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EGR Book Leveling Instrument 
Justification 
A crucial factor in reading development is reading books that offer just the right 
level of support and challenge. When books are matched to reading abilities, the 
young reader successfully progresses to becoming an accomplished reader. 

Leveled reading removes the "one size fits all" approach to reading, giving each 
child the opportunity to develop essential skills at his or her own pace. Leveled 
reading materials enable teachers to match the level of difficulty of the material 
with the child’s stage of reading development.  Typically, the teacher assesses the 
reading level of the child and then provides him or her with books that are 
challenging but not so difficult that they frustrate or demotivate the child.  

Leveled readers can be used for partner reading or guided reading in small groups. 
If children are doing this type of reading, it helps the teacher to focus and provide 
attention to a child who is having difficulty. Leveled readers, therefore have many 
advantages. By differentiating instruction, teachers can help all learners to improve 
their reading competence at their rate.  

For most children, becoming a good reader means having access to quality 
teaching and materials that support their educational development. The 
USAID/West Bank Early Grade Reading (EGR) project addresses these two 
essential components of reading instruction through training the teachers in best 
practices for reading and writing and providing grade-level appropriate reading 
materials, leveled to match the child’s reading ability.  

Leveling vs. Readability 
“Readability” to most reading professionals usually means the application of a 
readability formula to determine the difficulty of the text. In classrooms and 
publishing houses, readability is often considered an objective numerical score 
obtained by quantifying the readability criteria. Traditional readability formulas are 
based on two measures that have been found to be reliable and valid by many 
research studies: 

1. Syntactic difficulty which is measured by sentence length 
2. Semantic difficulty which includes word length measured in syllables and 

letters. Word frequency is also considered 

“Leveling,” on the other hand, also yields a score of difficulty, but it is less objective 
and considers some subjective factors of judgment such as the content and layout. 
Both readability and leveling are necessary for determining the texts that students 
should be reading. 
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Developing EGR Leveling Indicators 
EGR developed the EGR book leveling tool in cooperation with the personnel from 
the Ministry of Education and Higher Education (MOEHE). In early March 2018, 
EGR formed the materials development technical working group (TWG) with the 
participation of ten members from four ministry departments: General Education – 
KG, Supervision and Qualifications, NIET, and Information Technology). (See 
Annex A:  Materials Development Technical Working Group Members) 

The TWG’s first task was to review international and regional available book 
leveling tools, such as Fountas and Pinnell, Textual Scaffolding for Beginning 
Readers1, and Hanada Taha’s (Zayed University, United Arab Emirates [UAE]) 
criteria to level Arabic texts2. 

The review determined the criteria the TWG should consider in the tool they would 
develop in Modern Standard Arabic (MSA). Next, the group reviewed the linguistic 
features of approximately twenty books that teachers and students currently use 
in West Bank KG-Gr 2 classrooms to determine if the books reflected a 
progression of reading difficulty. The final task before developing criteria specific 
to assessing early grade reading materials in MSA was to review the MOEHE 
reading and writing standards or guidelines for KG-Gr 2.  

With the review complete, the TWG began developing the leveling tool, 
considering a variety of text features, such as language, content, and design to 
determine the appropriate complementary reading materials for each grade level.  

Readability:  Language Factors 
EGR, in cooperation with the TWG, established language indicators, which 
determine the readability of texts, using the Word Counter computer program to 
analyze the number of words in the text and number of words in sentences. Word 
Counter facilitates the measure of syntactic difficulty. 

Using the computer program to determine the syntactic difficulty guarantees the 
objectivity of the results. If two different people or computers are using the same 
formula, the results will always be the same for the same book. To calculate the 
semantic difficulty, the TWG calculated word length and number of syllables in a 
word without using a computer program. 

                                                

 
1 Textual Scaffolding for Beginning Readers. The University of Utah Reading Clinic, Murray, Utah, 
2016. http://www.uurc.utah.edu/ 
2 Taha, Hanada. Book leveling System, 2017.  
http://hanadataha.com/wp-content/uploads/Hanada-Leveling-Book.pdf 
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Within the language factors, there is a hierarchy of importance. Although each 
factor poses a challenge to the ease of reading and understanding of what is being 
read, the number of syllables in a word (semantic difficulty) is the most significant 
predictor of difficulty. The second most significant indicator of difficulty is the 
number of words in the text. The overall language score determines if the book will 
be reviewed for content and design. A title that fails this criterion at a particular 
grade level should not be accepted as the language would not be appropriate for 
the student, even if the content and design were appropriate.  

Table 1. Language Indicators  

Area Criteria 

Text/print features 

Number of words in the text 

Number of pages 

Number of lines of text on each page 

Word features Number of syllables per word  

Sentence features Sentence length 
 

After the computer analysis and TWG examination of texts, education specialists 
can be prepared to track reading text difficulty from one grade level to the next to 
ensure that a logical progression of skills exists. EGR strives to have a gradual, 
steady progression of text difficulty within one grade and from grade to grade.  

Leveling: Content Factors 
While assessing the readability of text is objective, leveling a book cannot be done 
by a computer and is subject to varying degrees of subjectivity. Leveling considers 
a variety of text features, including the readability factors to determine which texts 
are appropriate for each grade level.  

In addition to the syntactical and semantical features, leveling considers the 
following content factors: 

• Content: Is it appropriate or familiar to the age group? 
• Curriculum: How are the levels related to teaching methods or the national 

curriculum? 
• Judgment: Are the readers’ backgrounds and experience sufficient to 

understand the text? 
• Inclusion: Are gender and inclusivity issues covered appropriately? 
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Content indicators consider matching texts themes to specific grade levels as 
reflected by the national curriculum. For example, if Our Beautiful Language for 
grade two emphasizes the importance of helping others, it can be expected that 
instructional texts for grade two will have books on the theme of helping other 
people. But the theme alone cannot determine if the text should be used at the 
second-grade level. The theme may be appropriate for the grade level; however, 
the language used to describe the theme may be too difficult or too easy. 

The TWG also considered the story plots of each book to ensure grade- and age-
level appropriateness. For example, a story about a teenager, regardless of how 
interesting, would not be appropriate for a first-grade student. It was decided that 
the stories should not be too “babyish,” that is, stories about cute inanimate talking 
objects would not be appropriate for second-grade students. The generally 
accepted rule, which was embraced by the TWG, is that the main character must 
be the same age of the reader. It was also determined that the content needed to 
support the curriculum. This ensures that the content is familiar to the age group.  

The following content indicators were agreed upon by the TWG: 

Table 2:  Content Indicators 

Content 

Subject standards are reflected 
Content vocabulary is appropriate to students' age, reading level, and 
developmental abilities 
Content represents the Palestinian culture  

Content accurately represents other cultures (Arabic-speaking cultures) 

Content accurately represents other cultures (International cultures) 

Book’s title relates to the content 

Socio-economic awareness  

Inclusivity addressed positively 

Gender stereotypes avoided; gender equitably represented 
Narrative and informational text have a logical sequence (main ideas and 
details (informational) or story structure (narrative) 

 Content is familiar and can be understood by the reader. 
 

Leveling:  Design Factors 
The layout of text, cover design, and illustrations play an important role in 
determining the age- and grade- level appropriateness of the book. For the early 
primary grades, the following guidelines were considered. 
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Layout:  

Illustrations and text should be clearly separated.  

• Text should not lie on top of the illustrations; 
• Text should be positioned either on a white background or a light color 

without any details of illustration; and 
• Text that is reversed out of a dark background is usually not acceptable. 

Text should be suitably sized with appropriate line spacing: 

• Font should be easily readable.  
• Size of the typeface should be appropriate. It is not possible to be too 

precise, and evaluators are required to measure the size. As an 
approximate guide, fonts can be as large as 20 points for the early grades.  

• Line spacing should be sufficient. Again, it is not possible to be too precise. 
There should be sufficient line spacing for comfortable reading. For 
example, a 20-point font would usually need 24-point line spacing. 
However, at present the evaluators do not measure the font size nor the line 
spacing; instead, they use their judgment. 

The lines of text should not be too long: 

• Length of the line is different from the length of the sentence. In KG-Gr 2, 
each sentence should start and finish on the same line. This helps children 
who are still learning to decode. 

Illustrations:   

A general rule is that the characters depicted in the text should be the approximate 
age of the reader. Adults and older children can appear in the story, but the main 
character should be the age of the reader. In the early primary grades, the depiction 
of talking animals must be done with consideration of their age.  While cute, talking animals 
appeal to pre-school children, older school-age children begin to lose interest in this 
depiction.  Illustrations should be bright and colorful; primary and secondary colors appeal 
most to young children. The TWG agreed on the following design indicators: 

Table 3:  Indicators Design 

Design 

Cover design is engaging and appealing 

Placement of text and illustrations is appropriate 

Durable Binding 
Illustrations reflect a child’s perceptual abilities to understand the content 
the age- and grade-appropriate text  
Font size 
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Using a combination of readability and leveling criteria, EGR can assign a grade 
level to each text. Use of the leveling tool increases student access to texts which 
they can read and understand without feeling overwhelmed or defeated by the 
difficulty of the text. 

Piloting Readability Criteria 
Understanding the importance of having the correct readability and leveling 
indicators, the TWG agreed to pilot the readability criteria, i.e., language features, 
as a first step in examining the reliability of the tool.  

To determine the number of syllables in a word, which is the most significant most 
significant predictor of text difficulty, the TWG reviewed each of the books from 
classrooms. As they read, they calculated the number of syllables in a portion of 
the text. Next, they compared that number with the number of syllables that the 
MOEHE has determined to be appropriate for each grade level. In kindergarten, 
words should have no more than three syllables; in first grade no more than five 
syllables, and in second grade no more than six syllables. When the TWG checked 
Hanada Taha’s criteria for syllabic grade-level appropriateness, the guidelines 
from her research mirrored the MOEHE’s syllabic parameters. If the number of 
syllables was within the syllabic range, then the book was selected for piloting.  

The TWG agreed to focus the piloting on the readability indicator “Number of words 
in the text,” as it was also a significant predictor of the difficulty of the text. The 
computer analysis had counted the number of words in the available texts, yet the 
TWG wanted to confirm that the count reflected what the child could read. For 
example, in first grade, the range was 30-180 words. If a student could not read at 
least 10% of the words, the book was deemed too frustrating for the student to 
read. If the ranges did not reflect the level of West Bank students, then the other 
readability criteria would require adjustment. 

The TWG also determined from the stories that were available in schools the ones 
which matched the drafted readability indicators they had developed. These books 
were selected for use in the pilot. Despite the differences between Arabic and 
English, it was decided to use Emmett Betts' levels3 for ensuring that children are 
provided with books at their specific reading skill level. Betts asserted that a child 

                                                

 
3 Davidson, Marcia (2013), “Books that children can read: decodable books and books levelling”, 
USAID 
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should optimally be reading at 95-98% word reading accuracy with 75-89% reading 
comprehension.  

Based on Betts’ model, the percentage of words that a child reads correctly is used 
to estimate the child's reading ability or level: 

• Easy = 95 percent of words read correctly or better 
• Instructional = 90 to 95 percent of words read correctly 
• Frustrational = less than 90 percent of words read correctly 

Before the piloting began, each grade level was categorized into three categories 
(beginner, intermediate, advanced) based on the number of words in the text. Next, 
the number of words was counted for each selected book using the Word Count 
computer program. Results of the computer analysis were:  KG - 0 to 50 words; 
first grade - 30 to 180 words; second grade - 100 to 400 words. The TWG then 
divided each word count into three levels within the grade. Categories or levels 
within each grade are shown in the table below: 

Table 4: “Number of Words in the Text” first draft of the readability criteria 

Grade level Number of 
words in text Beginner Intermediate Advanced 

KG 0 - 50 0 15 16 30 31 50 

Grade 1 30 - 180 30 70 71 120 121 180 

Grade 2 100 - 400 100 200 200 300 300 400 
 

Piloting Steps 
The following steps were taken by the TWG to pilot the readability indicators. 

Step 1: The piloting activity took place April 15-18, 2018 in four schools in the 
West Banks in three regions. Seventy-one (71) students (36 female, 35 male) 
participated in the piloting. The sample size included six (6) students per grade 
level: 24 students from second grade, 23 students from the first grade, and 24 
students from KG.  

Step 2: Books were identified for beginner, intermediate, and advanced levels 
in each grade level, as shown in table 4 above. 

Step 3: Teachers selected six students based on reading performance: two 
advanced readers, two intermediate readers, and two beginner readers, to read 
a set of books individually to a TWG team member conducting the field-testing 
(the assessor). 
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Step 4: Students were asked by the assessor to read books that had been 
identified for their grade level, starting with the books with the highest number 
of words. If the story was too difficult, i.e., the student missed more than ten 
percent (10%) of the words he/she read, the assessor went to the next lower 
category at the same grade level. If the student again missed 10% of the words 
he/she read, the assessor moved to the books that the TWG had determined 
to have the fewest number of words at that grade level.  

Piloting Results  
KG results: Only 8% of the kindergarten students could read the books at the 
advanced level (31-50 words of text); 92% of the students found the advanced 
books to be too difficult. Approximately 4% of the students could read and learn at 
the intermediate level. Fifty percent (50%) of students could read at the beginner 
level, which was wordless books. This meant that the students knew how to open 
a book and read in the correct direction, but they could read no words. 

Table 5. Summary of KG Readability Piloting 
Summary Table / KG Piloting 
Category Male Female Total 
Number of students passed advanced level  1 1 2 

Number of students passed intermediate level  0 1 1 

Number of students passed beginner level  6 6 12 

Number of students who didn’t pass 4 5 9 

Total   24 

Percentage of students passed advanced level  50% 50% 8% 

Percentage of students passed intermediate level  0% 100% 4.16% 

Percentage of students passed beginner level  50% 50% 50.00% 

Percentage of students who didn’t pass 44% 56% 37.50% 

Total   100% 
 

First-grade results: Advanced books were considered instructional for 26% of the 
students who were able to read the books easily, indicating that these books were 
frustrating for 74% of the students. Intermediate books were considered 
instructional for 0.0% of the sample, and beginner books were deemed to be 
instructional for 21% of the sample. Of the sample, 37.5% could not read the books 
from their grade level, i.e., books with 30 words in the text.  
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Table 6. Summary of First Grade Readability Piloting 

Summary Table / First Grade Piloting 

Category Male Female Total 
Number of students passed advanced level 3 3 6 

Number of students passed intermediate level 0 0 0 

Number of students passed beginner level 2 3 5 

Number of students who didn’t pass 6 6 12 

Total   23 

Percentage of students passed advanced level 50% 50% 26% 

Percentage of students passed intermediate level 0% 0% 0.00% 

Percentage of students passed beginner level 40% 60% 21.70% 

Percentage of students who didn’t pass 50% 50% 52.17% 

Total   100% 

Second-grade results: Advanced books were considered instructional for 42% of 
the students who were able to read the books easily, indicating that these books 
are frustrating for 58% of students. Intermediate books were considered 
instructional for 8.3% of the sample, and beginner books seem deemed 
instructional for 12% of the sample. 37.5% could not read the books of their grade 
level (books with 100 words in the text). A few students could not read books from 
first-grade level (advanced and intermediate).  
Table 7. Summary of Second Grade Readability Piloting 

Summary Table / Second Grade 
Category  Male Female Total 
Number of students passed advanced level  6 4 10 

Number of students passed intermediate level  0 2 2 

Number of students passed beginner level  1 2 3 

Number of students who didn’t pass 6 3 9 

Total   24 

Percentage of students passed advanced level  60% 40% 42% 

Percentage of students passed intermediate level   100% 8.30% 

Percentage of students passed beginner level  35% 65% 12.50% 

Percentage of students who didn’t pass 66% 33% 37.50% 

Total   100% 
 



EGR Book Leveling Tool, July 2018  14 

 

The piloting results indicated the need for revision of the number of words in the 
text in the leveling tool. 

Revising the Readability Criteria 

Although EGR had determined the number of words in the text for the indicator 
from a review of the grade-level materials currently used in the classroom, the 
number appeared too high for the average reader. Therefore, the working group 
amended the numbers of words to reflect students’ levels realistically. 

Table 8:  Revised indicator “Number of Words.” 

Grade Level Computer Analysis After Piloting Results 

KG 0-50 0-30 

First Grade 30-180 20-60 

Second Grade 100-400 40-100 
 

After revising the number of words, the TWG revised the number of pages in the 
text to reflect the fewer words: 

Table 9:  Revised indicator “Number of Pages” 

Grade Level Computer Analysis After Piloting Results 

KG 8-12 pages 8-10 pages 

First Grade 12-24 pages 10-16 pages 

Second Grade 24-40 pages 16-26 pages 

Piloting Conclusions 
The pilot results revealed a critical need to provide texts that were grade- and age-
level appropriate to maximize understanding and to minimize a child’s frustration 
in attempting to read the text. Presently, West Bank classrooms lack grade- and 
age-appropriate texts. The results also indicated an issue with the timeline the 
MOEHE uses to teach reading. The percentage of students who read at an 
advanced level did not significantly increase until Grade 2. The first-grade 
curriculum has no texts for children to read until the last five lessons when they 
read aloud with the teacher. By the second grade, students are independently 
reading texts from the first lesson of the year. The delay in introducing reading 
skills is seriously impacting foundational literacy. 

However, the introduction of independent reading does not always ensure reading 
comprehension. One of the supervisors who participated in the TOT and EGRA 
observed that second students had difficulty with reading comprehension even 
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though text had been introduced early in the year. Thus, the TWG decreased the 
number of words in the text in the leveling criteria because it was agreed that it 
was more important for students to understand what they were reading than to 
read many words of text that they didn’t understand.  

The working group revised the readability indicators based on the piloting results: 

Language Indicators 

Number of pages 

KG  8 pages to 10 
Grade 1  10 pages to 16 
Grade 2  16 pages to 26 

Number of words in 
the text 

KG  0 - 30 
Grade 1  20 - 60 
Grade 2  40 - 100 

Avg. number of words 
in a sentence 

KG  one - three 
Grade 1  three - five 
Grade 2  four - eight  

Number of lines in the 
page 

KG  Zero to four words per page  
Grade 1  One to three lines per page  
Grade 2  Three to seven lines per page  

Avg. length of the 
word (by syllables) 

KG  No more than 3 syllables  

Grade 1  
The text must contain at least one or 
two words consisting of 4 or 5 
syllables 

Grade 2  
The text must contain at least one or 
two words consisting of 6 syllables, 
but no more than 6 syllables  

 

A book must fall within the set parameters of each indicator to continue in the 
review process. 
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Leveling Criteria Descriptors 
After reaching agreement on the content and design indicators, the group 
described each indicator by grade level to facilitate the evaluation of the book.   

Content Indicators 

Subject standards 
are reflected 

KG  Very important to reflect subject standards in KG and 
first grade when the vocabulary is developing. Grade 1  

Grade 2  Important in second grade when the vocabulary is 
emerging. 

 

Content vocabulary 
is appropriate to 
students' age, 
reading level, and 
developmental 
abilities 

KG  

Content should be for pre-school children. Many 
pictures; simple characters. The action takes place 
at one time, not over a period of times, Includes 
good social habits  

Grade 1  

Important in first grade when the vocabulary is 
emerging. The vocabulary that is commonly used 
and sight words (past, present, and future), Includes 
good social habits  

Grade 2  

The vocabulary that is commonly used and sight 
words addressed new vocabulary. The main 
characters should be the age of the reader, Includes 
good social habits  

 

Content accurately 
represents the 
culture depicted in 
the book. 

KG Is the culture depicted in the book well-presented? 
Essential to developing sensitivity to understand 
differences in people, age, gender, religion (windows 
into different identities and cultures through stories) 
+1 if Palestinian:  Is the Palestinian culture 
accurately presented? Does the content cultivate the 
values and morals of the Palestinian culture? 

Grade 1  

Grade 2  

 

Books title relates to 
the content  

KG  

Same at all levels  Grade 1  

Grade 2  
 

Socioeconomic 
awareness  

KG  
Solution to problems are accessible to all/any 
socioeconomic levels   Grade 1  

Grade 2  
 

Inclusiveness 
addressed positively  

KG  
Depictions of characters with physical, mental or 
emotional challenges presented as part of society. Grade 1  

Grade 2  
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Content Indicators 

Gender stereotypes 
avoided; gender 
equitably 
represented.  

KG  The roles of boys and girls are varied, with careful 
attention to not presenting stereotypical or traditional 
gender roles. 

Grade 1  

Grade 2  
 

Narrative and 
informational text 
have a logical 
sequence (main 
ideas and details 
(informational) or 
story structure 
(narrative). 

KG  
Very important to have a sequential or chronological 
sequence of events in a story. All action is taking 
place at one time. 

Grade 1  

Very important in first grade to have a sequential or 
chronological sequence of events in a story. No 
flashbacks or stories told out of sequence. Beginning 
first-grade stories have all action taking place at one 
time, gradually building to multiple episodes taking 
place across time by the end of the year.  

Grade 2  

Important at the beginning of second grade to have a 
sequential or chronological sequence of events in a 
story. Later in the year, texts can have numerous 
episodes and time passing. The plots become more 
complex. 

 

Content is familiar 
and can be 
understood by the 
reader. 

KG  
Texts should have many familiar words that students 
need to read quickly. Some compounds words, some 
irregular past tense verbs. 

Grade 1  

Texts should have no more than 3 unfamiliar words 
on each page. Simple factual text; the reader is 
beginning to learn the relationship between sounds 
and letters; repetitive patterns in texts; simple 
dialogue; a sequential order 

Grade 2  

Texts should have no more than 3 unfamiliar words 
on each page. Some technical content that is 
challenging and not typically known; some texts with 
plots, settings, and situations outside the typical 
experience; texts with multiple points of view can be 
introduced; text lends itself to inferential thinking and 
questioning 

Design Indicators 

Cover design 

KG  
Reflects the content, appealing and age-appropriate, 
colorful, and makes the child want to open it Grade 1  

Grade 2  
 

Placement of text 
and illustrations is 
appropriate 

KG  
Simple layout; illustrations support or complement 
the text, contain big, large, simple pictures free from 
distractions 
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Content Indicators 

Grade 1  Simple layout; illustrations follow a regular pattern; 
more text appears than in grade 1. 

Grade 2  More difficult layout of informational text, and some 
fiction with the denser format 

 

Binding 

KG  
Securely binds the pages well, so the book does not 
come apart Grade 1  

Grade 2  
 

Content of 
illustrations reflect 
the content of the 
text, age- and grade- 
appropriate  

KG  illustrations lead the reader to understand the 
meaning of the text without any societal stereotype Grade 1  

Grade 2  Fewer illustrations 

 

Font size  

KG  large font  

Grade 1  large, medium font with diacritics 

Grade 2  medium font with diacritics 

(See Annex B. EGR Book Leveling Tool) 

Scoring 
As indicated, the book must fall within the semantic and syntactic range of 
acceptability to be considered for content and design evaluation. Once the 
language features are determined to be acceptable, the book will be assessed 
using a matrix devised by the TWG. Four scores are included in the matrix to 
describe how well the book/ text addresses the grade level indicator: 

• Text does not reflect indicator = 1 

• Text slightly reflects indicator = 2 

• Text reflects the indicator = 3 

• Text strongly reflects the indicator = 4 

The assigned content indicator is “represents the Palestinian culture” a one-point 
bonus to reflect the TWG’s desire to increase the number of books written in 
Palestine by Palestinians. Most books in MSA that are available in schools at 
present are either translations from English or French or other Arabic-speaking 
countries.  
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Based on the matrix, the highest score is 56 (57 if the content represents the 
Palestinian culture); the lowest score is 14 (15 if Palestinian). The books were 
categorized based on their scores as follows: 56/57 -  46 highly recommended; 45 
– 35 recommended; 34 and less not recommended.  

EGR will download this matrix, along with the indicators and descriptors, to 
electronic tablets for use with the Tangerine application. Use of this online platform 
facilitates the tabulation of scores. It also allows for the TWG to maintain an 
accurate count of the books and the number of times they are evaluated. 

Conclusion 
Developing and refining readability guidelines involves a continuing process of 
study, discussion, and testing. As the MOEHE TWG gains more familiarity and 
experience with the revised process, revisions to the leveling tool will likely be 
suggested. The leveling tool can also be used by the MOEHE to assess items on 
national assessments to ensure that they are grade-level appropriate. EGR will 
share the tool with local publishers to increase their awareness of the age- and 
grade-level appropriateness of the books they produce.  

EGR activities provide a fresh opportunity for developing new texts, investigating 
their readability, and revising the language, content or design to ensure they are 
appropriate for KG - Gr 2 leveled readers. The outcomes of this effort will result in 
a sustainable impact on the future of instructional texts, teacher professional 
development, and the development of accurate diagnostic assessments in the 
West Bank educational system. 
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Annex A:  Materials Development Technical Working Group 
Members 
Dimah Haj Ali, EGR’s Coaching/Teacher and Learning Materials Coordinator, 
served as the capable and knowledgeable leader of the Materials Development 
Technical Working Group. Listed below are participating members from the 
MOEHE departments. 

 

 Name Department Position 

1 Kendahar Hamad GE-KG KG Supervisor  

2 Suhad Daraghmeh  GE-KG KG Supervisor  

3 Majduleen Odwan  GE-KG KG Supervisor  

4 Thaer Abu Khalil NIET Training Supervisor 

5 Dawod Eshtayeh ICT Head of Library  

6 Khadija Ismaeel Abdullah  Supervision Supervisor  

7 Eman Hassan Ahmad Yasin  Supervision Supervisor  

8 Yasser Ganayim Supervision Supervisor  

9 Lobna Abu Sarhan NIET Training Supervisor 

10 Nehaya Kanan  Supervision Supervisor  
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Annex B:  EGR Book Leveling Tool  

Criteria Indicator Grade level Description 

Linguistic 
features 
"Readability” 

Number of pages 

KG  8 pages to 10 

Grade 1  10 pages to 16 

Grade 2  16 pages to 26 

Number of words in the 
text 

KG  0 – 30 

Grade 1  20 – 60 

Grade 2  40 – 100 

Avg. number of words 
in a sentence 

KG  one – three 

Grade 1  three – five 

Grade 2  four – eight  

Number of lines in the 
page 

KG  zero to four words per page  

Grade 1  One to three lines per page  

Grade 2  Three to seven lines per page  

Avg. length of the word 
(by syllables) 

KG  no more than 3 syllables  

Grade 1  The text must contain at least one or two words consisting of 4 or 5 
syllables 

Grade 2  The text must contain at least one or two words consisting of 6 syllables, 
but no more than 6 syllables  

Content Subject standards are 
reflected 

KG  Very important to indicate subject standards in KG and first grade when the 
vocabulary is developing. Grade 1  

Grade 2  Important in second grade when the vocabulary is emerging. 
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Criteria Indicator Grade level Description 

Content vocabulary is 
appropriate to students' 
age, reading level, and 
developmental abilities 

KG  
Content should be for pre-school children. Many pictures; simple 
characters. Action takes place at one time, not over a period of times, 
Includes good social habits  

Grade 1  
Important in first grade when the vocabulary is emerging. The vocabulary 
that is commonly used and sight words (past, present, and future), Includes 
good social habits  

Grade 2  
The vocabulary that is commonly used and sight words addressed new 
vocabulary. The main characters should be the age of the reader, Includes 
good social habits  

Content accurately 
represents the culture 
depicted in the book. 

KG Is the culture depicted in the book well-presented? Important to develop 
sensitivity to understand differences in people, age, gender, religion 
(windows into different identities and cultures through stories) 
+1 if Palestinian:  Is the Palestinian culture accurately presented? Does the 
content cultivate values and morals of the Palestinian culture? 

Grade 1  

Grade 2  

Books title relates to 
content  

KG  Can be answered “yes” or “no”  

Grade 1  Can be answered “yes” or “no”   

Grade 2   Can be answered “yes” or “no”  

Socioeconomic 
awareness  

KG  

Solution to problems are assessable to all/any socioeconomic levels   Grade 1  

Grade 2  

Inclusiveness 
addressed positively  

KG  
Depictions of characters with physical, mental or emotional challenges 
presented as part of society. Grade 1  

Grade 2  

KG  The roles of boys and girls are varied, with careful attention to not 
presenting stereotypical or traditional gender roles. Grade 1  
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Criteria Indicator Grade level Description 

Gender stereotypes 
avoided; gender 
equitably represented.  

Grade 2  

Narrative and 
informational text have 
a logical sequence 
(main ideas and details 
(informational) or story 
structure (narrative). 

KG  Very important to have a sequential or chronological sequence of events in 
a story. All action is taking place at one time. 

Grade 1  

Very important in first grade to have a sequential or chronological 
sequence of events in a story. No flashbacks or stories told out of 
sequence. Beginning first-grade readers have all action taking place at one 
time, gradually building to multiple episodes taking place across time by the 
end of the year.  

Grade 2  

Important at the beginning of second grade to have a sequential or 
chronological sequence of events in a story. Later in the year, texts can 
have numerous episodes and time passing. The plots become more 
complex. 

Content is familiar and 
can be understood by 
the reader. 

KG  Texts should have many familiar words that students need to read quickly. 
Some compounds words, some irregular past tense verbs. 

Grade 1  

Texts should have no more than 3 unfamiliar words on each page. Simple 
factual text; the reader is beginning to learn the relationship between 
sounds and letters; repetitive patterns in texts; simple dialogue; a 
sequential order 

Grade 2  

Texts should have no more than 3 unfamiliar words on each page. Some 
technical content that is challenging and not typically known; some texts 
with plots, settings, and situations outside the typical experience; texts with 
multiple points of view can be introduced; text lends itself to inferential 
thinking and questioning 

Does the content apply 
to readers? 

KG  

Applicable to both boys and girls; captures their interest  Grade 1  

Grade 2  
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Criteria Indicator Grade level Description 

        

Design  

Cover design 

KG  
Reflects the content, appealing and age-appropriate, colorful, and makes 
the child want to open it Grade 1  

Grade 2  

Placement of text and 
illustrations is 
appropriate 

KG  Simple layout; illustrations support or complement the text, contain big, 
large, simple pictures free from distractions 

Grade 1  Simple layout; illustrations follow a regular pattern; more text appears than 
in grade 1. 

Grade 2  The more difficult layout of informational text, and some fiction with the 
denser format 

Binding 

KG  

Securely binds the pages well, so the book does not come apart Grade 1  

Grade 2  
The content of 
illustrations reflecting 
the content of the text, 
age, and grade-
appropriate regarding a 
child’s perceptual 
abilities. 

KG  illustrations lead the reader to understand the meaning of the text without 
any societal stereotype Grade 1  

Grade 2  Fewer illustrations 

Font size  
Large: (big book= 72)- 
regular= +24 
Medium: 24 – 16 
Small: 14 -12 

KG  large font  

Grade 1  large, medium font with diacritics 

Grade 2  Medium and small font with diacritics 
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