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1.  Introduction 

Associates in Building Capacity (ABC Consulting) has been contracted by AMIDEAST to 
undertake a formative assessment of reading behaviors in the communities targeted by the 
Early Grade Reading (EGR) project, which is a USAID-funded West Bank activity implemented 
by RTI and AMIDEAST.  

The Early Grade Reading Program aims to enhance Modern Standard Arabic (MSA) learning, 
reading, and writing outcomes for Palestinian children at the primary level by improving Arabic 
reading instruction, and policies and practices at the government, community and school 
levels. This will be done in close cooperation with the Palestinian National Authority Ministry 
of Education and Higher Education (MoEHE). The five-year program, ending in May of 2022, 
builds on the Early Grade Reading Assessment 2014 findings conducted by RTI. Interventions 
in the pilot program will take place in 101 public schools in all West Bank districts.  

The program has three main desired outcomes:  

Outcome 1: Policy framework for the instruction of reading and writing in Grades KG-
2 in the West Bank developed;   

Outcome 2: Classroom instruction in Modern Standard Arabic (MSA) in Grades KG, 1, 
and 2 in all 2,830 MOEHE-supported schools improved;  

Outcome 3: Reading Enrichment Activities and Awareness Activities Expanded   

The following outputs are planned in order to achieve the expected project outcomes:   

• Develop levelled readers, decodables, and supplemental materials and stock these 
materials in ~3,000 government basic preschool, Grade 1, and Grade 2 classrooms in 
the West Bank; 

• Train ~10,000 preschool and Grade 1 and 2 teachers on best practices for literacy 
instruction; 

• Mobilize supervisors, coaches, teacher mentors, and school principals to deliver and 
support early grade teacher coaching and peer learning; and  

• Foster cooperation of schools, teachers, and communities, drawing on the energy and 
inspiration from parents, volunteers, and local organizations to support reading 
enrichment activities.   

1.1  Community Engagement and Outreach Component  

Community and family engagement in reading is fundamental to improving education and 
reading outcomes. Family and community involvement in reading correlates with higher 
academic performance, school quality improvement, and literacy achievement, in addition 
being one of the most important activities to improve reading performance for children. Family 
involvement in reading has also been positively and significantly linked to children’s reading 
motivation and reading fluency outcomes.  
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It is important for children to be encouraged to read outside the classroom environment, as 
this allows for greater practice and helps foster a habit in reading in addition increase the 
vocabulary skills and positive behavior.   

To achieve this, EGR will focus on enhancing awareness on the importance of reading not 
only in school but at home and in target communities to boost the culture of reading. As such, 
an outreach campaign will be designed to provide technical support to partners involved in the 
design, implementation and assessment of interventions that rely on awareness raising to 
inform, encourage, and guide parents and families in supporting their children’s participation 
in EGR activities. EGR will facilitate local community awareness and advocacy on the 
importance of the role of the Parents Councils, and, more broadly, the community in supporting 
the school in EGR. Activities under this component are expected to:  

• Raise community awareness of the importance of reading and writing for children. 
• Engage parents and families to support reading in target districts, through home 

reading programs. 
• Strengthen capability of parent teacher associations and school management 

committees to contribute to the quality of reading instruction. 
• Strengthen capacity of parents and communities to monitor reading progress in target 

districts.   

1.2  Purpose of the Formative Assessment  

The purpose of this formative assessment is to contribute to the community outreach 
component of the EGR program by collecting and analysing information about target 
audiences, specifically their knowledge, attitudes and behavior. This information will contribute 
to the design of messages, techniques and tools that will resonate with the target audience.  

The assessment has collected information and identified current parent and family practices, 
explored the behaviors of reading in homes and communities in terms of resources available 
and activities organized, and engaged the targeted group in different aspects of the 
assessment to develop the correct recommendations enabling EGR to define and implement 
realistic and concrete community outreach activities. 

1.3  Specific Objectives of the Assessment 

1. To assess the current knowledge, attitudes and home practices of parents and children 
related to early grade reading.  

2. To collect, analyze and present accurate and specific knowledge of the target audience 
of the planned campaign to the campaign planning team in order to inform their design 
of messages, techniques and tools that resonate with the audience.  

3. To engage the targeted group in the different aspects of this assignment to develop 
the correct recommendations enabling EGR to define and implement realistic and 
concrete campaign activities. 

1.4  Research Questions 

1. What activities are available in target communities to promote reading and writing 
skills among 5-8-year-olds? 
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1.1 Is a library accessible/ available in the community? Are the available books 
age-appropriate for KG-2? What kinds of books are available for this age? Are 
their open hours convenient? Is their location accessible to all people of the 
community?  

1.2 What roles do public libraries play in contributing to children abilities to 
read? What activities to enhance reading are available at these libraries? What 
can be done better? 

1.3 What community resources are available to promote Arabic reading and 
writing for 5-8-year-olds?  

1.4 Are there other organizations which focus on reading and writing skills 
whether free or for fee in the community? 

2. What are the current home literacy practices and environments among the target 
populations? 

2.1 Are there books available at home? How many and for what ages are they 
appropriate? 

2.2 How much time do children spend reading or being read to (not curriculum 
text)?  

2.3 Are there materials to build writing skills at home (pencils, paper, 
notebooks, colors, white boards, etc.)? How often do children (KG-2nd grade) 
use them?  

2.4 How do at-home reading activities vary during summer time from the rest 
of the year? 

2.5 How does technology affect reading and writing habits, such as the time 
spent on reading? 

2.6 Are parents aware of any educational websites that can promote their 
children’s reading and writing skills?  

2.7 What demographics affect the children’s time allocated to practice reading 
and writing? 

2.8 How does the percentage of time children spend on doing homework and 
household chores after school influence the time to practice reading and 
writing? Who helps the children with their homework, if anyone?  

2.9 How much do children enjoy reading/being read to in comparison with other 
activities? What are their general attitudes towards different reading and writing 
activities? Do they prefer reading by themselves or being read to?  

2.10 Do parents or guardians read for pleasure? 
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2.11 What media outlets do parents prefer and have access to? 

2.12 What materials are available at home to support child reading and writing 
practices.  

2.13 How often do parents and children attend the community/public library?  

3. What is the nature of the communication process between schools and parents 
regarding improving the students’ skills in reading and writing?  

3.1 Is there any kind of coordination between parents and schools in relation to 
promoting reading and writing skills of KG-2nd graders? 

3.2 How are parents engaged in their children’s schools? Do parents know and 
ask about their children’s lives and interests? 

3.3 What are considered key factors to efficient engagement between parents 
and schools, according to the target populations? What are challenges in this 
regard?
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Table 1: Research Topic Matrix 

Research Question Source of Information Method of Data Collection 

1. What activities are available in target communities to promote reading and writing skills among 5-8-year-olds? 

1.1 Is a library accessible/ available in the 
community? Are the available books age-
appropriate for KG-2? What kinds of 
books are available for this age? Are their 
open hours convenient? Is their location 
accessible to all people of the 
community?  

School principals, national 
databases, statistics, websites/social 
media pages of local libraries, 
parents 

Telephone interview with school principals 

Desk review 

Review of library websites/social media 
pages 

Survey 

1.2 What roles do public libraries play in 
contributing to children abilities to read? 
What activities to enhance reading are 
available at these libraries? What can be 
done better? 

Reports and statistics, 
websites/social media pages of local 
libraries, key informants, parents 

Desk review 

Interviews with key informants 

Survey 

1.3 What community resources are 
available to promote Arabic reading and 
writing for 5-8-year-olds?  

School principals, representatives of 
local libraries, reports, statistics, key 
informants, parents 

Telephone interview with school principals 
Desk review 
Interviews with key informants 
Survey 

1.4 Are there other organizations which 
focus on reading and writing skills 
whether free or for fee in the community? 

School principals, reports, statistics, 
websites/social media pages of local 
organizations, key informants, 
parents 

Telephone interview with school principals 
Desk study 
Review of library websites/social media 
pages 
Interviews with key informants 
Survey 
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2. What are the current home literacy practices and environments among the target populations? 

2.1 Are there books available at home? 
How many and for what ages are they 
appropriate? 

Parents, Children Survey, FGDs 

2.2 How much time do children spend 
reading or being read to (not curriculum 
text)?  

Parents, children Survey, FGDs 

2.3 Are there materials to build writing 
skills at home (pencils, paper, notebooks, 
colors, white boards, etc.)? How often do 
children (KG-2nd grade) use them?  

Parents, children 
  

Survey, FGDs 

2.4 How do at-home reading activities 
vary during summer time from the rest of 
the year? 

Parents 
  

Survey, FGDs 

2.5 How does technology affect reading 
and writing habits, such as the time spent 
on reading? 

Parents, children Survey, FGDs 

2.6 Are parents aware of any educational 
websites that can promote their children’s 
reading and writing skills?  

Parents Survey, FGDs 

2.7 What demographics affect the 
children’s time allocated to practice 
reading and writing? 

Parents, key informants Survey, FGDs, interviews 

2.8 How does the percentage of time 
children spend on doing homework and 
household chores after school influence 
the time to practice reading and writing? 
Who helps the children with their 
homework, if anyone?  

Parents Survey, FGDs 
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2. What are the current home literacy practices and environments among the target populations? 

2.9 How much do children enjoy 
reading/being read to in comparison with 
other activities? What are their general 
attitudes towards different reading and 
writing activities? Do they prefer reading 
by themselves or being read to?  

Parents, children Survey, FGDs 

2.10 Do parents or guardians read for 
pleasure? 

Parents, key informants Survey, FGDs, interviews 

2.11 What media outlets do parents 
prefer and have access to? 

Parents Survey, FGDs 

2.12 What materials are available at 
home to support child reading and writing 
practices.  

Parents, children Survey, FGDs 

2.13 How often do parents and children 
attend the community/public library or 
other organizations’ activities?  

Parents Survey, FGDs 
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3. What is the nature of the communication process between schools and parents regarding improving the students’ 
skills in reading and writing?  

3.1 Is there any kind of coordination 
between parents and schools in relation 
to promoting reading and writing skills of 
KG-2nd graders? 

Parents, school principals Survey, FGDs, interviews 

3.2 How are parents engaged in their 
children’s schools? Do parents know and 
ask about children’s lives and interests? 

Parents, school principals Survey, FGDs, interviews 

3.3 What are considered key factors to 
efficient engagement between parents 
and schools, according to the target 
populations? What are the challenges? 

Parents, school principals Survey, FGDs, interviews 



 

15 

 

2.  Methodology  

In all activities of data collection, the participant was informed of the contractor’s purpose in doing 
this research and was ensured that participation was voluntary and could be stopped at any time 
in the process of data collection. A number of different tools were used to contribute to the 
research, including surveys, focus group discussions, key informant interviews, mapping 
exercises, visits to targeted schools, and compilation of existing statistics and information. The 
following is an overview of the data collection activities undertaken.     

2.1  Desk Study 

An in-depth desk study and literature review has been conducted in contribution to this 
assessment. Previous early reading surveys, program documents provided by the contracting 
authority and secondary data and statistics have been reviewed. Statistics and lists of public and 
non-governmental organizations have been gathered from a variety of sources, including 
village/town profiles produced by the Applied Research Institute of Jerusalem (ARIJ), data from 
the Ministry of Culture and Higher Council for Youth and Sport, as well as data from the Ministry 
of Local Government. The results of the desk review contributed to the development of the 
assessment study methodology as well as the final findings of the assessment and mapping. The 
following reports/data have been reviewed: 

• 2014. MoEHE. Education Development Strategic Plan for 2014-2019: A Learning Nation.  
• 2015. Mapping of Public Libraries in WB & GS: Final Report. Produced by Spark and the 

Welfare Association.  
• 2015. Mapping of Public Libraries in WB & GS: Non-User Report. Produced by Spark and 

the Welfare Association.  
• 2017. Survey of the Cultural Situation for Palestinian Children in the West Bank and Gaza 

Strip. Tamer Institute for Community Education and Birzeit Development Studies Center.  
• Reusch, Jutta. “The role of children’s libraries in developing a multicultural dialogue”. 

Knjižnica, Ljubljana, 53(2009)1-2, p. 209–219 
• 2014. Palestine Human Development Report – Education Section. UNDP.  
• 2015. Ramahi, Hanan. Education in Palestine: Current Challenges and Emancipatory 

Alternatives. Rosa Luxemburg Stiftung. 
• 2010. Palestinian Central Bureau of Statistics. Current Status of Cultural Institutions 

Survey.  
• 2012-2014. Applied Research Institute of Jerusalem (ARIJ). Village and Town Profiles of 

all target areas.  

2.2  Key Informant Interviews 

Interviews with key informants and program stakeholders were conducted in contribution to the 
assessment. A total of 9 interviews were conducted with key informants in the sector, and 
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interviews with 92 of the 101 target schools were undertaken. The following table lists the 
stakeholders interviewed as well as the date of the interview. 

Table 2: Key Informant Interviews 

Organization / Position Date 

MoEHE / Director General of Student Activities May 31, 2018 

MoEHE / Director of Supervision June 4, 2018 

Al-Bireh Library / Librarian June 3, 2018 

Tamer Institute / Director May 14, 2018 

Save the Children / Early Childhood Education Program May 28, 2018  

Diakonia / Program Director  May 28, 2018 

Palestinian Writers Workshop / Director May 27, 2018 

Tamer Institute / Founder June 5, 2018 

EGR Specialist June 10, 2018 

92 of the target schools’ administration May 1-22, 2018 

2.3  Focus Group Discussions 

Focus groups were one aspect of qualitative data collection for this study. A total of 8 focus group 
discussions were held with children and parents. A series of questions were asked of the group, 
and answers, disagreements, and discussion around each was noted. Free-listing exercises and 
hands-on activities were included in the children’s focus group discussions as well. The following 
table depicts the specifics of the focus groups held for this study. 

Table 3: Focus Group Discussions 

Region Location Attendees Date 

Northern West 
Bank 

Dhaher Al-Abed, Jenin 
10 Children (5m, 5f) 

May 13, 2018 
6 Parents (0m, 6f) 

Al-Dhaba’a, Qalqilia 20 Parents (0m, 20f)1 May 5, 2018 

Central West 
Bank Fasayel, Jericho 

7 Parents (0m, 7f)  
May 7, 2018 

10 Children (4m, 6f) 

                                                

1 10 mothers attended the entire FGD, while another 10 mothers arrived late and attended only the second 
half of the FGD.   
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Region Location Attendees Date 

Southern West 
Bank 

Janata, Bethlehem 
12 Children (3m, 9f) 

May 8, 2018 17 Parents (0m, 17f) 
Khelet Ad-Dar, Hebron 10 Children (0m, 10f) 

Total 42 children (12 males, 30 females) 
50 parents (all female) 

2.4  Parent Survey 

397 questionnaires were filled out by the primary care giver of KG, 1st or 2nd grade students in 
sampled targeted schools. The questionnaire was sent to target schools and given to students in 
KG (if available), 1st and 2nd grades, who took the questionnaire home to their parents and the 
parent filled it out individually. The student brought the questionnaire back to school, and the 
research team collected them. The content of the questionnaire was developed based on the 
desk review of project documents and review of other similar data collection instruments. The 
questionnaire is presented annex.   

Sampling 

The minimum sample size of participants has been determined using Cochran’s formula for 
infinite populations, as the following: 

Sample size for infinite population = Z * Z * p * (1-p)/ (e * e)  

Where Z is the Z value for the two-tailed confidence level, p is the expected proportion, and e is 
the acceptable margin of error. The value of p is considered 0.50 as the proportion is considered 
unknown.  

 384 =  1.96 * 1.96 * 0.50 *(1 - 0.50) / (0.05 * 0.05) 

The sample size has been increased in order to accommodate non-response and between cluster 
variation. Each school on the list of targeted schools has been considered a cluster. 12% of the 
clusters (12 schools) have been chosen randomly for participation in the study. The sample frame 
(101 schools) was divided into region (north, central, south) and locality (urban or rural), each 
school was assigned a number and a random number generator was used to select the targeted 
schools. The 12 schools were designated to each region and type of locality based on the 
proportion of the total for each stratum, and the gender of the students (all female, all male or co-
ed) was designated equally amongst the schools. After selection of the schools, the number of 
surveys was divided equally between the selected schools, with slight variances due to 
differences in number of students in each sampled school. The following schools were selected:   
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Region Location Name Type of 
School 

Number of Surveys 
Completed 

North 
WB 

Jenin (Burta Ash-
sharqiya) 

 All-female 40 بنات برطعة األساسیة

Nablus city األساسیة للبنین ازيالر  All-male 26 

South Nablus (Beta)  المختلطةبیرقوزا األساسیة  Co-ed 34 

South Nablus (Yatma) یتما األساسیة للبنین All-male 
(with KG) 

27 

Tulkarem (Ar-Ras) الراس الثانویة المختلطة Coed (with 
KG) 

25 

Central 
WB 

Jerusalem Suburbs 
(As-Suwahira Ash-

sharqiya) 

السواحرة الشرقیة األساسیة 
 المختلطة

Coed (with 
KG) 

40 

Jericho ذكور النویعمة الثانویة All-male 
(with KG) 

31 

Ramallah (Rantis) بنات رنتیس الثانویة All-female 41 

South 
WB 

Hebron (Tafoh) تفوح األساسیة للبنات All-female 46 

Hebron (Taraqomiya) عسقالن األساسیة للبنین All-male 36 

S. Hebron (Dura) الھجرة األساسیة المختلطة Coed 26 

S. Hebron (Beit 
Marsam) 

بیت مرسم األساسیة 
 المختلطة

Coed (with 
KG) 

25 

Survey Respondent Demographics 

34% (n=135) of the respondents were male, while 64.7% (n=257) were female. Similarly, 60.5% 
(n=240) of the respondents were the mother of the target child, 28.0% (n=115) were the father, 
and 3.3% (n=13) reported being the older brother or sister. 2 respondents were the aunt of the 
child, 3 surveys were filled out by both the mother and father.  

A total of 775 children between the ages of 5 and 8 years were reported by the survey 
respondents. 27 respondents did not record the number of children in their household in this age 
range, so the total 5-8-year-old population that is covered by this survey is expected to be more 
than 800 children.  

10.8% (n=43) of respondents had 8 years of schooling or less, 16.9% (n=67) had completed some 
high school – between 9 and 11 years of schooling, 25.4% (n=101) completed 12 years of 
schooling, and 34.3% (n=136) had at least some years of higher education, while 12.6% (n=50) 
did not answer this question. The results are depicted in the chart below.   
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Figure 1: Distribution of years of schooling of survey respondents 

 

In terms of the situation in the household related to employment and presence of parents, the 
majority of households have one parent working and the other a homemaker (80.6%, n=320), 
followed by both parents working (13.9%, n=55). In 7 households neither parent was working 
(1.8%), and in another 7 households there is only one parent present that is working (1.8%). 3 
households are headed by a single parent and that parent was not working at the time of the 
survey (0.8%). No households had both parents absent/deceased. The chart below depicts this 
distribution.   

Figure 2: Household Situation (Employment and Presence of Parents) of Respondents 
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the parent does not work
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2.7  Analysis 

Quantitative analysis was undertaken on data from the survey using SPSS software. Cross 
tabulations were undertaken and Chi-Squared tests. Frequencies and descriptive statistics were 
run to contribute to the quantitative analysis. For qualitative data, transcriptions and notes of focus 
group discussions and key informant interviews were coded. Axial coding was undertaken with 
the coding informed by the evaluation questions presented above. Text related to each code was 
duplicated under corresponding categories. Additional codes were created when necessary. 
Once coding was completed, major trends and key perspectives were identified, and triangulation 
was employed to verify statements and trends. Triangulation was used to ensure the reliability 
and accuracy of the data.  

2.8  Limitations and Data Reliability 

The study faced few constraints during the field work phase due to the large amount of 
cooperation and support from the EGR team and the targeted schools. One limitation to the study 
is the use of the take home survey method rather than enumerator-administered surveys. In a 
self-administered, take-home survey the possibility that the respondent would misunderstand the 
question or skip questions is higher than in enumerator-administered surveys. The self-
administering method was necessary considering the time constraints created by the coming of 
the end of the school year.  

3.  Findings 

This section presents both qualitative and quantitative findings related to each research question 
and sub-question. Secondary sources, publications, reports, and other statistics are also 
mentioned and cited throughout this section when relevant. Primary data is indicated by source 
when presented. 

3.1  Community Activities 

The following section presents findings related to the activities and institutions that are available 
in target communities across the West Bank in contribution to the research question: What 
activities are available in target communities to promote reading and writing skills among 
5-8-year-olds? 

Specifically, information on the availability of school, public or community libraries in each 
community was gathered from different sources, in addition to the availability of age-appropriate 
books in these institutions for the target group, the convenience of opening hours, and the 
accessibility of their locations. Their general role in promoting reading was also assessed and 
additional information was gathered about the civil society activities/organizations in each target 
location. [a school communities’ database is still being compiled and will be attached to this report 
upon completion] 



 

21 

 

School Libraries 

Interviews with targeted schools showed that the majority of schools interviewed (82%, 78 
schools) have a library in the school, while 17 target schools do not have a school library (18% of 
interviewed schools).2 The majority of the school libraries were indicated as having books for 
young readers, with the exception of 5 schools that indicated that they do not have books 
appropriate for the target group (6% of interviewed schools). A large number of schools also have 
classroom bookshelves with stories available for the teachers to use or the children to read. The 
majority of schools with libraries have a librarian dedicated at least part-time to running the library 
(85%, 66 schools have a part-time librarian, while 4%, 3 schools have a full-time librarian), while 
12% of the interviewed schools with libraries (9 schools) reported having no librarian on staff. 
28% of schools interviewed (22 schools) have a specific class time for students of the target 
grades to visit the library, while the rest indicated that children can visit in their free time or after 
school, or that the classroom bookshelves are used in place of library class time.     

In terms of use of the school libraries, 19% of the interviewed target schools (15 schools) reported 
that teachers/librarians do not read to or have story time for students of the target grades, while 

the rest reported that they do. Qualitative data shows 
that the extent of use of school libraries is not consistent 
across target areas. For example, two target villages 
similar in size and both closely affected by the Israeli 
occupation (Fasayel in Jericho is located in extreme 
proximity to an Israeli settlement, and Ad-Dhaba’a in 
Qaliqiliya is located near the Separation Wall) both 
have equipped school libraries, but that of the school in 
Ad-Dhaba’a, according to parents, is much more used 

by younger students that that of the school in Fasayel. According to the interviewed mothers, 
children of the targeted ages bring home a book from the school library approximately once every 
two weeks in Ad-Dhaba’a and the mothers usually read it to their children once and then allow 
their children to try alone. The mothers even mentioned one story about animals that their children 
keep bringing home because they like it. Upon perusal of the books in the library after the focus 
group discussion, the book about animals was noticed and its tattered pages and worn cover did 
indicate that it has been used frequently. Mothers from Fasayel, on the contrary, noted that even 
if the school or an organization gives the children a story to bring home occasionally, it just stays 
in their backpacks unread.   

Ministry of Education and Higher Education representatives interviewed reported on a number of 
initiatives and plans made at the ministry level to promote reading among students in early grades. 
The classroom bookshelves or reading corners is one initiative that was designed to improve 

                                                

2 7 of target schools were not able to be reached for interview during the field work phase.  

The implementation of reading 
promotion plans and policies at the 
ministry level depend wholly on the 
willingness and commitment of the 
principals and teachers at the school 
level.  
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access to books and stories even if the school day is too time-constrained for a specific library 
class. Each school is also now assigned weekly class time for free activities, which can be used 
for library time or reading. The reading competition that begins in 4th grade is also helping to 
promote reading in early grades, according to a MoEHE representative, in that it improves young 
students’ awareness about reading and the positive competition surrounding the contest can 
encourage younger students to take up reading as well. A reading competition for 2nd graders is 
planned for the coming academic year on books that are currently being reviewed from Dar Al-
Fata Al-Arabi publishing house. Also, in the coming academic year, the MoEHE plans to 
encourage the schools’ parent councils to be more involved in initiatives and activities that 
promote reading for fun among students and parents.   

According to MoEHE representatives as well as other key informants, while good initiatives and 
plans are available at the ministry and directorate level, the implementation of them depends 
wholly on the willingness and commitment of the principals and teachers at the school level. Key 
informants indicated that there are many schools that are working diligently to promote reading 
for fun for all grade levels, but that there is still a sizeable proportion of schools that are not taking 
initiatives to do so. The lengthy and demanding curriculum, the lack of time during the short school 
day, and the lack of quality and affordable children’s books were all reasons cited by key 
informants for this current reality.  
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Public Libraries 

According to the Palestinian Central Bureau of Statistics (PCBS) Status of Cultural Institutions 
Survey of 2010, 52 public libraries were in operation in the West Bank. 94.2% of these public 
libraries reported having children’s sections, and 86.5% indicated having children-oriented 
activities.3 Considering the location of many of the target schools in remote villages, only 34 of 
the 94 interviewed target schools reported having a public library near to their school (36%), most 
of which were the public libraries of larger municipalities. However, all villages are connected 
through public transportation to the nearest larger town or city. The mapping exercise conducted 
in contribution to this assessment has provided specific information about public libraries that are 
in proximity to the target schools in the attached school database. 

In terms of the opening hours of public libraries, specific information per library is provided in the 
attached database. However, key informants indicated 
that opening hours of public libraries are not appropriate to 
cater to students after their school day, as the majority 
close at the same time as the end of the school day. Many 
libraries, however, are open on Saturdays, which librarians 
have noted is the busiest day of the week, especially for 
children’s sections.  

With regards to the quality and quantity of books available, 
a number of key informants noted that there is a lack of 
quality children’s literature available in Palestine, 
especially for the early reading stage. Diakonia, in 
partnership with Tamer Institute for Community Education 
and other partners, has worked on filling this gap for the 
past 15 years. A key informant estimated that 600,000 
children’s books were brought into Palestine through these 
efforts. The Early Childhood Resource Center was also 
mentioned by a key informant as a source of books and 
literature specifically for the early reader stage.  

Another issue brought up by key informants is the lack of knowledge amongst both librarians and 
parents on which books are appropriate for which ages. As such, children may be exposed to 
books that are too simple, and thus not sparking their interest in reading, or too difficult, making 
them lose interest because of a lack of understanding. Other interviewees noted that there are 
large differences between libraries in terms of their activities for children, depending on the 
willingness and commitment of the librarian and the library management, as well as their 
knowledge on how to conduct story-telling sessions and other reading-related activities. The 

                                                

3 http://www.pcbs.gov.ps/Downloads/book1705.pdf  

Public Libraries 

 Most libraries not open in the 
afternoons, but do open on one 
weekend day 

 Children’s sections and 
activities available in most 
libraries, but variances in their 
extent and effectiveness 

 Lack of quality children’s 
literature 

 Variance in capacity and 
commitment of librarians  

 Lack of parent involvement in 
public libraries  

http://www.pcbs.gov.ps/Downloads/book1705.pdf
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physical space allocated to children’s sections of libraries is often not conducive to facilitating 
activities for children that need space and cannot be expected to maintain the quiet of the other 
sections of the library.            

Community Organizations 

Information about community organizations or centers in the communities of target schools was 
also gathered through the mapping exercise and from parents who responded to the survey. 
Around two thirds of interviewed target schools reported that there are community organizations 
in their localities (60 out of 94, 64%). However, community organizations that focus specifically 
on promoting reading and writing skills for young students are fewer and awareness of them was 
found to be almost non-existent among the sampled parents. Only 7.8% of survey respondents 
reported that they are aware of organizations or community activities that promote reading and 
writing for young children other than libraries. 82.6% were not aware of any organizations. For 
those respondents that did know of such organizations/activities, they were asked to specify the 
names. Most respondents provided general answers. The following table presents the answers 
provided by respondents. Specific names of community organizations per target community are 
presented in the attached school database.  

Table 4: Specification of community organizations promoting reading and writing skills among 
children, as reported by survey respondents 

Name/type of association District of respondent (frequency) 
Associations for memorizing the Quran / the 
Mosque  

Hebron (4) 

World Vision Ramallah (1) 
National Reading Competition Hebron (1) 
Zeizafona Organization Ramallah (2) 
Organizations/Associations/Clubs (general)  Hebron (2), Nablus (1), Jericho (1) 
Summer camps (general) Hebron (2), Ramallah (2) 
Mobile Library Hebron (1) 
Sports Club Nablus (1) 
Tamer Institute for Community Education Nablus (1), Ramallah (1), Jenin (1) 
Yatma Association Nablus, Yatma (2) 
Dar Qattan (A.M. Qattan Foundation) Ramallah (1) 
Organization for Strengthening the Child’s 
Intelligence  

Hebron (1) 

Asa’ad Toufouleh Hebron (1) 
Private teachers Hebron (1) 
Club for Children’s Stories Jerusalem (1) 
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Key informants were asked what potential challenges and opportunities the program may face in 
implementing the sub-granting mechanism through community-based organizations in target 
communities. All interviewees found this implementation mechanism to be relevant and 
appropriate. The expected opportunities and challenges to working with CBOs expressed by key 
informants were the following:  

Opportunities 

• CBOs have access to local community members and can contribute to ensuring adequate 
participation of children and parents in proposed activities. 

• Parents may feel more comfortable attending or sending their children to local CBOs 
where they know the staff than to an organization/activity that is unknown.  

• In the case of small target localities, activities facilitated are expected to be more attractive 
to parents and children because such activities are less frequent in these types of 
localities. 

• The fragmentation of West Bank communities means that activities and programs need to 
be tailored to each specific locality, which can be facilitated through the CBO.   

Challenges 

• Lack of staff and resources in the CBOs to support the implementation of activities.  
• Mixed gender activities can be unacceptable in some communities, although this is 

expected to be less of an issue for younger children.  
• Even with increased trust between CBOs and the local community, women in some 

communities are prevented from attending activities, especially those in which men may 
be in attendance or on staff.  

• Lack of systems in CBOs for project cycle management and reporting.  
• CBOs may not have the expertise to implement reading and writing promotion activities 

according to the program standards and objectives. Training and support is expected to 
be necessary.  

Conclusion 

Although the school community’s database produced by this study provides specific information 
per community, overall community activities to promote reading and writing skills among 5-8-year-
olds are not extensive and in many communities are non-existent. That being said, public libraries, 
most with children’s sections and activities, do exist in each district of the West Bank and are 
accessible through public transportation connecting all communities. Their opening hours do not 
fully cater to students in school, but weekend days and summer vacations are adequate for 
accessing children’s sections and activities. Local organizations and community associations are 
more available in target communities, although they mostly do not have continuous programs for 
children that focus on reading and writing skills. These local CBOs can provide a trusted entry 
into the communities but may lack capacity and resources to implement activities.    
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3.2  Home Literacy Environment and Practices 

This section is dedicated to present data related to the home practices of the target students and 
their families in regard to reading and writing in order to answer the second research question: 
What are the current home literacy practices and environments among the target 
populations? Specifically, the availability of books and writing materials at home, the frequency 
of literary practices during the school year and summer vacation, and the effect of demographics, 
technology, homework and chores on frequency of literary practices were researched and findings 
are presented below.     

Availability of Literacy Materials   

During focus group discussions with mothers and children, participants were asked what kinds 
and quantities of books they own at home and for what ages. Answers varied widely from one 
participant to another, with some indicating that they have only a few children’s stories at home, 
others that they have many books for adults but no books for children, and others noting that they 
have only the Quran and other religious books. A few respondents stated that they have a number 
of books for both adults and children. In two focus group discussions with mothers, the participants 
explained that their children bring books home from the school library, so they do not feel as much 
of a need to buy books for the household. Small paperback materials that mix a simple story with 
coloring pages (~cost of 1 NIS) are common in households but are not necessarily kept in the 
long-term because they are not made for repeated use.    

Survey respondents were asked to indicate what type of materials their child reads. The majority 
reported that their child reads printed materials (61.7% of respondents), followed in prevalence 
by stories on mobile phones (37.5% of respondents), and stories on the computer (20.2% of 
respondents).4   

In terms of availability for purchase, 67.5% of the survey respondents (n=268) indicated that there 
is a bookstore in their communities where they can buy books and stories for children, while 
24.4% (n=97) reported that there is not, and 6.3% (n=25) did not know.  

Qualitative data from focus group discussions with mothers shows that writing and drawing 
materials are widely available and inexpensive. While answers were mixed and often hesitant 
about the kinds and numbers of books or stories at home, all participants were eager to answer 
that they have a multitude of writing materials at home and that their children widely use them. 
Although a store dedicated only to stationary may not be available in all target areas, most 
supermarkets and small neighborhood groceries carry notebooks and writing utensils that are 
very inexpensive (1 NIS for a notebook).  

                                                

4 Note that this was a multiple-choice question and thus the frequencies do not add up to 100%.  
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Frequency of Early Literacy Practices 

Qualitative and quantitative data has been collected regarding the amount of time that children 
spend reading or being read to as well as doing other early literacy activities. When asked how 
often the survey respondent reads to his/her child, the most chosen answer was occasionally5 
(see figure below). The question was divided into two parts – frequency of reading to the child 
during the school year, and frequency of reading to the child during the summer vacation. 
Although results did not differ substantially, frequencies overall were less during the summer 
vacation than during the school year. Focus group participants verified this trend, indicating that 
during the school year there remains an environment of learning and reading, which can promote 
reading for pleasure, while in the summer months the children are far away from learning, and 
thus do not read or want to be read to as much.     

  

                                                

5 For this question and all frequency questions in the survey, the following definitions were given to the 
respondents: often (at least a few times per week); occasionally (at least a few times per month); rarely (at 
least a few times per year); never. See the Parents Survey in Annex.  
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Figure 3: Frequency of respondent reading to his/her child by time of year 

 

Respondents were asked to provide information on what they consider to be obstacles to reading 
to their young children. 64.5% of respondents stated that it is difficult to find the time or that they 
are too busy. 6.5%% indicated that their child does not like being read to, and another 6% of 
respondents reported not feeling comfortable reading aloud. 10.8% of respondents stated that 
they do not face obstacles to reading to their children. Only 2 respondents responded that they 
do not have access to books, while another 3 do not believe that reading is important. Qualitative 
data also indicates that a lack of time is the main obstacle to reading to children.  

Just as qualitative data indicated that writing materials are more present in homes than children’s 
books and stories, survey data confirms that writing and drawing for fun is more frequent than 
reading or being read to. 68.8% (n=273) of respondents reported that their child often writes or 
draws for fun, while 21.2% (n=84) answered occasionally, and only 5.3% (n=21) answered rarely, 
followed by 1.5% (n=6) that answered never.  
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Three subsequent questions 
were asked in the survey 
related to other types of 
practices that can promote 
literacy – singing to/with 
children, reading street signs 
with children and telling stories 
to children. These were not 
specified as to the time of the 
year. The distribution of 
responses is presented in the 
chart below. There were no 
substantial variations between 
the three practices, although a 
smaller proportion of 
respondents often tell stories 
to their children than the 
proportions of respondents 
that sing songs or read street 

signs. Overall, these three practices had higher frequencies reported than reading to the child in 
the summer and during the school year.   
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5.3%
1.5% 3.3%

Frequency of children drawing 
and/or writing for fun

Often
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Never
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Figure 4: Frequency with which children draw and/or write for fun 
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Figure 5: Frequency of other early literacy practices among respondent parents 

 

These early literacy practices and the frequency of reading to children during the school year and 
summer were summed in order to provide a more general understanding of the frequency of early 
literacy practices in the home. Results show that although a very small proportion of respondents 
almost never do any of the literacy practices, the majority undertake literacy practices only 
occasionally. The distribution is presented in the figure below.  
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Figure 6: Scale of Frequency of Early Literacy Practices 

 

Survey participants were also asked at what age they began reading to their child (the target child 
in KG, 1st or 2nd grade). Only a very small proportion of respondents started before their child was 
1 year old, and the largest proportion began when the child was 4-5 years old. The distribution of 
responses is depicted in the chart below.  

Table 5: Distribution of ages that respondent reported having started reading to his/her child 

Age of child when parent began reading to him/her Frequency Percent 

Newborn-1 year 15 3.8 

2-3 years 106 26.7 

4-5 years 200 50.4 

6-7 years 45 11.3 

N/A – I don’t read to my child 29 7.3 

Total 395 99.5 

Missing 2 .5 

Total 397 100.0 

There was a significant relationship found between the early literacy practices scale results and 
the age at which the respondent began reading to the child at the p < 0.05 level. 44.6% of those 
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who started reading to the child before or at the age of 3 have frequent early literacy practices, 
while only 20.8% of those who started reading to the child after the age of 4 have frequent early 
literacy practices. The chart below presents the results of this cross-tabulation. 

Figure 7: Frequency of Literacy Practices by Age Respondent Began Reading to Child 

 

Adult Reading Practices 

Survey respondents were also asked how often they read for pleasure themselves (not including 
time reading to their children or for work). Responses resemble the distribution of how often they 
read to their child, with 23.7% (n=94) choosing often, 45.1% (n=179) responding occasionally, 
24.2% (n=96) rarely and 5.5% (n=22) never.  

When the respondents’ reported frequency of reading for pleasure was compared with the early 
literacy practices scale, a significant relationship was found at the p < 0.05 level. The chart below 
depicts the results of this cross-tabulation.  
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Figure 8: Frequency of Respondent Parents Early Literacy Practices by Respondent Parents' Own 
Frequency of Reading for Pleasure 

 

When a comparison was done between frequency of adult respondents reading for pleasure and 
type of locality (rural or urban), household situation, gender of respondent and years of school of 
respondent, no significant relationships were found at the p < 0.05 level. This indicates that 
reading as a habit is not necessarily existent only in a certain demographic or sector of society.  

Demographics and Early Literacy Practices 

When the results of the early literacy practices scale were compared with four demographic 
variables (years of schooling of the respondent, respondent position in the family (only mother 
and father analyzed), household situation (having a parent that stays at home or not), and type of 
locality (urban or rural)), no significant relationships were also found at the p < 0.05 level. As with 
adult reading frequency, this indicates that early literacy trends and practices are not necessarily 
unique to certain sectors or groups of society.   

Although survey data did not indicate a relationship between respondent’s position in the family 
and frequency of literacy practices, qualitative data strongly shows that fathers play a much less 
prominent role in promoting early literacy for their children than mothers. All key informants and 
FGD participants noted that the father is not as active in following-up on and supporting children’s 
education as the mother is. This discrepancy may be due to a desirability bias on the part of the 
father survey respondents in that they did not want to report that they infrequently do these early 
literacy practices, or that those fathers that were available and took initiative to be the parent to 
fill in the survey are those that are also more active in their child’s education.   
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Effect of Technology 

Qualitative data from interviews and focus group discussions with mothers indicates that 
technology and ‘screen time’ is an important part of children’s lives. Even in areas in which there 
is limited internet access (such as Fasayel village in Jericho where there are few landline 
telephone and linked Wi-Fi and internet is accessed usually by the fathers only through Israeli 
mobile service providers that offer 3-G internet) mothers indicated that the children are always 
wanting to have their parents’ phones to play and download games. Mothers from all areas noted 
that if their children were given free range with technology, they would use it constantly. While the 
vast majority of mothers in FGDs stated that time on technology should be limited, fewer 
participants confidently stated that they have a specific time limit that they stick to daily. All 
participants agreed that setting a routine (and thus limiting screen time) is easier in the school 
year when children have school and homework than during the summer, which is not at all 
structured and can lead to large amounts of screen time. Participants also brought up the issue 
of parents being pre-occupied by technology as well, which affects their practices related to 
children’s literacy. When asked what might prevent a mother from reading to her child, a mother 
from Qalqiliya district said: She might not be educated and cannot read well herself. Or she might 
always be on the phone. It’s not just the kids that are always on the phones, it’s the parents too!  

Respondents to the survey were asked to estimate the 
amount of time their child spends daily using a screen 
(tablet, iPad, smart phone, TV, computer, etc.) during 
the school year and during the summer. In accordance 
with qualitative data, time reported increases in the 
summer time. The results for each time period are 
presented in the chart below.  

  

Kids would spend 24 hours a day on 
technology if they could. They like 
the phone and iPad more now than 
TV even.  

-Mother from Ad-Dhaba’a Qalqiliya 
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 Figure 9: Screen time of children in the school year and summer vacation as reported by survey 
respondents 

 

There was a significant relationship found between hours of the child’s screen time during the 
school year and frequency of reading to the child during the school year at the p < 0.05 level. The 
results of the cross tabulation are presented in the chart below.   

Figure 10: Amount of screen time during school year by frequency of reading to child during school 
year 

 

There was also a significant relationship found between hours of the child’s screen time and 
frequency of reading to the child during the summer vacation at the p < 0.05 level.  
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When focus group participants were asked if they thought that children would spend more time 
reading if they spent less time using technology, one mother from Qalqiliya district was skeptical: 
I don’t think [they would spend more time reading]. When we turn the phone off or take it away, they go 
outside to play or play inside. They don’t like to read as a habit daily.  

All key informants were of the opinion that technology has an effect on early literacy practices. 
Through technology, children can easily and instantly access information and ideas without much 
cognitive effort. Because reading or being read to require more thought and imagination, it can 
seem tiring or boring to children that are used to the instant gratification offered by technology. 
One interviewee suggested that in addition to less time for or interest in reading, over-use of 
technology can negatively affect the child’s social and emotional skills along with a host of other 
behavioral problems. Parents’ lack of discipline and parenting skills and lack of ability/willingness 
to limit screen time are reasons for this, according to key informants.   

Key informants and mother participants of focus group discussions noted that technology can be 
used for educational purposes and children can learn from it. However, many children do not use 
educational games and programs and there is a low level of awareness about these types of 
applications (discussed further below) among parents.  

Two key informants posited that technology and devices, although affecting reading practices, 
should not be over-emphasized as obstacles to developing reading as a habit. One of the 
interviewees stated that even before technology, a person could find other activities to occupy 
his/her time if they were not interested in reading. She also recalled how worried her organization 
was when TV became more popular, but that their work continued, and people continued to be 
receptive to reading promotion activities. Another interviewee gave examples of other countries 
in the world where technology is available and accessible to all, but that libraries are still full of 
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people reading. These results can suggest that although there is a relationship between amount 
of time using technology and amount of time reading, reducing screen time alone cannot be 
expected to automatically increase reading time without other reading promotion efforts.  

Educational Websites and Applications 

Survey respondents and participants of parent focus group discussions were asked about their 
knowledge of educational games, applications or websites. Very low levels of awareness were 
found in both types of data. Only 27% (n=107) of survey respondents indicated that they are 
aware of websites or applications that promote Arabic reading/writing skills. Similarly, the majority 
of mother participants of focus group discussions said that they were unaware as well. A few 
mentioned that there are educational videos on YouTube, and fewer were able to recall some 
educational apps but most were unable to remember the names. Survey respondents that 
reported knowledge of such applications were asked to specify what types/names they knew. The 
following is a presentation of the responses and their frequencies, disaggregated by websites and 
applications that could be verified or found online, and those that were not.  

Table 6: Websites and applications that could be verified or found online 

 Answer English Name/Translation Frequency  

 Muslim Kids Application 1  المسلم الصغیر

التعلیمیةشبكة األوس   Al-Aws Educational Network 2 

 Al-Multaqa Al-Tarbawi [Multaqa Al-Marhala was once الملتقى التربوي
mentioned specifically which is Part of Al-Multaqa Al-
Tarbawi]  

5 

BABY BUS BABY BUS 1 

كالفیس بو  Facebook 5 

 Google 10 جوجل

 Make Your Child Smart application 1 اجعل طفلك ذكیا

IBAL Interactive Books & Active Learning    1 

 ILP Interactive Learning Program (UNRWA website) 
[student corner was once mentioned specifically 
which is part of ILP] 

2 

ترنتاإلن  Internet 4 

 Lamsa Application 10 ھمسة

 My Beautiful Language Website  2 لغتي الجمیلة

 Taha Channel 1 قناة طھ 

 Palestine Education YouTube Channel 1 قناة تعلیم فلسطین
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 Answer English Name/Translation Frequency  

تعلیم اللغة العربیة 
 لألطفال

Teaching Arabic for Children Application 1 

ویونسك  UNESCO 1 

 YouTube 24 یوتیوب

Table 7: Websites or applications that were not specified by name or could not be verified or found 
online 

Response English Name/Translation 

 Variety of websites on the smartphone مواقع متنوعة على الھاتف الذكي

العربیة وكتابتھابرامج تعلم اللغة   Programs to teach Arabic language and writing 

األساسيالتعلیم   Primary education 

 A website for Arabic stories that she checks regularly موقع قصص عربیة تتابعھ باستمرار

لالبتدائي األطفالمواقع تعلیم   Websites for primary education 

اإلنترنتكثیرة على   Variety of websites on the internet 

اإلنترنتمواقع مختلفة على   Variety of websites on the internet 

األطفالقصص   Children's stories 

 Smartphone applications تطبیقات على الھواتف الذكیة

اإلسالمیةالمكتبة   Islamic Library (several websites found with a similar 
name) 

ندرویدتطبیق األ  An Android Application 

 Websites for teaching Arabic مواقع تعلم اللغة العربیة

 The Arab Child Library (Unclear of whether it is a مكتبة الطفل العربي
website or application, but there is a children's book 
series with the same name online) 

 How to raise my children (A number of articles found كیف أربي أوالدي
online with this name, but unclear if this is a website 
or application) 

 Play store متجر بالي

أطفال أناشید  Children's Songs 

بأسلوباء مواقع خاصة بقصص األنبی  Websites for Prophet’s stories designed for children األطفال 

جھاد لتعلم اللغة العربیة والتجوید أبوموقع   Abu Jehad Website for teaching Arabic and Quran 
recitation 

 Ahmad أحمد

 an application for learning Arabic language تطبیق تعلم اللغة العربیة
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Response English Name/Translation 

 Application for learning Arabic alphabets تعلم األحرف األبجدیة

 Applications on the tablet تطبیقات منزلھ على التابلت

  Pictures صور

 Website for reading من موقع القراءة

 Reading القراءة

الحروف والقراءةبرامج تعلیمیة لتعلیم   Educational programs to teach reading and 
alphabets 

 Alphabets applications تطبیقات الحروف

 Programs that help برامج تساعد

على النت األطفالقنوات   Children's channels on the internet 

العربیة على االیباد من األحرفبرنامج   Arabic alphabet application اإلنترنت 

 Green library (children's publishing house in Algeria المكتبة الخضراء
with name; no application or educational website 
found) 

األبجدیةتعلم الحروف   Learn the alphabets application 

ولكن ھناك مواقع كثیرة لتعلیم  حالیا ال اذكر
 القراءة

Many websites to teach reading 

أطفالقصص   Children's stories 

From the survey results, knowledge of educational apps and websites was significantly related to 
years of schooling of the respondent at the p < 0.05 level. Respondents with more years of 
schooling had more yes responses about awareness of educational apps/websites than those 
with fewer years of schooling. A significant relationship was also found between awareness of 
educational apps/websites and the early literacy practices scale at the p < 0.05 level. The figure 
below presents the results of this cross tabulation.    
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Figure 11: Awareness of educational apps/websites by frequency of early literacy practices  

 

Homework and Chores 

The amount of time target children spend on homework and household chores was also assessed 
in order to provide an understanding of their effect on time spent in literacy practices. While almost 
no survey respondents reported that their child has no homework at all (2.3%), the majority 
reported less than 2 hours per day (36% responded less than one hour; 44.3% responded 1-2 
hours). 9.8% of respondents reported that their child spends 2-3 hours per day on homework, and 
only 3% estimated that their child spends more than 3 hours doing homework.  

There was no significant relationship found in the survey results between time spent doing 
homework and time spent being read to during the school year, although one mother participants 
of an FGD noted that having to 
read for their homework burns 
them out on reading, and thus 
they are less likely to want to read 
for pleasure after homework. The 
following figure presents the 
survey response distribution of 
time spent doing homework.  

Approximately half of survey 
respondents reported that their 
child always does his/her 
homework in the same place in 
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the house (46.1%) and another half responded negatively to this question (49.1%). Mothers were 
the most likely to help the child with homework, followed by fathers, older siblings and another 
adult in the family. Paid tutors were mentioned by only one respondent.  

Housework was found to take up less of children’s time than homework during the school year 
with 26.7% of respondents indicating that their child does no housework, and another 55.4% 
reported that their child spends less than one hour on housework during the school year. During 
the summer vacation, children were reported on as doing slightly more housework, but not 
substantially. No significant relationships were found between amount of housework and 
frequency of being read to for both school time and summer vacation.    

Figure 13: Time target children spend on housework during the school year and the summer 

 

Child Enjoyment of Reading and Writing (Parent Perspectives) 

Both children and parents were consulted regarding the extent to which children enjoy different 
reading and writing practices and whether they prefer to read alone or to be read to. Approximately 
one fifth of survey respondents reported that reading or being read to is their child’s favorite 
activity (21.7%), followed by 42.3% of respondents that indicated that their child had a medium 
level of interest in reading or being read to compared to other activities. 24.4% of respondents 
estimated that their child has a low level of interest, and 7.3% reported that reading/being read to 
is their child’s least favorite activity. The results are presented in the chart below.  
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Figure 14: Children's preference for reading or being read to as reported by survey respondents 

 

A significant relationship was found between the reported children’s preference for reading and 
the frequency of early literacy practices of the parent respondent at the p < 0.05 level. The chart 
below depicts the results of this cross tabulation.  

 

Mother participants of FGDs indicated that their children enjoy being read to more than reading 
themselves. While the children are excited about learning the new skill of reading, and often try 
to read street signs or other words in the environment, when it comes to reading a story, they still 
find it difficult to read alone and prefer someone to read to them. The large difference between 
Modern Standard Arabic and spoken Arabic (Amiya) is also a challenge to early literacy in Arabic-
speaking countries. Mothers in FGDs recall that their children sometimes ask them to read the 
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story silently and then tell them the story aloud in Amiya. One key informant agreed: I used to 
read a story to my child from the beginning to the end. When I would finish, she would say “Ok, 
now tell it to me in Arabic”. In this case, the child is considering Modern Standard Arabic to be a 
completely different language, while Amiya is her “Arabic” language.  

Key informants and mothers, however, cautioned against transitioning completely to telling the 
stories in Amiya in order to help the children understand because in this way you do not promote 
main Arabic literacy skills which are rooted in Modern Standard Arabic. Those who read aloud to 
children need to know how to read the Modern Standard Arabic aloud and be able to explain or 
use synonyms in Amiya. On the other hand, other key informants placed more importance on 
enjoyment as a way to catch both parents and children’s interest in order to build the foundation 
for later literacy, and thus were in favor of facilitating storytelling sessions and other interactive 
activities as a first step to promoting reading.    

Child Enjoyment of Reading and Writing (Child Perspectives) 

Children participants of FGDs were asked to discuss and complete a hands-on activity about their 
preferences related to reading and writing/drawing/coloring. In discussion children agreed that 
they like to read, and a number indicated that they enjoy reading by themselves more than being 
read to. This is contrary to the feedback from mother participants of FGDs; it is expected that 
because the participant children are 
budding readers, they were more likely to 
want to show their capabilities and interest 
in reading alone. The children were also 
given a paper with pictures of children doing 
different activities. When the children were 
asked to describe what each child was doing, 
for the picture of a man reading to a boy with 
the boy on his lap, many students described it 
as the father helping him with his homework or 
teaching him to read. This indicates that being 

read to for pleasure is not a prominent concept in the 
minds of the children. When the children were asked 
to rate their level of interest in each activity depicted, 
being read to was marked as an activity that they 
dislike by a number of children (28.6%) but reading 
alone was a favorite activity of 57% of participant 
children. The following chart shows the responses of 
children to this activity.  

  

I used to read a story [in Modern 
Standard Arabic] to my child from 
the beginning to the end. When I 
would finish, she would say “Ok, 
now tell it to me in Arabic”. 

-Key informant 

Figure 15: Picture described by many children as 'father 
helping boy with his homework or teaching him to read’ 



 

44 

 

Figure 16: Children's preference of activities as reported by children in FGDs 

 

Media Outlets Preferred by Parents 

Parent respondents to the survey were asked to record which media outlet on which they would 
prefer to receive information related to early literacy and activities or events. The most chosen 
type of media was Facebook, followed by TV, while the other options were not nearly as popular. 
See the distribution of responses in the table below (note that some respondents chose more 
than one answer and thus the frequency does not add up to the total number of surveys).  

Table 8: Survey Respondent Preference for Media Outlet 

Media Frequency Percent 

TV 157 39.2 
Radio 7 1.7 
Newspaper in print / other print materials 16 4.0 
Facebook 167 41.8 
WhatsApp 27 6.8 
Twitter 3 0.8 
Internet (in general, including YouTube) 20 5.0 
School 2 0.5 

  Telephone 1 0.2 

  Total 400 responses 100 
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Frequency of Attending the Public Library 

In addition to the data gathered about public libraries in target communities through the mapping 
study, survey respondents were asked to provide information about the frequency with which they 
or their children go to the public library (if available) and what activities they do there. Only 35.4% 
of survey respondents indicated that there is a public library in their city or village (comparable 
with the 34% of schools that reported a public library in their communities), while 49.9% reported 
that there is not, and 10.8% did not know (6% of respondents did not answer this question). For 
those that have a library in their locality, 52.5% reported that their child never visits it, followed by 
another 24.7% reporting that their child rarely visits it. 11.7% and 11.1% have children that visit 
monthly or weekly (respectively).  

Figure 17: Frequency of child visiting public library as reported by respondents that have a public 
library in their locality 

 

For the small number of respondents whose children attend the library, almost equal proportions 
participate in the library’s different activities – 16 respondents reported that their child reads or is 
read to; 23 respondents indicated that the child checks out books; and 20 noted that the child 
attends story time.   

Conclusion 

Practices that promote early literacy among target families were found to be existent across the 
sampled population, but not extremely prevalent. Drawing and writing activities undertaken by 
children in the home more frequently than reading activities, which may be due to the fact that 5-
8-year-olds can easily draw, color or write letters/words alone, while reading still requires more 
adult involvement at this stage, especially considering the large gap between literary and spoken 
Arabic. In the same vein, not having enough time is the main constraint to undertaking early 
literacy practices with children; these time constraints come from the side of the adults, as 
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children’s homework and house chores were not found to be burdensome or taking the place of 
reading time.  

Beginning reading to children early in their lives was not common among the target population, 
just as adults reading for pleasure was also not found to be frequent. Both of these factors are 
related to frequency of undertaking early literacy practices with children and may be considered 
as proxy messages in promotion of reading. Indeed, sparking parents’ interest in and enjoyment 
of reading was noted as a key factor in sustainable and successful promotion of early grade 
reading.  

Technology is clearly wide-spread and amount of time children and adults spending using it is 
substantial and can affect potential time for reading for pleasure. However, messages targeted at 
reducing time that children and adults spend on devices should accompany reading promotion 
efforts to ensure that any more time freed from using technology is replaced with reading for 
pleasure. Technology can also be used to improve upon children’s early literacy skills if quality 
educational programs are promoted and used. Communication with parents should be undertaken 
through Facebook and/or TV commercials/programs.  
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3.3  School-Home Communication 

The final section of this chapter is related to the current level and type of communication between 
schools and parents in order to answer the third research question: What is the nature of the 
communication process between schools and parents regarding improving the students’ 
skills in reading and writing? 

Parent respondents to the survey were asked in which way and how often they interact with their 
child’s school and/or teachers. The largest proportion of respondents does so through face-to-
face meetings/visits scheduled by the school (63%), followed by telephone conversations 
(23.7%), in-person meetings that are requested by the parent (19.6%), in-person informally when 
dropping children off or picking them up (15.6%), through Facebook (14.1%), through the parents’ 
council (10.1%), through WhatsApp (5.8%) and through email (4%).  

Table 9: Method of communication with child's school 

Communication Method Frequency Percent 

 In person through visits/meetings scheduled by the school 250 63.0 

 In person through meetings that I request 78 19.6 

 In person informally when dropping children off or picking them up  62 15.6 

 Through parents’ council 40 10.1 

 Through email 16 4.0 

 Through telephone 94 23.7 

 Through Facebook 56 14.1 

 Through WhatsApp 23 5.8 

 E-school 2 .5 

 I don’t communicate with the school at all 8 2.0 

 Total 397 100.0 

In terms of frequency, most respondents reported that they communicated with their child’s school 
about his/her Arabic reading and writing progress once per month or once per semester (34.5% 
and 26.4% respectively) in the previous academic year. 19.4% of respondents indicated that they 
communicated twice per month, while 7.3% reported weekly communication. 19 respondents 
(4.8%) responded that they communicated once in the year, while another 18 respondents (4.5%) 
reported not communicating at all. See the figure below for the distribution of responses.  
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Figure 18: Frequency of communication between survey respondents and child's school in 
previous academic year 

 

More than half of the survey respondents (56.2%) reported satisfaction with the amount of 
communication with their child’s school, while 14.9% were partially satisfied, 22.7% thought 
communication should be more, and only 1.5% found that communication should be less.  

Attitudes of survey respondents regarding responsibility for teaching children to read and write 
were generally positive – 89.4% believe that both parents and teachers are responsible, while 
5.4% believe that teachers alone are responsible, and 2.5% found parents alone to be 
responsible. The survey also showed positive results in parent’s basic interest in their child’s 
school life – 84.4% of respondents often discuss with their children what they do at school, and 
another 11.1% occasionally do so. Only 2 respondents (.5% of respondents) reported rarely and 
another 2 respondents chose never.  

Lastly, parent respondents to the survey were asked about the existence of a parents’ council at 
their school, and if they had ever been involved. Almost half of respondents reported that there is 
an active parents’ council at their child’s school (47.6%), while 21.4% indicated that there is not, 
and another 27.7% stated that they were not sure if one existed or not. Only 12.8% of the 
respondents had ever been a member of the parents’ council.  

School principals and a key informant noted that parent councils are often inactive or only used 
as a means to fundraise for the school, which can be considered a challenge to effective and 
efficient engagement between parents and schools. Overall, parents are generally receptive to 
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requests for communication or meetings from the school, which stresses the importance of the 
school administration and teachers taking an active role in managing the school-home 
relationship.  

One challenge raised by mothers in a small village was that it is not favorable for them to attend 
activities in the school because there are males on staff. They noted that attendance of the FGD 
would have been much higher if it had taken place in the village women’s center. This was not an 
issue in other villages in which FGDs were facilitated, indicating that it may not be a trend, but 
could be a main factor to consider in certain localities.     

4.  Recommendations  

The following recommendations have been developed through feedback from all participants of 
this study, as well as through synthesis and analysis of data collected. They are in no way binding 
upon the contracting authority. [these are initial recommendations that should be honed and 
augmented in consultation with the contracting authority after review of the assessment findings 
and conclusions] 

  
R1 Sub-grants to community-based organizations and centers in target areas should be 

undertaken in tandem with capacity building on the methodology and approach 
required for the activities, and close monitoring of activities should be undertaken. 
Further support may be needed as well in reporting and documentation.    

R2 Although in-person promotional activities should be tailored to each community’s 
norms, constraints and expectations, wider campaign messages need not be tailored 
to certain demographic groups or sectors of society, as demographic factors were not 
found to be closely related to frequency of literacy practices.  

R3 Factors such as adults reading for pleasure, reading to children in infancy, and limiting 
use of technology may be used as proxy targets that can indirectly contribute to 
increase in early literacy practices.    

R4 Number of activities appropriate for parents that can contribute to the program 
objectives:  

• Storytelling and other creative activities revolving around literature (may be 
implemented as parent-child activities for parents alone) 

• Capacity building in reading aloud and how to incorporate Amiya explanations 
into reading of stories in Modern Standard Arabic. 

• Parent-child activities that can spark interest in continuing joint activities at 
home.    
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R5 Parents should be given practical tools to begin to establish the habit of reading with 
their children, considering that time constraints were the most prevalent among the 
target parents. During in-person activities parents can make specific goals for 
including reading into their daily routines with their children, and the program could 
send out mobile messages to parents (via WhatsApp or Facebook groups) as regular 
reminders to keep with their goals. Through these virtual groups, parents can also be 
given the chance to share selfies of their reading time or write titles of books and/or 
minutes of reading time. Group accountability will increase the likelihood that initial 
motivation is translated later into sustainable habits.  

R6 The MoEHE’s new focus on parent councils as promoters of educational activities 
(rather than merely fundraisers) and the new election of parents’ councils at beginning 
of the 2018-2019 academic year creates an opportunity to promote the role of the 
parent council and enhance its establishment with tools and plans for reading 
promotion activities (rather than attempting to activate councils that have already been 
inactive and lost the trust of the school and parents).   
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Annex A: Data Collection Tools 

Focus Group Discussion- Parents 

Introduction 

Associates in Building Capacity (ABC Consulting) has been contracted to undertake a formative 
assessment on behalf of AMIDEAST’s Early Grade Reading Program funded by USAID. The 
main objective of this study is to provide insight to project management, stakeholders, and donors 
on the current situation of early grade reading in the West Bank to help further develop 
interventions and monitor program progress. 

Your participation in this study is entirely voluntary and your answers will be kept anonymous. 
Your choice to participate will not have any effect on your current or future relationship with any 
of the parties involved in this study. The discussion is expected to take approximately 1 hour and 
will be audio recorded with your permission.  

Questions   

1. Do you have books at home? What kinds, for what ages? How many? Does your child/your 
children like to read/be read to? Which do they prefer? How often does your child read (or is 
read to) for pleasure during the school year? During the summer/weekends?  

2. Do you consider your situation (in terms of having books at home or not) to be the norm in 
your community? If not, explain.  

3. What kind of activities do you do at home with your KG, 1st or 2nd grader to work on their 
writing? Do you consider what you do the norm (most other parents do as you do) in your 
community? If not, explain. Do you have pens, pencils, paper, etc. available to your children? 
Do they like to use them for fun? 

4. What kind of communication do you have with your KG/1st/2nd grader’s school? What is the 
communication about? How is it made? Is there any coordination between parents and 
teachers about the child’s Arabic reading and writing skills/progress?  

5. How much screen time does your child spend each day (screen time=watching TV, using 
smartphone, using iPad or tablet, or on the computer)? How much of the screen time is on 
educational programs/games? Do you think technology has affected children’s interest in and 
time spent reading/being read to? 

6. Do you think if children (KG-2nd grade) didn’t have to spend as much time on homework or 
housework that they would read, write or be read to more? Why or why not? 

7. Do you know of any educational websites or applications that can help children (KG-2nd 
grade) to develop their reading and writing skills? If yes, what are they? Do your children use 
them? 

8. What proportion of adults in your community read for pleasure? What is hindering them from 
doing so more?   
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Focus Group Discussion - Children  

Introduction 

My name is ___ and I am a researcher. A researcher is a person who looks for answers to 
questions. I am interested in the topic of reading and writing, and I would like to ask you a few 
questions about these things. Your teachers know that you are here with me and they have given 
their permission. You do not have to answer any question if you do not want to, and you can stop 
being in this group at any time if you want. You can ask me any questions that you have. Do you 
agree to participate?  

Questions 

1, Free Listing: 

Say the first thing that comes to your mind when I say the following words. [write down all 
the words said and if they were repeated] 

a. Stories 

b. Reading 

c. Writing 

2.  Bring a variety of children’s books and stories (paperback, hardback, informational). Show 
them to the students and ask if they have ever read books like them (at home or at school, 
who reads them to you), and if they have any at home.  

3.  Give the students a paper with pictures of children doing a number of different activities 
(reading alone, being read to, writing, drawing, playing outside, playing a game/doing a 
puzzle, watching TV, holding an iPad/tablet.  

• Ask students to think about what their favorite activity is of all those on the paper. Ask 
them to write a 1 next to that activity (help them write if needed).  

• Ask them to think about what they like the next best and have them write a 2 next to 
it.  

• Continue for number 3 and 4.  

• Then ask them what their least favorite activity is of those on the page and ask them 
to put a frown face next to it .  

4.  Do you every read books all by yourself? Do you /would you like to do this?  

5.  Do your parents ever read books to you? Do you like it when they do/would you like them 
to more often?  

6.  Do you ever write things from your imagination? Do you /would you like to do this?  

7.  Do you ever draw pictures from your imagination? Do you /would you like to do this? 
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Children Activity Sheet 
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Key Informant Interviews  

Introduction 

Associates in Building Capacity (ABC Consulting) has been contracted to undertake a formative 
assessment on behalf of AMIDEAST’s Early Grade Reading Program funded by USAID. The 
main objective of this study is to provide insight to project management, stakeholders, and donors 
on the current situation of early grade reading in the West Bank to help further develop 
interventions and monitor program progress. Your participation in this study is entirely voluntary 
and your answers will be kept anonymous. Your choice to participate will not have any effect on 
your current or future relationship with any of the parties involved in this study. The discussion is 
expected to take approximately 30 minutes and will be audio recorded with your permission.  

Questions - General 

1. What roles do public libraries play in contributing to children’s abilities to read and write? What 
activities are currently available? What can be done better?  

2. What other activities/organizations are available in the community in this regard?  
3. Do you think technology and internet have influenced the reading and writing habits of children 

(especially KG-2nd grade) and the time they spend doing these things? Have they affected 
parents’ involvement in doing reading and writing activities with their children?  

4. How do home dynamics affect children’s time allocated to practice reading and writing? What 
kind of home dynamics are supporting? What are not? 

5. What role do schools play in promoting reading and writing amongst early graders? What can 
they do better?  

Questions - MoE 

1. What role do schools or MoE play in promoting reading and writing amongst early graders? 
What can they do better?  

2. What about the “Al-Maktabah Al-Arabiya” project in schools? When was the project 
implemented, in how many schools, who funded it, how has it been followed-up on? What 
were the results of this project? 

3. What dynamics affect children’s time allocated to practice reading and writing? What kind of 
dynamics are supporting? What are not? 

4. Do you think technology and internet have influenced the reading and writing habits of children 
(especially KG-2nd grade) and the time they spend doing these things? Have they affected 
parents’ involvement in doing reading and writing activities with their children?  

5. What do schools (especially the target ones if he knows about them) currently do in terms of 
interaction with the community? (prompt, are children taken to local libraries, are educational 
activities implemented in CBOs?) 

6. One aspect of the ERG program is to foster community involvement in promoting reading 
among children and parents. Based on your experience, what could be current opportunities/ 
challenges in this regard?  
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Parents Questionnaire- English Version 

Parents Survey on Early Grade Reading Practices 

Introduction 

ABC Consulting has been contracted to by the Early Grade Reading Program (EGR) 
implemented by RTI and AMIDEAST to undertake a formative assessment of children’s early 
grade reading practices. In this study, we seek to understand how families interact and support 
their children’s Arabic reading and writing when they are in preschool age through 2nd grade in 
order to help raise awareness of the importance of reading and its role in the language 
development of children in KG2-2nd grade and monitor program progress. 

Your participation in this study is entirely voluntary and your answers will be kept anonymous. 
Your choice to participate will not have any effect on your current or future relationship with any 
of the parties involved in this study. The survey is expected to take approximately 10 minutes. 

The person who fills out this survey should be the primary care giver of the student who brought 
the survey home (student in kindergarten, 1st grade or 2nd grade). Primary care giver is the adult 
mainly responsible for the child (usually the mother or father). 

Certification 

_____I understand the objectives of the survey and I am eligible to participate, based on the 
above criteria. 

Signature: _______________________________________ 
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Instructions: answer the following questions by putting a ✔ mark in the designated place. Please note that there are no wrong or 
right answers. 
Demographic Information 
1. Governorate Jenin Tubas Tulkarem Nablus Qalqilia Jericho 

Jerusalem Bethlehem Hebron Salfit Ramallah & Al-
Bireh 

 

2. Type of locality of residence Urban Rural Camp    
3. Place of residence       
4. Gender Male Female     
5. Participant’s position in the 

family 
Mother Father Grandmother Grandfather Other, specify  

6. Number of years of schooling 
      

7. How many children are 
between the ages of 4-8 in 
your home? 

      

8. What best describes the 
situation in your household?  

Both parents 
work 

One parent 
works, the 
other is a 
homemaker 

Neither parent 
works 

Single-parent 
household and 
the parent 
works 

  

Single-parent 
household and 
the parent 
does not work 

Neither of the 
parents are 
present 

Other, specify 
___________ 

   

9. Which of the following media 
would you prefer to receive 
information about educational 
activities for your children 
on? [check only 1] 

TV 
commercial/pro
gram 

Radio 
commercial/pro
gram, 

Newspaper in 
print 

   

Facebook WhatsApp Viber Twitter Insta-gram Other, specify 
_________ 
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Instructions: In this section, when ‘your child’ is stated, it refers to your child in kindergarten, 1st grade, or 2nd grade that brought 
home the survey from school. Think only about this child when you answer the questions to the survey. 
2. Environment and Practices 
1. How often do you read for 

pleasure (not reading to your 
children or reading for work)? 

Often (at least 
a few times a 
week) 

Occasionally 
(at least a few 
times a month) 

Rarely (at least 
a few times a 
year) 

Never   

2. How often do you read to your 
child during the school year 
(not curriculum text)? 

Often (at least 
a few times a 
week) 

Occasionally 
(at least a few 
times a month) 

Rarely (at least 
a few times a 
year) 

Never   

3. How often do you read to your 
child during the summer 
vacation? 

      

4. At what age did you begin to 
read to your child (or with 
your child)? 

Newborn-1 
year 

2-3 years 4-5 years 6-7 years N/A – I don’t 
read to my 
child 

 

5. What reasons prevent or 
could prevent you from 
reading to your child (not 
curriculum text)? 

Hard to find 
the time, too 
busy 

I don’t think 
reading is 
important 

My child 
doesn’t want to 

Hard to find the 
time, too busy 

  

I don’t feel 
comfortable 
reading aloud 

I don’t like 
reading myself 

Other, specify 
___________ 

   

6. What does your child read? 
(Check all that apply) 

Printed 
materials 

Stories on the 
computer 

Stories on 
Mobile phone 
apps 

N/A –my child 
does not read 

  

7. Compared to other activities, 
how interested is your child in 
reading or being read to? 

Least favorite 
activity 

Low level of 
interest 
compared to 
other activities 

Medium level 
of interest 
compared to 
other activities 

Most favorite 
activity 

  

8. Is there a public or community 
library in your city/village? 

Yes No (skip next 3 
questions) 

Don’t know 
(skip next 3 
questions) 

   

9. Approximately how often 
does your child visit this 

Weekly Monthly Rarely Never   
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library during the school 
year? 

10. Approximately how often 
does your child visit this 
library during the summer 
vacation? 

Weekly Monthly Rarely Never   

11. If your child goes to the 
library, what does your child 
do at the library? [check all 
that apply] 

Read to/with 
my child 

Check out 
books 

Attend story 
time 

Do activities 
(arts and 
crafts, etc.) 

Other, specify 
________ 

 

12. Is there a bookstore in your 
community where you can 
buy books and stories for 
children? 

Yes No Don’t know    

13. Are you aware of any 
websites or apps that teach 
Arabic reading and/or writing 
skills for 5-8-year-old 
children? 

Yes, specify 
which 
___________ 

No     

14. How often do you sing or say 
rhymes with your child? 

Often (at least 
a few times a 
week) 

Occasionally 
(at least a few 
times a month) 

Rarely (at least 
a few times a 
year) 

Never   

15. How often do you read signs 
on the street with your child? 

Often (at least 
a few times a 
week) 

Occasionally 
(at least a few 
times a month) 

Rarely (at least 
a few times a 
year) 

Never   

16. How often does your child 
write or draw for fun (not as 
part of his/her homework)? 

Often (at least 
a few times a 
week) 

Occasionally 
(at least a few 
times a month) 

Rarely (at least 
a few times a 
year) 

Never   

17. When school is in session, 
how much time per day does 
your child spend in front of a 
screen (watching TV, using a 
smartphone, iPad, tablet or 
computer)? 

None Less than an 
hour 

1-2 hours 2-3 hours More than 3 
hours 
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18. During the summer vacation, 
how much time per day does 
your child spend in front of a 
screen (watching TV, using a 
smartphone, iPad, tablet or 
computer)? 

None Less than an 
hour 

1-2 hours 2-3 hours More than 3 
hours 

 

19. When school is in session, 
approximately how much time 
per day does your child spend 
on homework? 

None Less than an 
hour 

1-2 hours 2-3 hours More than 3 
hours 

 

20. Does your child always do 
homework in the same place? 

Yes No     

21. When school is in session, 
approximately how much time 
per day does your child do 
housework or work outside 
the house? 

None Less than an 
hour 

1-2 hours 2-3 hours   

22. Who is the person who most 
often helps your child with 
his/her homework? 

Myself 
 

Child’s other 
parent 

Another adult 
family member 

An older child   

Paid tutor Non-relative 
(neighbor, 
friend, 
community 
center) 

No one, child 
does his/her 
homework 
mainly alone 

Other, specify 
____________
____ 

  

23. During the summer vacation, 
approximately how much time 
per day does your child do 
housework or work outside 
the house? 

None Less than an 
hour 

1-2 hours 2-3 hours More than 3 
hours 
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 3. Communication with School 
1. How do you communicate 

with your child’s school? 
[check all that apply] 

In person 
through 
visits/meeting
s scheduled 
by the school 

In person 
through 
meetings that I 
request 

In person 
informally 
when dropping 
children off or 
picking them 
up 

Through 
parents’ 
council 

Through email  

Through 
telephone 

Through 
Facebook 

Through 
WhatsApp 

Through other 
technological 
means, 
specify:   

I do not 
communicate 
with the school 
at all 

 

2. Approximately how often did 
you communicate with them 
about your child’s Arabic 
reading and writing progress 
this academic year? 

Weekly Twice a month Once a month    
Once per 
semester 

Once in the 
year 

Not at all    

3. Are you satisfied with the 
amount of communication 
with your child’s school about 
your child’s Arabic reading 
and writing progress? 

Yes Partially No, should be 
more 

No, should be 
less 

  

4. Who is responsible for 
teaching your child to read 
and write? 

Parents only Teachers only Both parents 
and teachers 

Don’t know   

5. How often do you discuss 
with your child what they do 
at school? 

Often (at least 
a few times a 
week) 

Sometimes (at 
least a few 
times a month) 

Occasionally 
(at least a few 
times a year) 

Never   

6. Is there an active parent’s 
council in your child’s 
school? 

Yes No 
 

Don’t know    

7. Have you ever been a member 
of the parents’ council at your 
child’s school? 

Yes No     
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Mapping Exercises  

Questions for School Principals  
Associates in Building Capacity (ABC Consulting) has been contracted to undertake a formative 
assessment on behalf of USAID’s Early Grade Reading Program. The main objective of this 
study is to provide insight to project management, stakeholders, and donors on the current 
situation of early grade reading in the West Bank to help further develop interventions and 
monitor program progress. 

We are interested in understanding more about what kinds of libraries and educational 
organizations there are in the area around your school.  

1. Is there a library inside your school? ____ Yes ____No 

If yes, fill in the following information: 

A: Librarian 
• ____ It has a full-time librarian 

• ____ It has a part-time librarian. 

• ____ No one is allocated to the library.  

B: Infrastructure 
• Are there books for KG-2nd grade levels? ____Yes ___No 

C: Use 
• The librarian/teachers do story time for KG-2nd graders:  

____ Often / ____Sometimes / ____ Rarely / ____ Never 

• The students have a specific class time for the library: ____ Yes _____ No 

• If no, how many KG-2nd graders regularly (at least weekly) use the library voluntarily?  

_____ All ____Most ____ Some _____ Few ____ None  

2.  Is there a public library in your community? _____ No ____ Yes 

• What is the name of the library? _________________________________________ 

• Do you have contact information for it? ____________________________________ 

• If no, where is the nearest public library? __________________________________ 

• What is the name of the library? _________________________________________ 

• Do you have contact information for it? ____________________________________ 

3.  Is there an organization in your community (if city, specify that they work in reading 
and writing, if village, don’t’)? ____no (end of survey) ____ Yes 

• What is the name of the organization? (repeat as many times as there are 
organizations) _______________________________________________________ 

• Do you have contact information for it? ____________________________________ 
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