ............................................................................. 1 
 
Don’t know/Refuse ................................................ 888 
 

78.  

[If someone in the household helps the child, 
ask the following:] 
 
How do they help?  
 
[Do not prompt or read list below.  Check 
only if mentioned by respondent. Check all 
that apply.] 

Helps with homework ................................................ 1 
 
Checks his/her notebook/workbook .......................... 2 
 
Read stories to him/her .............................................. 3 
 
Ask the child read to him/her     ................................. 4 
 
Practices reading with him/her .................................. 5 
 
Helps to practice language skills (spelling, grammar, 
etc.)     ........................................................................ 6 
 
Other (specify)  ........................................................ 99 
___________________________________________ 
 
Don’t know/refuse ................................................. 888 
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79.  

[If someone in the household helps the child, 
ask the following:] 
In a week or month, how many times do other 
people help their children? [Single Response] 
 
 

 
Every day  ............................................................ 1 
 
2-3 times per week ............................................... 2 
 
Once per week ..................................................... 3 
 
Once every 2 weeks   ........................................... 4 
        
Once a month  ...................................................... 5 
 
Other (specify)  .................................................... 99 
 
Don’t know/refuse ............................................... 888 
 
 

80.  

On average, how many times do majority of 
parents of the parents of the learners in your 
class visit the school in a term? Single 
Response] 
 
 
 

Once  .................................................................... 1 
 
2 times   ................................................................ 2  
 
3 times  ................................................................. 3 
 
4 times  ................................................................. 4 
 
5 times .................................................................. 5 
 
More than 5 times ................................................ 6 
 
Never ................................................................... 7 
___________________________________________ 
 
Don’t know/refuse ............................................... 888 

81.  

When parents visit, what do they want to talk 
about? 
 
 
[Check all that apply.] 

Discipline ............................................................. 1 
 
Child’s performance ............................................ 2 
 
Reading ability ..................................................... 3 
 
School fees ........................................................... 4 
 
Other (specify)  .................................................... 99 
_________________________________________ 
Don’t know/refuse ............................................... 888 

82.   
Ending time [Use 24-hour time HH:MM] 

 
 ***** : ***** 
 

Thank you very much. 
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